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From the Editor-in-Chief

TO THE AUTHORS, RESEARCHERS, COLLEAGUES,
READERS, FRIENDS!

llona KOSTIKOVA

Doctor of Sciences in Education, Ph.D. in Education, Ph.D. in
Philology, Full Professor, Head of the Department of Theory and
Practice of the English Language, H.S. Skovoroda Kharkiv
National Pedagogical University, 29, Alchevskyh Street, Kharkiv,
Ukraine.

Wah
A / >< E-Mail: ilonakostikova@gmail.com

el (75

/

R /- @https://orcid.org/oooo-oom-5894-4846

DEAR AUTHORS, RESEARCHERS, COLLEAGUES,
READERS, FRIENDS!

The Russian-Ukrainian war has been lasting for 7 months since
February 24, 2022. I'm still in Kharkiv, helping my city, university,
students, colleagues, old and sick people who stayed in the city. My
house and apartment are not ruined, fortunately.

For the first war days everything stopped because of bombing and
shelling: shops, banks, transport, schools and universities. For several
days there were no light, water, Internet. But we did not surrender and
capitulate, and the life went on in March. After first war weeks
everything began to come alive and everybody learnt to survive and live
in the war. Later, in April the schools and universities started online
education, transport began to work, Kharkiv underground started. The
spring came. We began to collect the journal articles, in some of them
you can see the war reflections.

Many people helped Ukraine, Ukrainian people, thanks them. About 7
million Ukrainians were internally displaced, nearly 7 million have fled
as refugees. But many Ukrainian scholars, for private, civil, legal,

© llona KOSTIKOVA, 2022

This work is licensed under the Creative Commons Attribution 4.0 International (CC BY 4.0) License. To view a copy of
the license, visit https://creativecommons.org/licenses/by/4.0/
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professional reasons decided not to leave the country, even in wartime.
The journal foreign editorial members, scholars helped us a lot.

André Luis Specht, Professor, Mid-West State University, Brazil, donated
to our Ukrainian department University students and helped 15 orphan-
students, he helped to the ruined department. Zhanna Tzeinman,
Professor, Davidson Institute of Science Education at the Weizmann
Institute of Science, Israel, donated to the University colleagues’ help
and military plate carriers that saved the lives. Supporting Ukrainian
Editorial Staff (SUES) Group, France, Rémy lenco, in his person,
provided the journal with a scholarship to go on publishing issues.

Since February 24, 2022, Kharkiv has been mercilessly and brutally
shelling; numerous buildings, universities, schools, cultural monuments
have been damaged or destroyed totally. It happened in summer with
one of the University buildings too. Unfortunately, my Department and
my Faculty were heavily damaged. Despite heavy strikes, shelling and
battles, we blocked off and closed the building windows. The autumn
came, but the war still goes on. However, | know and have no doubt the
light will conquer the darkness. We'll do everything to bring the
Ukrainian victory closer. Glory to Ukraine!

THANK YOU!
01.10.2022

educationalchallenges.org.ua 9


http://educationalchallenges.org.ua/

. EDUCATIONAL [
Educational Challenges, Vol. 27, Issue 2 ISSN: 2709-7986 Bl CHALLENGES

H.S. SKOVORODA KHARKIV NATIONAL
PEDAGOGICAL UNIVERSITY (Kharkiv, Ukraine)

BEFORE the 24" February 2022...

2 KhNPU imeni H.S. Skovorody, (2020, May 24). Vesna v pedahohichnomu [Photo album]. Facebook.
Retrieved October 1, 2022, from https://www.facebook.com/media/set/?set=0a.3268363653228658&type=3
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AFTER the 24 February 2022...
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AUTUMN IN KHARKIV, UKRAINE (2022)
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TEACHING ENGLISH TO YOUNG LEARNERS
IN CHINA AND UKRAINE

Received: 15/06/2022 Accepted: 17/07/2022

Haozhe JIANG

University Teacher, Nanjing University, People's Republic of
China; Ph.D. Student, H.S.Skovoroda Kharkiv National
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ABSTRACT

The research need is determined by active educational partnership
between People's Republic of China and other countries, and Ukraine too.
The collaboration promotes the comparative pedagogical researches of
educational process of both countries.

The content of the Recommendations of the European Council, the
recommendations of the British Council on language education demand
new requirements for the language quality teaching and learning, the
development of new forms, methods and tools in the world. In this regard, it
is important to study the principles of teaching English in China and
Ukraine.

The purpose is to outline the basics of teaching English at school in China
and Ukraine.

Methodology. The analytical method is used to investigate English
teaching process; the comparative method is used to analyze the
experience of teaching English in two countries.

Results. Teaching English in China as the new reality shows that the
National Curriculum has made English a compulsory subject for Chinese
schools. The teaching method in China differs greatly from the
international, Western one. It is based on information memorization, as well
as it is focused on the study of the Chinese language, culture, and history.

Only in international or private schools in China, teaching is conducted
according to international standards. To learn English, the British or
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American model of learning is used, based on communication and
discussing learning material and new information, and not on copying or
memorizing it. According to the new Curriculum, for young learners, English
is taught as a subject two or three hours a week in 1-3 grades, three or four
hours a week in 4-6 grades. International English curricula focus on
communication and skills, but the Ministry of Education of the People's
Republic of China has decided to expand its goals to national ones and
adapt the international English curriculum for Chinese young learners.

Experience of teaching English in Ukraine shows that English is studied
from the Ist grade, from the age of 6, according to the “New Ukrainian
School” curriculum. The British Council in Ukraine took care of teaching
English to young learners greatly. It trains a lot of English teachers in
Ukraine. Teaching English to young learners has moved very much in
providing the communicative approach. At English lessons children learn
English by communication using pictures, songs, poems, fairy tales, short
plays, games and holidays.

Conclusion. China becomes the world leader in the number of English
learners as it is necessary for schools, Universities, and future careers. Now
about 400 million Chinese learn English, there are more English learners in
China than English speakers. The English teaching method is mostly old
school, and traditional, but the situation is changing. Most Chinese consider
that English is a necessary means of bringing China closer to the whole
world. Ukrainian teachers and learners are more trained for the new
requirements to teach and learn English due to the British Council's help in
Ukraine. The communicative approach is basically used for teaching
English. Ukrainian teachers and learners have got a definite positive
experience to teach and learn English successfully.

CHALLENGES

KEYWORDS: Teaching, Learning, English, China, Ukraine, Young Learner.

INTRODUCTION

The research need is determined by
active educational partnership between
People's Republic of China and other
countries, and Ukraine too. The
collaboration promotes the comparative
pedagogical researches of educational
process of both countries.

The content of the Recommendations of
the European Council, the
recommendations of the British Council
on language education demand new
requirements for the language quality
teaching and learning, the development
of new forms, methods and tools in the
world. In this regard, it is important to

study the principles of teaching English in
China and Ukraine.

In general, English education in China has
always been valued. The education
system in China is divided into primary
school (six years), junior high school (three
years) and senior high school (three
years), which means that Chinese learners
generally have to go through 12 years of
study before passing the college entrance
examination to enter a university.

During twelve years of learning, English is
very important. Now, most primary
schools start to teach English from the
first year, and the last one is not higher
than the third grade, and even some
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preschool children learn English before
they enter primary school.

In junior and senior high schools, English
is one of the most important subjects.
Good command of the English language
is a crucial factor in college admission
decisions. In some universities in China
applicants are required to pass the
College English Proficiency Test (CET4) in
order to get a degree certificate, which
also makes it necessary for most students
to keep learning English during their
college years.

In  China's postgraduate entrance
examination, English has become the
most influential subject, and students'
English scores directly determine the final
result. Therefore, in China, the importance
of English is obvious. Students must learn
English all the time, it makes English
more and more popular in China.

In Ukraine teaching English has become
very popular for the last 20 years. English
is extremely important in Ukraine.

Firstly, the purpose of teaching English is
communication, as it must be, the
development of active skills and their
practical use, not an assessment for the
studied topic.

Secondly, a teacher's friendly attitude, not
the authoritarian work style.

Thirdly, games as a practice, a dynamic
change of learners’ attention, because
learning English should be interesting,
easy, and only in such a way it is effective
in Ukraine.

The purpose is to outline the basics of
teaching English at school in China and
Ukraine.

METHODOLOGY

The analytical method is wused to
investigate English teaching process; the
comparative method is used to analyze

the experience of teaching English in two
countries.

RESULTS

Teaching English in China as the New
Reality

So, let's analyze primary English
education. The National Curriculum in
China since 2001 has made English a
compulsory subject for Chinese
elementary schools (Kaduhr, & Fujisawa,
2009).

The National Curriculum was adopted a
bit in 201 (Gil, & Adamson, 2011). As a rule,
English is studied in schools from the 2nd
grade, from the age of 7, less often from
the 4th grade, from the age of 9 (Wang,
2007).

In junior and senior high schools, English
continues to be studied in China, it is
included in the National Curriculum as
the main subject.

Further to obtain a diploma of graduation
from a college or University, an English
language exam is required. All applicants
to graduate school must pass an English
language exam too. The level of English
proficiency also affects career
development in China, being one of the
necessary demands (Meredith, 2022). So,
let’'s analyze teaching in China schools in
general.

As it is known, primary school in China is
the first stage of compulsory education.
Children study from the age of six from 1
to 6 grades. About 60% of the time is
devoted to the main subjects as Chinese,
Mathematics, then they teach English,
Natural Science, Art, Music, Natural
History and Geography. Practical classes
begin from the 4th grade, learners work
in workshops or on farms.

Chinese schools, in comparison with the
Ukrainian ones, have more lessons,
classwork and homework activities. The
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teaching method in China differs greatly
from the international Western
(Ukrainian) one. It is based on information
memorization, as well as it is focused on
the study of the Chinese language,
culture, and history.

Only in international or private schools in
China, teaching is conducted according
to international standards (Pettit, 2016). To
learn English, the British or American
model of learning is used, based on
communication and discussing learning
material and new information, and not on
copying or memorizing it.

The peculiarity of Chinese lessons for
young learners at schools is their early
start, around 8 o'clock in the morning. In
the first half of the day, there are four or
five lessons, in the second there are three
or four. In addition, China's elementary
school has a physical training break, a
lunch break, and a break for sleep.

The schedule for young learners is strictly
structured. A certain time is agreed for
doing homework at school after lessons.

While doing homework at school,
teachers monitor  young learners
carefully.

Only after completing homework, young
learners can start reading fiction or other
activities that are not related to the basic
program, but they must remain in the
classroom until the end of free time.

In China, all schools, unlike in Ukraine,
have their own fenced area (campus) with

an open sports ground, an indoor
stadium for physical training, a gym and a
swimming pool, and equipped
classrooms for playing musical
instruments.

In addition, there are clubs on campus
aimed at the development of various
abilities for young learners: from drawing
to a drama club. Time for classes in

additional clubs is also taken into account
in the schedule for young learners.

Thus, young learners from the 1Ist grade
develop the discipline routine, it is also
added by wearing the same uniform for
everyone. And it is forbidden to use
gadgets during classes and do homework
at school. Even during the 15-minute
break between lessons, it is forbidden to
take out all smartphones or tablets, it is
strongly recommended to leave them in
the classroom.

In high school, schools strictly monitor
the students’ behaviour and their safety; it
is almost impossible for a stranger to
enter the school campus. On campus
smoking, drinking alcohol or taking drugs
are also prohibited in high school.

A discipline order in high school is strictly
controlled, and with systematic rule
violations students can be expelled.
Though, students in high school usually
set career goals, so, they need English
very much (Gamlam, 2019).

Especially in some provinces in China that
are closely connected with international
trade, such as Shanghai, English is
needed strongly (Qi, 2016). In the
curriculum for Shanghai schools, it is
indicated that young learners from 3to 5
grades take a test at the semester end,
although this is not an exam yet.

Thus, on the one hand, English is
encouraged to learn, but not imposed
(Yang, 2016). On the other hand, the
Chinese Ministry of Education, in my view,
may be concerned that the younger
generation of Chinese, knowing English,
can get any international information that
has not been processed by Chinese
censors and it may differ from the official
Chinese ideology.

The Chinese People's Press, in
collaboration with English publishing
house Pearson, has written and published
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two new series of English textbooks for
Chinese learners.

Before using these textbooks, they
underwent many tests and were
eventually recommended for teaching

and learning in China. According to these
textbooks, learners from 25 provinces and
cities of self-government are taught
Textbook series have been used in
approximately 70% of primary and
secondary schools across China.

That's why, for example, in 2021, English
authentic textbooks disappeared from
sale in the bookstores in Shanghai
because they were not officially approved
to be used by the Ministry of Education,
So, it has become very difficult to find
authentic English language textbooks for
Chinese children. It is also very difficult to
find it in online bookstores.

Most English textbooks are written or
adopted by Chinese authors. The Chinese
Ministry of Education does not allow the
use of textbooks in schools written only
by foreign authors. It is believed that
foreign authors do not know the needs of
Chinese children. In each textbook, along
with the English word, an explanation is
written in Chinese. According to the new
Curriculum, for young learners, English is
taught as a subject from two to three
hours a week in 1-3 grades, three or four
hours a week in 4-6 grades.

The main purpose of teaching English in
a primary school as it is known from
international experience is to develop
young learners' communication and skills
(Ren, 2017); to use English in everyday life
and for further study. International
English curricula focus on
communication and skills (Li, 2019), but
the Chinese Ministry of Education has
decided to expand its goals and adapt the
international English  curriculum for
Chinese young learners.

To achieve the best result in English
teaching for young learners, the Ministry
of Education in China has allowed the use
of satellite television at lessons for
educational purposes. Video can be used
at lessons for no more than 25 minutes. In
China, there is a separate channel where
special educational cartoons and
programs are demonstrated. Teachers of
English can use the channel at lessons if
the topics match the curriculum.

Unfortunately, classes for English lessons
in public schools in cities and towns are
not divided into groups. About 40
learners are taught English together (Gao,
2016). That's why in primary school in
China, class work in the classroom
predominates (Liu, 2011). In modern well-
equipped schools any multimedia can be
used, and information and
communication technologies too
(Bo,2013). Such teaching means and tools
are used in primary schools in large cities
mostly.

Experience
Ukraine

of Teaching English in

In Ukraine, English is studied (Methods,
2013) from the Ist grade, from the age of 6
according to the “New Ukrainian
School’curriculum (State Standard, 2019).
In 2017-2019, the Ministry of Education
and Science of Ukraine together with
international and national partners
implemented a number of interrelated
projects aimed at face-to-face and
distance training teachers of 100 pilot
Ukrainian schools to teach English to
young learners in a new context.

The British Council in Ukraine took care of
English teachers. 164 teachers of pilot
schools and 25 methodologists of
postgraduate pedagogical education
took part in the training events with a
total duration of 88 hours and received
certificates.
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Also, 17 master-trainers and 120 teachers-
agents of change were trained, who then
trained more than 17 thousand English
teachers in Ukraine who started teaching
first-graders in the 2018-2019 school year.
So, teaching English has got effective
preparation.

|"

“New Ukrainian School” is a curriculum
aimed at young learners’ development
(Typical educational programs, n.d,;
Savchenko, n.d.). It is necessary at English
lessons to change the types of activities:
young learners should not sit still at the
desks for at least 10-15 minutes, they
should move (Redko, 2018).

Therefore, it is important to change
lesson activities (Makar, Derkach, 2020).

Young learners remember English better
if it is presented in games, songs, rhymes,
or storytelling. At English lessons, it is
necessary to use poems, fairy tales, short
plays, games using English songs and
poems (Kavaler, n.d.).

It is a great pleasure for young learners to
recite poems. Young learners willingly
make their own '"Little dictionary books
with pictures" for new English words on
the topic. Using their own pictures, young
learners retell, describe objects, and share
emotions.

At English lessons, young learners really
should move a lot: during physical activity
with English rhymes young learners
repeat and remember new English
words. The combination of movements
and pronunciation helps them to learn
English very much (Dudyk, & Zevchenko,
2017).

Last few years, with the help of the British
Council in Ukraine, teaching English to
young learners has moved a lot in
providing a communicative approach. It
differs from previous English teaching in
primary schools (Bernatska, &
Komogorova, 2019).

Let's revise the basics of a communicative
approach to teaching English:

— active pair and group
communication first of all;

— use of visibility, authentic materials
(Kostikova et al, 2020), digital tools
(Komar, 2020; Kostikova et al, 2019;
Kostikova et al, 2021; Shevchuk, 2021);

— achieving the expected results,
feedback, and reflection.

work,

Let's analyze the basics of English lesson
organization for young learners in the first
grade in Ukraine. Some pieces of advice
are the following. Any lesson should be
communicative. A lesson lasts 35 minutes.
Children's attention is short-lived, so it is
necessary to change the activities in the
classroom every 5-7 minutes.

Children are energetic and need constant
movement. Regularly it is necessary to
change outdoor games for quiet
classroom activities. It is necessary to
Create positive motivation to learn
English. Show children that you work with
them with joy and pleasure that you are
confident and sure of their success. In
such a way children will also work with joy
and pleasure.

It is needed to develop a lesson routine.
Develop communicative skills using
active, diverse activities. However, you can
use one game at several lessons, and
children like it. Vary pair, group, and
individual activities (Voloshina, 2018).

A teacher keeps in touch with the class
and each young learner during a lesson,
using physical activities, songs, poems,
movements, so-called body language,
and emotional language (speak loudly or
softly, in different tones). Give each young
learner the opportunity to take an active
part at a lesson.

As we know children learn about the
environment by touch. Allow them to
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touch toys, flashcards, and pictures, as
well as to draw, create something
themselves.

You can use a puppet show or a mask.
Sometimes for shy children it is often
difficult to talk before other children, but
they can speak under a mask. It is very
important to evaluate young learners
verbally and only positively.

It is recommended not to teach more
than four or five new words at a lesson.
Let's remmember that the aim of teaching
English is communication, so particular
attention should be paid to speaking and
listening, developing communicative
skills. Encourage young learners to
communicate as much as possible in
English, even at the beginner level.

And finally, pair or group activities in the
classroom should be as simple as
possible, so that children can understand
them. It is necessary to give clear and
simple instructions so that children
understand what is expected of them.
Use shorter activities as children's
attention and concentration are short-
lived. And children usually lose interest in
the activity if it is too long and difficult.

DISCUSSION

As for the discussion, on the one hand,
English education in Ukraine is more in
line with international standards. At the
same time, the classroom is more
interesting and diversified. It pays more
attention to children’s learning through
games, makes them move in class, gives
full play to their subjective initiative, and
strives to improve learners’
comprehensive English ability.

On the other hand, China's English class is
strict, the learners should under the
requirements of a teacher to complete
the class assignments and homework,
although they lack interest.

But in China's English class, the learners
can master the English words more
quickly, and can also learn English
grammar faster by concentrated reading
and practice that the learners can quickly
and skillfully master the knowledge of
each lesson unit.

Although English classes in some parts of
China are not in line with international
standards and lack interest, it is the best
way under the current national
conditions of China. Because of the large
population in China, the current way is

the most reasonable to popularize
English education in a more
comprehensive way.

CONCLUSION

So, to conclude, China will become the
world leader in the number of English
learners as it is necessary for schools,
universities, careers. Now about 400
million Chinese learn English, there are
more English learners in China than
English speakers.

The English teaching method is mostly
old school, but the situation has changed.
Most Chinese insist that English is a
necessary means of bringing China closer
to the whole world.

Ukrainian teachers and learners are more
trained for the new requirements to
teach and learn English due to the British
Council in Ukraine. The communicative
approach is basically used. Ukrainian
teachers and learners have got the
definite experience to teach and learn
English successfully.

So, both countries should learn from each
other and build a better English teaching
system.
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Figure 1.
At English lessons in China
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Figure 2.
At English lessons in Ukraine
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3MicT PekomeHpauivt €sporevicbkoi Pagu, pekomeHAAuivi BpUTAHCbKOI
Pagwm wono MoOBHOI OCBITM MOTPE6YTb HOBUMX BUMMOIM A0 SKICHOMO
BUK/IQAQHHA TA BWBYEHHS QHI/1IMICbKOI MOBM, PO3PO6KM HOBUX OCBITHIX
¢dopm, meToaiB TQ 3QC06IB. Y 3B'3KY 3 LM BAXK/IMBUM € BMBYEHHS 3QCan
BUKAQOQHHS QHITTIMCbKOI MOBM B KUTAi TQ YKpPQIHI.

MeTa — oKpec/inTi OCHOBM BUK/IQAAHHS QHITTIMCbKOI MOBUW B LUKO/I KUTAKO
TaQ YKpQiHW.

MeTogonoria. AHANITUYHWM MEeToA BUMKOPUCTOBYETLCS A/ AOC/IOXKEeHHS
rpouecy HQBYQHHS QHITIIVICbKOI  MOBWU; MOPIBHANBHNMN meTton
BUKOPUCTOBYETHCH AJI9 QHAI3Yy AOCBIAY BUKAQAAHHS QHI/1IIMCbKOI MOBU Y
ABOX KPAIHAX.

Pe3ynbTatn. BuKi1aaaHHS QHI/1IMCbKOI MOBW B KUTai sk HOBA peasibHICTb
MOKA3YE, WO HALIOHA/IbHA HABYQ/IbHA MpOrpamMa 3pobusia QHI/1inCcbKy
MOBYy O6GOB'I3KOBUM MpeaMeToM A1 KUTAWMCbKUX LWKiA.  Metoamka
HQBYQHHSA B KnUTai 3HQYHO BIAPI3BHAETHCSH Bid MIXKHAPOAHOI, 3axigHoi. BoHa
30CHOBAHQ HA 3ArNaM’aToBYBAHHI IHGOPMALLIl, O TAKOXK LLKO/IA 34€6i/1bLLOIO
OPIEHTOBAHA HA BMBYEHHS KUTAMCbKOI MOBU, KY/1bTYPU, iICTOPII.

TilbKn B MDKHApOAHWX Qb0 rMpUBATHMX LWKOJAX KuUTAo HABYAHHS
QHIT1IMCbKOI MOBW BeAETHCH 3Q MXKXHAPOAHUMMK CTAHAAPTAMU. MDKHAPOAHI
HQBYQ/IbHI MPOrpamMim 3 QHITTIMCbKOI MOBU 30CepeaXxeHi HaA CrifIkyBAHHI TQ
KOMYHIKQTUBHUX HABWYKAX. 18 BWBYEHHS QHITIIMCbKOI MOBM B TAKMX
LLIKO/IOX BUKOPMCTOBYETbCS OGPUTAHCbKA Q60 AMEPUKAHCbKA MoAeslb
HQOBYQHHS, 3ACHOBAHQA HQA Cri/IKYBAHHI TAQ O6GroBOPEHHI HABYA/IbHOMO
maTepiany Ta HOBOI [IHopmaALi, Q He HA 3QydyBAHHI. 3rigHO 3 HOBWM
HQBYQ/IbHUM M7IQHOM Yy KuTai 47189 MOJIOALMNX LLUKOMSPIB QHITTIMCbKA MOBQ
BUKIQAQETbCS K MPeaMET ABI-TPW roavHM HA TbKkaeHb y 1-3 Kaacax, Tpu-
YOTUPK TFOAMHWN HQA TWMXKAEHb y 4-6 kKkaacax. [1poTe, KUTAUCbKUKI ypPSa
BUPILLINB agQnNTyBATU MIKHAPOAHMIA HABYAIbHWUW M/1QH 3 QHI/TIMCbKOI MOBM
A719 KUTAQUCbKMX LLKO/ISIPIB, 4OMOBHUBLLM MO0 HALIIOHAIbHUMM LITISMMU.

LocBig BUKAQAAHHS QHITTIMCbKOI MOBM B YKPQIiHI MOKA3YE, O QHITTINCbKA
MOBQ BMBYQETbCH 3 1 K/AACY, 3 6 POKIB, 30 MNporpamor «HoBa yKpaiHCbKA
wkona». bBbputaHcbka Paaa B YKpaQiHi goknana 6arato  3ycusib A8
HQBYQHHS QHI71IMCbKOI MOBW. BoHa npoBoamsia B YKPQIHI CUCTEMHY
nepenigrotoBKy BYUTE/IB QHIJIIVICbKOI MOoBW. BUWKIQAOQHHS QHI/1iIVICbKOI
MOBUW O719 MOJIOALUMX LUKOMFPIB 3HAYHO 3MIHW/IOCS HA Kpalje A7
3a6e3re4yeHHsI KOMYHIKQTUBHOIO rigxody. Ha ypokax QHr/1incbkKoi MoBu
LLIKOIAPI BUBYQIOTD i Yepe3 Cri/IkyBAHHS, 30 4OMOMOIroK MQAJIFOHKIB, MiCEHD,
BipLLIB, KO30K, KOPOTKMX M'EC, Yepes irpu 7a CBATA.

BUCHOBOK. KuTayi CTQ€E CBITOBUMM J1iAEPOM 3Q KI/fIbKICTIO OXO4YMX BUBYQATH
QHIIMICbKY MOBY, OCKIZIbKW MOBQ HeobxigHA AO/19 WK/, YHIBEPCUTETIB,
rnogasnbLioi kap'epu. 3apa3 67im3bko 400 MIiSIBUOHIB KUTAWLIIB BUBYAKOTH
QHIIIMICbKY MOBY, Yy Kutai 6inblue TuX, XTO BMBYAE QHIJIIMCbKY, HDK
QHITIOMOBHMX HOCIIB. MeTtoa BWMKAQAOQHHS QHIIIMCbKOI MOBUK MEPEBAXKHO
TOQANLIVIHWUI, Q1€ CUTYALIS 3MIHIOETLCSA. BIfIbLLICTE KUTAVLIB BBAXKAKOTh, LLO
QHITIIVMCbKAQ MOBQ € HeobXigHWM 3acobom ansa HAbmkeHHS Kutaro Ao

educationalchallenges.org.ua 27


http://educationalchallenges.org.ua/

. EDUCATIONAL |
Educational Challenges, Vol. 27, Issue 2 ISSN: 2709-7986 B CHALLENGES

BCbOro CBITY. YKPQiHCbKI BYMTEs TA YYHIi 6Gifbll MigroTOB/IEHI 4O HOBMX
BUMOI BUK/AQAQHHS TA BUBYEHHS QHIT1IMCbKOI MOBM 3ABASKN CMPUSHHIO
BputaHcbkoi Pagm B YKpaQiHi. OCHOBHWM MiAXO4OM Yy HABYQHHI €
KOMYHIKQTUBHUWM. YKPQIHCbKI BYUTENl TA YYHI BXE MAKTb MNeBHUM
MO3UTUBHMI AOCBIA A9 YCLHOMO BUKAQAAHHS TA BUBYEHHS AHI/1iIMCbKOI
MOBMW.

KNTIOYOBI CJIOBA: BukIQAAQHHS, HABYAHHS, QHI/IIMCbKA MOBQ, Kutau, YKpaiHaq,
LLUKOIAP.
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ABSTRACT

Purpose. The paper deals with the effective implementation of mobile
applications for learning grammar in the EFL course for students of non-
linguistic higher educational institutions. The tasks for the research are the
following: to discover the didactic properties of mobile applications that
enable students’ progress in learning English grammar and to apply them;
observe students’ attitudes towards mobile learning applications for training
English grammar skills and their grounds.

Methodology. Quantitative outcomes of the experiment were calculated by
means of the knowledge ratio technique. Scaling method was applied to
organize the data into numerical form for comparative analysis of the
experimental groups and control groups’ achievements. A case study was
conducted on the basis of Sumy National Agrarian University, Ukraine. A
sample consisted of two experimental groups (35 students), and two control
groups (36 students) aged 18-19, who studied second year at different
faculties during 2021-2022 in the University and participated voluntarily in the
study. In experimental groups the studying process was organized with the
implementation of tablets and cellohones with the ability to access the
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Internet via Wi-Fi as mobile learning tools and mobile learning applications.
A series of the interviews were held to learn students’ attitudes towards

mobile apps.

Results. English grammar command levels in experimental groups are
predominantly sufficient and high in contrast to the predominantly low and
initial levels in control groups. The attitudes of students towards mobile apps

for learning EFL are mostly positive.

Conclusions. It was concluded that the implementation of mobile learning
tools provided the efficient mastering of English grammar by students of
non-linguistic higher educational institutions. Improving of EFL teachers’
methodological preparation for the introduction of mobile learning requires

further researches in this sphere.

KEYWORDS: English as a Foreign Language, English Grammar Command,
Grammatical Skills Training, Mobile Learning, Mobile Learning Applications.

INTRODUCTION

Studying grammar is one of the most
important aspects of learning aforeign
language, since full-fledged
communication cannot be efficient
without observing grammatical rules of a
certain language. In order to form a
reasonable approach to teaching English
grammar, educators should realize that
even perfect knowledge of grammar does
not give full command of the language,
but full command of the language
includes knowledge of grammar
(Kokorina, & Litunova, 2020).

Grammatical speaking skills, like all other
speaking skills, are characterized by such
features as automaticity, flexibility and
stability and are formed step by step. The
formation of grammatical skills in
productive speech should be carried out in
stages, among them: 1) familiarization and

initial consolidation; 2) training; 3)
application. Acquaintance with new
grammatical material for productive

assimilation is mostly carried out in
educational and speech situations, which
are presented orally or in the process of
reading under the guidance of a teacher.

However, the efficient performing of the
following stages is to greater extent
dependable on students’ efforts, diligence
and hard work. Taking into account the

peculiarities of modern generation
students, successful realization of
grammatical skills training and

application can be achieved through the
implementation of ICT (Bilotserkovets, &
Gubina, 2019; Jackson, 2021; Chernenko,
2021). The current generation of youth as
no one else reflects the trends of the times.
Wide use of mobile phones and other
devices has led to the fact that students
are inclined to receive new knowledge and
processing information in small portions
and do it at any free minute (in the bus,
while waiting in a ling, i.e, intermingling
with another activity) (Bilotserkovets, et al,,
2021).

Currently, ICT and various digital devices
have become an integral part of life of
every individual. Digital mobile devices
have taken a strong position not only in
people’s everyday life, they are also widely
used in the learning process. This is
expressed both in the widespread use of
interactive learning tools and in the
gradual introduction of applications for
mobile phones based on various
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platforms: Android, i0OS, etc. into the
learning process, that leads to the
emergence of mobile learning.

The term “mobile learning” (m-learning) —
refers to the use of mobile and portable IT
devices such as PDAs (Personal Digital
Assistants), mobile phones, laptops and
tablet PCs in teaching and learning
(Crompton & Traxler, 2018). Mobile learning
must be distinguished from e-learning
based on the use of a computer, laptop
and the Internet. It can be seen as a form
of e-learning using mobile devices. Mobile
learning is closely related to electronic and
distance education and complements it
with the possibility of using any portable
device, so the training is not strictly tied to
the location of a trainee. In other words,
mobile learning technologies eliminate
time and location restrictions on gaining
knowledge.

The advantages of mobile learning for EFL
(English as a foreign language) learning
are undeniable: it becomes available to
millions of people, opens up with the
opportunity of a learning strategy
independent choice. Built-in dictionaries
in which one can find a translation or
explanation of an unknown word, as well
as its transcription, greatly facilitate the
process of learning a foreign language. M-
learning tools provide effective EFL
knowledge and skills formation by
facilitating the students’ access to quality
training materials; individualizing the
academic process in accordance with
their needs and abilities; applying modern
pedagogical, psychological and ICT
technologies; enabling constant feedback
and control over the quality of the gained
knowledge.

Analysis of the literature on the subject of
this research showed that the use of
mobile technologies for EFL learning is not
a fashion swing, but an essential pattern.
Modern trends in the field of trained

personnel demands, as  well as
requirements for graduates’ of higher
education institutions for their
competitiveness in the labor market,
include a sufficient level of knowledge of
foreign languages and digital skills. It is
also relevant, because in non-linguistic
higher educational institutions students
have a few practical classes a week,
moreover, not all grammatical
phenomena of the English language are
studied, but only a specially selected
grammar proficiency compendium, that
enables students’ understanding and
learning new practical material faster and
more successfully.

Nevertheless, to express their own
thoughts in a foreign language, students
should master a number of grammatical

structures, that compile the active
grammatical minimum. The passive
grammatical minimum includes such

grammatical structures that students may
not use to express their thoughts, but
which are necessary for perceiving and
understanding written information and
oral speech of other people in a foreign
language (Hovorun et al., 2021).

The paper is aimed to study effectiveness
of the implementation of mobile
applications for learning grammar in EFL
course for students of non-linguistic
higher educational institutions. To achieve
the goal, it was planned to perform the
following research tasks:

— to explore the didactic properties of
mobile applications that positively affects
students’ academic progress inlearning
English grammar to apply them;

— to learn and regard students’ attitudes
towards mobile applications for learning
English grammar.

METHODOLOGY

Participants. A case study of efficiency of
mobile applications for learning English
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grammar was conducted on the basis of
Sumy National Agrarian University,
Ukraine. The experimental survey was
carried out in two experimental groups
(EQ), consisting of 35 students and two
control groups (CG), consisting of 36
students; in total 71 participants aged 18-
19, who studied their second year at
different faculties during 2021-2022 in the
university and participated voluntarily in
the study. The syllabus of EFL course was
identical for all of them and considered 2
classes a week.

Procedure. In EG and CG the explanation
of new grammar material, consolidation of
acquired knowledge and skills, as well as
verification and control of already
acquired ones were organized according
to various schemes. In order to clearly
identify the didactic characteristics of
mobile technologies for learning English
grammar, tablets and cellphones with the
ability to access the Internet via Wi-Fi as a
mobile learning tool and mobile learning
applications were involved for EFL classes
in EG.

It is worth noting the mobile applications
used during this study: Linguo dictionary —
online version, Wikipedia - an online
encyclopedia, MX player — a program for
viewing video content, Viber and
WhatsApp- for sending assignments to
students, as well as for conducting
feedback from students, transferring files
from one device to another, Bookmate -
an online library, etc.

Learning English grammar was
performed by means of the following
facilities:

- Learn English Grammar, an online
English grammar learning application
developed by the British Council. It
includes 25 grammar topics, 600
interactive tasks and thousands of
exercises. There are two versions of the

program - with British and American
variants of the English language.

— Johnny Grammar's Word Challenge,
also developed by the British Council
aimed at improving English grammar.
This app offers students 60-second
quizzes to test their vocabulary and
spelling and improve their speaking skills.
In total, the tests cover 12 grammar topics.
- English Grammar in Use, a program
pased on the manual of the same name
written by Raymond Murphy for students
with an intermediate level of EFL. It
includes 145 explanations and exercises on
past and present tense rules, interactive
exercises, a dictionary and a study guide.
- Mad Libs is a popular game to test
vocabulary and grammar, simple and
suitable for students of any age and
knowledge level. It is designed in a way
that one player asks another for a list of
words that must be put in the gaps in the
story. Various hints help to complete the
missing parts of the story.

Traditional teaching tools, such as
textbooks, paper dictionaries and writing
exercises were used in the process of
teaching EFL in CG. The work in CG
consisted in the preparation of projects on
a given topic using paper dictionaries,
textbooks and the materials that were
prepared by teachers and displayed on the
interactive board or online.

Preliminary knowledge tests were held at
the initial stage in order to learn the
baseline data of EG and CG students’
English grammar proficiency. It was
revealed that the students of EG and CG
had approximately the same knowledge
levels. The study of EFL with the
implementation of mobile apps (in EG)
took place during two semesters, then a
final check of EG students’ English
grammar proficiency was made for
comparative analysis with the level of CG
students’ English grammar proficiency.
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Ultimate experimental diagnostics was
performed through tests, oral answers,
complex control works' results etc.

Quantitative processing of the results of
exercises, oral and written answers was
carried out by means of the knowledge
ratio technique (Poplavskaya, 2009), which
was determined according to the formula:

RK=(a+b+c)/3

in which RK presents the ratio of English
grammar knowledge, a — systematics, b —
volume, ¢ — efficacy.

Scaling method was applied to organize
the data into numerical form as follows: 5
points show a high level of formation of
English grammar proficiency, 3 — sufficient
level, 1 - low level, O - initial level
correspondently.

The following numerical inequalities were
taken for calculations: if 3,67<RK<5, the
level of English grammar proficiency is
high; if 2,33<RK<3,67, English grammar
proficiency formation corresponds to the
sufficient level; 1<RK<2,33 - the level of
English grammar proficiency is low; 1<or =
RK - the English grammar proficiency
level is initial. To compare the results
obtained in EG and CG, the following
formula was used:

Table 1

P1-P2

t =  PT*ql +P1*q2
N1 N2

where P1, P2 - percentage; ql, q2 -
corresponding 100-P1, 100-P2.

N1, N2 — quantity of the objects under the
experimental survey.

If t > 2, so there is a significant difference, if
t <2, so there is no significant difference. If
t > 3, so the difference is definitely reliable
(Poplavskaya, 2009).

RESULTS

The comparison of the indicators of
English grammar proficiency levels in
experimental groups confirmed the
sufficient (46 per cent) and the high (24
per cent) levels of English grammar
proficiency (25 per cent of students had
the low level and 5 per cent of students
had initial level); in contrast to the
predominantly low (49 per cent) and the
initial (11 per cent) levels in control groups
(28 per cent of students had the sufficient
level of English grammar proficiency, 12
per cent of students were determined as
having high level of grammar knowledge).
The percentage and quantity data are
presented in Table 1.

The outcomes of the experiment on using mobile apps for learning English grammar

Groups Experimental groups, % Control groups, %

(35 students) (36 students)
Levels Before After Before After
High 10 24 1 12
Sufficient 25 46 24 28
Low 46 25 47 49
Initial 19 5 18 1L

To fulfill the second task of the study a
series of the interviews were held with EG
students who were asked to express their
attitude towards mobile apps that we
used for learning English grammar.

Most students (92.7 per cent) revealed that
learning mobile applications that had
increased their motivation for learning.
85.7 per cent of EG students said that the
mobile form of learning had stimulated a
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great interest in English grammar issues
they learnt, due to updated and authentic
training materials and resources that are
available anytime and anywhere.

The respondents stated that the
implementation of the mobile gadgets
and applications was very attractive and

practical, because they  preferred
combining learning with using digital
gadgets (smartphones, tablets) in

everyday life (96.1 per cent). Furthermore,
analysis of the students’ responds about
using mobile apps for training grammar
enabled authors to single out the
following points that had contributed to
their positive perception of the sem-
learning tools, among them: a detailed
analysis of possible lexical and grammar
mistakes in accordance with each
grammar issue provided by chat bot (79.3
per cent); audiovisual, multimedia and
other linguistic content related to each
English grammar topic, availability of
different levels of complexity that enables
of students’ consideration of their previous
cognitive experience (89.6 per cent).

Table 2

Many students stressed the efficacy and
simplicity of information exchange during
the performance of the assigned task as

well as teachers’ feedback via mobile
communication (92.4 per cent).
Concurrently, many respondents

complained that while studying, they are
often distracted by mobile applications of
an entertaining nature (812 per cent).
Students get busy with the main
educational activity, but simultaneously
they play games, communicate in social
networks and chat applications, view
video and audio resources that are not
related to the topic of the task. Some
students admitted the deficit of
professionally-oriented educational
mobile applications and programs (79.1
per cent); inconvenienceof work on tablets
and cell phones because of their small
sizes and relatively small screen resolution
(69.3 per cent). Almost 96 percent of
respondents wanted to continue such
practice permanently. The percentage
and opinion points are presented in
Table 2.

Students’ attitudes for using mobile apps for learning English grammar

N2 Attitudes and Grounds for Respondents,
Students’' Grammar Improvement %
1. Increasing students’ motivation for learning 92.7
Availability of updated and authentic training materials and 85.7
resources anytime and anywhere )
3. Combining learning with using digital gadgets 96.1
4. Analysis of lexical and grammar mistakes provided by chat bot 79.3
5. Different levels of complexity for consideration students 89.6
previous cognitive experience )
6. Information exchange during the performance of the assigned 92.4
task, teachers’ feedback provided via mobile communication :
7. Distraction from doing learning tasks by mobile applications of 81.2
an entertaining nature )
8. Small sizes and relatively small resolution of screen 69.3
9. Lack of educational mobile applications and authentic
. . ) . 79.1
materials oriented on students’ future specialty
10. Eagerness to continue mobile apps practice permanently 96
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DISCUSSION

In the process of the experimental study
the authors focused on the didactic
properties and didactic functions of
mobile technologies, regarding them as
characteristics that distinguish them from
other teaching aids, used in the practice
and theory of EFL learning (Gdksua, &
Aticib, 2013; Oz, 2014). Based on the
generalization of data, the authors
explored such didactic properties of
mobile technologies in teaching a foreign
language as accessibility through mobile
devices; ability to store and transmit
information in different formats (text,
graphics, video, audio) (Sarrab, et al., 2012);
ability to post comments or make changes
to the content; possibility of using
information and reference resources, etc.
(Cheng, 2015); and their didactic functions:
digitalization of the educational process;
fostering information culture of students;
the possibility of organizing a network
discussion based on mobile technologies;
the possibility of performing group and
individual projects based on mobile
technologies; organization of search and
research work (Korucu, & Alkan, 2011).

Moreover, while preparing and
conducting the experiment, the following
methodological functions of mobile
technologies were under review:
formation of grammatical EFL skills and
their representation in  productive
(speaking, writing) and receptive (listening
and reading) types of foreign language

speech  activity; fostering students
sociocultural and intercultural
competencies through the learning

material, chosen for studies (Wang, &
Smith, 2013; Manea, & Gari-Negut, 2021).

Therefore, the authors pointed out the
advantages for the EFL learning process,
provided by mobile applications
implementation. It was found out that
positive influence of mobile tools is

enabled by their expanding educational
space beyond the university; promotion of
student-centered approach to teaching
and objective assessment of students’
capabilities; introducing interactive and
imitative visual aids into the active use of
students; their lower cost in the telephony
and communication market, compared to
the cost of a personal computer; quick
exchange of data and educational
materials between students thanks to
wireless technologies (Luque-Agullo, &
Martos-Vallejo, 2015).

But, unfortunately, any educational tool
has its own shortcomings, and mobile
technologies are no exception. In the
process of EFL learning using a tablet as a
mobile device and the listed mobile
applications, the following weaknesses
were identified: deficit of prepared
educational mobile applications and
programs for students in their major,
which would correspond to the topic of
the working curriculum; entertaining
nature of some applications, that distract
students from the main educational
activity during working hours (games,
communication in social networks, chat
applications, viewing video and audio
resources that are not related to the topic
of the task); small sizes and relatively small
screen resolution (Yaman, et al., 2015; Mata,
& Dobrescu, 2022).

Moreover, the lack of proper
methodological training for educators and
the insufficiency of professionally-oriented
didactic material should be also admitted.
Promoting the adoption of mobile
learning apps in to the process of EFL
learning in non-linguistic higher
educational institutions is challenging
because it is not only up to students but
also to educators to see the benefits of
such innovations and to change personal
learning strategies (Li, et al, 2022).
Nevertheless, currently, the formation of
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an organized mobile learning system has
just begun, the topic of studying the
didactic potential of mobile devices in the
educational process is very relevant and

students’ perception of studying English
grammar by means of m-learning apps
was predominantly positive.

Thus, thanks to the work carried out on the

perspective for future research.
CONCLUSIONS

The research revealed a significant
improvement of EG students’ English
grammar proficiency in comparison with

subject of the research, it is possible to
draw a conclusion about the effectiveness
of using mobile learning technologies in
professionally-oriented foreign language
classes with students of non-linguistic
higher educational institutions, provided

CG students’ English grammar _ o ] ] _

proficiency. Such a difference was ]E)y th.elr speuﬂcf: dlda;ZtIC prope.;tles anj

explained by the grown interest in EFL unctions. 'Un orme s§|ent| Ican
methodological preparation of EFL

learning, increased productivity and
efficacy of the academic process due to
mobile tools implementation, which was a
variable in the experiment. In addition,

teachers for the introduction of mobile
learning is a challenge, which requires
further researches in this sphere.
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AHOTALIA / ABSTRACT [in Ukrainian]:

BUBYEHHA FIPAMATUKU AHIMMIUCbKOI MOBU 3A 4ONMOMOIOI0 MOBIJIbHOIO
HABYAHHSA: NPUKNAAQ AOCNIAXEHHA

MeToro cTaTTi € AOCNiAXKEHHS eQOEeKTUBHOIMo BrPOBAAXKEHHS MOOGITbHMX
HaBYQ/IbHUX OOAATKIB A/19 BUBYEHHS MPAMATUKN B KYPCi «AHI1iIMCbKOI MOBM
K IHO3EeMHOI» A4/19 CTYAEHTIB HEMIHMBICTUYHMX BULLIMX HAOBYQ/IbHMX 3QK/IA4IB.
3aBAQHHAMUK OOC/IAXKEHHSA €. BUABAEHHS AOWMAOQAKTUYHMX MOXK/IMBOCTEMN
MOOBINIbHMX HABYQA/IbHMX AOAATKIB, SKi CrApPUSIOTb MPOrpecy CTyAeHTIB Yy
BUBYEHHI rPAMATUKM QHIJIIACBKOI MOBMW, | iX peaqsi3auisa, BUSB/IEHHS
CTAB/IEHHS CTYAEHTIB 4O MOOGI/IbHUX HABYQA/IbHUX MPOrPAM A9 BUBYEHHS
rPAMATUKIM QHITTIMCbKOI MOBM TQ iX MiACTABM.

MeTtopgonoria. KinbkicHi pe3ysibTaTh eKCrnepuMeHTy [PO3PAX0BYBAIMCH 34
OOMNOMOroro MeToAMKM CriBBIAHOWEHHS 3HAHb. MeToa LWKAntoBAHHS 6yB
3QCTOCOBAHMM A1 OPraHi3aUii AAHMX Y YNCIOBIN QOpPMI A1 MOPIBHA/IBHOMO
QHAIi3y AOCArHeHb EKCNePUMEHTA/IbHOI TQ KOHTPOIbHOI rpyn. JAOC1iqXXeHHS
6y/s0 npoBeaeHo Ha 6a3i CyMCbKOro HALIOHQ/IbHOrO QArpapHoOro
YHiBepcuTeTy, YKpaiHa. BubipKy CTQHOBWUIN ABI €KCNepUMeHTA/IbHI rpynm
(35 cTyaeHTIB) | ABI KOHTPO/IBbHI rpyrnu (36 cTyAdeHTIB), Bikom 18-19 pokiB, SKi
HQABYQ/INCSH HA APYrOMY KYPCI PI3HUX GaKy/IbTETIB MpoTsarom 2021-2022 pokKiB
YHiBEpcUTETy TaQ A[O06pPOBIIbHO 6pasi y4acTb Yy  AOOCAIOXKEeHHI. B
EKCNepUMEHTA/IbHUX PYyrnax HABYA/IbHUW poLEeC OpPraHi30ByBABCH 3
BUKOPUCTAHHSAM M/IQHLLETIB | MOBITbHUX TETEPOHIB i3 MOXK/TINBICTIO BUXOAY B
IHTepHeT 4Yepe3 Wi-Fi gk MO6isIbHOro 3acoby HABYAHHA T4 MOOGI/IbHMX
HABYQ/IbHUX AOAATKIB. By/10 TAKOXX MPOBEAEHO Cepito IHTePB'to 3 METOK
BUSAB/IEHHS] CTAB/1€HHS CTYAEHTIB 40 MObIiIbHMX AOAATKIB.

Y pe3ynbrarti 6y/10 BCTAQHOB/IEHO, O pPIiBHI BOMOAIHHA rPAMATUKOK
QHIT1IMICbKOI MOBUW B €KCMEPUMEHTA/IbHUX rPYNax rnepeBa)<HO AOCTATHI TA
BUCOKI HQ BIAMIHY Bifl HM3bKOIro TAQ MOYATKOBOIrO PIBHIB, SKI AOMIHYOTbL Y
KOHTPO/IbHMX rpyrnax. CTaB/eHHS CTYAEeHTIB 4O MOGIIbHMX AOAQATKIB A9
BUBYEHHS QHI/TIMICbKOI MOBM FO/IOBHUM YUHOM MO3UTUBHE.

3po6/1€HO BUCHOBOK, 11O BrPOBAMXXEHHS MOOGI/IbHMX 3AC06iB HABYAQHHS
3a6e3ne4ynsio epeKTUMBHE 3ACBOEHHSI TPAMATUKKM  QHI/1IMCbKOI  MOBMU
CTYOEHTAMU HEJTIHMBICTUYHUX BULLIMX HOBYQJTbHUX 3AK/1A4IB. YAOCKOHA/IEHHS
MeToAMYHOI MiAroTOBKM BUKAQAAYIB AQHI/TIMCbKOI MOBM 40O BrPOBAOXKEHHS
MO6I/IbHOro HABYQHHS NoTpebye rnoAas1bLUIMX AOC/IAXKEHb Yy UiVl cepi.

KJTIOYOBI CJTOBA: QH/1iYicbKQ SK IHO3EMHQ, QHI/1IMCbKA rPAMATUKA, TPEHYBAHHS
HABMYOK rpAMATUKIM, MOBIIbHE HABYAHHS, NPOrpamu s Mobi/ibHOro HaBYAHHS.
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ABSTRACT

The year 2019 became a starting point in the educational sector of almost all
countries of the European Union. The COVID-19 pandemics has changed the
classical form of learning and teaching to a new, yet unexplored well,
distance one. The start of the war in Ukraine on February 24, 2022 made this
form of the educational process an integral characteristic of modern
education in our independent country.

The purpose is to investigate theoretical and practical conceptual
foundations of individualization of future foreign languages teacher’s
professional training in distance education at the institutions of higher
education.

Methodology. The methods of the educational research context, data
collection, data analysis and reporting of the students’ responses were used.
Some questionnaires and interviews were used in this study to elicit the
answers of different lecturers at Volodymyr Vynnychenko Central Ukrainian
State Pedagogical University. We have found that the process of professional
training becomes more effective if certain pedagogical conditions of
students’ teaching training are created and implemented. The basis for our
research was scientific and pedagogical studies relevant to future foreign
languages teacher’s professional training in distance education conditions.

Results. The essence of the concepts “individualization of professional
training”, “distance studying of foreign languages” has been defined. The
main tasks of individualization of future foreign languages teacher’s

© Yaroslav CHERNIONKOV, 2022
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professional training in distance education conditions as well as the
readiness of the lecturers and students of the foreign languages faculty for
the introduction of distance form of future specialists’ training in foreign
philology have been characterized.

The main approaches to the training of future specialists in foreign
languages and means of adaptation of lecturers and students in the
conditions of the distance form of the educational process’ organization have
been analyzed. The author also outlined qualitative tools for constructive
“teacher-student” communication within the distance training of a future
teacher of foreign languages and highlighted ICT tools for training a future
teacher in the field of foreign philology.

It has been determined that individualized distance teaching training is a
complex pedagogical phenomenon comprising goals, contents, structures
and processes of teaching. It determines the effectiveness of teaching a
foreign language and requires a certain degree of learner's maturity.

In order to determine the main evaluative judgments of this study, research
of various components of distance education and levels of professional
training of the future teacher of foreign languages at IHE has been
conducted. The analyzed results lead us to the opinion that, despite all its
advantages and disadvantages, distance training of the future teacher of
foreign languages reflects the modern conditions of the developoment of
Ukrainian education and has taken its place in the educational process of
every institution of higher education.

Conclusions. Distance education allows you to study at home according to a
convenient schedule and in the most comfortable conditions. In addition,
knowledge control with this form of education can also be carried out in
distance - students prepare scientific papers, pass electronic examination
tests, take exams for teachers through video conferences, etc. The use of
interactive technologies in a foreign language lesson involves an active
creative process of cooperation between the teacher and students, and also
stimulates cognitive activity during and after the lesson.

Distance Education.

INTRODUCTION

Different researchers attribute the
emergence of distance education to
different periods. Thus, in some sources
we find the statement that distance
learning appeared as early as the 17th
century, when Yakiv Kamenskyi
introduced illustrated textbooks into the
education system, with the help of which

it was possible to learn the basics of
general sciences independently.

In Ukraine, the date of the official start of
the introduction of distance learning can
be considered January 21, 2004, when the
"Regulations on distance learning" was
approved by Order No. 40 of the Ministry
of Education and Science of Ukraine,
which marked the beginning of the
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introduction of new technologies in the
field of education.

The purpose of distance learning in higher
education is to provide opportunities for
students to study the educational material
independently and receive the necessary
consultations at a time convenient for
them, wherever they are. Ukrainian
legislation supports the rapid
development of distance education. This is
evidenced by various provisions and
regulatory documents of the legislation of
Ukraine related to this topic, namely the
Law of Ukraine “On Education”, “Concept
of the Development of Distance Education
in Ukraine”, “Regulations on Distance
Learning”, the state program “Education”,
etc. (Starodiedova, 2021).

Distance education is a broad approach
characterized by a high degree of
variation. Such variation includes the types
of media or technology used (print, radio,
computer); the nature of the learning
(workshop, seminar, degree program,
supplement to traditional classroom,
levels of support); institutional settings;
topics addressed; and levels of interactivity
support (face-to-face, online, blended,
none). UNESCO defines distance
education as “an educational process and
system in which all or a significant
proportion of the teaching is carried out by
someone or something removed in space
and time from the learner.” Distance
education requires:

— Structured planning;
—  Well-designed courses;
— Special instructional techniques;

— Methods of communication by
electronic and other technologies
(Burns, 20T1).

Nowadays, the individualization of

education in foreign languages is an oft-
discussed topic. With the use of adaptive
tools in eLearning the individualization of

education can become so effective that
the transfer of knowledge will be adapted
to the student's personal characteristics.
However, it is more demanding to satisfy
all the students' needs than to choose the
individualized approach to education
through information and communication
technologies.

Moreover, if the student is taught in
accordance with their personal
characteristics, they will probably achieve
better results as far as knowledge gain is
concerned (Kostolanyova, & Nedbalova,
2011).

The major effect of pandemic COVID-19 in
online learning is the learning media. This
situation pushes university members to
look for the best format for the teaching-
learning process. The changes of the
system and competences conducted by
the lecturers, students, and the university
will be used in the pandemic period.

We agree with Tatas Transinata that online
learning can be termed as a medium that
can make the teaching-learning process
more student-centered, more innovative,
and even more flexible. The lecturers have
realized distance learning in a new way,
adapted the assignments to the new
format of the lessons, which will be
reflected positively on students'
qualifications. The learning process needs
a language laboratory to improve the
students' language competence.
Therefore, Language Laboratory is
expected to be able to improve the quality
of language competence through online
media (Transinata, 2022) and due to the
future foreign languages teacher's
professional training process.

Thus, in our opinion, the process of
teachers’ training at a pedagogical
institution of higher education is a process
of complex organized development and
individual  self-improvement of the
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student's personality and should be
carried out in the process of
individualization and on the basis of a
personality-oriented approach. “The
individualization of professional training of
a future foreign language teacher” has
been defined as a complex,
multidimensional, multicomponent and
multilevel concept that we consider from
the perspectives of the educational triad:
pedagogy, psychology and foreign
language. It is characterized by a specially
created environment with appropriate
conditions and is based on specific
approaches (Chernionkov, 2020).

The most widespread modern approaches
to teaching foreign languages (FL)
include: communicative-activity,
competence, reflexive, cultural, level and
professionally-oriented approaches.
According to the communicative-activity
approach, FL training should be activity-
based, i.e. learning the rule of operating
foreign language models occurs
simultaneously with mastering their
communicative-speech function.

The concept of competence-based
approach in the teaching of FL s
understood as the focus of the educational
process on the formation and
development of students' key (basic, basic,
extra-subject) competencies and foreign
language communicative competence. In
the process of studying FL, reflective self-
assessment, on the one hand, involves the
ability to assess the level of formation of
foreign language communicative
competence, and on the other hand, the
success of educational activities, that is,
the result and methods of studying FL.

The result of training according to the
cultural approach is the formation of
students' foreign languages
communicative  competence, which
ensures the use of the language in the
conditions of a certain cultural context

based on the dialogue of cultures. The
development of a level approach is related
to the scientific definition of the levels of
mastery of FL. Thanks to the efforts of the
committee of the European Council for
Modern Languages (European Council for
Modern Languages), a unified system or
scale for determining FL proficiency levels
has been developed (Nikolaieva, 2013).

Competent command of a foreign
language is considered an integral
component of the professional training of
students of any specialty. In this regard,
the need to find ways of formation and
development of students' ability for
intercultural communication and
readiness for cognitive activity through
the transition from learning a foreign
language as an educational subject to its
practical application for professional
purposes has been actualized. In modern
studies on the problem of foreign
language learning, foreign language
professional competence is considered as
a complex construct that includes
cognitive, linguistic and interactive
components (Sali, 2018).

The search for optimal approaches to the
organization of the training of future
specialists in FL requires the use of various
approaches that make such training as
effective as possible. In pedagogy, there
are two main forms of education and
training in higher education: classroom
and non-classroom. In the course of the
classroom form, there is a direct
interaction between the student and the
teacher, and the out-of-class form involves
the student's independent study of the
educational material, performance of
practical and coursework, writing essays
and abstracts, passing industrial practice
(Zvierieva, 2018).

We do not agree with the author, because
in modern conditions, such a vision is a
little distorted, since in the conditions of
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distance studying of foreign languages,
there is no classroom teaching, and all the
activities of students take place at a
distance from the institutions of higher
education.

In English language classes, with the help
of Internet resources, you can solve a
number of didactic tasks: form
competences in all types of speech activity
- listening, reading, writing, speaking, form
and deepen, develop phonetic, lexical,
grammatical competences, using
materials from the global network; to form
students' sustainable motivation, interest
in learning English. In addition, such work
is aimed at studying the possibilities of
Internet resources for expanding the
horizons of students, the skills to establish
and maintain business relations and
contacts with young people in English-
speaking countries.

To form or improve lexical-grammatical
competences, we advise you to visit the
sites (for example, www.learnplus.com,
http://ischoolenglish.com and  many
others). For example, there are specially
prepared lessons for learning to read
online (http://www.english-to-
go.com/index.cfm), in which the experts of
the Reuters news agency offer teachers, in
a convenient format for copying to your
disk, systematic classes with interesting
texts for reading, exercises of a
problematic nature, tasks for
consolidating new vocabulary.

Numerous suggestions on the
organization of correspondence are used
to teach students English writing. To find
writing partners for your students, you can
make a request (https://listserv.cuny.edu/).
Correspondence can be organized for
various purposes. to implement joint
projects, hold discussions, discuss current
problems (Kostikova, & Bezbavna, 2018).

The purpose is to investigate theoretical
and practical conceptual foundations of
individualization  of  future  foreign
languages teacher’s professional training
in distance education at the institutions of
higher education.

The tasks are a) to analyze the conceptual
role and qualitative impact of distance
studying of foreign languages; b) to
analyze the essence of the concepts of
“individualization of professional training”,
“distance studying of foreign languages”;
c) to investigate theoretical and practical
conceptual foundations of the studied
theme at the Institutions of High
Education; d) to elicit students’ and
lecturers’ responses and process research
results to get a complete picture of our
research.

METHODOLOGY

The methods of the context of educational
research, data collection, data analysis and
reporting of the students’ responses were
used: there were three groups of methods
used for achieving the purpose and tasks
of the research. They are theoretical,
empirical and statistical methods. So,
among general theoretical methods we
have chosen analysis and synthesis of
pedagogical-psychological literature since
they helped to study and describe main
characteristics of such notions as
“individualizations of professional training”
and the “distance studying”, as well as to
make conclusion not only about their
correlation but also about importance of
applying this information for effective
future foreign languages teacher’ training
at the distance platform.

The empirical (diagnostic) methods,
namely testing, observation and
discussion were used in the pedagogical
experiment where we have been checking
the readiness of lecturers and students for
distance studying at Volodymyr
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Vynnychenko Central Ukrainian State

Pedagogical University. The statistical
methods (such as Student’s and Lecturers’
guestionnaires and interviews) were
needed to evaluate the experiment
results.

RESULTS

Currently, all pedagogical institutions of
higher educational in Ukraine are working
on improving the quality of pedagogical
education in order to ensure its mobility,
attractiveness and competitiveness in the
labor market, taking into account the
requirements of the Conceptual
Foundations of the Development of
Pedagogical Education of Ukraine and its
integration into the European educational
space.

One of the tasks of teacher professional
training at the institutions of higher
education should be actualization of
conscious mastery of IT tools, activation of
pedagogical self-organization, self-
improvement of knowledge in the field of
IT —formation of readiness of IT teachers to
use IT in future professional activities
(Hurzhii, Kartashova, & Lapinskyi, 2013).

Paraphrasing these authors, a huge role is
played by the readiness of teachers and
students to processes of distance
education. This means, firstly, to what
extent students are ready to perceive
learning a foreign language remotely with
all its characteristics, and secondly, to
what extent the training of foreign

language teachers allows them too
qualitatively, technologically and
modernly implement the educational
process.

Individualized distance teaching is a
complex pedagogical phenomenon

comprising goals, contents, structures and
processes of teaching. It determines the
effectiveness of teaching a foreign

language and requires a certain degree of
learner's maturity.

This maturity is defined through the
following attributes: a) relative
independence from teacher and teaching
materials; b) ability to articulate problems;
c) problem solving skills; d) ability to adapt
the available knowledge to personal
interests and circumstances; e) self-
awareness and self-diagnostics; f) ability to
observe and control not only the own
learning process but also the broader
process of own intercultural behavior; g) a
sense of responsibility; h) ability to project
own skills onto the future professional
activity (Muntyan, & Valentinova, 20T1).

The organization of studying foreign
languages takes place as a subjective
choice of options (mobile learning) and
(blended learning) - when the student
situationally shapes the learning process.
Mobility provides an invaluable
opportunity at anytime, anywhere to study
audition or use Skype, Viber, Outlook or
Zoom in dialogue with other students or
teachers and even to form your
information resource on cloud
technologies.

Distance training in foreign languages
field requires evaluative thinking, the
formation of so-called design thinking,
focused on combining their own interests,
intelligence with the capabilities of
information and communication
technologies, understanding that
stopping the innovative development of
education, introduction of new learning
technologies and technological progress
is impossible. We need to improve our
professional level, adapt to new working
conditions, constantly monitor the smart
potential of mobile devices, track the
appearance of new mobile Learning apps
on the Internet (Stezhko at al, 2021).

4t
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The use of distance learning technologies
in the modern education process of a
teacher training university calls for a shift
in the forms and methods of future
primary school teacher training — from the
demonstrative and explanatory ones to
search, problem solving, project-based,
research methods that are aimed at
students’ independent cognitive activities
in obtaining and processing information
and acquiring practical skills (Mukoviz at
al, 2018). But this aspect is to be discussed.

Cognitive teaching methods are intended
to help students to assimilate new
information  with already acquired
knowledge and modify their intellectual
structure to accommodate this
information. For example, educators-
cognitivists allow students to explain the
new material in their own words, ask them
guestions for structuring the gained
material, help them to correlate with the
learned material, and accommodate the
entire material by providing a clear
organizational structure (Shandruk at al,
2019).

Therefore, the analysis of educational
programs for the training of future
teachers of foreign languages allowed us
to conclude that the content of their
training is very slowly being transformed
in the direction of meeting today's needs
for the training of competitive specialists,
communicatively competent, who are
characterized not only by professional

knowledge, but also by leadership
qualities, psychological stability, and
creative activity, self-confidence, the

ability to adapt in the distance education
environment (Tkachenko, 2020).

Adapting the author's characteristics to
the subjects of our research, we come to
the conclusion: diagnostic work is aimed
at studying the personal qualities of young
specialists, their professional suitability,
identifying difficulties encountered in the

ISSN: 2709-7986 [ CHALLENGES
educational process; educational and
methodical work aims to create and

conduct seminars on methodological
aspects of studying educational fields,
development and implementation of new
pedagogical technologies; psychological
training work involves conducting
trainings on improving communication
styles with students, parents, colleagues;
development of positive qualities;
formation of the ability to influence the
team; self-development as a person and a
professional (Shalivska, 2020).

Scientists Belmaz Ya. and Sergeeva |.
consider 5 tools of constructive
communication that have shown their
effectiveness in the educational
environment in the conditions of distance
education: non-violent communication,
self-message, SMART goal setting,
accurate praise and positive framing; to
demonstrate specific possibilities of their
application in the study of foreign
languages.

Non-violent communication is based on
empathy, (self) respect, conflict-free goal
achievement. The task of the second stage
is to create an I-message, which is always
formulated in the first person and is
dedicated to the feelings of the subject of
the statement. It is not allowed to include
in the statement of evaluation
characteristics about the student. For
example (in parentheses are the typical
You-statements of the teacher, which
contain an assessment or direct
accusations, and are therefore ineffective.

Setting goals by SMART is a mnemonic
abbreviation that deciphers the main
requirements for the formulation of goals:
Specific (concrete, specific), Measurable
(such that measurable), Attainable (such
that can be achieved), Relevant (relevant),
Time-bounded (determined in time).
Positive framing is based on consistent
positive correction of student behavior
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using purposeful praise and constructive
criticism.

The teacher's activities are aimed at
maintaining a strong position in shaping
and maintaining in students the desired
types of behavior or activity, as well as that
their path to them is direct and short.
Accurate praise is based on data that
individuals who are praised for permanent
attributes (intelligence, talent), ultimately
learn worse than those who are
encouraged for diligence, effort, hard work
(Belmaz, Serhieieva (2019).

Software products used in the practice of
institutions of higher education in Ukraine,
or educational electronic resources in a
foreign language can be conventionally
divided into the following groups
according to their content and functional

purpose: 1) information and reference
materials (encyclopedias, handbooks,
dictionaries, magazines, newspapers,

almanacs); 2) electronic books for reading;
3) video films, clips and videos on You
Tube; 4) electronic libraries and
repositories; 5) methodical materials on
electronic media (plans of seminar and
practical classes, plans-summaries of
lectures, methodical recommendations
for teaching aspects of language and
types of speech activity, tests and other
control and measurement materials); 6)
Internet resources; 7) combined electronic
learning tools (curriculums, electronic
textbooks, exercises and educational
games); 8) educational and methodical
software tools for accompanying lectures
(demonstration materials, presentations,
projects, computer developments for
seminar and practical classes, etc),
created by teachers for a specific class
(Osova, 2018).

As the main aim of foreign language
learning is an ability to commmunicate, this
common feature is significant for our
research so we studied it carefully and

discovered that from psycholinguistic
point of view, communication may include
the following components: the
motivational and cognitive component,
the analytical and technological
component, the integrative and personal
component, the socio-cultural
component, the reflexive component, the
emotional and evaluation component
(Kostikova at al, 2020).

Therefore, at this stage of distance
education, IT-tools are the main lever in
the formation of IT-competence of the
future teacher of foreign languages, and
“the formation of information
competence by means of IT allows you to
use knowledge, skills and abilities in your
work in the direction information and
communication technologies, which is a
criterion of professional suitability for
improving the quality of education in the
framework of distance education”
(Lebedieva, 2018).

As part of this work, we conducted several
studies with the aim of identifying:

— the level of readiness of the teachers /
lecturers of Volodymyr Vynnychenko
Central Ukrainian State Pedagogical
University for the introduction of
distance education and training;

— thelevel of readiness of students of the
Faculty of Foreign Languages of
Volodymyr  Vynnychenko  Central
Ukrainian State Pedagogical
University for the introduction of
distance education and training;

— the level of self-assessment of the
teachers of the Volodymyr
Vynnychenko Central Ukrainian State
Pedagogical University in relation to
their qualification requirements for
distance education and training;

— the most favorable type of training for
a specialist in foreign languages;
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— level of knowledge of a foreign
language and professional training.

Research was conducted during April-
June 2022 among students of all
undergraduate courses and teachers. We
used questionnaires, surveys, telephone
and traditional interviews and final exams
in each course. Let's analyze the results of
this experimental study.

e So, according to the results of
teachers' answers for 2020, only 10% were
ready to implement the distance form; 15%
are more prepared than unprepared and
75% of all interviewed teachers/lecturers
were not ready for a new and unexpected
challenge in their professional activities.
Two years later, the results of teachers
show that now, on the contrary, 85% are
already ready for distance education, 10%
are more unprepared than ready, and 5%
are still not ready for this integral process
of the education field.

This means that in two years the teachers
were able to qualitatively adapt to the
conditions of this form of professional
training and increase their level of
readiness and their own level of
gualification.

e 50% of faculty teachers determine
their level of self-assessment in 2022
regarding their qualifications according to
means and methods of distance
education as very high; 40% are defined as
medium and only 10% as low.

This shows that half of all surveyed
professors and teachers are ready for the
implementation of distance education,
have appropriate educational and
methodological support and have good
skills and self-assessment skills.

e The most popular answers of teachers
to the question "WHAT do you see as the

situation with distance training of future
specialists in foreign languages?" were:

— equipping the faculty laboratory with
new modern equipment or creating a
new distance education laboratory
(95%)

— professional development courses,
both national and foreign (85%);

— replenishment of educational and
methodological support of the faculty
(75%);

- MOODLE courses and all other
distance education IT-courses (70%).

This indicates  that until today,
educational-methodological support and
readiness of teachers for the
implementation of distance education
wants to be better.

e The student responses regarding their
readiness to introduce this type of training
and readiness for the educational distance
process of their faculty were as follows:

— st course - 80% ready, 10% more
unready than ready and 10% not ready
for this form;

— 2ndyear—-70% are ready, 25% are more
unprepared than ready and 5% are not
ready for the studied form;

— 3rd year - 60% ready, 10% more
unready than ready and 30% not ready
for the studied form;

— 4th year -50% ready, 25% more
unready than ready and 25% not ready
for the studied form.

We see a qualitative drop in the level of
students' readiness to perceive all
information remotely from the results of
the 1st year to the results of the 4th year.
This indicates that it is difficult for
graduates of the faculty to adjust from the

most effective means of improving the usual form of education to distance
education, and the 1st year, on the
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contrary, will be able to qualitatively assess
the advantages and disadvantages of this
form of professional training.

e The results of student surveys
regarding the most favorable type of
professional training in foreign languages
are interesting:

— st course — distance (90%), mixed (5%)
and classical (5%);

— 2ndyear —distance (80%), mixed (15%)
and classical (5%);

— 3rd year —distance (25%), mixed (50%)
and classical (25%);

—  4th year — distance (10%), mixed (5%)
and classical (85%).

We see that the first and second courses
are guided by the emotions of the wartime
and the circumstances they got into due
to the occupation of Ukraine by the

aggressor state.  The  third year
understands the  importance and
qualitative characteristics of classical
education, but the fear of modern

conditions makes itself felt, so for them the
mixed system is exactly the way out of this
situation. On the other hand, 4th-year
students are strong supporters of classical
education and, as experienced students;
they can assess the qualitative advantages
and disadvantages of all types of
professional training.

e According to the results of the final
exams for each course, we were able to
assess the quality level of foreign language
proficiency and the level of professional
training of future foreign language
teachers:

— st course — high (70%), medium (25%),
low (5%).

— 2nd year - high (80%), medium (10%),
low (10%).

— 3rd year — high (80%), medium (5%),
low (15%).

—  4th year — high (95%), medium (3%),
low (2%).

These results indicate that first-year
students have adapted to the university
system of education and training and have
shown high-quality results. The results of
the students of the 2-4 courses show the
guality component of the system of
professional training of the future foreign
language teacher in the higher education
institution organized by us.

DISCUSSIONS

The result of the individualization of the
future foreign languages teacher’s
professional training in the conditions of
distance education is the acquisition of
the qualities of professional growth of the
future foreign languages teacher. These
discussed qualities include the ability to
set goals, make adequate decisions, the
desire to teach, acquire professional
knowledge and skills, the ability to
establish social contacts, engage in self-
evaluation, self-education, self-
development, self-improvement.

We believe that thanks to distance
professional training, the future teacher
can master new methods and techniques
of teaching a foreign language, create his
own vision of the process of learning
foreign languages, create an electronic
course, master IT -tools in teaching foreign
languages, establish professional foreign
language communication and increase
the level of professional communicative
competence.

The use of distance learning technologies
in the modern education process of a
teacher training university calls for a shift
in the forms and methods of future foreign
languages teacher’s training - from the
demonstrative and explanatory ones to
search, problem solving, project-based,
research methods that are aimed at
students’ independent cognitive activities
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in obtaining and processing information
and acquiring practical skills (Mukoviz at
al, 2018). But all the above aspects are to be
discussed.

CONCLUSIONS

What are the advantages and
disadvantages of distance learning of a
foreign language in general? Probably, the
main advantage is convenience: costs for
travel and living in another city are
reduced; all self-study materials, lab
assignments, and webinar links are
available online. Not the last place is taken
by mobility, which today is one of the usual
features of our life; you can enrich your
knowledge in any way: with a teacher, in a
conversation club, in the country of the
language being studied, in social networks
or on free language resources.

Another advantage is that distance
learning, in particular the online form,
provides more technical advantages and
saves on printed materials. It should also
be noted the democratic nature of
distance learning, since education can be
obtained at any university in the world.

Comfort and freedom in the case of
distance education require more self-
discipline than face-to-face education, so

they can become a certain disadvantage
of this type of education. Some students
stop learning a foreign language, thinking
that distance learning in general is an
empty business. In the case of distance
learning, it should be remembered that it
requires additional development of
responsibility and self-control.

Among the minuses, it should be
emphasized the lack of "live"
communication, a unique student

environment; lack of special computer
knowledge; lack of professional technical
support, etc. Considering the above, the
advantages of distance learning are much
greater than the disadvantages.

Therefore, the implementation of the
system of distance studying in the process
of individualization of professional training
of future foreign language teachers will
maximize the continuous studying of
modern high education students and
achieve high performance. We
understand that our observation is only
part of the research program we have
created for this issue. Further studies we
see in the further analysis of the practical-
methodical system of SMART-process of
professional training of future foreign
language teachers.
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AHOTALIA / ABSTRACT [in Ukrainian]:

IHOAMBIAYANI3ALIS NPO®ECIMHOI NIArOTOBKU MAUBYTHbOIO BUMTENS
IHO3EMHMX MOB B YMOBAX AUCTAHLIWHOI OCBITU

2019 pik CcTaB TOYKOK BIAJTIKY B OCBITHbOMY CEKTOPI Maw)Xe BCiX KPAiH
€Bponevicekoro Coro3y. lNaHaemia COVID-19 3MiHWAQ KAACUYHY GOopMYy
HABYQHHSA TA BUKAQAAQHHS HA HOBY, L€ He obpe BUMBYEHY, ANCTAHLINHY.
[No4yaTok BiViHW B YKpQiHi 24 mnwToro 2022 poKy 3pobuB TakKy ¢opmy
OCBITHbOIrO rpoLecy HeBI'EMHOK XAPAKTEPUCTUKOK CYyHYACHOI OCBITH
He3as1eXXHOI KpaiHu.

MeTta gocnigyxeHHs — JOCiaNTY TEOPETUYHI TA MPAKTUYHI KOHLENTYAs/1bHI
OCHOBM HAMBIAYANI3ALii NpPo®eciviHOI MigroToBKM MAMBGYTHbOro BYMTESIS
[HO3EMHMX MOB B YMOBQOX ANCTAHLIMHOI OCBITK Yy 3AQK/1QA4AX BULLIOI OCBITH.

MeTtogonoria. BuKopucToByBA/IMCH  METOAM  KOHTEKCTY  OCBITHbOIMO
OOC/iMKEeHHsd, 36opy AQHWX, AHANI3y AAHWX TA 3BITYyBAHHS BignoBiaeuv
CTYAEHTIB. Y UbOMYy AOCAIAXKEHHI 6y BUKOPUCTAHI AesKi AHKEeTM Ta
IHTepB'to, o6 oTPUMATM Bigrosigi PI3HUNX BUK1QOQYIB
LleHTpaibHOYKPQIHCbKOro AePXXABHOro rNegaroriyHoro YHiBepcuTeTy iMeHi
Bonogumumpa BUHHU4YeHKQA.

BcTaHOB/IEHO, LLIO MpOoLeC NpodecinHOI NigroToBKu CTA€ 6i/lblL € PeEKTUBHINM
30 YMOBU CTBOPEHHS TA peani3aLii MeBHWUX NeaaroriyHmMx yMoB negaroriyHoi
nigroroBku crygeHTiB. OCHOBOK HQLUOro AOC/iAXKeHHS CTa/iM HAYKOBO-
megaroriyHi AJOC/igKeHHS LWoAOo MpodeciviHOi MnigrotoBKW MAMbyTHbOMo
BYUTESIS IHO3EMHUMX MOB B YMOBQAX ANCTAHLIIMIHOI OCBITH.

Pe3ynbrartn. Bu3HAQUeHO CyTHICTb MOHATb “iHAWMBIAYyANi3AuUia rpopeciviHoi
nigroroBkun”, “OMNCTAQHUIVIHE HOBYAHHS IHO3eMHMX MOB". OXApAKTEPM30BAHO
OCHOBHI 3aBAAQHHS IHAWBIAYAAI3ALIi MPOGECiVHOI MigroToBKM MAbyTHLOrO
BYUTES IHO3EMHMX MOB B YMOBAOX ANCTAHLIMIHOI OCBITW, Q TAKOXX FOTOBHICTb
BUKAQOQYIB | CTYAEHTIB GAKYABTETY IHO3EMHMX MOB [0 3ArPOBAAXKEHHS

AVNCTAHLIMHOI $OpMU MiArOTOBKM MANGYTHIX GaXIiBLIB IHO3EMHOI Qis1010rIi.

MpoaHa1i30BQHO OCHOBHI MigxoAm A0 MiAroTOBKKM MAWOYTHIX ¢GaxiBLUiB 3
[HO3EeMHMX MOB TAQ 3Ac0obu aganTauii BUKAQAAYIB | CTyAeHTIB B YMOBAX
ANCTAQHLINHOI popMuU OopraHi3aLii HABYA/IbHOMO MpoLecy. ABTOP TAKOX
OKpPEC/INB AKICHI 3aCO6M KOHCTRYKTUBHOI KOMYHIKALII «BUKIQAQY-CTYAEHT» Y
PAMKAX ANCTAHLINHOI MigroToBKM MANBGYyTHbOIro BYUTE/IS IHO3EMHUX MOB TA
BUCBITAIMB 3acobu IKT ana nigrotoBkyW MAuibyTHbOro BYUTEIS B rasy3i
IHO3eMHOI pinonorii.

Bu3Ha4yeHo, o iHAMBIAYA1i30BAHE ANCTAHLIMHE HOBYAHHS € KOMM/IEKCHUM
negaroriyHmmM SBULLIEM, GKEe BK/TKOYAE i/, 3MICT, CTRYKTYPY TA MpoLecHu
HQBYAQHHSA. Lle BU3HQUae epeKTUBHICTb HABYQHHS IHO3EMHOI MOBU | BUMAIrQe
MeBHOro PIiBHA 3PIifIOCTI y4YHSA. 3 METOK BU3HAYEHHS OCHOBHUWX OLIIHOYHMX
Cyo)KeHb AAHOro AOoCiKeHHs 6y10 rnpoBeaeHO AOCIAXKEHHS PI3HUX
KOMMOHEHTIB AWNCTAHLINHOI OCBITM TQ PIBHIB MPOYEeCiNHOI MigroToBKM
Mar6yTHbOro BUYUTENNSA IHO3EeMHINX MoB y 3BO.
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[NpoaHQa1i30BAHI pe3y/1IbTATH MNPUBOAATE HAC A0 AYMKM, LLIO, HE3BAXKAKYMN HA
BCi cBOi nepeBary TAQ HeAOsiKW, AWCTAHLINHA MigroToBKAQ MAM6yTHbOro
BYMTENIS IHO3EMHMX MOB BIAOOPAXKAE CYyYACHI YMOBU PO3BUTKY YKPAIHCbKOI
OCBITV TA 3QMMAE CBOE MiCLIe B OCBITHbOMY MPOLIECI KOXXHOIO 3aK/104Y BULLOI
OCBITW.

BUCHOBKW. [JVCTAQHLIVMHA OCBITA AO3BOJIIE HABYATMCA BAOMA 3Q 3PYyYHUM
rPA®IiKOM i B MOKCUMQ/IbHO KOMGOPTHMX yYMOBAX. KpiM TOro, KOHTPO/1b 3HAHb
30 TAKOI pOopMuK HABUYAQHHS MOXKe 34INMCHIOBATUCS | ANCTAHLUIMHO — YYHI
roTytoTb HQYKOBI pPO6OTH, 30QI0Th E/IEKTPOHHI €eK3AMeHQLUIVHI TecTuy,
CK/IQAQKTb iCAUTK A8 BUKIAQAQYIB 4Yepe3 BiJeOKOHPepeHLii ToLujo.
BUKOPUCTAQHHS IHTEPAKTUBHUX TEXHOOrW HA YypoLui I[HO3eMHOI MOBMU
nepenbayae aKTMBHY TBOPYMIK MPOoLeC CriBrApaALi BYUTESS TA YYHIB, O TAKOXX
CTUMYJTIOE Mi3HABA/IbHY QKTMBHICTb Mif YAC i M1iC/IS YPOKY.

KNMIOYOBI CNOBA: guvcTaHLUiMHE HOBYAHHS, rpogeciviHa nigrotoska, SMART oH-/1QVH,
M/1I0CK TAQ MIHYCU, AWNCTAHLIMHQ OCBITQ.
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ABSTRACT

The paper deals with competency-based education. Both the development
of the category “competence” and application of competences in
educational sphere were considered. The purpose is to examine the
development of competency-based approach to teaching and learning from
the standpoint of modern educational paradigm.

The methods of the investigation are analysis and syntheses of the
associated researches used to collect and present the findings and draw the
conclusion.

The results revealed that competency-based education appeared under the
influence of the term “competence”; in its development three main stages
may be distinguished: 1) 1960-1970 (introduction of the category
“competence” in the theory and practice of language learning); 2) 1970-1990
(extension of the studied phenomenon to the field of management and
leadership); 3) since the 1990s to the present (comprehensive consideration
and analysis of the stated category; finding the blocks of competencies, the
principles of systematization; studying the structure of competencies).

The conclusion is that in modern educational system competency-based
approach is one of the central as existence of the system of competences
contributes in description of academic and professional profiles, levels and
results of higher education at the international level. Moreover, due to the
application of the system of competencies, the process of expanding
academic and professional recognition and mobility, as well as increasing
the comparability and compatibility of diplomas and qualifications has
become possible.

KEYWORDS: Competence, Competency-Based Education, Development of the
Approach, Education, Methodical Approach.

INTRODUCTION state, to individual; introduction of market
mechanisms in vocational education; the
increasing role of horizontal mobility
during working life, the transformation of
many professions, the dominance and
complication of the tasks of personal
growth and development. In this situation, it
is important to develop in a person such
qualities as mobility, dynamism,
constructiveness, professional universalism.

The competency-based approach to
teaching and learning is one of the central
in modern educational paradigm and it is
usually considered as a set of general
principles for determining the goals of
education, selecting content, organizing
the educational process and evaluating
educational results.

The reasons why this approach has
become the key one were determined by
the trends of social development: the
acceleration of the pace of development of
society and the strengthening of the
uncertainty factor; changing lifestyles at
all levels beginning from global, through

Thus, as a result of studying the labor
market and determining the
requirements that are formed on it in
relation to the employee the ideas of the
competency-based approach to teaching
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and in educational

area.

learning appeared

Analysis of researches shows topicality of
the stated problem in the scientific world.
So, most attention of the scientists is paid
to applied aspects of the competency-
based approach to teaching different
subjects both in secondary (Bowden, 2004;
Bykovska, 2007; Hurnyak, 2008) and higher
schools (Griffith, Lim, 2014; Hafiyak,
Kononets, 2019; Kostikova, et al, 2019;
Khodan, 2013; Medvedovska, 2011; Rybalko,
2015).

A considerable number of scientific
investigations are devoted to theoretical
aspects of the approach under study
(Boychuk, 2013, Levine, Patrick, 2019;
Luhowvyi, 2009; Ovsienko, 2017; Sturgis, et
al., 2011). There are papers related to the
development of certain hard and soft
competences (Holubnycha, et al, 2019;
Danik, 2016; Lench, et al. 2015; Nestulya,
2018; Pellegrino, Hilton, 2012; Vandergrift,
2002). Some researchers address to
historical issue of the phenomenon
(Khoruzha, 2012).

However, the problem of competency-
based approach to education in the aspect
of its development needs to be analyzed
comprehensively.

Thus, the purpose of the study is to
examine the development of
competency-based approach to teaching
and learning from the standpoint of
modern educational paradigm.

METHODOLOGY

As the paper is of theoretical nature
general theoretical methods were applied
to it. They are analysis and synthesis of the
associated researches that enabled to
collect and present the findings and draw
the conclusion as well as narrative method
of offering the material.

RESULTS

Generalization of research on the problem
of the competency-based approach
allowed us to distinguish three stages of
its development.

The first stage (1960-1970) is characterized
by the introduction of the category
“‘competence” into the scientific
apparatus. Since the 1960s the
corresponding term began to indicate
some hidden human qualities that, other
things being equal (knowledge, diploma,
work experience), contribute to
professional and life success. At first the
term was used to denote the knowledge
of the language system, gradually, in
contrast to the linguistic competence, the
term “‘communicative  competence”
appeared which began to be understood
as the ability to communicate through
language.

The second stage (1970-1990) is associated
with the meaningful development of the
concept of “social competence”. So, the
category ‘“competence” began to be
applied not only in the theory and practice
of language learning but also in assessing
the level of professionalism in the field of
management and leadership. The new
notion of competence has become a
management tool;, a dictionary of
competencies was presented, as well as a
practical guide for adapting competency
models for various types of activities.

The transformation of competence into a
management tool began in the 1970s and
is seen as the result of a change in the
management paradigm: from a
hierarchical, bureaucratic, top-down
management system to a democratic,
self-organizing one. In the former model of
the so-called “scientific management”, the
object was precisely measured indicators
of labor productivity — the sequence of
operations, output, time spent.
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The main tools used to be working timing
sociometry, rational organization of the
workplace. In the new model, named the
“model of  human relations” or
“motivational model”, the object of control
is the “subtle” aspects of the inner world of
the individual his abilities, motives, desires.

As motivational management is believed
to be based on the psychological concept
of a motive as an unconscious desire,
inaccessible to self-observation
McClelland (1973), an American
psychologist, proposed a new
methodology for selecting personnel,
which seemed to him more productive
than IQ (“intelligence quotient”).

It consisted in the analysis of tests of
thematic apperception, which makes it
possible to predict what type of behavioral
strategy a person is prone to. The concept
of McClelland is based on the idea of three
main motives of human activity, which are:
the need for achievement, the need for
power, the need for participation
(affiliation).

At the same time, the psychologist was
most interested in the first two motives in
two opposite behavioral strategies,
namely: avoiding failure and focusing on
success. In the work of McClelland “Testing
for Competence Rather Than for
‘Intelligence™ (1973), which is considered
the starting point of the competency-
based approach in management, the term
“‘competence” is determined as an index, a
numerical indicator that allows measuring
the strength of a motive in a 100-point
system as the ratio between the hope for
success and the fear of failure.

Starting with McClelland, the
competency-based approach is
associated with the formalization of things
that are difficult to formalize, with the
ability to calculate behavioral models
predicted using psychological tests.

In the 70-80s of the 20th century in
management, there was a real
competency boom. The problems of an
analysis of the behavioral aspects of
various professional tasks, the
“fragmentation” of behavioral elements,
the compilation of “‘competence
portfolios” on their basis and others were
widely discussed in close connection with
the traditions of behaviorism.

The Competence Portfolio became a kind
of new standard for recruiting, career
planning, determining the type and
amount of compensation, developing and
training the organization’s personnel. This
became a standard that should be subject
to constant correction: through
guestioning, monitoring, dictionaries of
competency elements are refined; they
got dozens or even hundreds of
components. Competence portfolios were
being created for various professions,
career growth schemes, assessment
programs, and incentive methods.

The quintessence of the above was
Raven's work “Competence in modern
society — its identification, development
and release” (1984), where the author gave
a detailed interpretation of competence
and emphasized that ‘“types of
competence” are “motivated abilities”, i.e.
the whole set of cognitive, affective and
volitional components of motivated
behavior (Raven, 1984, p. 281).

In this work, Raven listed 37 types of
competencies. In various types of
identified competencies, the categories of

“readiness”, “ability” are most widely
represented. Moreover, conducted his
research using the Edinburgh

Questionnaires the author paid attention
to a large number of components that
make up competence.

In his  opinion, being relatively
independent of each other they are more
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cognitive or more emotional but can be
interchangeable for effective behavior.
“The more such components a person
involves in the process of achieving goals
that are significant for himself, the higher
the likelihood that he will achieve these
goals” (Raven, 1984, p. 253).

The third stage, which began in the 90s of
the last century and continues to the
present, is characterized by the allocation
of competence as a subject of
comprehensive consideration and
analysis. Researchers define blocks of
competencies in relation to various areas
of professional activity, the principles of
systematization; study the structure of
competencies.

During this period, in the world
educational practice competence is
considered to be one of the central
concepts and a desired and predictable
result of education.

McClelland’s research was continued by
Spencer (1993). In the book “Competence
at Work: Models for Superior
Performance” the author presented a
fairly broad definition of the notion
“‘competence” like a “basic quality of an
individual that has a causal relationship to
effective and / or best performance based
on criteria in work or in other situations”
(Spencer, 1993 p. 9).

By “basic quality” the scientist means that
“‘competence is a very deep and stable
part of the human personality and can
determine the behavior of a person in a
variety of situations and work tasks”
(Spencer, 1993, p. 9). Speaking about
“causal relationship”, he implies that “the
competence predetermines or causes
certain behavior and performance”. And it
depends on the competence whether that
“performance” will be good or bad.

According to the author, the structure of
competence is determined through five

basic personality traits, such as motives,
psychophysiological characteristics (or
features), “I"-concept (attitudes, values),
knowledge, skill.

If we use the image of an iceberg, then
skills and knowledge are on the surface.
They are relatively easy to develop, the
deep part is motives and characteristics
that are more difficult to assess and
develop, part of the competence based on
the “I"-concept lies somewhere in the
middle, and it also undergoing changes.
The paper contains semantic shades of the
notion of “competence”.

In the field of social psychology and
acmeology a number of researchers tried
to clarify the content of the notion of
“‘competence”, to determine the list of key
competencies and their structural
components, as well as the criteria and
procedures for assessing their formation
and development.

As a result, blocks of competencies were
identified in relation to various areas of
professional activity, the principles of
systematization, and the structure of
competencies was determined.

Among the fundamental provisions of
psychology, it is distinguished the
theoretical basis for the selection of
groups of competencies:

— aperson is a subject of communication,
knowledge, labor;

— a person manifests itself in the system
of relations to society, to other people,
to oneself, to work;

— human competence has a vector of
acmeological development;

— professionalism includes

competencies.

As a result of the study, competence is
interpreted as some internal, potential,
hidden psychological neoplasms. They are
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knowledge, ideas, programs (algorithms)
of actions, value systems, which then
manifest themselves in human
competencies.

Competence is an open system that
includes interacting components that are
activated (updated) and enriched in
activity as real vital problems, which the
holder of competence faces, arise.
Competence is understood as an
integrated characteristic of personality
traits, the result of preparing a person to
perform activities in certain areas
(competences).

There are various options for classifying
competencies. Here is one of them:

— competencies related to oneself as a
person, as a subject of life activity
(competencies of health preservation,
value-semantic orientation in the world,

integration, citizenship, self-
improvement, self-regulation, self-
development, personal and subject
reflection);

— competencies related to human
interaction with other people (social
interaction competencies,
communication competencies);

— competencies related to human
activity, manifested in all its types and
forms (cognitive activity competencies,
activity competencies, information
technology competencies).

It is emphasized that the notion of
“competence” includes not only cognitive

and operational-technological
components, but also motivational,
ethical, social and behavioral aspects.
Thus, as part of any competence, at least
five characteristics (aspects) can be
distinguished: motivational, cognitive,
behavioral, value-semantic, and

emotional-volitional.

If initially the problem of competence was
associated with the areas of human
professional activity later it penetrated
into the educational sphere, since any
employee enters professional activity and
social reality with some educational
baggage that the labor market has ceased
to suit. It was necessary to translate the
language of professional competencies
into the language of educational
competencies. So, the task of identifying
the so-called basic, key competencies was
solved.

One of the first steps in this direction was
the UNESCO report “Education: a hidden
treasure” on the current quality of
education (prepared for UNESCO by the
International Commission on Education
for the 2Ist Century). The Commission
considered the phenomenon of lifelong
learning as based on four pillars:

“learning to know" implies that the
learner constructs his own knowledge
on a daily basis by combining internal
and external elements;

— “learning to do"” focuses on the practical
application of what has been learned;

— “learning to live” together actualizes the
ability to refuse any discrimination,
when everyone has equal opportunities
to develop themselves, their families
and their communities;

- “learning to be” emphasizes the ability
to develop one's potential, which is
necessary for the individual (Delort,
19906).

Further, the Council of Europe identified 5
key competencies, trying to give a general
definition of the qualities of human social
life:

1. Political and social competencies: the
ability to accept responsibility, participate
in  group decision-making, resolve
conflicts non-violently.
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2. Competences related to life in a
multicultural society: respect for others,
acceptance of differences, ability to live
with people of other cultures, languages,
religions.

3. Competencies related to oral and
written communication (importance of
knowing more than one language).

4. Competences related to the increasing
informatization of society: knowledge of
information technologies, understanding
of their application, and critical attitude to
information.

5. Ability to learn throughout life.

In the context of pedagogical science, the
well-known position deserves attention.
So, a competence is an alienated,
predetermined social requirement (norm)
for the student’s educational preparation,
which is necessary for his high-quality
productive activity in a certain area.

Educational competencies model the
student’s activities for his full life in the
future. Educational competence is a
requirement for educational preparation,
expressed as a set of interrelated semantic
orientations, knowledge, skills, and
experience of the student's activities
necessary to carry out personally and
socially significant productive activities in
relation to objects of reality.

It is expedient to represent all existing
competencies in the form of a three-level
hierarchy corresponding to the division of
content in education into a general meta-
subject (for all subjects), inter-subject (for
a cycle of subjects and educational areas),
and subject (for each academic subject).

Key competencies represent the highest
level in the hierarchy of competencies,
they should be possessed by every
member of society and they are universal
and applicable in different situations. Key

competencies have the

characteristic features:

following

— key competencies are multifunctional
(competences are classified as key
competencies if mastering them allows
a person to solve various problems in
everyday, professional or social life, they
must be mastered to achieve various
important goals and solve various
complex problems in various
situations);

— key competencies are meta-subject
and interdisciplinary, they are
applicable in various situations, not only
at school, but also at work, in the family,
in the political sphere, etc,

— key competencies require significant
intellectual development: abstract
thinking, self-reflection, determination
of one’'s own position, self-assessment,
critical thinking, etc,;

- key competencies are
multidimensional, that is, they include
various mental processes and
intellectual skills (analytical, critical,
communicative, etc.), “know-how", as
well as common sense;

— all competencies require different types

of action: act autonomously and
reflexively; use various tools
interactively; to enter socially

heterogeneous groups and function in
them.

It is on the basis of these characteristics
that it is necessary to form key
competencies at all stages of human
learning, within all subject areas.

Key competencies for general education
are well known. They are the following:
value-semantic, general cultural,
educational and cognitive, informational,
communicative, social and labor, personal
self-improvement competencies.
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The activity and fruitfulness of research on
the problem of interest has increased
significantly in the context of the Bologna
process since the late 1990s.

The result of the ten-year development
was summed up in the “Declaration on the
European Higher Education Area”.
Ministers of Education of the countries
participating in the Bologna Process
announced the creation of the European
Higher Education Area, as envisaged in
the 1999 Bologna Declaration.

The Bologna Declaration set out the vision
for an attractive and internationally
competitive European Higher Education
Area by 2010, in which higher education
institutions can perform diverse tasks in a
knowledge society and in which students
benefiting from mobility in accordance
with fair recognition of their qualifications,
will be able to choose the most
appropriate educational trajectory.

This process was based on a competency-
based approach. Already in the Berlin
Communiqué (2003), it was recognized
that it was necessary to develop a
framework of comparable and compatible
qualifications  for national higher
education systems, which would allow
gualifications to be described in terms of
workload, level, learning outcomes,
competencies and profiles to meet diverse
personal and academic needs, as well as
labor market demands.

Within the framework of the Bologna
process, European universities are guided
by a competency-based approach, which
is seen as a kind of tool for strengthening
the social dialogue of higher education
with the world of work, a means of
deepening their cooperation and
restoring mutual trust in new conditions.

According to European project TUNING,
competences are a combination of
characteristics (related to knowledge and

its application, to positions, skills and
responsibilities) that describe the level or
degree to which a certain person is able to
realize these competencies.

Competences are interpreted as a single
(coordinated) language for describing
academic and professional profiles and
levels of higher education. It is sometimes
said that the language of competencies is
the most adequate for describing the
results of education.

The orientation of standards, curricula
(educational programs) to the results of
education makes gualifications
comparable and transparent, which
cannot be said about the content of
education that differs dramatically not
only between countries but also
universities, even when preparing for the
same specialty (subject area).

So far, a more modern methodological tool
for the “Bologna” update in curricula and
programs of European universities has not
been found yet. The results of education,
expressed in the language of competencies,
according to experts, are the way to expand
academic and professional recognition and
mobility, to increase the comparability and
compatibility of diplomas and qualifications.

Moreover, the implementation of the
competency-based approach can act as
an additional factor in maintaining a single
educational, vocational qualification and
cultural and value space.

The list of competencies is relatively easy
to compile, but it is difficult to justify it
methodologically. In different educational
systems, there are several classifications of
competencies in the field of vocational
education.

What is more, it became obvious that
competencies can be divided into two
groups: universal (key, supra-professional)
and subject-specialized (professional). In
the face of accelerating change and
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increasing uncertainty in today's labor
markets, shared competencies are
becoming increasingly important.

DISCUSSION

Scientific investigation of manuscripts
devoted to development of competency-
based approach in education has shown
that the stated issue attracted attention of
researchers. So, Khoruzha (2007) making a
retrospective look at the development of
the idea, focused more on the
introduction of pedagogical innovations
into the educational process of school but
not on general process of development as
it is presented in our research.

Being in alignment with the well-known
findings about  three stages of
competency-based approach
development, we added the characteristics
of every stage and tried to present the
development from the standpoint of
modern educational paradigm.

The authors also relatively agree with
Fediv et al. (2020), who, centering on the
study of historical experience,
determination of the stages of formation
and development of methods of the
competency-based approach to
education for the development of
personal qualities of an individual for the
preparation of a modern specialist,
distinguished the same three stages as in
our investigation. But the researchers
revealed partly other content of those
stages (Chernenko, 2021).

CONCLUSIONS

Thus, education based on competencies
(competency-based education) appeared

under the influence of the term
“‘competence” proposed in relation to the
theory of language. At the same time,
competency-based education has three
main stages in its development.

They are:

1) 1960-1970  characterized by the
introduction of the category
“‘competence” into the scientific

apparatus. The category “competence” is
applied in the theory and practice of
language learning;

2) 1970-1990 associated with the
meaningful development of the concept
of “social competence”. So, the application
of the studied phenomenon was extended
to assessing the level of professionalism in
the field of management and leadership;

3) the 1990s to the present characterized
by comprehensive consideration and
analysis of the stated category.
Researchers have defined blocks of
competencies in relation to various areas
of professional activity, the principles of
systematization; are continuing to study
the structure of competencies.

Since today competences can be
considered as a single international
language for labeling academic and
professional profiles, levels and results of
higher education. Due to the application
of the system of competencies, the
process of expanding academic and
professional recognition and mobility, as
well as increasing the comparability and
compatibility of diplomas and
gualifications has become possible.
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AHOTALIA / ABSTRACT [in Ukrainian]:
PO3BUTOK KOMMETEHTHICHOIO nigxoany 0o HAB4YAHH4A

CTatra rnpucBaIYEeHA KOMMETEHTHICHIM OCBITI. PO3r/iaHyTO SK PO3BUTOK
KaTeropii «kkOMMNeTeHTHICTb», TAK | 3QCTOCYBAHHS KOMMETEHTHOCTEN B OCBITHIMN
copepi. Mera - gocnignTii PO3BUTOK KOMIIETEHTHICHOro nigxody Ao
BUKAQOAQHHS TQ HAQBYAHHS 3 MO3MLIV Cy4YQCHOI OCBITHBOI Mapagurmu.

MeTogaMun LOC/igXXKeHHS € aHAMI3 | CUMHTe3 MOoB'a3aHUX AOCIAXKeHb, SKi
BUKOPUCTOBYIOTbCS /151 360pYy TA NPeacTaB/IeHHS pe3y/1bTATIB | BUCHOBKIB.

Pe3ynbTaTtuv riokasasiv, O KOMMETEHTHICHQ OCBITA BWHWK/AQ Mig Br/IMBOM
TEPMIHQ «KOMMETEHTHICTb», Y ii PO3BUTKY MOXXHQ BUAISTATN TPW OCHOBHI €Tarnu:
1) 1960-1970 pp. (BBEAEHHS KATEropii «KOMMETEeHLIS» B TEOPIto i MPAKTUKY
BWUBYeHHS MoBu); 2) 1970-1990 pp. (noLumpeHHS AO0CAIAXXYBAHOro SBMLLQA HA
cepy ynpas/iHHA Ta aigepctsa), 3) 3 1990-x pp. Mo TenepiwHinn 4ac
(KOMMIEKCHMM PO3r/iIg4 TQ aHA/1I3 3a3HAYeHOI KaTeropii; BusaBrieHHS 6/10KIB
KOMMETEHTHOCTEN,  MPUHUMMIB  CUCTEMATU3AUI; BMBYEHHS  CTPYKTYpPU
KOMMETEHTHOCTEN).

BUCHOBOK: y Cy4YQCHI¥ OCBITHIV1 CUCTEMI KOMMETEHTHICHWM Nigxid € OAHWUM i3
LeHTPAsIbHUX, OCKI/IbKU HASABHICTb CUCTEMK KOMMETEHLUIV CrPUSE Orumcy
aKaaeMIidHUX | Npo@eciviHMX Npodginis, PIBHIB i pe3y/bTATIB BULLOI OCBITU HA
MDKHApPOAHOMY piBHI. binblie TOro, 3aBAAKW 3QCTOCYBAHHIO CUCTEMMU
KOMMeTEeHUIiV MpoLec PO3LWMPEHHS aKAgemMIiYHOro Ta MNpogecimHOro
BU3HAHHS TAQ MOGI/IbHOCTI,  TAKOXX MiABMLLIEHHS MOPIBHAHHOCTI TQ CYyMICHOCTI
AMMIOMIB | KBA/IQIKALIV CTASI0 MOXK/TUBUM.

KMIOYOBI CJTOBA: KOMMNeTeHTHICTb, KOMMNETEHTHICHQ OCBITA, PO3BUTOK MMiAxX0oAy, OCBITA,
MeToaAMYHUM niaxia.
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ABSTRACT

This article provides an overview of the Moodle learning environment — what
it includes and how it can benefit your teaching. The purpose of the article is
to substantiate the significance and expediency of using electronic
educational courses on the LMS MOODLE platform in the context of
improving the quality of independent work of students while learning a
foreign language.

The following methods were used: theoretical (analysis, synthesis,
generalisation and systematisation of scientific theoretical and
methodological literature) — in order to define the concepts of research;
empirical-diagnostic  (discussions, questioning, testing, pedagogical
observation, expert questionnaire) to study the results of educational
activities and determine the level of formation of students’ independent
work; pedagogical experiment (stages of launching, formation, controlling)
to check the performance of the system of the corresponding didactic tools
based on the LMS MOODLE platform.

The results are the following. Nowadays, universities widely use the e-
learning system based on the virtual learning environment Moodle (full name
— Modular object-oriented dynamic learning environment). It is focused on
learning technologies in cooperation and allows you to organise training in
the process of solving educational tasks together, exchange knowledge. A
brief analysis of the main directions of distance learning is given,; experience
in the development and application of electronic educational courses in
English. It is concluded that the use of e-learning in the educational process
increases the effectiveness of various types of independent activity of
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students, self-development and formation of their professional competence.
The author has developed an electronic course on the discipline “Foreign
language of academic and professional communication” using LMS Moodle.

Thus, it is concluded that LMS Moodle has increased the effectiveness of
learning a foreign language by non-linguistic students. Learning becomes
oriented due to the variability and flexibility of learning the learning material
at an individual pace. In addition, LMS Moodle allows solving a variety of
priority tasks that modern society puts before learning and meets the
requirements and capabilities of recent students. However, like any method,
distance learning has its strengths and weaknesses..

KEYWORDS: L MS Moodle, Electronic Course, E-Learning, Foreign Language, Personal

Learning Systems, Distance Learning.

INTRODUCTION

The intensive development of modern
society requires the higher education
system to train independent, competent,
proactive, and ready to adapt quickly to
new social and economic conditions. The
current trend in the educational standards
of the new generation is to reduce the
hours of practice aimed at studying most
disciplines and increase the hours for
independent work of students. The role
and time of independent work of a
student in the process of mastering a
foreign language require a significant
increase in his productivity.

Independent work is the work of students
performed during extracurricular or
classroom time according to the
instructions and methodological
guidance of the teacher, but without his
direct participation (with partial direct
participation of the teacher, who leaves
the leading role in the work of students).
The purpose of higher education is not so
much to fill the student with a certain
amount of information but rather to form
cognitive strategies for self-learning and
self-education as the basis and
component of future professional activity.
Independent work of students is an
essential type of academic work and plays
an important role in the modern teaching

of foreign languages to students of a non-
linguistic speciality. The state standard
provides, as a rule, more than 50% of study
hours for independent work of students
(Hontarenko, 2021).

Independent work is a vital element in
language learning since the insufficient
number of hours allocated to contact work
requires a significant amount of
independent work from students. Well-
organised independent work contributes
to achieving educational goals and forms
students’  skills and abilities  to
independently  organise  educational
activities, which further gives them the
opportunity for self-education and self-
improvement.

In teaching foreign languages, the
independent work of students plays an
exceptional role since the ability to
communicate orally and in writing in a
foreign language, to solve problems of
interpersonal and intercultural interaction
cannot be formed only in practical classes,
without the additional independent study
of a significant part of the educational
material, without the ability to
independently find information, critically
comprehend it.
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One of the principal reserves for ensuring
the effectiveness of independent work is
its intensification. The intensification of
independent work as a component of the
educational process is an increase in the
productivity of the student’s independent
educational activity. Due to the dual
nature of independent work (as a means
of organisation and as a specific type of
educational activity), its intensification
involves the search for such forms of tasks
that would ensure maximum productivity
of the student's independent academic
work.

Among the latest technologies used at the
university for the organisation of
independent work of students, it is
possible to distinguish information and
communication technologies that are
implemented on the basis of electronic
platforms. The introduction of information
and communication technologies (ICT),
including those implemented on the basis
of electronic platforms, in the field of
education allowed teachers to
gualitatively change the content, methods
and organisational forms of education,
intensify and individualise the training of
students. In recent years, research work
has noted the great potential of modern

technologies for more effective
organisation of independent work of
students (Pronczuk-Omiotek, &

Skulimowski, 2018).

The theoretical and methodological base
of distance learning is based on the
psychological theory of activity
(Zdanevych, et al., 2019; Nalyvaiko, 2020)
and the concept of personal-oriented
learning (Biletska, 2014), focus on
formation and development of students’
subjectivity, taking into account their
individual abilities.

Self-organisation always implies the active
position of a personality as a subject of
his/her activity. An individual work of a

ISSN: 2709-7986 [ CHALLENGES
student means purposeful, internally
motivated, structured subject activity,

which consists of its acts implementation
and corrections regarding process and
result (Kolbina, Oleksenko, 2020).

Unsupervised work requires from those
who study a high level of self-awareness,

reflexivity, self-discipline, and
responsibility; it should be fun for a
student from the process of self-

improvement and self-actualisation. So, in
this determination, the most important
are  psychological determinants of
personality work: self-regulation, self-
actualisation, self-organisation, self-
control, etc. (Kolbina et al., 2019)

Self-educational competence creates
grounds for flexible reaction to social
transformations in society and increasing
the personal level of competitiveness in
Ukrainian and foreign labour markets
(Bodnar, 2020).

The purpose of the article is to
substantiate  the  significance  and
expediency of using electronic

educational courses on the LMS MOODLE
platform in the context of improving the
quality of independent work of students
while learning a foreign language.

METHODOLOGY

This research uses a systematic approach
to the formation and development of
digital skills in university education, which
involves considering objects, subjects,
approaches, and methods as separate
elements of the educational process. In
this research, the following methods were
used: theoretical (analysis, synthesis,
generalisation and systematisation of
scientific theoretical and methodological
literature) in order to define the concepts

of research; empirical-diagnostic
(discussions, guestioning, testing,
pedagogical observation, expert

guestionnaire) to study the results of
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educational activities and determine the

level of  formation of  students
independent work; pedagogical
experiment (stages of launching,
formation, controlling) to check the

performance of the system of the
corresponding didactic tools based on the
LMS MOODLE platform.

RESULTS

Today in Ukraine, the most common
virtual learning platform is Moodle. The
Moodle platform is free and available in 75
languages. In addition, it adapts easily to
training requirements and is easy to use.
Its pedagogical potential is invaluable for
creating online communities for
cooperation, training and management of
educational institutions.

The use of the technologies allows
students to form their skills which then
help them succeed in any sphere of their
activity.

Among these skills are:

— planing activity on one’s own;

— taking decisions;

— making a choice;

— working in the net;

— using information technologies.

Distance courses are characterised by:

— flexibility or the ability to present the
course material taking into account the
preparation and abilities of students.
This is achieved by creating alternative
sites for obtaining more detailed or
additional information on obscure
topics, as well as a number of questions
with hints, etc.;

— relevance or
introducing the
psychological,
developments;

the possibility of
latest pedagogical,
and methodological

no time restrictions on studying the
material;

— modularity or division of the material
into separate functionally completed
topics that are studied as they are
mastered and correspond to the
abilities of an individual student or a
group as a whole;

— economic efficiency or a method of
teaching that is cheaper than the
traditional one due to the effective use
of educational tools, simple
configuration of electronic learning
materials and multiple access to them;

— the possibility of simultaneous use of a
large amount of educational
information by any number of students;

— interactivity or active communication
between the students of the group and
the teacher, which significantly
increases the motivation to learn and
improves the assimilation of the
material;

— wider opportunities for quality control
of education, which include discussions,
chats, the use of self-control, and the
absence of psychological barriers;

— means of consulting students by the
program teacher;

- means of interactive cooperation
between a teacher and a student;

— the ability to quickly update the course
with new information and correct
errors. (Kostikova, Holubnycha,
Kravchenko, Simonok, & Serheieva,
2019).

In the Moodle environment, students
receive:

1) access to basic materials (texts of
lectures, seminars, practical, laboratory
and self-development  works) and
additional materials (books, handbooks,

manuals) for preparation and testing;

— convenience or the opportunity to 2)joining groups (wiki, forum, chat,
study at a convenient time, in a certain  seminar, webinar);
place, getting an education on the job,
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3) the opportunity to get acquainted with
the results of the student's distance
learning course;

4) the ability to see the test results;

5) the ability to communicate with the
teacher through an account, forum, or
chat;

6) the ability to store files with registered
users;

7) the possibility of reminders about the
course activities.

The teacher is capable:

1) use tools to develop his/her own
distance learning courses;

2) distribute basic materials (texts of
lectures, preparation for
practical/laboratory work and
independent work); additional
materials (books, manuals, manuals in
formats: doc, html, pdf materials and via
additional plugins);

3) supplement the
educational elements;

4) carry out rapid modification of basic
materials;

5) apply different types of tests;

6) perform automated tests;

7) automate the process of transforming
the knowledge that students receive
during the course and test;

8) add various plugins to the course that
allow the teacher to wuse various
software for distance learning (Kolbina,
Oleksenko, 2019).

course with

There are currently more than 68,000
registered Moodle sites in 235 countries.
Among the most famous users of this
platform are the London School of
Economics, the State University of New
York, the Open University of Great Britain
and giant Microsoft companies. As of
March 2014, 330 Moodles sites were
registered in Ukraine, but only some of
them provide distance learning. The
number of Ukrainian universities offering
Moodle training is constantly growing, for

example, Kyiv-Mohyla Academy, Kharkiv
National University of  Economics,
Bukovina State Medical University and
many others.

A period of distance learning has begun in
connection with the introduction of
quarantine around the world. The Simon
Kuznets Kharkiv National University of
Economics (KHNEU) was no exception. Its
distance learning is supported by PLS
(Personal Learning Systems) hosted on
the Moodle platform.

PLS was established in 2009 with the aim
of monitoring and coordinating the work
of students, ensuring the quality content
of the educational environment, equal
access of participants of the educational
environment to high-quality educational
and methodological materials (regardless
of the place of residence and form of
study), creating conditions for the
personalisation of learning.

As an example, | have developed a
distance learning course at PLS for
independent work of students in the
discipline “Foreign language of academic
and professional communication” for
students of the direction 051.090
“Personnel Management and Labor
Economics”. The course is designed for 1
semester (Hontarenko, 2020).

First of all, in order to log in, the student
must enter his/her username and
password, which he/she is given by a
particular faculty. This makes it possible to
exclude non-fulfilment of independent
work since the system  performs
automatic accounting and control.

This course has a thematic structure and
includes several blocks.

The instructional block is of an
organisational and methodological
nature. In this block, there is a news forum
(where the teacher informs students
about all the events taking place in the
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learning process); an explanation of the

course (which specifies the goals,
objectives and educational results of
mastering the discipline); official

documents with the discipline's work
program, technological map and
assessment; various educational materials
and tools to optimise the interaction
process between the teacher and
students; resources for studying the
course in the form of reference materials
on grammar, vocabulary, etc.; educational,
methodological and informational
support of the discipline; hyperlinks to
open full-text editions of educational and
scientific literature, periodicals, Internet
resources and other electronic
educational resources intended for
student self-education.

In the process of developing training
modules, we adhered to the goal of
organising pedagogical conditions
coordinated and managed by
independent work. Therefore, it was
decided to include both mandatory and
additional sections of the training material
in each module. As part of the mandatory

Figure 1

topics, there are electronic educational
materials for students, training in
audiovisual applications. Additional topics
are a glossary of terms; additional reading
materials focused on materials for
independent project work; additional
online resources and reference materials.

Each topic of the e-learning course has a
clear structure, having in its composition a
set of exercises developed following the
discipline program and the number of
hours allotted for work and independent
work on a specific topic of the course. A
particular training function when learning
a language should be performed by the
interface of training programs
(Hontarenko, 2020).

The course is divided into three blocks,
each containing three topics. The first
block is the marketing activity of the
company. It is divided into three topics. 1.1.
Marketing support. 1.2. The complex of
marketing communications. 1.3.
Management of product distribution
channels. This block contains a glossary,
grammar tasks, listening, writing, and
speaking (Figure 1).

The first block of the course. Marketing activity of the company

our. #

ves: 1.2. Complex of marketing communications. 1.3.
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The structural components of each
module were a text page with the
following types of work - glossary,
definitions, text and writing, as well as
various types of quizzes with exercises for
self-study.

The main types of independent work in a
foreign language used in our course are:

- working  with lexical material:
performing lexical exercises (choosing
correct answers, multiple choice

guestions, etc.);

- working with the text and dialogues:
reading and translating professionally
oriented texts and dialogues using various
dictionaries;

— working with audio  materials:
listening to texts and situational dialogues;
- work with grammatical material:
studying theoretical grammatical
materials and doing grammatical
exercises (AbdulWahab Mahmoud, 2021).

Thus, independent work covers all aspects
of learning a foreign language and largely
determines the results and quality of
mastering the discipline. It is the
organisation of effective independent
work using LMS Moodle that provides the
necessary conditions for the formation
and development of linguistic and
communication skills, taking into account
the personal needs and characteristics of
students.

Let us consider the possibility of using
various tools of the course of an electronic
learning environment created on the basis
of LMS Moodle for organising
independent work and its control. In each
course topic, we have divided all the
material for working with vocabulary, text
and dialogue.

Almost all the exercises of our course are
performed using the Quiz and
Assignment tool, which allows conducting
the testing procedure in the training

mode. The systematic use of educational
tests in teaching a foreign language allows
students to organise independent work,
the purpose of which is to assimilate and
consolidate the material, deepen and
improve knowledge (Chekhratova et al,
2022).

It is crucial and necessary to use tests not
only in control but also in the training
function in the process of mastering
language material and individual skills.
Foreign language learning tests in PLS are
designed to understand, consolidate and
repeat theoretical material and improve
students’ skills. For example, a student
goes through a vocabulary block and does
exercises on it.

For educational tests, the authors of the
course consider it appropriate to indicate
in the settings that the time for passing
the test is limited and provide students
with one attempt to complete the test.
Moreover, students can see their gradesin
the record book.

Three exercises with different tasks were
selected to work with the vocabulary. The
first test was conducted using a tool such
as “Drag and Drop into text”. In the first
type of vocabulary exercises, Dragging
into text questions requires students to
drag text parameters from the answer
bank into the question text. For example,
you can ask students to complete a
sentence or definition (Kazak, Bondaruk,
Zabiiaka, Samsonenko, Ivaniha, Ignatieva,
2021).

These questions can be configured so that
possible answers can be used more than
once or have additional answers. The
second and third types of vocabulary
exercises have been done using “Select
the missing words”. Students must select
words or phrases from the drop-down
menu embedded in the question text (Fig.
2, 3).
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Figure 2

An example of the text exercises «Drag to Text»
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Figure 3

An example of the text exercises «Select missing words»
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For tests, we have set a rating scale, the
number of attempts, deadlines and a time
limit. Students take the final test once in a
limited period of 90 minutes. In the
settings, we also have made it so that the
guestions are randomly selected by the
computer system from all the exercises of

the module (Hontarenko, 2020). The final
testing system allows students to test
their knowledge at the end of the topic,
and the tests developed by the teacher
allow them to check the material's
assimilation level quickly. A significant
advantage of using the Quiz tool for a
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teacher is the fast processing of results
since most exercises are processed and
evaluated automatically.

All results are saved in the settings of the
record book, which allows you to give a fair
assessment of the work of students and
monitor their educational activities. In our
course, we have created a record book
configured in such a way that it reflects all
types of work performed by students, the
maximum number of points for each work
and the number of points scored by the
student. The record book indicates the
final grade for each semester (no more
than 100 points).

The assignment allows teachers to collect
written or “digital” materials or files from
their students. Instead of taking their
homework on paper, they can do it
digitally. All assignments submitted via
Moodle can only be accessed by the
teacher and not by other students.

There are various types of tasks in Moodle.
Here, we will mainly describe the “online
task”. The online assignment allows
students to send a text using familiar
editing tools. Teachers can evaluate these
assignments online and even add online
comments or changes, which will then be
provided to students for further revision.

The assignment can be used to transmit
and comment on any type of written
document; but it can also be used to
collect other types of materials from
students, such as  texts, essays,
photographs, collages, presentation slides,
audio recordings of their own voices or
interviews and dialogues, etc.

You can use the Moodle glossary for
various purposes. create a glossary
yourself so that your students can use it
(for example, for a brief introduction); ask
students to work on the glossary together
(where they are responsible for adding or
editing entries; they can also be asked to

rate or comment on entries); make sure
that you give clear recommendations on
how they should create their new entry
and in what order and what details should
be included.

Resources are the content of the course.
Lecturers may have existing content that
they need to include in the course, such as
websites, Word documents, etc. Any
existing files are often uploaded to the
course and stored on the server. While the
files are on the server, they will be moved,
renamed, edited or deleted. Thus,
updating materials is very simple and can
be done relatively quickly. The task is
usually set with a deadline and a
maximum score. Students are ready to
upload the necessary files (Hontarenko,
2020).

System maintenance is simplified and
easy to perform. Teachers and students
enjoy significant rights as participants in
the courses in which they participate.

Without a doubt, Moodle can be a
powerful and user-friendly system, and it
can effectively help teachers organise
their teaching materials, improve their
communication tools, and get their
student interaction records when needed.
However, when the Moodle system is used
in a writing class, some technical
difficulties and pedagogical problems
cannot be ignored (Hontarenko, 2021).

We must emphasise that the Moodle
platform plays an important role in
helping the teaching staff to conduct
mixed lessons, making education flexible,
creative and accessible to everyone.
Moreover, the use of Moodle platform
technologies can be helpful as a model for
teaching and learning foreign languages
during the pandemic, and it can be useful
after the pandemic period since it is an
effective response to the specific
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challenges of the current postmodern
educational environment.

DISCUSSION

The study showed that the stages of
pedagogical technology studied in this
article could be effectively applied in
distance learning. PLS (Personal Learning
Systems) hosted on the Moodle platform
offer the ability to create tests of various
types. Teachers can create interactive web
pages with exercises such as dragging and
dropping, selecting missing words, true or
false, etc. Otherwise, each section might
have links to websites with many
exercises. The assessment can be carried
out using various types of tests. At the end
of each test, each student can be assigned
a grade or a score, which will be added to
the overall grade for the subject. To discuss
the obtained results, | must say they are

very similar to my colleagues’ results
(Kolbina, Oleksenko, 2020) and other
researchers’ results (Biletska, 2014

Chekhratova, et al,, 2022).

CONCLUSIONS

ISSN: 2709-7986 [ CHALLENGES
Thus, the use of the virtual learning
environment Moodle for independent

work of students provides a number of
advantages over traditional forms and
methods of organising independent work
of students. Among these advantages are
the implementation of the principle of
individualisation of educational and
professional activities; the ability to receive
quick feedback; the ability to visualise
educational material;  variability  of
independent work; independence and
activity. There is no doubt that the Moodle
electronic environment contributes to the
organisation of active independent
cognitive activity of students, its
optimisation, increasing the amount of
information and increasing interest in
learning. All of the above helps to get
better results in teaching students
compared to the traditional system of
higher education. Furthermore, it is safe to
say that the use of LMS Moodle for
independent work of students contributes
to the improvement of the process of
training future specialists.
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AHOTALIA / ABSTRACT [in Ukrainian]:

CAMOCTINHA POBOTA CTYAEHTIB NPU BUBYEHHI IHO3EMHOI
MOBU 3 BUKOPUCTAHHAM LMS MOODLE

MeToro cTaTTi € O6rpyHTYBAHHS 3HAYYLLOCTI TA AOLI/IbHOCTI BUKOPUCTAHHS
€/IEKTPOHHMX HABYA/IbHUX KypcCiB Ha riatgpopmi LMS MOODLE y KOHTEKCTI
nigBMLLIEHHS SKOCTI CAMOCTIVIHOI pOo60TKM CTyAeHTIB i 4Yac BUBYEHHS
[HO3eMHOI MOBMU.

BUKOPUCTOBYBQ/IMCS  TAKI ~ METO[WN. TEOPETUYHUN  (QHQ/II3, CUHTE3,
V3Qras/ibHeEHHsT TAQ  CUCTeMATU3AaLuis HAYKOBOI  TeOpeTMKO-MeToaMYHOI
nireparypu) 3 METOK BUM3HQUEHHS [OHSATb AOC/IAXKEHHS, eMIipuKOo-
OIQrHOCTUYHNMA (6eciam, QHKETYBAHHS, TECTYBAHHS, negaroriyHe
CMOCTEPEIKEHHS, €eKCrepTHe QHKETYBAHHS) A/19 BUWBYEHHS pPe3y/IbTaTiB
HQBYQ/IbHOI [iF/IbHOCTI TA BU3HAYEHHS PIBHS CPOPMOBAHOCTI CAMOCTIMHOI
pPO6OTU CTYAEHTIB; MEeAQroriYyHMM eKCrnepurmMeHT (eTarnm 3arycKy, GopmMyBAHHS,
KOHTPpO/IKO) 479 MNepeBipKu  rnpaue3faTHOCTI  CUCTeMU  BIAMOBIAHUX
ANOAKTUYHMX 3aCco6iB Ha 6a3i naaTtpopmm LMS MOODLE.

Pe3ynbTaTtn. YTOUYHEHO MOHATTS €/IEKTPOHHMX HOBYQA/IbHMX KYPCIB TA iX MicLe
B CUCTeMIi 3MillQHOro HABYAHHSA. BuUCBITIEHO Ka4YoBi OCO6IMBOCTI TA
MOX/MBOCTI A/15 IHTEHCUPIKALI HABYQ/IbHOroO rpoLecy Ta aKTMBI3ALii
CAMOCTINHOI pPo60TM CTyAeHTIB. OHAQNH-KYPCKU QHI1IMCbKOI mMoBM B LMS
Moodle po3pobrieHo Ha OCHOBI QHA/1I3Yy HAYKOBUX My6aiKALiV | JOC/IO)KEHDb,
CrOCTepEXXeHb, MNpeacTaBieHO  pe3y/IbTAaTh  HABYQ/IbHOI  AIS/1bHOCTI;
PO3KPUBAIOTLCH OCOb6/IMBOCTI iX 3QCTOCYBAHHS 3 TOYKW 30PYy MiABULLIEHHS
epEeKTUBHOCTI PI3HMX BUAIB COMOCTIVHOI A4iS/1bHOCTI CTYAEHTIB.

Buknaga4y Mae yHIKAQIbHY MOX/IMBICTb KEPYBATU MPOLIECOM, KOHTPO/IIOBATU
vioro Ta QAQnTyBATH A0 IHAMBIAYASIbHNX OCOB/IMBOCTEN YYHIB. BA)K/1MBO, 1106
BUKOPUCTAHHSA [HOOPMALIMHO-KOMYHIKQLIMHMX TEXHOOMN Yy HABYQHHI
[HO3eMHUNX MOB 6Y/10 CUCTEMHUM, OCKI/IbKK MpoLec GopMyBAHHSA HABUYOK
rmoTpebye rnoc/igoBHOCTI. [1ogaHO KOPOTKMIA QHQJ1I3 OCHOBHUX HAMNPSMIB
AWCTAQHLUIMHOro HaBYQHHS, AOCBIf PO3PO6KM TA 3ACTOCYBAHHS €/1€KTPOHHNX
HQBYQ/IbHWX KYPCiB QHI/TIMCbKOK MOBOIO.

ABTOPOM PO3PO6IEHO €IEKTPOHHUN KYPC 3 AUCUMMANIHWU «IHO3eMHa MOoBA
HQYKOBOIro TA Mpo@eciviHOro CrisikyBaHHS» 3 BUKOPUCTAHHAM LMS Moodle.
TakunM YHOM, 3p06/1eHO BUCHOBOK, L1jO LMS Moodle niaBuiymnna epeKTuBHICTb
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BUBYEHHS [HO3€MHOI MOBM HETIHMBICTUYHUMUW CTyAEeHTAMUW. HaBYAQHHS CTaE
OPIEHTOBAHMM 3AQBOSKM BAPIQTMBHOCTI TQ MHY4YKOCTi 30CBOEHHST HABYQ/TbHOMO
maTtepiany B iHAWBIAyAnbHOMY Temni. Kpim Toro, LMS Moodle gosBornsge
BUPILLYBATKN PI3HOMQHITHI MPIOPUTETHI 3aBAAHHS, SIKI CTABUTb repen
HQBYQHHSAM Cy4YaQCHe CyCrifibCTBO, | BiAMoBiAQE€ BMMOIrAM | MOX/TMBOCTSM
CTYyOEeHTIB.

3pob6sieHO BMUCHOBOK, LO BUWKOPUCTAHHS €/1eKTPOHHOIro HABYAHHS B
HQBYQ/IbHOMY rpoueci niagBuLLYE e@dEKTUBHICTb PI3HOMAHITHUX BUAIB
CAMOCTIVIHOI AIS/IbHOCTI CTYAEeHTIB, CAMOPO3BUTKY TAQ GOPMYyBAHHSA [IXHbOI
pogeciriHoi KOMMNeTeHTHOCTI.

KNMIO4YO0BI CITOBA: LMS Moodle, enekTpoHHUN Kypc, e-learning, iHO3eMHA MOBQ,
MepCcoHA/IbHA HABYQ/IbHA CUCTEMQA, ANCTAHLIMHE HAOBYAHHS.
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ABSTRACT

The article deals with the importance of having soft skills nowadays. Through
the analysis and synthesis of scientific and methodical sources, it was found
that soft skills are flexible, sometimes non-special, acme competencies for
the successful performance of professional duties.
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The purpose of the article is to reveal the content and the conditions for soft
skill development in the process of training future primary school teachers, in
particular, during the Ukrainian language teaching methods.

To reach the purpose of the article, a set of research methods was used:
theoretical: analysis of linguistic, educational, psychological, and methodical
literature on the problems; synthesis, generalization, comparison; studying
the work experience of higher education institutions teachers, defining the
conceptual apparatus of research;, empirical: observation and analysis of
pedagogical phenomena and processes, collective and individual
conversations with the aim of identifying the main contradictions and
shortcomings in the content, teaching methods to identify the problems of
soft skills formation in the process of learning the Ukrainian language
teaching methodes.

Results. It was determined that the term “soft skills” in the context of training
a future primary school teacher is considered as a set of personal skills aimed
at developing successful, productive learning of primary school pupils, the
ability to communicate effectively with direct participants during the
educational process (pupils) and indirect participants (colleagues,
administration, pupils’ parents).

It has been proven that the new communicative environment enables the
productive organization of the educational process participants, encourages
creativity by means of developing the potential of methodological
techniques, and operations in the form of various documents (working
materials) aimed at obtaining the information with a powerful didactic
resource for studying professional courses. The analysis of the professional
standard “Teacher of the primary school of a general secondary education
institution”, which was developed on the basis of the working functions of a
teacher and involves a review of attitudes towards professional qualities and
changes in stereotypes of the professional development, made it possible to
identify a number of soft skills that must be formed in accordance with
teacher’s working functions.

It has been found that soft skills include leadership qualities and the ability
to work in a team, the ability to teach and negotiate, set and complete tasks,
time management, purposefulness, effective communication skKills,
presentation skills, stress resistance, creativity and analytical abilities.

The attention is focused on the communicative aspect of soft skills. An
employee with strong interpersonal communication skills can formulate his
needs and expectations from the team and environment and listen carefully
to others. She/he should communicate with the participants of the
educational process in such a way that everyone has the feeling that he was
heard and understood, and even the refusal was done professionally, without
leaving a residue of indifference and hostility. The exercises and tasks for
forming soft skills during the course of Ukrainian language teaching
methods are offered.

Conclusions. The necessity of updating the content of educational programs
and courses of the specialty 013 “Primary education” to further develop future
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primary school teachers’ soft skills is proven since their professional and
personal success depends on soft skills formation.

KEYWORDS: Communication, Media Text, Media Education, Primary School Teacher,
Soft Skills, The Ukrainian Language Teaching Methods.

INTRODUCTION

Today, such new criteria have been
identified in the training of future primary
school teachers as the need for nationally
conscious citizens with an active position,
seeking to innovation and education
throughout life, able to think critically and
communicate effectively in society,
showing a high level of communication.

Employers define “soft skills” as the
leading key skills in the context of global
information digitalization. Thus, in 2016, at
the World Economic Forum in Davos, the
report “The Future of Jobs” named a list of
universal skills (“soft skills”) that will be
most in demand in the labour market in
the next 20-30 years and will become the
basis for the formation of a new
generation of professionals (Koval, 2015).

Recent labour market research shows that
employers’ interest in soft skills has
increased, in particular, 93% of
entrepreneurs from 16 European countries
consider them equally important as
professional knowledge and skills. That is
why it is necessary to form them in the
course of professional training, in
particular, of primary school teachers.

Under the conditions of modern
requirements, graduates of higher
educational institutions must acquire

deep theoretical knowledge, develop
proven skills and abilities, acquire creative
qualities, improve critical thinking, form a
value attitude towards future professional

activity, and can communicate
productively (Belmaz et al, 2019).
Nowadays, Ukrainian schools need

gualified specialists with universal teacher
competencies, which are called soft skills

or sometimes they are also called human
or unified.

The essence of the conceptual content of
“soft skills” has been clarified by many
researchers (Bolstad, 2017; Dweck, 2008;
Abdullayev, & Rebar, 2021 etc). The
scientists examine future-oriented needs
and requirements for training,
professional activity, changing
stereotypes, teaching to perform tasks of
various complexity, and achieving
professional success. Taking into account
the social and pedagogical significance of
the Ukrainian language for the forming
and developing of a primary school pupil's
personality, the Ukrainian language
teaching methods play an important role
in the training of intending primary school
teachers (Snape, 2017).

Teachers must not only possess the set of
requirements for the pupils’ training, in
particular, knowledge, abilities, skills and
attitudes, but understand the degree of
mastering them, so that already formed
pupils’ skills and abilities, personal values
become theirs, but also change
accordingly to the new conditions for
providing the educational services (the
global coronavirus pandemic, the full-
scale invasion of the Russian army into
Ukraine, which has changed not only the
content, but also the form of educational
activity, when education is under the
conditions of risk, aggression, and moral
stress, adds urgency to this problem).

The purpose of the article is to reveal the
content and the conditions for soft skill
development in the process of training
future primary school teachers, in
particular, during the Ukrainian language
teaching methods.
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To achieve the purpose, the following
tasks were put: to carry out a definitive
characterization of the concept of “soft
skills” and determine its components in
the context of the professional standard
“Teacher of the primary school of a general
secondary education institution”; to
analyze the main problems of forming soft
skills in the process of teaching the course
of the Ukrainian language teaching
methods; to give the examples of tasks for
forming students’ soft skills.

METHODOLOGY

To achieve the purpose and solve the
tasks, a set of research methods was
applied: theoretical: analysis of linguistic,
educational, psychological, and
methodical literature on the problems;
synthesis, generalization, comparison;
studying the work experience of higher
education institutions teachers, defining
the conceptual apparatus of research;
empirical: observation and analysis of
pedagogical phenomena and processes,
collective and individual conversations
with the aim of identifying the main
contradictions and shortcomings in the
content, teaching methods to identify the
problems of soft skills formation in the
process of learning the Ukrainian
language teaching methods.

RESULTS

The concept of forming soft skills has
become a component of the global labor
market in the most diverse spheres of the
economy and society. For the most part,
soft skills are identified with employability
skills (skills for employment), people skills
(skills for communicating with people),
non-professional skills, key skills (basic 32
skills), skills for social progress (skills for
social development), life skills. The vast
majority of scientists have reached a
consensus regarding the basic elements
of soft skills.

These are knowledge, abilities and skills:
communication, the ability to think
critically and structure, to solve problems,
to work in a team; to learn throughout life
and manage information,
entrepreneurship, ethics, morality and
professionalism, leadership, interpersonal
and intrapersonal skills, responsibility;
decency / reliability, creativity, computer
literacy, objective self-assessment, the
ability to manage conflicts, to negotiate,
the desire to learn; cultural awareness,
empathy, time management, sociality,
self-esteem (Robles, 2012; Snape, 2017).
Instead, T. Hoholkina and A. Pavlenko
(2020) interpret soft skills as a set of non-
specialized, important universal skills
responsible for successful participation in
productive activities, which are cross-
cutting skills, that is, not related to a
specific subject field. This approach
focuses attention on the social
significance of such skills.

According to M. Robles (2012), soft skills are
skills acquired thanks to additional
education and personal life experience to
use one's own development in
professional activities. This indicates a
comprehensive approach to the
characterization of soft skills.
T. Kozhushkina (2018) examines the
psychological component of soft skills and
attributes them “to social skills: the ability
to persuade, to find an approach to
communicate with people, to lead, to carry
out interpersonal communication, to
negotiate processes, to work in a team, to
implement personal development, to
manage time, to be erudite, creative, etc.”
(Kozhushkina, 2018: 78).

We note the similarity in the content of the
concept in the research of N. Dluhunovych
(2014), who also defines “soft skills" as
social skills that make it possible to
establish interaction with different age
categories of people.
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. Tkachuk and N. Sosnovenko (2019)
believe soft skills are communicative and
managerial talents, which, according to
the authors, include “the ability to
persuade, to lead, to manage, to make
presentations, to find the right approach
to people, the ability to resolve conflict
situations, to master the art of oratory”. In
other words, they mean these talents not
as the qualities and skills defined by the
professional profile of a specialist, but
those that can be defined as universal.

The contextual analysis of various scientific
sources makes it possible to dwell on such
a semanticization of the term “soft skills” in
the context of training a future primary
school teacher - a set of personal skills
aimed at the successful, productive
teaching of primary school pupils, the
ability to communicate effectively with
direct participants in the educational
process (pupils) and indirect (colleagues,
administration, pupils’ parents).

There is no unified list, just like the
classification of soft skills. We assume that
the presence of soft skills and
competencies forms the social
competence of intending specialists,
develops the ability to mobilize in a
specific social and professional situation,
develops sociability, which accumulates in
the choice of words, able to produce one'’s
expression as clearly as possible, filling it
with a meaningful load. Considering that
the language teaching methodology
makes it possible to work with productive
linguo-methodological material, we get
an environment for the effective formation
of soft skills (Pashko, & Pinchuk, 2020).

Soft skill is a sociological term that refers to
a person’'semotional intelligence quotient,
a set of personality traits, social skills,
communication skills, personal habits,
friendliness, and optimism. Data from the
content analysis of the interpretation of
the term made it possible to somaticize

soft skills as flexible, sometimes non-
specialist, acme competencies (acme is
the top, peak, the highest degree of
something, flourishing) for the successful
performance of professional duties
(Sapozhnykov, 2020).

The means for the implementation of
these elements are presented in the
professional standard “Teacher of a
primary school of a general secondary
education institution” (2020), which was
developed on the basis of the labour
functions of a teacher and provides for a
review of attitudes towards professional
qualities and changes in stereotypes of the
development of his professional
competence.

The analysis of the document content
made it possible to identify a number of
soft skills that must be formed in
accordance with the work functions of a
teacher: “Planning and implementation of
the educational process”, “Evaluation of
the results of primary school teachers’
work in general secondary education
institution”, “Generalization of the own
pedagogical experience and its
presentation to the pedagogical
community”, “Providing methodical
assistance to colleagues in matters of
training, development, education and
socialization of primary school pupils of a
general secondary education institution”,
“Conducting pedagogical research”,
“Reflection and professional self-
development”, “Creating the educational
environment”, “Ensuring and supporting
learning, education and development of
pupils in an educational environment and
family”.

The survey of lecturers and teachers
showed that the main soft skills are the
following: the ability to persuade, to work
in a team, resolve conflicts, adaptability,
flexibility, time management (optimal
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organization of time), and responsibility
(Pinchuk, 2020).

All functions found their implementation
during the study of the Ukrainian
language teaching methods by future
specialists. Therefore, during seminars,
practical and laboratory classes, and the
organization of students’ individual works,
we must focus on these requests and
respond flexibly, changing both the
content and the process of students
acquiring relevant knowledge, gaining
professional experience, and changing
value orientations regarding the creation
of a new educational environment (Hrona,
2021, p. 225).

The principal skills are communication
skills.  An  employee with strong
interpersonal communication skills can
clearly formulate his needs, and
expectations of the team and the
environment, listen carefully to others
(Tkachuk, & Sosnovenko, 2019). He must
communicate with the participants of the
educational process in such a way that
everyone has the feeling that he was
heard and understood, and even the
refusal was done professionally, without
leaving a residue of indifference and
hostility.

For example, it is not customary to say
“No" in China. From childhood, they are
taught various methods to tactfully
“refuse”. Therefore, when a Chinese
refuses, a person always remains satisfied,
as if he was actually told “Yes”. The survey
of teachers and students made it possible
to come to the conclusion that 46% of
respondents consider it the most difficult
skill to speak in front of an audience, 24% —
to criticize reasonably, and 30% — to draw
attention as a quality interlocutor.
Therefore, the communicative aspect of
the formation of soft skills is leading.

An effective means of forming soft skills
among students during the practical,
seminar and laboratory classes on the
Ukrainian language teaching methods is
consideration of problematic issues that
encourage thinking, drawing conclusions,
and comparing. For example, studying the
topic “Methods of studying the “Text”
section™:

— Whatis the practical significance of the

ability to divide the text into
paragraphs, to determine the
beginning, the main part and the
ending of the text?

— What are the means of

communication between parts of the
text in the language? Why introduce
them to primary school pupils?

— Is it possible to consider the formation
of primary school pupils’ text-creating
skills as a condition for effective
composition-creating activity at the
next levels of education?

— Is writing essay competence one of the
ways to develop pupils’ creative
abilities?

— What is the role of teaching to create
reasoning compositions for the
developing primary school pupils’
communicative abilities?

— Do you see the need to connect the
work of teaching the creation of
descriptive essays with the choice of
style and genre in primary school?
Why?

— Do you think that the preparatory
stage for learning to create written
reqsoning essays can be started
already in the first grade? Justify your
answer.

— How do you see the difference between
explanatory reasoning and evidentiary
reasoning? Do you think it s
appropriate to introduce primary
school pupils to this division of
reasoning texts?

84
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— Is it possible to assume that children
learn to relate the title and content of
the work, starting from literacy lessons?

- Why do you think it is important to
divide texts into thematic groups when
learning to create descriptive essays: 1)
portrait description of a person
(appearance, character), 2) description
of an animal, or plant; 3) description of
an inanimate object; 4) description of
the interior; 5) description of natural
phenomena; 6) landscape description?
Which thematic groups should start
studying, and which ones should be
started later? Why?

We offer the content of tasks and exercises
for the purpose of forming soft skills:

— Create a “bank” of case tasks for primary
school pupils. Let's consider the
examples of such tasks for 4th form

pupils.

Task 1. Describe the appearance of the
bird to your friends who could not come to
the excursion. Describe the bird
(nightingale) in such a way as to convey its
beauty to arouse the admiration of
listeners for its singing skill.

Task 2. \Write a letter about your city (town,
village) to your friend.

Task 3. Imagine that your classmates are
going to the local history museum on
Sunday. You should: a)announce the
excursion during the educational lesson,
b) tell your parents about it. How are the
statements different? Write your ideas.

Task 4. Create an essay based on the
storytelling method at the level of a
primary school pupil. For example: In the
famous Ukrainian folk tale “Dumpling”
(“Kolobok”), the fox outwitted the main
character and ate it. What story could
Dumpling (Kolobok) tell in order to
distract the attention of the Fox and not
fall into a trap?

The adoption of the lifelong education
concept, the philosophy of open
education, distance learning and
externships require students and teachers
to have special skills in working with
information, understanding the role and
importance of the world of media in the
professional and cultural development of
an individual - aspects of the forming soft
skills (Drushlyak et al., 2022; Kozhushkina,
2018).

Considering this, the educational process
in higher education institutions must be
aimed at wupdating the content of
professionally oriented courses,
teamwork, and pedagogical practice by
ensuring the integration of the content of
media education with  professional
courses, mastering students’ culture of
research work with media and text;
creating and using by students of their
own media educational product in the
process of formal and informal education,
and this will contribute to the effective
training of future specialists (Hreb, &
Hrona, 2021).

For this purpose, during practical and
laboratory classes, we offer students the
following tasks:

— Create some tasks for distinguishing
between fact and judgment based on
the material of the text from the

primary school textbook “Literary
Reading”.
— Formulate thesis for a short

motivational speech in front of pupils
regarding the need to acquire critical
information perception skills (select and
indicate the age of the audience).

— Develop a “Method of Paradoxes” to
combat the negatives of clip thinking?
(Mykhailo Kazinik, a world-renowned
professor and teacher, in his practice
used the method of “paradoxes”, which
develops analytical abilities and critical
thinking; a paradox emerges from a
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contradiction; a convenient exercise

that eradicates the consumerist
attitude to information and teaches
reflection). We offer samples of
“paradoxes”:

— The best things in life are free.

— The more choice, the less choice. “There
was nothing like this in my childhood,”
your grandmother told you more than
once. Yes, now it's a great choice.
However, it happens that when you
come to a supermarket, your eyes run
away from the abundance. And it all
ends with the fact that you cannot
decide on a choice and leave with
nothing.

— The more you try to control the
situation, the less you succeed.
Unfortunately, many things are out of
control, so the best solution would be to
control yourself.

We found out that it is difficult for students
to express their opinions quickly and
sufficiently comprehensively, and to
choose convincing arguments.
Sometimes, claiming absolute knowledge,
they cover their ignorance with self-
confident, domineering intonation. The
ability to summarize information, grasp
complex ideas, feelings and ideas and
formulate them in a few words is not
always manifested, individual statements
are reflective in nature (Pinchuk, 2020).

It provesthat it is necessary to intensify the
work to overcome these problems, and to
pay special attention to the issues of
further development of soft skills, which
depend on professional and personal
success, updating the content of
educational programes.

DISCUSSION

The strategic purpose of the modern
school is obvious: improving the quality

development of the pupil's personality. It
can be achieved through the institution’s
continuous  innovative  development,
primarily through the systematic using
modern approaches in the educational
process. We share a view on this new
educational strategy, which involves the
development of intending primary school
teachers’ soft skills. After all, students get
the opportunity to delve deeper into the
structure of complex didactic processes
and objects, to reach almost any degree of
their detailing.

The practical aspect of the work showed
how to build an educational process so
that students understood the necessity of
the studied material and could
immediately apply the acquired
knowledge in practice. We have proven
that the intensive exchange of information
between the participants of the
educational process contributes to the
student’'s educational development, the

acquisition of thorough methodical
knowledge, skills, and is a powerful
incentive for self-education, personal
professional growth and creative

development.
CONCLUSIONS

It was established that the educational
process should be structured in such a
way that the student understands the
necessity of the studied material and can
immediately apply the acquired
knowledge in practice. Each subsequent
lesson will be effective and accessible,
more flexible, learning will be formed
according to the principle of “growth”. This
is how it is possible to qualitatively develop
soft skills in classes on the Ukrainian
language teaching methods, emphasizing
the students’ ability for interpersonal
interactions and the expression of
personal characteristics.

and effectiveness of education and
ensuring the comprehensive
86 educationalchallenges.org.ua
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The components of soft skills are the understand and analyze the feelings and
ability to think critically, namely: analyze @ emotions of other people which will be the
the existing situation, generalize and vector of our further research in the
change behavior in accordance with the context of learning the Ukrainian
environment, the ability to feel, language teaching methods.
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AHOTALIA / ABSTRACT [in Ukrainian]:

®OPMYBAHHS THYYKUX HABUYOK Y NMPOLIECI NIArOTOBKU MAUBYTHbOIO
BYUTENS NOYATKOBOI LUKONU

Y cTaTtTi 06rpyHTOBAHO 3HAQYYLIICTb FHYYKMX HABUYOK. LLiasgxom aHasmizy |
CUHTE3Yy HAYKOBO-METOANYHUX AXKepesl 3'dCOBAHO, O MHYy4YKi HOBUYKM — Lie
3MIHHI, IHKO/IM M03Q @AX0Bi, AKME& KOMMETEeHTHOCTI (QKMe — BepLUMHA, TiK,
BULLIMKM  CTyriHb 4oro-Hebynb, [PO3KBIT) A7 YyCniuHOro BUKOHAHHS
npogeciviHnx o60B’a3KiIB.

MeTa cTartTi — poO3KPUTK 3MICT, YMOBUM GOPMYBAHHSA THYYKMX HABUYOK Yy
fpoueci nigroToBKM MAnByTHbOrO BYUTE/IS MOYATKOBOI LLUKO/IM, 30KPEMQ,
MeToAMKMN HABYAHHS YKPAIHCbKOI MOBM.

Y xoni gocnigyxeHHs 6y/10 BUKOPUCTAHO KOMI/IEKC MeTOoRiB AOCIQXXEeHHS, 11|O
MICTVUB TEOPETUYHI (QHQAI3 TITEPATYPU, CUHTES, Yy3Ara/IbHEHHS, MOPIBHIHHS) A
EeMIIPUYHI (CrIOCTepeXXeHHSs, 6eciam ToLLo) MeToAaM.

Pe3ynbraTtn. B13HAQYEHO, LLIO TEPMIH «HYYKI HOBUYKM» Y KOHTEKCTI MigroTOBKM
Mar6yTHbOIro BYUTE/ISI MOYATKOBUX K/1ACIB — KOMIMT/IEKC OCOBUCTICHUX HABUYOK,
Ljo BignoBigaroTb 34 ycriwHe, MPoAyKTUBHE HABYAHHS YYHIB MOJIOLLLOMO
LIKITbHOroO BIKY, 30QTHICTb €(GeKTUMBHO KOMYHIKyBATW 3 6e3rocepeaHiMu
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YYACHUKAMM OCBITHbOro rpoLecy (y4Hi) v onocepeaKoBAHUMMK (Koaerwu,
agmiHicTpauid, 6QTbKM YUHIB).

LoBeneHo, Lo HoBe KOMYHIKATUBHE CepeoBULLE YMOXK/TUB/IKOE MPOAYKTUBHY
OpraHi3aLito Y4YACHMKIB OCBITHbOIO rpoLecy, CMNOHYKAE A0 TBOPYOCTI 3Q
AOMOMOIroK PO3BUBASIbHOIO MOTEHLIATY METOAUYHMX | TEXHIYHUX MPUIOMIB,
orepauii 'y @OpMi PI3HOMAHITHUX AOKYMEHTIB (poboynx maTepianis),
CAPSMOBAHUX HA OTPUMAHHSA iHopmalii, 3 MOTY)KHUM AUOAKTUYHUM
pecypcomMm A8 BUWBYEHHS GAXOBUMX AWNCUMMIAIH. AHQAI3 MpogeciviHoro
CTAQHAOQAPTY «BumTesb MOYATKOBMX K/1QCIB 3QK/Q4Y 3QrasibHoi cepenHboi
OCBITU», AKUW PO3pPO6AEHM HQA OCHOBI TPyAdoBuX QyHKUIV rfegarora, |
nepenbayae nepersgn CTaBAeHHS 40 GAXOBUX GKOCTEM TA 3IMIHW CTepPeOoTUMIB
PO3BUTKY MOro rnpogeciviHoi, AAB MOXX/IMBICTb BUSABUTH HU3KY [HYYKNX
HABMYOK, SIKI MQOTb 6yTLW CHOPMOBAHI BiAMOBIAHO A0 TPYOAOBUX GYHKLIN
negarora.

3'9coBAHO, 1O A0 HWX BiAHOCATb /1iA€PCbKi SKOCTI TAQ BMIHHS MPALOBATH B
KOMQHAI, YMIHHS HQBYQTK TA MPOBOANTU MEPErOBOPM, CTABUTM TAQ BUKOHYBATU
rocTassieHi 3aBAAHHS, YAPAB/IHHSA 4YACOM, LINeCcripaMOBAHICTb, HABUYKN
epeKTUBHOI KOMYHIKAL, Npe3eHTALiNHICTb, CTPECOCTIMKICTb, KPEATMBHICTb,
TBOPYMMA Nigxig 4o poboTH TA AQHAITMYHI 34I6HOCTI.

AKLEHTOBAHO yBAry HQA KOMYHIKQTUBHOMY QCMEKTI THYYKMX HABUYOK.
CniBPOGITHUK 3 MOTYXKHUMM HABUYKAMU MIXXOCOBMCTICHOIO Cri/IKyBAHHS BMI€
YITKO CPOPMYIOBATHM CBOI NoTpebu, O4YiKyBAHHS 4O KOMAHAW M OTOYEHHS,
YBQXXKHO BUCIYXATH, K iX GOPMYIOOTE [HLI. BiH MA€E TAK KOMYHIKyBATU 3
YYACHUKAMM OCBITHBOIO MPOLEecy, LLO6 Yy KOXHOIrO 3A/IMLLNAOCS BigyyTTH, O
BiH 6YB rO4YyTW TA 3p03YMISINN, | HOBITb BigMOBQ 6y71a 3p06/1eHA MpopeciiHo,
He 3anuLarYm ocagy 6aunay»KocTi v Hernpusa3Hi. 3arnpornoHOBAHO BApPABU |
30BAAHHS A1 GOPMYBAHHS THYYKMX HABMYOK Mig 4QC BUBYEHHS METOAMKM
HABYQHHS YKPAIHCbKOI MOBMU.

BucHoBKW. [loBegeHo, Lo € moTpeba B OHOBJ/IEHHI 3MICTY OCBITHIX MPOrpam 17a
KOHTEHTY AawucumnnniH creuyiasbHocTi 013 «[lo4yaTkoBA OCBITA» 3 METOK
MOAQ/IbLLIOrO PO3BUTKY MHYYKUX HABUYOK MAMOYTHIX Yy4YUTeniB rnoYaTKoOBOI
LLIKO/IM, OCKIfIbKW Bi CQOOPMOBAHOCTI TAKMX HABUYOK 3QUEXXUTb IXHIN
Mpo@eciviHK Ta OCOBUCTICHMMN Y CrIiX.

KMIOYOBI CJIOBA: KoMyHiKALlig, Meadia TeKCT, Medid OCBITA, y4YuTeslb MOYATKOBMX
K/QCIB, THYYKi HOBUYKWN, METOANKQA HABYAQHHS YKPQIHCbKOI MOBM.
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ABSTRACT

The aim of this paper is to prove the hypothesis that in order to cope with the
adversities and hardships and meet the demands of the wartime and
pandemic challenges, a complex of tools and techniques has to be applied
including new teaching strategies with the use of multimedia, mobile
applications and employing learning possibilities of social networking sites,
Google classroom tools and other instruments with online course “English
Fastpass”.

Methodology. In this research theoretical, empirical and statistical methods
are used. Theoretical methods (analysis and synthesis) serve to analyze
opportunities, advantages and disadvantages of social media as a new tool
of teaching. Empirical ones (observation, testing, pedagogical experiment)
provide conducting the experiment itself. Statistical methods (one sample t-
test) helped make statistical analysis of the pedagogical experimental data.
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Results. The complex of tools and techniques to teach English is
implemented effectively by online course “English Fastpass” aimed at
preparing students for passing English Exam. The offered extra-class
activities are definitely very successful: daily vocabulary and grammar tasks
followed by weekly online analysis; challenges (one-week of three-week
activities focused on improving general English proficiency and cultural
awareness); exam boosters focused on practicing a particular exam task
type; monthly webinars, quizzes and games. The resulting experimental data
showed the significant progress in students' performance in both linguistic
and intercultural competences, and specifically in use of English tasks. The
final assessment in all English language practical skills, including the
competence in intercultural communication, confirmed considerable
advance of the all-language competences.

Conclusion. The effectiveness of applying different unconventional extra-
class activities is proven. They are followed by weekly online analysis. The
most helpful of them for learning process are exam boosters, monthly
webinars, quizzes and games. Using the visualisation techniques, influencing
students' emotions and feelings, the abovementioned online course “English
Fastpass” facilitates efficient acquisition and better memorizing along with
the ability to use the knowledge in the appropriate tasks, which in the long
run will help successful intercultural communication. Judging by the
comments made by the students they would find such methods of teaching

CHALLENGES

extremely encouraging and stimulating.

KEYWORDS: Extra-Class Activity, Google Classroom, M-Learning, Multimedia, Social

Networking Site.

INTRODUCTION

Problems and challenges the national
educational system is facing now started
long before the pandemic and were
drastically aggravated by the Russian-
Ukrainian war, on February 24, 2022, when
many educational establishments were
damaged or even destroyed, and millions
of students and educators had to change
their place of living and, consequently, the
place and mode of studying.

This war, this tragedy has changed
everything. After the first shock from the
Russian troop attacks, air bombing and
shelling, the higher education in Ukraine
has stopped, so-called ‘holidays’ were
announced. From April 1, 2022, teaching
and learning at Ukrainian universities
started again. Of course, it was e-learning
or online learning.

The Russian-Ukrainian war in 2022 is not
even an educational disaster, it is planned
murders and destructions by Russian

troops. This is human (students and
teachers) deaths, the destruction of
university buildings, faculties,
departments.

The tragical situation revealed the

inconsistencies of traditional educational
patterns and the necessity of creating
teaching approaches based on the new
frameworks.

In addition to conventional criteria of
educational quality such as professional
academic staff, effective curriculum,
appropriate resources, capable leaders
and supportive community, one of the key
features of education of nowadays is
adaptivity to learners’ needs and
universality.
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More specifically, first and foremost
students need to get access to the
education in conditions often being far
from ideal. Millions of students are either
hiding in shelters and basements or have
been forced to flee their homes to safer
places — with safety being the key point
rather than other factors.

Thus, the only way for many to continue
their studies is online learning, however, in
some cases it might be hindered by poor
Internet connection, limited feedback,
inappropriate instructional methods, or
even lack of motivation from students’
side.

Thus, the aim of this paper is to prove the
hypothesis that in order to cope with these
adversities and hardships and meet the
demands of the new social circumstances,
a complex of tools and techniques has to
be applied including new teaching
strategies with the use of multimedia,
mobile applications and employing
learning possibilities of social networking
sites, Google classroom tools and other
instruments  provided by modern
technologies with online course “English
Fastpass”.

To realize the set aim, we are to fulfill the
following objectives:

- to explain the strategies of teaching
English implemented by online course
“English Fastpass”;

—to illustrate the implementation of social
media as an effective tool for teaching
English speaking;

- to present the results of the
experimental research aimed at
investigating students' progress in tests
due to online course “English Fastpass”.

METHODOLOGY

In this research theoretical, empirical and
statistical methods are used. Theoretical
methods (analysis and synthesis) serve to

analyze opportunities, advantages and
disadvantages of social media as a new
tool to teach English speaking as well as
their application features and to prepare
upper-intermediate students to pass the
exam.

Empirical ones (observation, testing,
pedagogical experiment) provide
conducting the experiment itself, detailed
and achievement tests in order to collect
data for examining the efficiency of use
systematic social media to teach English
speaking with upper-intermediate
learners.

Statistical methods (one sample t-test)
helped make statistical analysis of the
pedagogical experimental data; the
experiment was conducted during one
academic year in four groups of online
learners. For one year, during the
preparation period before passing the
English language exam the advance of the
students who were taught with
supporting social media speaking
activities, students' progress was carefully
observed and measured.

RESULTS

IT innovations and the popularity of the
Internet (Culp, Honey, Mandinach, 2005)
had a profound effect on the forms and
methods of instruction in the ESL
classroom (Specht, 2022) long before the
pandemic by enabling educators and
students to overcome barriers of distance
and enhance the content of instructional
materials as well as to encourage
cooperative learning and to stimulate
increased teacher - student interaction
(Jackson, 2021).

The resent papers describe online
teaching and learning issues, namely, the
teacher’s role in online learning (Popa et
al., 2020; Schleicher, 2020), its perspectives
(Kalita, 2020; Traxler, 2018), online as a
means of life-long learning, online courses
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on the basis of different educational
platforms and cloud computing (Bancha &
Tongtep, 2021; Holubnycha et al, 2019;
Yang et al., 2021).

As well as they define online teaching and
learning principles, data analysis of main
current educational trends in different
countries (Wotto, 2020), students’
perception of online learning and
teachers’ attitude to online teaching
(Burac et al, 2019; Coman et al, 2020;
Holubnycha et al., 2021; Sadeghi, 2019).

Predictably, the use of Internet, online,
multimedia in the learning process has
become a must: compared to the
traditional teaching methods in which
students are usually passively spoon fed
with large amount of grammatical rules
and vocabulary, digital means have shown
their superiority.

Students can be easily exposed to sound,
video, and animation of the authentic
target language, which can give them the
strong visual impact and make them get
involved in the authentic language
environment more completely. Learners’
language acquisition can be improved by
means of using the computer's
integration of text, sound, graphics and
image to present the learning content.

The Internet offers a lot of opportunities
for students to interact with native
speakersin a convenient way and provides
access to the most updated information
throughout the world. Also, teachers can
present video and audio materials
separately or simultaneously to the
students according to the teacher's
objectives. In this case, not only could the
multimedia make the students get more
interested in English learning, but also
more progress could be made compared
with that one in the traditional classroom.

Computers are the main tool used to
present multimedia items such as video,

PowerPoint presentations, animation and
sound. In the classroom, computers have
made a huge impact on the way teachers
provide information to their students.

No doubt, using computers, teachers have
evolved their teaching methods; instead of
lecturing and writing notes on a
blackboard, teachers can now show their
students visual and audio material to
enhance their learning. These methods
are much more productive for students
who process information visually.

Computer technology has given us the
Internet, which is an electronic medium in
which both print and visual resources are
invariably bound.

At the click of a mouse, text resources
present students with a diverse collection
of authentic English language texts
dealing with a wide variety of
interdisciplinary topics, and at each web
page link, students have the advantage of
reading print texts with the benefit of
immediate visual reinforcement provided
by pictures and slide shows, facilitating the
collaborative effects of print and visual
information processing.

Integrating the Internet yields the
additional benefit of increased student
motivation. Besides, students develop
greater confidence in their ability to use
English because they need to interact with
the Internet entirely through reading and

writing.

Using the Internet for focus discipline
research facilitates development higher
order thinking skills and also promotes
critical and social literacy as students
encounter a variety of information,
synthesizing that information through
cooperation and collaboration with their
peers.

Regardless all the advantages, the
application of multimedia in teaching is
not as widely used as it could be expected.
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A reason for this could be the
underdevelopment of technology and

immature  pedagogy about using
multimedia in teaching foreign
languages.

For example, multimedia cost is high and
not all educational institutions can make
use of this tool. In addition, many teachers
are not trained in using multimedia to
teach English.

In general, those who use multimedia as a
teaching tool find that it adds more
interest to the class, and because students
become interested in multimedia and
computers, they develop more language
skills.

We believe, multimedia effectiveness lies
in the ability to expose students to real
situations, language use and
pronunciation through video, sound,
graphics and computer interaction.

Incorporating technology into education
caused the introduction of innovative
methods of teaching that have become a
breakthrough in the education industry.
Mobile learning (M-learning) that is usually

defined as ‘"learning across multiple
contexts, through social and content
interactions, using personal electronic

devices” (Barrs, 2011) has become a new
trend in EFL teaching practice.

Mobile devices hold great potential for
language learning such as anytime access

to an ever-increasing amount of
information and resources; sharing
learning materials and information

through apps and/or social networking
sites; the possibility to ask questions via
the Internet; the ability to study through
games; to keep study records; to create
one's own vocabulary lists; using photos
on students' phones for introductions,
descriptions, telling stories etc.

M-learning method contributes to
creation of authentic learning

environment in which learners can work
with their mobile devices for audio
messaging, voice recording,
pronunciation comparison, and audio or
video conferencing.

These reasons support the use of
smartphones and tablet PCs for foreign
language learning and make

communication between a teacher and
students more efficient and productive.

However, introducing mobile technology
into higher education is more than
applying technical innovations. It also
means providing technical support and
learning strategies for students and
instructors who wish to implement mobile
learning in their particular academic
setting as well as developing new apps for
educational purposes.

One of the newest instruction approaches
that caters to the needs of modern-day
learners is Electronic learning (E-
Learning). This teaching strategy refers to
"the delivery of a learning, training or
education program by electronic means"
and involves "the use of a computer or
electronic device (e.g. a mobile phone) in
some way to provide training, educational
or learning material" (Lips, 2010).

In  general, e-learning environment
includes a virtual classroom with an
instructor (tutor) who plans group activity
in the virtual class, and students that
choose an e-platform to learn, go to a
specialized website, register with the
personal data and become users.

E-learning education can be delivered in
three different ways:

1) synchronously, providing the interaction
of an instructor and a student at the same
time over the Internet;

2) asynchronously, giving students the
opportunity of the Web based training on
his own time and schedule, without live
interaction with the instructor;
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3) independently, allowing an individual
user to download course material from the
Internet or use it directly from the site,
going through it alone.

In fact, learning process individualization is
mentioned as one of the key advantages
of e-learning. As for the other benefits,
they are as follows: easy accessibility
anywhere any time, reduced cost,
mobility, improved performance, higher
motivation, attractive content package,
efficiency of conveyed message etc.

However, scholars also point to some
drawbacks of e-learning approach among
which there is high cost of technical
equipment and software, dependence on
the quality of Internet connection, time-
consuming for teachers; reducing the
ability of verbal expression, lack of familiar
educational patterns and learning routines.

Thus, even despite its benefits and
attractiveness as well as effectiveness in
particular educational environments, E-
learning can't totally substitute traditional
face-to-face teaching model.

The solution to this problem that allows to
combine traditional classroom methods
(Oech, 1983) with technology-mediated
instructional forms and practices is the so
called "blended learning". This teaching
technigue means a much greater change
in basic instruction rather than simply
adding computers to classrooms; it
represents, in many cases, a fundamental
change in the way teachers and students
approach the learning.

The efficiency and main benefit of this
method is that the online and in-person
learning experiences would go side by side
and complement one another: students
might attend a class taught by a teacher
in a traditional classroom setting and later
on, independently, complete online
components of the course outside the
classroom.

Thus, this "hybrid" system enables to
incorporate new forms of collaborative
and independent learning activities,
personalized training experiences and
teacher's feedback as well as freedom,
convenience and flexibility that are not
possible in traditional courses.

Besides implementing blended learning
into ESL classroom helps to create an
authentic environment that most closely
resembles actual use of the target
language in that way significantly
improving the learning experience.

Blended learning is a mix of three different
components:

— traditional classroom instructor-led
foreign language teaching;

— synchronous online formats such as
live classes, e-Meetings, instant messaging
and e-mailing, webinars, online
conferences, online quizes etc,

— asynchronous self-paced study that
can include web/computer-based training
modules, challenges, taking online tests or
quizzes, gaining access to the variety of
reference materials (documents,
presentations, web pages, video and audio
files, discussion forums etc.).

Compared to traditional education,
blended instruction offers teachers the
possibility to spend more time with
learners in both small groups and
individually, create a flexible and active
learning environment that has the
potential to change students' experiences
and outcomes and can allow teachers to
monitor their students’ progress more
closely than traditional methods.

Reasons for using blended instruction
include "improved pedagogy, easy access
to knowledge, more interaction among
learners, personal presence, cost
effectiveness, and ease of revision of
learning content" (Banados, 2013).
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Additionally, blended Ilearning puts
forward new demands for teachers and
students: the latter have to be responsible
for their own learning process, and
teachers need to take on roles as material
designers, producers of media resources,
managers of the learning environment,
and online tutors (Tayebinik, Puteh, 2012).

As a result, when implemented effectively,
a blended learning program can make a
better use of English language instruction
as it allows students to explore and practice
new language not only in the classroom,
but also in their own time and at their own
pace according to their own personal
learning needs thus resulting in student
success, satisfaction, and retention.

As mentioned above, the complex of tools
and techniques to teach English was
implemented by online course “English
Fastpass” https;//www.englishfastpass.com/
aimed at preparing students for passing
English in Unified Entrance Exam as a
national exam in Ukraine to become Master
students.

The experiment intended to confirm or

reject the idea of the plausibility of
implementing  additional  extra-class
activities  for  faster progress in

development of students’ language skills.

The experimental group included 28
students of year four of different Ukrainian
universities who in addition to their
compulsory live classes held every week
participated in other educational activities
including:

— the students were about the same age
(from 20 to 21 years old), but different
gender (eight boys and twenty girls);

— they were of different occupations
majoring in law, psychology, economics,
chemistry, programming etc,;

— they were highly motivated and
dedicated (in view of the fact that their
purpose was admission to the Master's

degree programs based on the results of
the Unified Entrance Exam);

— their academic performance in other
subjects demonstrated their critical
thinking and high learning potential.

The main objective of the course was
achieving the linguistic and intercultural
competences at level B2-B2+ on Common
European Frameworks of Reference
known as CEFR which, according to the
Association of Language Testers in Europe
known as ALTE, means that by the end of
the course students have to obtain the
real-life language competencies sufficient
for successful intercultural assimilation in
an English-language environment.

The series of the placement tests taken in
the beginning of the course showed that
the weak link that impeded efficient
performance and fluent communication
of the majority of the students was
inability to use paraphrasing, to work with
key words, to recognize the verb form in
the context or tell the difference between
the words with similar meaning.

According to the results of the placement
test, on average only 35 per cent of the task
(15 questions) were covered. In order to
solve this particular problem and enhance
the students' advance in English, some
extra-class activities were offered:

— daily grammar tasks followed by
weekly online analysis;

— daily vocabulary tasks followed by
weekly online analysis, see Figure 1;

— challenges (one-week of three-week
activities focused on improving general
English proficiency and cultural
awareness), see Figure 2;

— exam boosters focused on practicing a
particular exam task type;

— monthly webinars;

— quizzes and games.
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Figure 1
Daily Tasks (grammar and vocabulary) at online course “English Fastpass”.

 Hello, my dear students! & &
~ Welcome to our October Challenge!
- ke H

: The challenge will last for 5 days: 4.10 -
9.10
| We'll start with an episode from ‘Suits’ -
the tribute to Lawyer's Day § & - and
finish with ‘Friends’ Halloween scene &

What prizes to expect?

We'll have 5 prize winners - people with
the highest score ¥’

& The winner &, will geta
SUPERPRIZE - a set of cards
(Vocabulary and Grammar B2 +
Lifehacks)

@ And 4 prize-winners will get stylish
face masks or cool writing pads with
pens.

If you have any questions, feel free to
ask el

And now, it's timeto start! 7 7 7.

You'll have 24 hours to complete the
first task:

Video:
https://drive.google.com/file/d/
10aPJU68xmbOZNELoQxnkup3KMijGue |
z6/view?usp=sharing ;
The task:
https://forms.gle/dM5NRrNz2QcSRTou8 |

Google Drive

October Challenge Day 1.mp4

Figure 2.

Challenges at online course “English Fastpass”

PaGounit Homep English Fastpass ananenel Morning! « ¢* I'm happy you've enjoyed the first
Morning! & ¢ ‘day of our Christmas Challenge & (ll;now!h:t
Today in our Challenge task we're practici from your comments in Google forms ¢z )!The first
frequyently cronfusedgadverb:v:n: :c:ject‘iv:g form will be opened for one more hous: (unti 10
- : -am). And here comes the second task:
& Task: https://forms. ole/Upsaly7SaHt9dmwWt7
_ Video: https:/fdrive.google.com/fite/d/
https:jfforms.gle/ChvoYrScAxSZuiZbA 1e8giaBNZNIWugyITcWJIZVvPUVAORAF3eClview?
Google Docs usp=sharing. -
English Challenge Day 24 Google Docs
Christmas Challenge. Day 2
Tosk 2 / 3ananme 2

0900
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In order to provide the credibility of the
results, the students were given a mid-
term test and final end-of-the-course
mock exam which allowed us to define
their achievement in the English language
competence according to the CEFR as

Common  European Framework of
Reference for Languages scale.
The resulting data showed significant

progress in students' performance in both
linguistic and intercultural competences,
and specifically in use of English tasks
(Table ).

The resulting data prove that students
significantly improved their performance
in Unified Entrance Exam on average in
15.1% during the first term, and in 20.2% in
the second semester, overall progress
being 35.3%.

Correspondingly, their final assessment in
all English language practical sKills,

Table 1

including the competence in intercultural
communication, confirmed considerable
advance of the all-language competences
of students in the experimental group.

Moreover, as it seemed reasonable to
survey the students' attitude to the
effectiveness of different types of activities.
They were asked to rate these activities
from 1to 5 (1 for being the least effective
and 5 for being the most effective).

Table 2 represents students’ responses in
which the respondents answered that
they consider daily grammar and
vocabulary tasks followed by weekly
online analysis to be the most helpful for
their learning process, followed up by
exam boosters, monthly webinars, quizzes
and games, and challenges being less
important in terms of exam preparation.

The Results of Students' Progress at the Different Stages of the Course

Test Results (Mean * SD) Average Progress
Placement 352+ 468
Mid-term 503 £ 4.72 35,3 %
Final 70.5 £ 4.05

Table 2

Responses of 28 students of the experimental group to the question: ‘Rate these
activities in terms of their effectiveness for exam preparation’.

Activity

Average Rate

— daily grammar tasks followed by weekly online analysis 5

— daily vocabulary tasks followed by weekly online analysis

— exam booster

— challenges

— monthly webinars;

— Quizzes and games.

NN NI REN
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DISCUSSION

To discuss this issue, we should say that
extra-class activities are really effective for
e-learning. The result comparison shows
their positive outcomes in many countries
all over the world. They are Turkey (Aksu,
2020), Ukraine (Voloshyna, 2021; Kolbina,
Oleksenko, 2020), Philippines (Moralista &
Oducado, 2020), India (Dubey & Pandey,
2020)

The majority of researchers (R. Moralista
and R. Oducado (2020), S. Seo (2020), U.
Kalita (2020), C. Aksu (2020), P. Cabrera-
Solano, P. Gonzalez-Torres and C. Ochoa-
Cueva (2021), A. Maatuk, E. Elberkawi, S.
Aljawarneh, H. Rashaideh, and H. Alharbiet
(2021)) underline the advantages of e-
teaching so that they could apply online
effectively.

CONCLUSION

On balance, the synthesis of the research
results allows us to draw the conclusion
about the effectiveness of applying of
some unconventional extra-class
activities, specifically, daily grammar and
vocabulary tasks followed by weekly
online analysis to be the most helpful for

learning process, exam boosters, monthly
webinars, quizzes and games as highly
effective tools for teaching students to
pass Unified Entrance Exam.

Using the visualisation techniques,
influencing students' emotions and
feelings, the abovementioned online

course “English Fastpass” for all intends
and purposes facilitates efficient
acquisition and better memorizing along
with the ability to use this knowledge in
the appropriate tasks, which in the long
run will help successful intercultural
communication in an authentic English
language environment.

Judging by the comments made by the
students of the experimental group and
the results of the questionnairesfilled in by
these students, they would find such
methods of teaching extremely
encouraging and stimulating.

That opens the perspectives for further
research of new, unconventional methods
of English language instruction that can
make learners regard education as an
exciting, inspiring and productive process
of cognition.
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AHOTALIA / ABSTRACT [in Ukrainian]:

ENNEKTPOHHE HABYAHHS: ANIbTEPHATUBHI OHJIAWH KYPCU
«ENGLISH FASTPASS»

MeTtoro Liei poboTH € fOBeAEHHS MPUMYLLEHHS Npo epeKTMBHE MoaO/TIAHHS
BUKJ/IMKIB BOEHHOIO 4Yacy TA TPYAHOLUIB MaHAeMIii 3aBASKN 3ACTOCYBAHHKO
KOMTI/IEKCY 3QCObIiB | TEXHO/IOrMM, BK/IKOYAKYM HOBI CTPATEr €1EKTPOHHOIo
OH/IQVMH HABYAQHHS 3 BUKOPUCTAHHAM MYJIbTUMELINHUX 3aC06iB, MOBITbHMX
A00ATKIB, HABYA/IbHUX MOXX/TMBOCTEM CAUTIB COLLIQ/IbHUX MEPEXK, IHCTPYMEHTIB
[Yrn-kaacy 3 anbTepPHATUMBHUM OHIAMH-KYPCoM «English Fastpass».

MeTtopgonoria. Y UbOMYy AOC/IAXKEHHI BUKOPUCTOBYIOTLCS TEOPETUYHI,
eMMipUYHI Ta CTATUCTUYHI MeToau. TeopeTuyHi metoam (aHasi3 Ta CUMHTE3)
C/IY>KQATb A719 AQHQA1I3Y MOXK/IMBOCTEM, NepeBar i HeAo/1iKiB couUianbHUX Meaia 9K
HOBOro IHCTPYMEHTY HABYAHHSA. EMMIPUYHI (COCTEPEXKEHHS, TeCTyBAHHS,
negaroriyHmm eKCcrnepuMeHT) Mpur3HA4YarTbCs 4719 MpoBeAeHHS CAaMOoro
negaroriyHoro ekcriepuMeHTy. CTATUCTUYHMA QHAI3 AAHUX MegaroriyHoro
eKCrnepumMeHTy 34iMCHEHO 3Q JOMOMOIrot CTATUCTUYHUX METOAIB (t-TecT).

Pe3synbrarn. Komrnnexkc 3acobiB i TEXHOAOrV HABYAHHS QHI/1IMCbKOI MOBU
epeKTUBHO peasi3ye Q/IbTEPHATUBHUKM OHIAMH-KYpPC «English Fastpass»,
CPIMOBAHMIA HA MiArOTOBKY CTYAEHTIB 4O CKAQAAHHS ICMINTY 3 QHI1IMCbKOI
mMoBu. [MporNnoHOBAHI MO3QAYAUTOPHI 3aX0AM € AOBOJII YCMILLHUMM: L€ LLIOAEHHI
JIEKCUKO-rPAMATUYHI  30BAAHHS 3  MOAQ/IbLUMM  LLIOTUXKHEBUM  OH/IQWH-
QHQJ1I30M; MOBJ/IEHHEBI BPABUK (OAMH TWDKAEHb i3 TPbOX LI/1I€CPIMOBAHO HA
MOKPALUEHHS 3ArasibHOro pPIiBHS BOJIOAIHHSA QHIJIIMCbKOKO MOBOK TA
KY/ZIbTYPHOIro 3QHYPEHHS), eK3aMeHALinHI 6ycTep-BrpaBy, 30CepemKeHi Ha
BiANpPAQUOBAHHA MNEBHOMO TUMY €eK3AMEeHAUINMHOro 3ABAAHHS, LOMICAYHI
Be6iHApU,; BIKTOPUHK TA irpn. OTPUMAHI eKCrepuMeHTAsIbHI AAHI NOoKA3ain
3HQYHMI  MIPOrpec yYCrillHOCTI CTYAEHTIB SK Yy J1IHIBICTUYHIM, TaK |
MDKKYJIbTYPHIVT ~ KOMMAETEHTHOCTI, |, 30Kpema, Yy BWKOHQHHI J/JIEKCUKO-
rpaMaATUYHMX 3AQBAAQHb 3 QHI/IIMICbKOI MoBW. [1iACyMKOBQ OLIHKAQ 3 YCiX
MPAKTUYHUX HABWMYOK QHITIIMCbKOI MOBM, BK/IIOYQKOYM KOMMETEHTHICTb B
MDKKYIbTYPHIV KOMYHIKQUii, nigTBepansia 3HAYHUN rporpec yCcix MOBHUX
KOMMETEHTHOCTEWN CTYAEHTIB.

BucHoBoOK. [loBeaeHO e@eKTUBHICTb 3ACTOCYBAHHS  Q/IbTEPHATMBHMX
mo3QayanToOpHMX 3aX0AIB, SKI MQAKOTb CyrnpOBOAXKYBATMUCSH LLOTUMIXKHEBUM
OH/IQMH-QHQAI30M. HanbinbLl KOPWCHI A5 MpOoLecy HABYAHHS HACTYMHI:
eKk3amMeHauiviHi  6ycTep-BripaBy, LLOMICIYHI Be6IiHAPKW, BIKTOPWHI, Irpu.
BuKopumcTOBYOUM METOAM BIi3yani3auii, BAAMBAKYM HQ eMOLUli Ta rnoYyTTs
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CTYOEHTIB, POMOHOBAHMMI  OHIAWH-KYpPC «English Fastpass» crpusge
epEeKTUBHOMY 3ACBOEHHKO TA KPALLOMY 3AMNAaM’aTOBYBAHHIO QHI/1IMCBKOI, a
TAKOXX 34ATHOCTI BUKOPUCTOBYBATK HAGYTI 3HQHHS HA MNPAKTULI Y BiAMNOBIAHMX
30BAAHHSAX, WO B AOOBrOCTPOKOBIV MEPCNEKTUBI CAPUATUME  YCrILLHIN
MDKKYTIbTYPHIV KOMYHIKaALii. Cyasa4u 3 BIAryKIiB CTYAEHTIB, BOHW BBAXKAKTb TAKE
HQBYQHHSA HOA3BUYAMHO O6HAAINANBUM TA CTUMY/TIOIOUNM.

KJTIOYOBI CNOBA: [yr/i-k/ac, MOG6ifIbHe HABYAHHS, My/IbTUMENid, Mo3aK/IACHA
AiF/1bHICTb, CAQUT COLIQ/IbHOI Mepexxi.
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ABSTRACT

The purpose of the work is to analyze the technical, methodical and
psychological aspects of digitalization in education and, in particular, the
methods of ensuring the effectiveness of independent work of students in the
conditions of e-learning. The main attention is paid to the problem of the
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influence of interactive educational technologies on the formation of
external and internal motivation of students of economic specialties to study
mathematical disciplines.

Methodology. In the conditions of e-learning continuous monitoring of the
success of students in mastering mathematical methods and their
application to solve economic problems was carried out. The success of each
student in performing each type of work separately, as well as his overall
rating among other students in the group, were determined. These results
were supplemented by the results of the students' questionnaire regarding
their own attitude towards interactive technologies as a tool aimed at
forming motivation for learning.

Results. The virtual environment for e-learning was built using Moodle LMS
and contained learning digital resources of various levels of interactivity,
including electronic multimedia publications. This helped to fully meet the
needs of the distance educational process. To form the student's external
motivation, the authors used an electronic journal in which the types of
current tasks, points for their completion, the student's rating for each type
of tasks, as well as for all types of tasks in general, are defined. To support
internal motivation, interactive learning elements were developed and
implemented. The effectiveness of the use of digital resources was confirmed
during the monitoring of students' success and by the results of the survey of
the participants of the experiment.

Conclusions. A significant advantage of the use of interactive components in
the educational process should be considered the creation of conditions for
a better understanding of theoretical material and using mathematical
apparatus for solving real economic problems. The use of multi-level digital

CHALLENGES

resources gives the student the opportunity to build an

individual

educational environment that increases internal motivation to study.

KEYWORDS: Digital Resources, Electronic Multimedia Publication, Remote Learning,
Individual Educational Environment, External and Internal Motivation.

INTRODUCTION

In modern conditions of the formation of
the knowledge economy, the country's
competitiveness depends on its
competitiveness in the field of science and
education. In Ukraine, higher education
has a mass character., Among the
population aged 23 and over, 82.7% have a
higher education, and according to the
Tertiary Enrollment component of the
GClobal Innovation Index, Ukraine ranked
14th among 131 countries in 2020 (Global
Innovation Index 2020, 2020).

At the same time, according to the
Knowledge Impact component, it took
only 45th place in the rating, and
according to the Creative Goods and
Services component, it took only 95th
place. This means that there is a gap
between the quantitative indicator of
education and indicators that reflect the
impact of education on the development
of the economy. And this is related to the
quality of education. Thus, according to
the 2018 QS Higher Education System
Strengths Rating (QS Higher Education
System, 2018), Ukraine ranked 44th in
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terms of quality of education among 50
countries. All this indicates that the quality
of higher education in Ukraine does not
meet the expectations of employers,
students, or society as a whole.

In order for graduates of higher education
institutions to be competitive on the labor
market, they need not only to have
modern theoretical knowledge and
practical skills, but also to be able to solve
complex tasks, create innovative
intellectual products, and also learn to
learn, that is, to be internally motivated to
learn. Therefore, one of the basic directions
of education reform in Ukraine (Reforma
osvity, 2020) is to ensure high-quality
higher education and expand
opportunities for adult education. In these
conditions, the education system must
develop and improve in order to be able to
fulfill its mission, namely to provide a
person with the opportunity to realize
himself in the future.

And one of the leading trends in the
development of higher education, the
implementation of which can solve this
problem, is considered digitalization of
education. It is thanks to digitalization that
it is possible to ensure the access of a wide
range of applicants to quality education
not only at the national, but also at the
world level. Therefore, when building the
latest educational programs, the
acquisition of universal competencies is
considered the most relevant: the ability to
learn, process information, quickly master
new progressive technologies, the ability
to think critically and approach tasks
creatively (Strategy for the Development
of Higher Education, 2020, p. 30).

And the transition of educational
technologies to a digital format is able to
ensure the accumulation of such
competencies. However, there is a
significant gap between the opportunities
offered by modern digital technologies

and those information and
communication technologies that are
used in the educational process, if such
use takes place in general. Therefore, there
is a need to fully realize the advantages
provided by modern digital technologies
for the educational process improvement
and the wuse of interactive learning
methods to increase its effectiveness.

At the level of higher education,
digitalization involves admittance to
respective technologies for both students
and teachers, as well as for the
administration of the  educational
institution, the availability of digital
multimedia content, as well as the ability
and skills of students and teachers to use
digital learning resources (Project: Digital
Agenda of Ukraine, 2020 25). Digital
learning resources are any educational
information provided in digital format.

At the same time, preference is given to
open resources for that any digital devices
(from a computer to a mobile phone) are
suitable. It should also be emphasized that
one of the features of the present time is
the rapid change of educational content,
therefore, it requires regular updating, and
this is easier to do if it is provided in digital
format.

Therefore, digitalization is considered as
one of the leading factors in building an
innovative university. It is the creation of
the industry of innovative digital
technologies that makes it possible to
achieve the strategic goal of education
reform in Ukraine, namely, to ensure the
availability  of  high-quality higher
education for various segments of the
population.

Taking into account the aging of the
population, on the one hand, and the
accelerated development and
implementation of the latest technologies
in various fields, on the other hand, the use
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of digital technologies creates conditions
for any person to renew his professional
qualities throughout his life, which is
provided for by the UNESCO '"Lifelong
Learning" program.

Social, theoretical and technical aspects of
the application of information
technologies in education began to
attract the attention of scientists and
practitioners at the end of the 20th
century. However, these questions
became especially acute in connection
with the spread of COVID-19, when the
educational process in educational
institutions of all levels began to be carried
out in a distance form (Jackson, 2021).

What urgent measures should be
implemented to accelerate the
digitization of education in Ukraine? First
of all, attention is paid to the software of
the educational process at the "student"
and "teacher" levels (Bykov, Spirin, &
Pinchuk, 2020; Morze, at al., 2021; Modlo, at
al., 2020; Shakhina, 2017, etc.).

There are also examples of the
implementation of information systems
supporting the educational activities of
universities simultaneously at three levels:
"student", '"teacher", "administration"
(Kukharenko, & Bondarenko, 2020; Trius, at
al.,, 2021). In fact, we are talking about the
creation of a virtual university as a digital
reflection of the corresponding institution
of higher education.

However, the development of software is
only one aspect of the problem. Another,
but no less important, is the structure and
content of digital learning resources. The
teacher must not only ensure the high-
quality content of these resources, but also
rationally build them to realize their full
potential. And not all teachers have the
necessary skills for this (Bornert-Ringleb,
Casale, & Hillenbrand, 2021).

There are many types of digital learning
resources, among which the electronic
textbook as a structured multimedia
publication occupies the highest level.
Such an electronic educational and
methodological complex is able to ensure
user interactivity thanks to the creation of
an educational SMART environment
(Nahaev, & Hrynova, 2020).

The main advantage of multimedia
electronic textbooks is that they are able
to provide an interactive dialogue
between the user and the software
system, while there is an opportunity to
choose options for the level of educational
content, mode and place of work, that is,
the student has the opportunity to create
his own educational space (Gurevich,
Kademiya, & Shevchenko, 2012, p.71).

This means that the wuser has the
opportunity to customize and optimize
the organization of the learning process
itself. These properties of digital resources
are important not only for ensuring the
guality of education, but also for the
formation of students' internal motivation
to study. For example, the use of digital
resources increases student engagement
in face-to-face learning (Ullah, & Anwar,
2020).

When introducing learning digital
resources in the conditions of distance
learning, there is a need to create effective
factors that motivate the user to study,
and this puts forward additional
requirements for the content of the digital
resource and its structure. That is why
most studies devoted to the structure of e-
learning tools emphasize the importance
of having an interactive component and
improving  the principles  of its
development. However, these issues are
just beginning to be studied.

The purpose of this article is generalizing
the experience of introducing digital
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resources in the study of mathematical
disciplines by students of economic
specialties; study of factors that ensure
motivation of students in distance
learning conditions; determination of the
influence of the use of interactive learning
digital resources on the effectiveness of
the formation of student motivation
factors.

THEORETICAL FRAMEWORK

In the general case, motivation is
considered as a process of influencing
oneself or another person in order to
encourage certain actions that are
necessary to achieve a predetermined
goal. in our study, such a goal is the
acquisition of theoretical knowledge in
mathematical disciplines and practical
skills in their application to solving real
economic problems. And it is necessary to
direct students' aspirations to achieve this
goal. The effectiveness of managing this
process largely depends on how
successfully the factors of external and
internal motivation work, that is, how well
the levers of influence are correctly
chosen.

When building a motivation system in the
educational process, such theories of
motivation as the Social Cognitive Theory
and the Self-Determination Theory are
used (Schunk, Meece, & Pintrich, 2014).
According to the Social Cognitive Theory, a
person acquires new knowledge as a
result of social interaction. Depending on
whether the reward or punishment is
received by the person whose behavior is
considered as a role model, the observer
makes a relevant decision about his
actions in similar circumstances in the
future.

Self-Determination Theory is based on
distinguishing motivation into two types:
external and internal. Central to this theory
is the distinction between autonomous

and controlled motivation. Autonomy
implies that a person makes decisions
according to his feelings and experiences.
Intrinsic motivation is an example of
autonomous motivation, when a person
learns what is interesting to him, he
considers it important, and therefore he
applies willpower to it.

On the contrary, external motivation
assumes that a person is driven to perform
certain actions by external pressure, the
feeling of the need to participate in these
actions, social factors, etc. It should be
noted that in general, external and
internal motivation are not considered as
two opposite poles. Between them there is
a continuum of different forms, which to
one degree or another combine these two
types of motivation.

In turn, the choice of motivation methods
is related to the learning model, which is
the leading one when studying one or
another discipline. The most common are
four models (Vermunt, & Donche, 2017):
learning that is focused on reproduction;
meaning-oriented learning; learning that
is focused on implementation; learning
that does not have a specific orientation. In
the case of using a model of learning that
is focused on reproduction, the student is
motivated only to reproduce the
educational material during the test.

The meaning-oriented model of learning
assumes that a student must understand
the relationship between various
structural elements of an educational
discipline, be critical of the information he
receives. He regulates his own learning
and strives to achieve the most complete
understanding of the material studied
within the given academic discipline.

Studying according to the embodiment-
oriented model, the student's efforts are
aimed at determining the connections
between the knowledge he receives and
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the possibilities of their application in his
future professional activity. It can be
expected that the use of interactive
learning technologies in combination with
the possibilities of digitization will increase
the effectiveness of learning in the
implementation of any of these models.

The first studies of motivation to study
during the period of quarantine
restrictions related to the epidemic of
COVID-19 revealed that the majority of
students were tuned to a model of
learning that is oriented to reproduction
(Rahiem, 2020). And our experience also
proves this. Such students were not ready
for autonomy in learning, and for them the
most effective was external motivation in
the form of grades as a reward for
completing tasks, as well as in the form of
penalties for ignoring tasks. Some
students even lost motivation to study,
which can be explained by their lack of
psychological stability (Cole, Field, & Harris,
2004).

But among the students there were those
who perceived some aspects related to
distance learning as advantages (Rahiem,
2021), namely, personal (challenge,
curiosity, self-determination, satisfaction),
social (well-being, relationships) and
external environment (convenience,
release of additional time). For such
students, electronic learning tools made it
possible to find additional motivational
resources.

And it can be expected that digital
resources are the most capacious in this
context. It is they that allow creating
conditions for the development of internal
motivation among those students who are
focused on determining the meaning of
acquired knowledge and their further
implementation in practical activities.

In our research, the results of which are
presented in this article, we see the task of

the teacher in the development of such a
structure of digital resources, which would
not only support external motivation, but
would help to form in students, as future
specialists in the field of economics,
internal motivation for in-depth study

theoretical provisions of mathematical
disciplines, as well as mastering
mathematical methods and gaining

practical experience in their application to
solving real economic problems.

METHODOLOGY

During the 2020/2021 and 2021/2022
academic years, the performance of full-
time students of the Simon Kuznets
Kharkiv National University of Economics
in the first and second years of study was
monitored in terms of mastering
mathematical disciplines in the conditions
of remote learning. To ensure a full-
fledged educational process, a wide range
of digital resources of different levels of
interactivity were used.

The virtual learning environment was
created on the Moodle LMS platform,
which is a fully customizable learning
management system. Quantitative
analysis of students' success, which was
carried out throughout the educational
process for each type of tasks, was
combined with qualitative analysis, which
was based on a questionnaire of students
upon completion of the study of the
discipline. The list of tasks to be completed
by students during the semester was
given in the course syllabus.

This syllabus also provides a rating scale
for each type of task. Overall success was
evaluated according to the cumulative
system, for which a 100-point scale was
used. All learning resources were posted
on the website of the educational
discipline of the personal educational
systems of S. Kuznets KhNUE and have

10
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been in open access for students since the
very beginning of studies.

For a more detailed study, three academic
groups of students of the 2nd year of the
specialty Entrepreneurship, Trade and
Stock Exchange Activity with a total
number of 69 people were chosen.
Monitoring their performance in the first
year  showed that the average
performance in these three groups can be
considered the same. In the second year,
when studying the discipline Operations
Research and Optimization Methods,
great attention of the third group students
was paid to interactive elements of
learning, and instead of the usual
homework, students passed tests and
performed training exercises.

For students of the first and second
(control) groups, traditional tasks from the
textbook were offered. It should be
emphasized that training of all these
groups follows the same syllabus, and all
students had full access to learning
resources. In addition to the monitoring of
student academic performance,
monitoring of what types of resources
students chose and for how long they
used them was carried out. After the
evaluation of the acquired knowledge and
skills, which consisted of an ongoing
assessment during the semester and a
final assessment in the form of an exam, a
student questionnaire was conducted in
order to determine their own attitude to
factors aimed at forming internal
motivation to study. To process the results
of the questionnaire (which is essentially
an expert assessment), the method of
vector preference will be used.

RESULTS

The experience of using the Moodle LMS
for the organization of student learning is
being accumulated at S. Kuznets KhNUE,
starting from 2008. For correspondence

students, digital resources using Moodle
LMS are already a familiar tool. It is on their
using the independent work of students is
built when studying by correspondence.
But for full-time students, interactive
learning has become actively used only in
recent years, which was due to the COVID-
19 epidemic.

Although some elements of interactivity
(for example, tests, exercises for self-
checking, business games) were also used
in the process of teaching to one extent or
another, but this was not mandatory and
completely depended on the teacher's
preferences. As a rule, for full-time
students, digital resources mainly
contained reference information.

However, in quarantine conditions, to
ensure the effectiveness of training, it was
necessary to use such learning digital
resources that would contribute to the
active involvement of the student in the
learning process itself. Moodle LMS
provides great opportunities for adapting
the educational process to the distance
format at all levels - from content creation
to assessment of acquired knowledge.
Each teacher has the opportunity to
create his own website, on which to
present a complex of digital resources in a
digital format.

The following structure of the complex of
the digital resources was proposed for
mathematical disciplines. It contained a
syllabus, a detailed work program of the
academic discipline, a work plan
(technological map) with a rating scale for

each task, a list of recommended
literature, links to useful Internet
resources, lecture materials and their

presentations, methodological materials
for practices and labs, sets of homework,
sample tasks of control works, training
exercises, test tasks for self-diagnosis,
multimedia publications, which are the
authors' own development in co-
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authorship with by other teachers of the
department, as well as materials and
resources for online final control (exam). It
should be emphasized that one of the
advantages of such electronic complexes
is the ability to quickly update them.

According to the results of monitoring the
academic performance of students of the
first year of study, three academic groups
were selected who study under the same
program and whose success in

Figure1

mathematical disciplines can be
considered the same on average. These
students participated in a detailed
exploration. The average level of academic
performance of the students of these
three groups based on the results of the
evaluation of the disciplines of the
mathematical cycle studied in the 1st year
(Higher Mathematics, Probability Theory
and Mathematical Statistics) is 73-76
points on the ECTS scale (Fig.1).

Distribution of academic success of students of the explored groups according to the
results of studies in the disciplines of Higher Mathematics and Theory of Probabilities

and Mathematical Statistics

10

o0

Amount of students
»H

2
(0]
60 - 70 70 - 80
Group1 EGroup2 mGroup 3
Therefore, the sample population of
students can be considered

homogeneous according to the initial
level of knowledge, which is the necessary
condition for the purity of the experiment
regarding the results of the introduction of
interactive components into the
educational process. The hypothesis to be
tested is the positive impact of the
implementation of digital resources in the
education on the success of students due
to the formation of both external and
internal motivation to study.

80 - 90 90 - 100

Evaluation intervals

Let's consider the factors affecting the
external motivation of students. To ensure
it, the system of automated current
control was used, which is part of the
complex of digital resources. This control
system has two levels of adjustment. At
the administrator level, the time when the
student was on the website and which
resource he uses are automatically
recorded.

At the teacher level, the system allows
monitoring  attendance at classes,
completion of mandatory tasks and self-

12
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monitoring tasks. At this level, the system
has the form of an electronic journal, in
which the teacher assigns points for
completed tasks according to the
technological map. In addition, the rating
of each student is automatically
Figure 2

determined among those students
assigned to the academic discipline
(academic stream). In fig. 2 shows an
example of a current control page in an
electronic journal.

View of the own student' page of the electronic journal of the current monitoring of
the success in the academic discipline Operations Research and Optimization

Methods

B Homework on topics 1-3
Bl Homework on topics 5-8
B Homework on fopics 3-10
B3 Laberatory works N21-3
B Lsberatory works N24-6
= Control work N21

B Control work N22

B Control work N23

B Colloquium N21

B Colloquium N22

B Independent creative work

] Exam

2. Course total
Include empty grades.

The left column of numbers corresponds
to the points the student received for each
current assignment, the center one is the
range of points that can be obtained for
that assignment, and the right one is the
student's ranking among the total
number of students in the stream (fig. 2).

Every student in the group has access to
the electronic journal. The presence of the
electronic journal configured in this way
gives impetus to the formation of external
motivation for the student not only from
the teacher's side, but also from the side of
other students, as it creates conditions for
open competition between students,
healthy competition, which strengthens
the personal desire to get a better grade.
In addition, establishing a rating for each

30 o3 1/69
10 03 1/69
29 o3 4759
60 06 1/69
60 o6 1/69
7.9 0-3 1/69
3.0 0-4 11/59
3.6 o4 2/69
6.3 o8 B/69
33 08 42/69
7.0 o7 1/69
0-40
53.7 0-100 3/69

student personally contributes to the
activation of his social desire to fulfill his
obligations to his parents, in case the
student studies under a contract, or seeks
to receive a scholarship, which is assigned
depending on the student's position in the
rating.

Let us now consider the measures that
were taken to develop students' internal
motivation. Online (in synchronous mode),
the educational process for students of
both the experimental and control groups
was built as follows. Students receive basic
theoretical information during lectures,
and practical skills are formed by studying
typical examples and discussing
situational tasks that took place on
practices and labs. Also, students improve
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their knowledge during independent
work thanks to the completion of a set of
specially designed tasks.

These  tasks involve independent
mastering of mathematical methods for
solving economic problems of various
levels of complexity. The results of
independent work were discussed on
practices and labs. Since the ability to
make responsible and informed decisions
in the future professional activity depends
on the desire to study independently, the
guestion of finding effective factors
influencing the formation of their internal
motivation to study arises precisely at the
stage of engaging students in active
independent work.

Practical and laboratory classes for the Ist
and 2nd (control) groups were conducted
online in the usual format using traditional
methods and technigues of teaching.

Students of these groups were
recommended printed publications
(textbook, manuals, and methodical

recommendations), electronic
publications (similar to paper publications
in pdf format) and other useful links as

Figure 3

educational material that should be used
during tasks for independent work.

They also had free access to the website of
the discipline, where the full complex of
digital resources was presented, and,
accordingly, they could use all resources,
but the use of interactive elements of
these resources was not mandatory for
them.

For students of the 3rd (experimental)
group, practical and laboratory classes
were conducted in the mode of active use
of interactive technologies. For example,
although lectures were given for the
academic stream in a traditional format,
along with this, mini-lectures of a
debatable nature were held for students of
the 3rd group in practical classes. These
lectures were accompanied by specially
designed audio presentations. Such mini-
lectures were presented by the students
themselves, while the teacher played the
role of a moderator. Also, during the
classes, an express survey was conducted
in the format of closed-type or open-type
interactive tests (Fig. 3).

An example of an open-type test task on the topic "Simplex method"

By what value will the objective function decrease when switching to a new basic solution?

Basis Ch <l 0 2 0 0
bj x1 X2 X3 xd Answer

X3 0 8 2 3 1 0

X4 0 12 1 7 0 1

Zj 0 0 0 0 0

Aj-2Zj-Cj 6 2 0 0
Interactive  training exercises were checking all key points during the solution
developed to master mathematical process, and in the case when a mistake

methods and apply them to solving
economic  problems. They allowed

was made, hints were automatically
turned on that helped to find the right way

N4
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(Fig. 4). The development of such exercises
was carried out both in practical classes
and during independent work based on

Figure 4

the materials of electronic multimedia
publications.

A fragment of a training exercise on the topic "Graphic method of solving linear

programming problems"

In the laboratory classes, which were held
in the same format for all academic
groups, applied economic problems were
solved with the help of built-in functions
and MS Excel add-ons. But homework in
the control group additionally included
performing interactive test tasks of a
combined type, namely closed, open tasks
and essays.

In order to perform the tasks of
independent work, the students of the
experimental group were recommended
to additionally use the material of
multimedia publications in the discipline
Operations Research and Optimization
Methods" in addition to the general
educational literature. All students of the
university have access to these digital
resources, as they are placed not only on
the teacher's website, but also in the
repository of electronic publications of S.
Kuznets KhNUE. But the realization of
tasks according to these resources was
mandatory only for the students of the
experimental group.

2) EJ]

Choose the area of the slide
that contains the correct answer

E =

The final control of acquired knowledge
was carried out in the form of an exam.
Students had to complete five tasks.
Among them, there were two stereotypes,
which demonstrate only the level of
assimilation of basic concepts and the
ability to use standard algorithms for
solving; two diagnostic, which have a
meaningful statement of the economic
problem and require the construction of a
mathematical model and the
determination of the optimal solution; one
heuristic task is an economic problem
with real data, which involves choosing
and justifying a solution method and
checking alternative options. Students of
all groups coped with the tasks (Fig. 5).

However, the students of the experimental
group provided more complete and well-
grounded answers to heuristic tasks,
demonstrated a clear understanding of
the material, creativity, autonomy, and
creative abilities, and obtained better
results.
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Figure 5

Evaluation diagram of each of the exam tasks

heuristic

task

diagnostic

task

stereotype

task

N LI Lkl

20 40
B satisfactory

In order to determine the attitude of
students of the experimental group to
study and their level of interest, students
were asked to evaluate the digital
resources in the context of their influence
on the formation of the most important
factors of internal motivation to study.

Among the factors proposed by the
students, the following were highlighted:
x1 — formation of creative cognition
methods, x2 — acquisition of scientific and

Table 1

Group 3
Group 2
Group 1
Group 3
Group 2
Group 1
Group 3
Group 2

Group 1

60 80 100 % of students

good m excellent

research skills in future professional
activity, x3 — acquisition of new knowledge
and practical skills in the academic
discipline, x4 — realization of individual
abilities, x5 - opportunities to show
personal initiative, x6 — optimization of
training time. Students, acting as experts,
assigned ranks to each factor of internal
motivation, based on their personal
perception of their importance and
implementation thanks to the active use
of digital resources (Table 1).

Ranks of factors of students' internal motivation to study

Number of the

Ranks of factors

expert x1 x2 x3 x4 x5 x6
2 1 5 4 6
2 1 3 )

23 2 1 4 3 6 5

24 1 2 3 4 5 )
Sum of ranks 52 49 45 m 125 122
Average arithmetic  , , 2.0 19 4.6 52 51

rank
Final rank 3 2 1 4 6 5

116
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To form a generalized assessment of a
group of experts, their answers were
averaged, determining the average
arithmetic ranks. So, in the opinion of
students, the factors that contribute to the
formation of internal motivation, in order

of decreasing importance, can be
presented in the form of a series:
X3 > X2 > X1 > x4 > X6 > X5 (1)

So, according to the students who studied
using interactive technologies, the most
influential factor of internal motivation is
the acquisition of new knowledge and
practical skills, that is, students are really
interested in learning, and not just in
evaluating their results from the teacher.

DISCUSSION

Thanks to the ability to determine the
student's rating during the current
control, the traditional system of success
assessment is  being modernized,
reorientation of this system to increase the

motivation in active and responsible
learning. The competitive approach
promotes the development of self-

assessment skills as a means of self-
development, creating conditions for
students to plan individual educational
trajectories. Such evaluation of students'
success is a sufficiently effective factor not
only of external, but also of internal
motivation.

Thus, theoretical provisions (Domenico, &
Ryan, 2017) regarding the organization of
motivation levels  were practically
implemented. If for most students of the
control groups, motivation was external,
then thanks to the implementation of
interactive technologies for students of
the experimental group, motivation was
internal, and its basis was the cognitive
component that is consistent with
thought (Schunk, Meece, & Pintrich, 2014).

It is internal motivation that is the driving
force for increasing the effectiveness of

training, as evidenced by the results of the
current and final control. Multimedia
technologies contributed to a better
development of one's own educational
space compared to digital resources
discussed in the paper (Gurevich,
Kademiya, & Shevchenko, 2012), and this
created more comfortable conditions for
learning.

Our experiment is an example of the
development of separate theoretical
propositions regarding the influence of
information technologies on the
educational process (Cole, Field, & Harris,
2004) and its development, respectively to
modern requirements of society. Thus, it is
confirmed that the digitalization of the
educational process activates the
theoretical-cognitive and research activity
of students, which affects the formation of
their ability to comprehensively analyze
different views and to clear arguments in
the course of substantiating their
conclusions.

CONCLUSIONS

A comparison of the results of the
assessment of students' academic
performance with the results of their
guestionnaire regarding the effectiveness
of educational technologies, which
determine the formation of internal
motivation in the conditions of distance
learning, shows that the use of digital
resources provides an opportunity for
future economists and managers to
successfully master the disciplines of
mathematical direction.

The main factors that increase the
effectiveness of education are the
formation of a tendency to creative
cognitive search, the acquisition of skills
for analyzing and solving real problems of
the economy, the disclosure of individual
abilities, and the creation of a comfortable
educational space. It should be noted that
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the experiment participants' awareness of
their role and the teacher's increased
attention to them are also additional

In further research, it is planned to extend
the use of digital resources to other
mathematical disciplines, as well as to

factors of motivation. consider the use of such an element of
interactivity as gamification in the analysis

of real economic problems.
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AHOTALIA / ABSTRACT [in Ukrainian]:

MOTUBALLIA CTYAEHTIB EKOHOMIYHUX CMELWAJIbHOCTENA A0 BUBYEHHS
MATEMATUYHUX AncuuniiH NP BNPOBAOXKEHHI LUO®POBUX PECYPCIB

MeTor po6oTH € aHAs1i3 TEXHIYHNX, METOAMYHNX TA MCUXO/IOMYHMX ACMEKTIB
AIOXKUTAni3auii ocBiT TA, 30Kpema, MeTodiB 3a6e3rneyeHHs epeKTUBHOCTI
CaMOCTIVIHOI po60oTn CTYAEeHTIB B YMOBAX AWCTAHLUIMHOMO HABYAHHS.
OcHoBHQ yBara npuaingeTbcsa rnpobsemMi GopmMyBAHHS 30BHILLHBOI |
BHYTPILLIHBOI  MOTMBALI CTYyAeHTIB EeKOHOMIYHUX crewuiasribHoOCTen Ao
BUBYEHHS ancumnnniH mMaTemMaTmM4Horo CrpPAMYBAHHS 3aBOSKUN
BUKOPUCTAHHIO IHTEPAKTUBHMX OCBITHIX TEXHOJIOIIM.

Metoauka: B  yMOBAOX  €/IEKTPOHHOIO  HABYAQHHS  34IMCHOBABCS
6e3rnepepBHUI  MOHITOPWHI  YCRIWHOCTI  OBOJIO4IHHSA  CTYyAEHTAMMU
MATEMATUYHUMUKU METOAAMM TA (X 3ACTOCYBAHHAM A/19 PO3B'93yBAHHS
EKOHOMIYHWX 3a4a4. BU3HA4Ya/1ach 9K yCrillHICTb CTYOEHTA Mpn BUKOHAHHI
neBHOI PO6OTU, TAK [ MOro 3ArasibHUM PENTUHI cepen iHLLUMX CTYAEHTIB rpyru.
L{i AQHI 4OMNOBHKOBAINCH PE3Y/IbTATAMM AQHKETYBAHHS CTYAEHTIB CTOCOBHO iX
B/IQCHOIrO CTABJ/IEHHS WOAO [HTEPAKTUBHUX TEXHOJOrM 9K IHCTPYMEHTY,
CrpPSMOBAHOMY HA ¢GOPMYBAHHST MOTUBALLIT 4O HAOBYAHHS.

Pe3ynbTatn: BipTyasibHe cepenoBuLle A9 e-HAaBYAHHS 6yr10 nob6ygoBAHO
Ha nnatgopmi Moodle LMS i MiCTUI0 UM@POBI OCBITHI PECYPCU PI3HOMO PIBHSA
IHTEPAKTUBHOCTI, y TOMY YUC/i ¥ €/1eKTPOHHI MYJIbTUMELINHI BUAAHHS, LLO Y
MoBHOMY 06csa3i 3a6e3rnedyyBasio MoTpebu OCBITHbOro rnpouecy. [ns
dOpPMyBAHHS 30BHILLIHbOI MOTMBALII CTYyAEHTA ABTOPK BUKOPUCTOBYBA/MN
€/IEKTPOHHUNM XKYPHAsI, B GKOMY BU3HAYEHI BUAN MOTOYHMX 30BAAHb, 6Q/I 30
iX BUKOHQHHS, PENTUHI CTYAEHTA 30 KOXXHUM BWAOOM 30QBAAHb, O TAKOXX 30
BCiMQ BUAAMM 3QBAAHb Yy UisIoMYy. [1G fNigTPUMKN BHYTPRILLUHBOI MOTUBALLIT
6y pO3pPOb6/IEHHI TQ BAPOBAAXKEHHI IHTEPAKTUBHI €/1eMeHT HABYAHHS.
E®eKkTMBHICTb ~ 3QCTOCYBAHHSA  LIMPPOBUX  OCBITHIX  pecypciB  6yrna
nigTBepAXKeHA B XOA4i MOHITOPUWHIY YCILUIHOCTI CTYAEHTIB TA 34 pe3y/IbTaTAMM
X AHKETYBAHHS.

BucHoBKku: CYTTEBOKO nepeBaro  3AQCTOCYBAHHS IHTEPAKTUBHMX
KOMIOHEHTIB Yy HABYQ/IbHOMY MPOLECI C/1if BBAXXATKM CTBOPEHHS 3acad A4
KPALLOro pPoO3yMIiHHS TEOPETUYHOro MaATepiasy TA  3ACTOCYBAHHS
BUKOPUCTAHHA MQATEMATWMYHOro QrnapaqQty A/79 PO3B'93QHHSA pPeasibHMX
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ABSTRACT

The purpose of the article is to characterize the self-educational competence
as a key one in the modern educational space and reveal the essence and
distinguish the structural components of the self-educational competence of
school students.

Methodology. The study used the terminological analysis, it provided the
development of the competence approach concepts, the competence, the
self-educational competence; the general scientific method facilitated the
analysis and systematization of scientific and methodological literature
(regarding the study of the competence approach concept and approaches
to determining the self-educational individual competence), the
comparative method was the basis for comparing the interpretation of the
essence of students’ self-education.
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Results. In the course of the study, such concepts as "competence approach”,
"competence”, and "self-educational competence" were analyzed as key
ones. Approaches to the self-educational competence interpretation for
schoolchildren (activity, personal and integrative ones) are highlighted and
summarized. The views on understanding the structure of the self-
educational competence for schoolchildren are systematized and compared.
The refined definition of the self-educational competence for schoolchildren
based on the integrative approach is proposed. The conducted analysis of

psychological and pedagogical research provides the grounds for
delineating the components of self-educational school students’
competence.

Conclusions. The self-educational competence of a school student is
understood as a personality’s integrated quality, which is determined in a
certain way by systematized knowledge, self-educational abilities, and skills,
by a focus on life-long learning, motives, and aspiration for self-educational
activities, self-control skills and reflection, self-evaluation of educational
activities. The structural components of school students' self-educational
competence are motivational-value, substantive-procedural, and control-

CHALLENGES

reflective.

KEYWORDS: Competence, Competence Approach, Self-Education, Self-Educational
Activity, Self-Educational Competence, Self-Development.

INTRODUCTION

Education around the world is undergoing
significant changes and reforms. This
process is aimed, in particular, at forming
the ability of graduates of public
secondary education institutions to learn
independently throughout their lives.

The self-educational competence as a
phenomenon in philosophical and
sociological perspectives was studied by
O. Burluka (2005), L. Hrynevych (2016), O.
Kovalova (2018), V. Osodlo (2010) and
others; the pedagogical aspect of the self-
educational competence is revealed in the
works by L. Bilousova (2019), N. Bukhlova
(2008), N. Burba (2018), N. Dovmatovych
(2014), M. Dubinka (2019), V. Haida (2019)
and others.

The formation of the self-educational
personality’'s competence is a complex,
multi-stage and long process that begins
during the period of schooling. This period

is practically unexplored from this point of
view.

Therefore, it is important to update and
revise the theoretical foundations of the
formation of self-educational
competence, first of all, its essence and
structure, taking into account the new
conditions of the functioning of the
educational system.

The purpose of the article is to
characterize the self-educational
competence as a key one in the modern
educational space and reveal the essence
and distinguish the structural
components of the self-educational

competence of school students.
METHODOLOGY

The study used the terminological
analysis, it provided the development of
the competence approach concepts, the
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method facilitated the analysis and
systematization of scientific and
methodological literature (regarding the
study of the competence approach
concept and approaches to determining
the self-educational competence of an
individual); the comparative method was
the basis for comparing the essence
interpretation of students’ self-education.

RESULTS

Current science and educational practice
prove the relevance of the problem of self-
education of school students, which lays
the foundations for the formation of the
ability to lifelong learning based on the
competence approach.

It is crucial to consider the idea of the
competence approach as the basis for
building a modern educational process.

The competent approach is the
methodology of designing a modern
educational space both in Ukraine and in
other countries of Europe and the world.
The relevance of the idea of introducing a
competency-based approach to the
construction of the educational process in
institutions of  general secondary
education is that in the complex modern
world it is not enough for school graduates
to have only knowledge - they must use it.

Competence-based education aims to
comply with the personal, social,
professional, and cultural needs of modern
society. With this direction, there is a
transition from the traditional approach
(centred on teaching) to education,
focused on learning, where the centre of
the learning process is students
(Ovcharuk, 2004).

The main idea of the competency-based
approach is “the implementation of the
activity-based nature of the education
content, as a result of which the student
turns from an object into a subject of

learning, and develops himself/herself as a
person” (Hrybanova, 2019).

An analysis of the main provisions of the
competency-based approach shows that
it differs significantly from the traditional
knowledge of the first one in all aspects of
the educational process organization
because there is a clear emphasis on the
effective training of students and a focus
on changes in students as a subject of
learning in a competent approach.

In Ukraine, one of the basic components of
the current innovative education reform
formula of “New Ukrainian School” is the
new content of education, based on the
formation of competencies necessary for
the successful further self-realization of
school graduates in society. The concept
of the reform of “New Ukrainian School”
details the general idea of reforming the
education system, laid down in the new
current basic law “On Education”.

Competence as a result of learning is
defined by the State Standard for Basic
and Complete General Secondary
Education, where personality-oriented,
competence-based, and activity-based
approaches are recognized as priorities
and implemented in the educational
industry as components of the content of
general secondary education. The
competency-based approach requires
changing the orientation of the
educational process towards its results.
The results are key, interdisciplinary, and
subject competencies that are
hierarchically subordinated (Liskovych,
2014).

The concept of “competence” is one of the
most widespread and popular
pedagogical categories in foreign and
Ukrainian  science. The  theoretical
foundations of the competence approach
in education were laid in the 50s and 60s
of the 20th century in the United States of
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America for the business needs and
entrepreneurship development.

As the researchers note, the term
“competence” was first proposed by
K. Landberh in the work “Planning the
Program for the Development of
Administrators”, and after that, the
concept was supported by D. McClelland
in the work “Testing to Identify
Competence, and Not Mental Abilities”
(Avsheniuk et al, 2014)

It is important to analyze the modern
concepts of competence and the self-
educational competence as key
competences.

The scientific works by O. Lokshyna (2014),
A. Mack (2001) and many others are
devoted to the historical aspect of the
formation of the concept of “competence”.

According to P.Hager, the following
evolutionary stages can be distinguished
in the understanding of the concept of
competence by world scientists: from
interpretation of the competence as a
demonstration of an activity to a view of
competence as certain skills of a general
type that will determine the nature of
activities or how actions will be performed,
and after that to the interpretation of
competence as a property that requires a
person to have not only abilities and skills,
but also intellectual, moral, and social
gualities to carry out activities (Lokshyna,
2014).

Since competence is characterized as a
combination of knowledge, skills, and
attitudes in the relevant context of human
activity, and key competence is that which
is formed primarily for personal
development, active citizenship, social
integration, and employment, then key
competences have both high personal
and exceptional social value (Savchenko,
2011).

It is believed that the impetus for the
establishment of key competencies was
the recommendations of the World
Declaration on Education for All “Toward
Basic Educational Needs” (Thailand, 1990),
which emphasized the interaction of
knowledge, skills, motivation, values, and
attitudes in the assimilation of important
social and behavioural skills by a
personality (Savchenko, 2011).

Already in 1996, UNESCO's report on
education for the 21Ist century formulated
four value directions along which
education should develop: the ability of
people to live together, the ability to learn,
the ability to act, and the ability to be.

In the late 1990s, the Council of Europe
offered educators a list of five groups of
key competencies that young Europeans
should possess, including “the ability to

learn - as a basis for learning in
professional and social contexts”. For
school (primary, secondary), it was

suggested to form seven groups of
students’ key competencies, including
general skills — also the ability to learn.
(Savchenko, 20T11).

In 2005, the reference system of key
competencies, which covers eight
competencies was defined by the
European Union taking into account the
existing experience of competence
education and the prospects of school
development in the 21st century including
the ability to learn too (Ovcharuk, 2004).

The conducted analysis by foreign modern
researchers (Austria, Germany, Great
Britain, France, Poland etc) shows a special
place among the list of key competences
of self-education, which in the modern
educational space acquires a new
interpretation, weight, and significance
(Mack, 2001).
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According to the Concept of the New
Ukrainian School, this is the ability to find
and assimilate new knowledge, acquire
new abilities and skills, and organize the
educational process (one's own and
collective), in particular through the
effective management of resources and
information flows, the ability to determine
educational goals and ways to achieve
them, build one’s educational trajectory,
evaluate own learning results, learn
throughout life.

The ability for lifelong learning is formed in
the self-educational activity of school
students, which is a complex process,
during which they independently set
cognitive goals and tasks, determine the
ways to achieve them, control the
progress of independent work with the
acquisition of knowledge and improve
results, and requires the formation of self-
education competence (Kovalenko, 2009).

The concept of the self-educational
competence of school students is closely
related to the concepts of “self-
development” and “self-education”.

Self-development is a conscious and
personally controlled process, which
results in the improvement of a person’s
physical, mental, and moral potential, and
the development of his or her personality
(Kudryk, 2020).

Self-education in psychological and
pedagogical studies is considered a
purposeful and independent cognitive
activity to satisfy the interests and needs of
a person in learning about the
surrounding world. In self-education, a
person sets cognitive goals and tasks for

himself, determines the ways to achieve

them, monitors  the progress  of
independent work on acquiring
knowledge, and evaluates its results

(Burba, 2018).

The study of the problems of personal self-
education is closely related to
philosophical research and, above all, to
the provisions of the philosophy of
knowledge as the theoretical basis of
personal self-education. In this
perspective, the development of the
philosophical  foundations of  self-
education is also one of the practical tasks
of the philosophy of education, as it is
described as a process of cognition, the
goal of which is the personality’s self-
realization (Burluka, 2005).

Modern studies of the problems of self-
education from the point of view of
philosophy are presented in the works by
O. Burluka (2005), O.Lokshyna (2014),
S. Roi (2015), and many others. The analysis
of scientific literature shows that the
guestion of self-education as a
philosophical category is relevant from
different points of view. A digital society
person of the third millennium must not
only flexibly adapt to new challenges,
constantly changing circumstances, and
situations of uncertainty for self-realization
throughout his life, but must also
constantly and independently acquire
new knowledge, skills, and abilities to solve
various personal, life, and professional
problems.

Scientists interpret self-education as a
specific, free activity to provide
knowledge, and information about other
types of activities, as a form of satisfying
cognitive needs (Khatuntseva, 2014).

At the same time, philosophers often
characterize self-education as a cognitive
process, the aim of which is the
personality’'s self-realization based on
inner freedom (Dubinka, 2019).

As noted in scientific research, the need to
realize that self-education is the way to
creativity, self-expression and the
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formation of a unique personality style in
activity is overdue (Burluka, 2005).

Self-education is a product of personal
creativity, and not a formal increase in
knowledge, skills, and abilities. Self-
education requires self-analysis, the study
of one's qualities, awareness of one's
strengths and weaknesses, and gradual
formation of one’s inner spiritual core.

So, in particular, in professional self-
realization, self-education helps a
personality to confirm his vocation to his
favourite business, create and find new
ways of doing things, and not only to use
learned knowledge and old techniques.
Therefore, in the process of self-education,
the feeling of satisfaction from the
acquired knowledge, the completed issue
thing is a certain sign of its effectiveness.

Self-education activity is becoming more
and more innovative in its essence, which
is a social order of society with a person
and a factor in his growth.

As the researchers note, the basis of a
personality’s self-education is a holistic
complex of processes and means of its
formation, satisfaction of its various
cognitive and spiritual needs, disclosure,

and development of aptitudes and
capabilities.
As experts note, self-education is a

complex process during which a person
independently sets cognitive goals and
tasks, determines ways to achieve them,
monitors the progress of independent
work with the acquisition of knowledge,
and improves results (Maistriuk, &
Ponomarova, 2021).

It should be noted that in the digital world,
following all the directions outlined above,
such forms and methods of self-education,
which are based on the use of various
means of information and communication

technologies, are becoming more and
more widespread.

Thus, the formation of a person’s self-
educational competence becomes a
guarantee of his/her success in life in
modern society, both in the professional
and the personal context, that
corresponds to the interpreted goals of
modern education.

Society requires the formation of the self-
educational competence from each
personality. Therefore, there is an urgent
need to create such conditions for a
personality, starting from school age, that
will provide him with opportunities for
self-education throughout his life.

The above analysis is the basis for clarifying
the essence and components of the self-
educational competence of
schoolchildren in the modern educational
space.

different views on
the essence of self-

There are
understanding

educational competence, based on
activity,  personal and integrative
approaches.

The self-educational competence as a
personality’'s readiness for independent,
systematic, purposeful knowledge,
mastering the social experience of
humanity, self-realization, and self-
development is considered by N.
Dovmatovych (2014), O. Dubaseniuk
(2010), L. Kudryk (2020), N.Stepanets
(Stepanets, 2013), and others. In this sense,
a personality’s self-educational
competence determines the ability or
readiness for successful independent
activity, for solving professional and
private tasks to obtain the necessary
results of professional and life activity.

From the point of view of N. Dovmatovych
(2014), 1. Ziaziun (2001), A. Zelnytskyi (2012),
and others, the self-educational
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competence appearsin  a person’'s
quality, which is characterized by the
ability for systematic, independently

organized activities aimed at continuing
one’s education. Representatives of this
approach consider competence as a
certain quality or set of qualities that
contribute to a personality's formation as a
professional and determine the
peculiarities of his professional activity.

Researchers  understand the  self-
educational competence as the ability to
life-long learning, the basis of continuous
learning in the context of both personal
and professional life. The scientist includes
the following components of self-
educational competence: the need for
self-development; the ability to build a
personal life strategy; the ability to
structure, actualize, and accumulate
knowledge; to reach the heights of
professional skill and creativity; cope with
the contradictions and uncertainties of
one’s life experience (Dovmatovych, 2014).

According to scientists, the self-
educational competence, as a complex
personal property, includes the ability to
self-educate, and organize self-learning
techniques; responsibility for the level of
one's self-educational activity; flexibility in
the application of knowledge, skills, and
abilities in conditions of rapid changes;
constant introspection, control of one's
activities. The authors, outlining the
components of students’ self-educational
competence, focus on their knowledge of
cognitive methods, skills to work with
educational and scientific information,
reading skills, note-taking, etc.
(Dovmatovych, 2014).

The self-educational competence s
manifested in the qualities of a person that
characterize his/her ability to systematic,
independently organized activities aimed
at continuing his education in general

cultural and professional
(Dovmatovych, 2014).

aspects

According to |. Preobrazhenska, the self-
educational competence should be
understood as the personal and
professional quality of a modern specialist,
which is manifested in his/her ability to
self-initiated educational and
developmental activities and is aimed at
his/her general cultural and professional

development, related to solving
professional problems, replenishing
knowledge, professional and life
experience (Dovmatovych, 2014).

However, N. Bukhlova (2008),

N. Kovalenko (2009), S. Roi (Roi, 2015), and
others consider the self-educational
competence as an integrative quality of
the personality manifested in  the
presence of certain knowledge, abilities
and skills, abilities and certain personal
qgualities.

O. Chebotarova defines the self-
educational competence as an integrative
personal quality, which is characterized by
an emotional and valuable attitude to
professional and personal self-
development and independent activity,
includes a system of knowledge about the
methods of its implementation, subjective
and personal experience of creatively
solving problems of independent activity,
readiness to develop and implementation
of its models and reflection of the results
of productive activity. At the same time, in

the structure of self-educational
competence, the scientists suggest
distinguishing motivational, cognitive,
emotional-volitional (personal), and
content-procedural components
(Dovmatovych, 2014).

N. Kovalenko characterizes the self-

educational competence as a personality’s
integrated property (Kovalenko, 2009). It
ensures readiness to satisfy personality
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and social needs of knowledge of reality
based on mastering knowledge, abilities,
skills, methods of activity and acquired
experience, to productively carry out
independent systematic targeted
development of the social experience of
humanity. The self-educational
competence, according to the scientist, is
based on the skills of self-educational
activity and presents the personality's
readiness for self-education, self-learning,
self-improvement, self-selection, and self-
realization throughout life with an
awareness of personal and social needs. At
the same time, N. Kovalenko and other
authors believe that the self-educational
competence is formed only under the
condition of productive educational and
cognitive activity, the active position of
students.

N. Bukhlova (2008) understands the self-
educational competence as the
integrated quality of a person. So, it is
characterized by the presence of
organized and structured knowledge in a
certain way, self-educational abilities, and
skills, motives, interest in self-
improvement, the experience of self-
educational activities, focus on life-long
education, value orientations that allow it
to successfully solve issues of self-
realization, self-education, self-
development.

The self-educational competence is
interpreted as an integrated characteristic
of a person (Bukhlova, 2008). It manifests
as containing knowledge, abilities, skills,
and experience of self-education, personal
gualities that are manifested in the need,
ability, and readiness to implement a
certain type of activity aimed at achieving
personal, professional and social self-
realization of a person, is characterized by
personal and professional values that
determine the personality’'s readiness and

ability to successfully carry out self-
education activities.

The self-educational competence is
defined by scientists (S. Roi and others) as
a personality’s integrative quality, which is
manifested in the ability for purposeful,
independently organized educational
activities, as well as in the presence of a
certain set of knowledge, abilities, skills,
and personal and professional experience.

The involvement of these approaches
(activity, personal and integrative
approaches) allows us to determine the
components of the self-educational
competence and to solve the problem of
its purposeful formation.

The analysis of psychological-pedagogical
research proves that scientists proposed
to distinguish personality interdependent
and mutually determining components in
the structure of the self-educational
competence, in each of which the mastery
of modern tools for self-educational
activity occupies an important place.

So, for example, N.Kovalenko (2009)
singles out motivational and value
components, organizational components,
procedural components and as a separate
informational component in the structure
of the self-educational competence. The
motivational and value component
includes activity, aspiration, conscious
personal instruction, and value orientation
on self-improvement in the intellectual
sphere. The organizational component
includes building self-educational activity,
purposefulness, concentration, self-
management, and self-reflection in
cognitive activity.

The procedural component includes self-
management of the movement from the
cognitive goal to the result using the self-
organized cognitive range, functionality of
knowledge, abilities and skills, and their
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independent improvement. The
informational component includes the
ability and willingness to work with
information and modern information
technologies to meet the needs of one’s
self-education and self-realization.

L. Bilousova and O.Kyselova (2019)
distinguish five components of the self-
educational competence. They are:
motivational and valuable; organizational;
procedural-informational; information-
analytical; technological; control-reflexive.

V.Haida (2019) singles out four
components of self-educational
competence: value and motivational,

organizational and content, emotional-
volitional, and control-reflective. The
value-motivational component includes
determining school students’ awareness
of learning goals, a deep understanding of
the value of self-education and the
cognitive focus of educational activity on
intellectual development.

The organizational and content
component includes determining
students’ ability to plan their own

educational and cognitive activity and
manage it, selecting appropriate types
and methods of self-educational activity.

The emotional-volitional component
includes characterizing cognitive
independence, volitional qualities,

initiative and responsibility of the student.
The control-reflective component
includes the student’'s ability to control
and reflect on educational activities, carry
out self-analysis, form an adequate
assessment of one's own achievements
when solving complex tasks, compare the
achieved results with the set tasks, and
adjust and develop new tasks.

I. Mosia (2013) singles out four components
of the self-educational competence. It is,

first of all, the motivational and valuable
component (presupposes the presence of
a personality’s value orientations towards
mastering modern knowledge, a
passionate desire to complete the
educational task, and the formation of the
need for systematic educational and
cognitive activity).

Another component is the practical-
activity component (presupposes the
selection of appropriate types and
methods of independent work, the
student's possession of “study skills”). The
organizational component is the third
(presupposes rational planning and
design of one’s actions and regulation of
time for completing educational tasks,
etc.). The personal-reflexive component is
the fourth (directly related to cognitive
independence, volitional and worldview
gualities, initiative, responsibility, scientific
thinking, and personal inspiration).

of the
modern
the
self-

Table 1 shows the results
comparative analysis of
approaches to  distinguishing
components of school students’
educational competence.

DISCUSSION

So, the activity approach to understanding
the essence of the self-educational
competence of students in general
secondary education institutions, in turn,
focuses on the result of its formation and
does not fully allow for investigating the
components that acquire a certain
specificity in the modern educational
space. The application of the personal
approach to the definition of self-
educational competence, in our opinion,
focuses attention on it as a separate
quality and does not take into account its
complex nature, complicating the
learning process.
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Table 1

Modern Approaches to Distinguish the Components of Self-Educational Competence

of a Schoolchild

The authors

Components of the Student's

Self-Educational Competence

motivational &

N. Kovalenko
valuable

organizational

procedural informative -

L. Bilousova, o
motivational &

procedural &

& organizational . ) control-reflexive
. valuable informational
O. Kiselyova
. value- . control- emotional
V. Haida o organizational & content . .
motivational reflexive & willful

motivational & practical & N .

I. Mosya . organizational personally reflective
valuable active
0. Savchenko motivational contentful procedural -

The integrative approach seems to be the
most appropriate for application in the
perspective of studying the problem of the
self-educational competence of students
of general secondary education
institutions - because it reveals its
components (in all their specificity and
interrelationship), and allows scholars to
systematically investigate the process of
formation, develop criteria and indicators
of formation.

In our opinion, it is possible to trace
overlaps in the approaches to
distinguishing the components of self-
educational competence. Thus, scientists
have identified components related to
knowledge and skills, the motivational and
value component, and the reflective
component. At the same time, the
approaches given in the discussion cannot
be directly applied to students of general
secondary education institutions, as they
need to be clarified according to the
period of their development.

CONCLUSIONS

Consequently , it is the competent
approach that, in our opinion, allows us to
provide both a theory and a solution to the

issue of purposeful formation of the self-
educational competence of school
students since it aims at the formation of
an active personality, provides for the
formation of content from the expected
result, and provides for the productive
construction of the educational process,
the predominant component of which
there will be practical and independent
work of education seekers.

In the conditions of the modern
educational environment, in our view, the
problem of the formation of school
students’ self-educational competence
will be most fully revealed by the
integrative approach to its definition.

Based on these principles, the self-
educational competence of a school
student is understood as a personality's
integrated quality, which is determined in
a certain way by systematized knowledge,
self-educational abilities, and skills, by
focus on obtaining education throughout
life, motives, and aspiration for self-
educational activities, skills of self-control
and reflection, self-evaluation of
educational activities.
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The conducted analysis of psychological
and pedagogical research provides
grounds for delineating the structure of
the self-educational competence of a
schoolchild of components that have
motivational-value, substantive-
procedural, and control-reflective content.
The highlighted components, as
evidenced by the results of the performed
research, have a certain specific character,
and their development should take place
purposefully.

The clarification of the essence and
selection of the structural components of
the self-educational competence of the
school student is the basis for further
establishing both their content and the
features of its formation in the educational
process of general secondary education
institutions in the modern educational
space.
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K K/THOYOBY B CYYQCHOMY OCBITHbOMY [IPOCTOPI TA PO3KPUTH CYTHICTb |
BUAINNTU CTRYKTYPHI KOMMIOHEHTM CAMOOCBITHHOI KOMMETEHTHOCTI LLIKO/ISIPIB.

MeTtogonoria. Y gocnigkeHHi BUKOPUCTAHO TePMIHOMOMYHWI aHAi3 A/19
PO3BUTKY MOHATb «KOMMETEHTHICHWM NiaXig», «<KOMMIETEHTHICTb», CAMOOCBITHS
KOMMETEHTHICTb», 3Ara/ibHOHAYKOBI MEeToAW QHA/i3y TA CUCTeMATM3ALT
HQYKOBO-METOAMNYHOI nirepatypum (Lyogo BMBYEHHS MoHATTS
KOMMEeTEeHTHICHOro nigxody TaA nigxodiB A0 BU3HAYEHHS CAMOOCBITHBOI
KOMMETEHTHOCTI OCOBUCTOCTI), MOPIBHAHHS  (AOCNIA>XKEeHHS  CK/AQAOBMX
CAMOOCBITHbOI KOMMETEeHTHOCTI); NopPIBHANbHMU MeToa 6yB MOKAQAEHWI B
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OCHOBY MOPIBHA/IbHOIO T/TyMQYe€HHS CYTHOCTI CAMOOCBITHbOI KOMMETEHTHOCTI
LLIKO/ISIPIB.

Pe3ynbTatn. Y xoai A4OC/iAXKeHHS NpOAHQA/1I30BAHO TAKI K/TKOYOBI MOHATTS, 9K
«KOMMETEeHTHICHUM nigxig», «KOMTMETEHTHICTb», «CAMOOCBITHS
KOMMETEHTHICTb». BUCBITIEHO TA y3QrasibHeHO nigxoam A0 TPAKTYBAHHS
CAMOOCBITHbOI KOMMETEHTHOCTI LUKOAAPIB (AiF/1bHICHWM, OCOOUCTICHMI TA
IHTerpaTuBHuM). CUCTEMATM30BAHO TA MOPIBHAHO MOr/1S4AM HA PO3YMIHHS
CTPYKTYPW CAMOOCBITHbOI KOMMETEHTHOCTI LWKOA[PIB. 3ArpornoHOBAHO
YTOYHEHE BM3HAYEHHS COMOOCBITHbOI KOMMETEHTHOCTI LLUKO/IAPIB HQ OCHOBI
IHTerpaTmBHoOro nigxody. [llpoBeneHMi QHAI3 MNCUXOSI0ro-rnegaroriyHmx
aocnigKeHb AQ€ nigctaBuv A48 BUAINEHHS KOMMAOHEHTIB CAMOOCBITHBLOI
KOMMETEHTHOCTI LLIKO/ISPIB.

BucHOBKMWM. [1ig COMOOCBITHbOIO KOMIMETEHTHICTIO YYHS 3aK/1a4y 3ArasibHoi
cepenHbOoi OCBITW PO3YMIEMO IHTEMPOBAHY SKICTb OCOOUCTOCTI, KA MEBHUM
YMHOM BUW3HQYAETLCH CUCTEMATM3OBAHUMM 3HAHHSMMK, CAMOOCBITHIMU
BMIHHAMMW TQ HABUYKAMMU,LLE CMIPIMOBAHICTb HQ HOBYQHHS BrPOLOBXK XXUTTS,
HQ MOTWUBKM TA [PArHeHHS [0 CAMOOCBITHbOI [iF/IbHOCTI, CPOPMOBAHI
HAQBUUYKKW CAMOKOHTPO/KO TA pedrieKcii, CAMOOLIHIOBAHHSA HABYQA/1bHOI
Ai9/1bHOCTI. KOMMOHEHTAMUK CTPYKTYPM CAMOOCBITHbOI KOMMETEHTHOCTI €
MOTUMBALIMHO-LIIHHICHWY,  3MICTOBHO-MPOLECYQ/IbHMUNA  TA  KOHTPOJ/IbHO-
pepreKCUBHUN.

KNKOYOBI CJIOBA: KOMMETEeHTHICTb, KOMIMETEeHTHICHWYM  niaxig, CAMOOCBITQ,
CAMOOCBITHS Aif/1bHICTb, CAMOOCBITHS KOMMETEHTHICTb, COMOPO3BUTOK.
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ABSTRACT

The article aims to develop a comprehensive pedagogical model for training
future teachers of agrarian disciplines in the context of implementing a
three-level pedagogical technology for educational process management
(EPM). The pedagogical experience of Great Britain is under review, which
can be used to improve the technological process of forming the professional
competence of teaching specialists.

The research methodology was determined by a set of methodological
approaches (system, activity, competence, technological, personal
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development) and was based on a pedagogical experiment that included
ascertaining, formative and control stages.

Results. The theoretical and methodological foundations of the introduction
into the educational environment of the three-level pedagogical technology
of educational process management in the conditions of training future
teachers of agricultural disciplines in higher education institutions are
analysed. An applied model of educational process management for the
training of future teachers of agricultural disciplines is proposed on the
example of the first (bachelor) level of education in the conditions of
introducing a SMART-educational communicative environment.

The structure of the readiness of future teachers of agricultural disciplines for
professional activity (motivational-cognitive, practical-active, creative-
developmental levels) is determined.

The technological stages of the process of professional training of future
teachers of agricultural disciplines in institutions of higher education in the
context of the pedagogical experience of Great Britain (motivational-
orientational, planning, cognitive-transformative, control-analytical,
regulatory-developmental) are considered. The didactic methods, forms and
means of the proposed pedagogical technology for managing the
educational process are substantiated.

Conclusions. The results of the experimental work demonstrate a significant
increase in the quality indicators of the professional training of future
teachers of agricultural disciplines in higher education institutions
(motivation, creative activity, productivity) in the conditions of the
implementation of the three-level pedagogical technology of the EPM.

The implementation of a three-level pedagogical technology in the
educational process management system allows for boosting students’
creative activity, increasing the level of their internal motivation, and
deepening the level of independence and individualisation of learning, which
eventually is determined by a high level of readiness for professional
pedagogical activity.

KEYWORDS: Educational and Creative Activity; Educational Process Management;
Professional Training, Teachers of Agricultural Disciplines;, Three-Level Pedagogical

Technology.

INTRODUCTION

Professional training of highly qualified
teachers of agrarian disciplines in higher
education institutions, capable of solving
complex pedagogical problems
imaginatively, is considered one of the
decisive levers for overcoming the socio-
economic crisis and bringing Ukraine's
education to the level of highly developed

countries. First of all, it is envisaged to meet
complex challenges related to the reform
of the agricultural education system of
Ukraine following international standards
and the formation of highly qualified,
creatively gifted educational personnel on
this basis (Gerliand, & Nahaiev, 202I;
Dotsenko, 2021; Klochko, 2018).

An essential aspect of this problem is the
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introduction of pedagogical technologies
into the educational environment as an
objective prerequisite for the formation of
the professional and creative competence
of the future teacher of agricultural
disciplines as a harmoniously developed
personality  proficient in  innovative
searches and creative self-development
(Lushchyk, 2017; Nahaiev, 2018; Khryk, 2021).

The peculiarity of teaching agrarian
disciplines is the need for teachers to
develop an appropriate system of
knowledge and skills regarding the
technology of agricultural work and
operations since the agricultural industry
is a closed technological circle.

At the same time, the educational process
should natively combine the content of
technologies of the agricultural industry

(product processing technology, food
technologies, organic farming
technologies, etc) with appropriate

pedagogical technologies.

In this regard, the requirements for the
technological support of the educational
process management of achieving the
educational result are increasing. Modern
teachers of agricultural disciplines must

possess a complex of innovative
knowledge, abilities and skills that
correspond to the intensification of
pedagogical processes and advanced

achievements of science and education.

The requirements mentioned above
stipulate the formation of experience of
creative activity at the level of
technological support of the educational
result in future teachers of agrarian
disciplines. However, the current training
process for teachers of agrarian disciplines
in Ukraine does not provide a high level of
their professional competence and, as a
result, an adequate level of readiness for
creative pedagogical activity.

The facts above evidence the

contradictions identified by the authors,
which prove the inconsistency of
traditional didactic methods, forms and
means of training pedagogical staff with
modern technological requirements in
the field of education. Under these
conditions, the pedagogical system of a
higher educational agrarian institution
should respond appropriately to the social
order and promote the activation of
technological support for the training of
pedagogical personnel, taking into
account the experience of the countries of
Western Europe, primarily Great Britain.

The training of highly qualified teachers of
agrarian disciplines in higher education
institutions in  the context of the
introduction of modern educational
technologies is one of the priority
directions of educational policy, which is
confirmed by the state normative legal
acts of the development of educational
policy (Lushchyk, 2017; Lushchyk, 2017;
Lushchyk, 2020; Luzan, 2015).

As noted in the latest provisions of the
national strategy for the development of
education in Ukraine, the education of the
future should be based on a combination
of information and digital technologies
and individual technologies of personality
development within the framework of a
common electronic platform (Kabinet
Ministriv Ukrainy, 2012).

The corresponding direction of
professional training is closely connected
with the problem of technologisation of
educational process management, which
can be solved based on a system approach
with the search for new pedagogical
technologies and innovative didactic
means (Khryk, 2021; Titova et al., 2021).

In accordance with the above provisions,
the pedagogical experience of Great
Britain, as one of the leading countries of
Western Europe, which actively uses
modern information, communication and
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digital technologies in education, is of
great interest. The country's leading
position in this field is conditioned, in
particular, by the high level of scientific
and technical development in the
educational sector and the constant
search and implementation of the newest
strategies for  educational process
management (Lushchyk, 2017; Lushchyk,
2017; Nahaiev, 2018).

The purpose of the article is to
substantiate the technological
foundations of the professional training of
future teachers of agricultural disciplines
in higher education institutions based on
the introduction of pedagogical
technology of educational process
management in the context of the
pedagogical experience of Great Britain.

METHODOLOGY

The research was based on a pedagogical

experiment with a technological
procedure for separating control and
experimental groups and included

ascertaining, formative and control stages.
The  experimental groups  studied
according to the pedagogical model of
educational process management (EPM),
and the control groups studied according
to the traditional education system (TES).
On analysing the conditions of the
experiment, it should be noted that in
each experimental group, students were
trained both under the state order and the
contract form of education. The program
of educational disciplines for the
experimental and control groups was the
same regarding the volume of classroom
and independent work.

The content of professional training of
experimental groups differed in the
technological provision of educational
process management, which determined

disciplines. The study was conducted on
the example of professionally oriented
disciplines (“Agronomy”, “Fundamentals
of Breeding”, “Technology of Processing
Agricultural Products”, “Plant Protection”,
“Fruit and Vegetable Growing”, and
others) at the bachelor’'s educational level
of applicants of speciality 015.37
“Professional  Education  (Agricultural
Production, Processing of Agricultural
Products and Food Technologies)” at the

State University of Biotechnology.

The quality of specialists’ training was
monitored by the method of multi-level
assessment using various diagnostic
methods, which comprised: testing, oral
and written surveys, solving situational
problems, business games, analysing
student youth's feedback on proposed
pedagogical innovations, etc. The control
system included current, intermediate
and final control measures.

RESULTS

Taking into account the necessity of
forming in future teachers of agrarian
disciplines in institutions of higher
education of abilities to creative activity
within the chosen profession, the
pedagogical system of higher education
providers should find a place for innovative
methods of organisation of students'
educational-creative activity based on
managerial concepts and comprehensive
development of activity approach in the
conditions of systematic application of
pedagogical technologies. The subject of
such activity should be an innovative
pedagogical system with pedagogical
technology for managing the educational
process at the macro- and micro-level.

For example, the education system’s
modernisation in Great Britain is complex.
The implementation of the technological

the higher level of Iindependence, aspect takes place in various directions,
individualisation, and creative learning particularly in the educational process,
activity of future teachers of agrarian education, scientific research, and
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administration. Thus, the introduction of
modern computer technologies in higher
educational institutions of this country
provides excellent opportunities for
enhancing the quality of educational
services and, on this basis, improving the
professional training of future teachers of
agricultural disciplines in higher
education institutions (Titova et al., 2021).

An example of an innovative update of the
didactic system of teaching staff training
in professional education in Great Britain is
a webinar. Note that this term is used to
define both a virtual lecture and an online
seminar. Participation in this type of work
is considered one of the aspects of
managing students’ independent and
individual work (Newman et al., 2017).

Also, an important direction in the
development of professional education in
Great Britain is the use of the tutor system
with the application of the online learning
environment Moodle (Modular Object-
Oriented Dynamic Learning
Environment), providing access to course
materials and offering discussion forums,
chats and web conferences (Hernandez-
de-Menendez & Morales-Menendez, 2019).

Another innovation in the field of didactic
principles of professional training of
agricultural  disciplines  teachers s
information and communication
technologies aimed at forming the
creative personality of future educators.
For example, the so-called “flipped
learning” has recently become extremely
popular in Great Britain.

Compared with the application of the
virtual educational environment such as
Moodle, mainly used for course
administration, storage of their contents
and  additional resources, “flipped
learning” influences the pedagogical
methodology, offering a way of combining
online and classroom training. At the same
time, students watch short video lectures

at home, while in the classroom, time is
allocated for exercises, discussion of
projects and debating (Newman et al,
2017, p. 48).

It is also appropriate to introduce the
practice of dual education, which
institutions of higher education widely
implement in Great Britain in the
professional training of teachers in the
agricultural sector. The development of
dual education, when both educational
institutions and specialised agricultural
enterprises participate in the training of
future highly qualified specialists, is a
mechanism that contributes to the
improvement of the quality of education
and its compliance with European
standards and a competitive dynamic
labour market.

It should be noted that the development
of a model of practical training for a future
professional teacher should be preceded
by: an analysis of the current level of
professional training; determination of
gualitative changes in modern
agricultural production; consideration of
prospects for the development of
agricultural production; determination of
modern needs for the professional
competence of the future specialist based
on modern production requirements.

Analysing the experience of the leading
universities of Great Britain, it is possible to
propose its use in the professional training
system of future teachers of agricultural
disciplines in higher education institutions
in Ukraine.

For example, the goal of implementing
pedagogical technology for the
management of the educational process
is to increase the creative activity of
students at all stages of their professional
training, to stimulate systematic, regular
cognitive activity, to increase the level of
individualisation and differentiation of
learning, which will contribute to the
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formation of the creative personality of
future teachers of agricultural disciplines.

We have designed a three-level
pedagogical technology for educational
process management (EPM). At the macro
level, management of the educational
process is carried out by the university
management, student self-government
bodies, and public scientific organisations
under the leadership of the educational
department and the university's research
department by involving students in
creative  educational and scientific
activities.

At the micro level, management of the
educational process is organised by a
scientific and pedagogical worker while

Figure. 1.

teaching an educational discipline in the
context of implementing pedagogical
technology for managing students’
educational and creative activities. At the
information and communication level, the
EPM technology unites the subjects of the
pedagogical process with a SMART
educational module of information that
ensures the implementation of didactic
principles in the conditions of the created
information and communication
educational environment (Klochko, 2018;
Klochko et al,, 2021; Luzan et al,, 2021). The
proposed model of the three-level
pedagogical technology of educational
process management (EPM) is shown in
Figure 1.

Model of the three-level pedagogical technology for managing the educational process
in training future teachers of agricultural disciplines in higher education institutions.

Macro level of pedagogical technology management of the

A

educational process
Formation of
| professional
| competence of
Educational and creative specialists
Students’ activities
A
SMART educational
communicative
environment
Micro level of pedagogical technology management of the
educational process
Our previous studies proved that students system of educational results. The

could consider the educational and
creative activity as an object of
management (self-management) under
the conditions of purposeful influence of
the individual on it, which leads to the
formation of creative experience in the

problem of management of students’
educational and creative activity lies in
developing the corresponding model,
which  would ensure the effective
functioning of all components of the
pedagogical system. Such a pedagogical
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model should be represented by a kind of

management microsystem, which
includes a management body (the
approximate part of the action), the

executive body (the organisational part of
the action), and the controlling body (the
control part of the action).

Analysing psychological and pedagogical
approaches, we conclude that the
technology of managing the educational
process should begin with the
motivational and orientation stage, which
forms the motives of students’ educational
activities based on the development of
their needs for creativity.

While using a technological approach, it is
possible to determine the following stages
of organising the orientation activity:
students’ awareness of the necessity,
possibility, and sequence (technology) of
mastering the material of the discipline, as
well as the construction of a scheme of the
indicative basis of actions. The sequence of
mastering consists in determining the
purpose and tasks, revealing a set of
qguestions when studying the topic, the
necessary literature, the level of
proficiency (reproductive, research,
creative), and results (Nahaiev, 2018).

The planning stage of the EPM technology
substantiates the system of students
learning goals. The implementation of the
target program is carried out through the
function of the organisation, which
outlines the appropriate actions of the
mManagement subject in relation to the
object in the pedagogical system.

According to the pedagogical experience
gained in Great Britain, the effectiveness
of planning activities is ensured by using
various SMART-educational tools, in
particular models: the curriculum of the
speciality, the structural-logical scheme of
the discipline and the structural-
technological map of the thematic plan
(Koshuk, 2017). At the same time, the main

task of organising the educational and
creative activity (ECA) is to establish a
creative educational environment, which
will influence the students’ creative
activity in the future.

The next stage of the pedagogical
technology of the EPM is the cognitive-
transformative stage, which represents the
processes of micromanagement at the
level of the oriented basis of the student’s
actions. Such a well-adjusted micro-impact
on educational and creative activity is
determined by the achieved partial
educational results and the content of the
mental processes which run inside the
personality of the future specialist. On this
basis, processes of micro-reflection arise
with the analysis of the achieved
intermediate results, the study of directions
for the further sequence of actions and
obtaining an educational result.

The logical stage of the pedagogical
technology of the EPM is the control and
analytical stage, which should ensure the
appropriate achievement level of
educational goals at all stages of
professional training of future teachers of
agricultural disciplines in higher education
institutions. This stage is provided by

various types of control (current,
intermediate, final) and diagnostic tools
(testing, problem  tasks, situational

assignments, etc.), which determine the
level of formation of pedagogical
experience. At the same time, an essential
psychological and pedagogical condition is
the organisation of students’ self-control,
which is specified in achieving the
appropriate managerial result.

The regulatory and development stage of
the pedagogical technology of the EPM is
carried out on the basis of the
interpretation of the received control data,
after which the subject of management
exercises a corrective influence on the
object of management - educational and
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creative activity. Forms of the regulation
process can be represented by
organisational, pedagogical, psychological
and other activities (improvement of the
organisation of students’ independent
work, optimisation of the parameters of
the pedagogical system, formation of new
information channels between subjects of
the pedagogical process, etc.).

At the same time, the student analyses the
results achieved within the framework of
reflective activity and determines the
directions  of  further pedagogical
interaction with the construction of an
appropriate self-development strategy.
Regulation of educational and creative
activities is carried out individually on the
basis of self-management skills (self-
motivation, self-planning, self-
organisation, self-control). Thus, according
to the process approach, the pedagogical
technology of EPM includes the following
functional stages: motivational-orienting,
planning, cognitive-transformative,
control-analytical, and regulatory-
developmental.

facilitation, providing students with
stimulating mechanisms for self-learning.
On this basis, the learners plan a personal
strategy of self-management of
educational and creative activities, which
is organised according to the
characteristics of a creative educational
environment.

Self-management of learning includes
such student functions as self-planning,
self-organisation, self-motivation, self-
control, and self-regulation, which leads to
the activation of educational and creative
activities and, as a result, to the
achievement of the main goal - the
formation of the creative pedagogical
experience of a specialist (Nahaiev, 2012).

According to the results of the control
stage of the experiment, the experts
concluded that as a consequence of the
implementation of the three-level
pedagogical technology of the EPM, the
majority of students acquired knowledge
on the ground of which professional skills
and abilities were formed, which are part of
the whole complex of ensuring the

Following the proposed pedagogical readiness of future teachers of agricultural
technology of managing the educational disciplines for professional activity. They
process, the subject’'s pedagogical are especially noticeable in the
influence is determined by the function of  experimental groups (Table 1).
Table 1
Levels of formation of readiness of future teachers of agrarian disciplines for
professional activity
Motivational and . . Creatively-
Component .. Practical and active
cognitive developmental
L L L
c 9 c (] c )
c g D 3 £ ¢ B s c @ B 3
Levels 2 v o o 2 v - o o v = o
T £ ¢ 3 % g F 3 % g § 3
n < 7] < 7] <
EG
(experimental 36.7 431 185 17 358 394 212 36 338 352 296 14
groups), %
CG
(control 188 341 446 25 175 314 329 182 159 291 423 127
groups), %
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The comparative analysis of the obtained
results gives reason to state that the
students of the experimental groups have a
higher level of readiness for professional
pedagogical activity, which is reflected in
the motivational-cognitive, practical-active
and creative-developmental spheres.

The comparative analysis of the obtained
results gives grounds to state that the
students of experimental groups have a
higher level of readiness for professional
pedagogical activity, which is reflected in

the  motivational-cognitive, practical-
activity and creative-development
spheres.

The data in the table prove that at the end
of the experiment, the high level of the
motivational-cognitive component of
readiness reached the mark: for EG
students - 36.7%; for CG students — 18.8%.
Analysis of the state of the practical-activity
component as a result of the pedagogical
experiment illustrated that 35.8% of future
EG specialists demonstrated a high level of
readiness for professional activity. 33.8% of
EG students and 159% of CG students
showed a high level of the creative and
developmental component of readiness. A
sufficient level was revealed in 35.2% of EG
students and 291% of CG students,
respectively.

DISCUSSION

Professional competence according to the
criteria of formation of the creative
pedagogical experience of specialists is
the final result of the functioning of the
newly developed pedagogical technology
of EPM. Meanwhile, management can be
structured on the elements of ECA
management by the teacher, teacher and
student co-management and elements of
student self-management. A crucial role in
the educational process management is
played by the SMART-educational
communicative environment, in which

the organisational and methodological
impact of the pedagogical system is
realised during the training of future
teachers of agricultural disciplines in
higher education institutions.

This approach is based on introducing
information and communication
technologies into the educational process,
which is determined by an electronic
network of interactive didactic
connections grounded on the principles of
digital pedagogy. While considering the
relations and connections between the
components of the pedagogical system in
the proposed pedagogical technology of
the EPM, it is necessary to ascertain their
non-linear nature, where specific
relationships prevail in a synergistic unity,
which leads to the emergence of new
pedagogical structures and didactic
criteria for the self-development of future
specialists.

CONCLUSIONS

Summarising the experience of
professional training of future teachers of
agricultural disciplines in higher
education institutions in Great Britain, it
should be noted that there is a system of
effective integration of information and
communication technologies and active
teaching methods aimed at forming the
creative personality of the future teacher.

In the proposed three-level pedagogical
technology of the EPM, the object of
management is the educational and
creative activity of students with elements
of scientific research, which transforms
the existing potential of the learner
(abilities, motives, needs, level of training,
etc.) into a quality result — the formation of
the experience of the pedagogical activity
of future teachers of agricultural
disciplines in higher education institutions
in the system of professional competence.

According to the technological approach,
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the management of students’ educational
and creative activities in the system of
professional training of future teachers of
agricultural disciplines in higher education
institutions in Great Britain includes the
following functional stages: motivational-
orienting, planning, cognitive  and
transformative, control and analytical,
regulatory-developmental.

This process results in organisational and
technological algorithms, which aim to
improve both the educational product and
the structure of future specialists'
educational and creative activities. An
important aspect of the three-level
pedagogical technology of educational
process management is the harmonisation
of organisational-technological and

psychological-functional (personal) factors
based on the principles of subject-subject
relations.

The obtained results make it possible to
determine the ways for further scientific
and pedagogical studies in this respect,
among other things: design of network
management of the educational process
in the conditions of remote access to
educational resources; development of
interactive methodical electronic SMART-
complexes for educational and
methodical support of the educational
process management; introduction of
pedagogical micro-technologies of
functional management of the
educational process of applicants during
their master's training.
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AHOTALIA / ABSTRACT [in Ukrainian]:

TEXHOJIOrNIYHI 3ACAOM NIAFOTOBKU MAMNBYTHIX BUK/TAOAUIB
AFPAPHUX OAUCUUMNIIIH Y 3AK/TAOAX BULLLOI OCBITU:
NEQAMOrivYHMM OOCBIA BEJIMKOI BPUTAHII

Mera cTatTi nongrae B po3pobLi KOMMIEKCHOI negaroridHoi moaesi
migrotoBku  MAunbyTHIX MNegaroriB  arpApHUX AWUCUMIIH B YMOBAX
BrpPOBAAXKEHHS  TPUPIBHEBOI  MeAqQroridyHoi  TexHosorii  yripaBiaiHHS
HQBYQ/IbHUM [1POLIECOM. AHQ/I3YKOTbCS MNeAaroriyHuy  gocsig Benukoi
BputaHii, gGkmn  MoXKe  6yTM  BUKOPWUCTAHO A1  BOOCKOHQJIEHHS
TEXHO/IOrYHOro npouecy @GopMyBAHHSA MNPOGECiIMHOI KOMMETeHTHOCTI
¢daxiBuiB-negaroris.

MeTtogonoria [ocrigKeHHs BM3HAQYA/IACH CYKYMHICTIO  MeTOAO0MYHNX
nigxonis (cucTtemMHuY, AiS/bHIMCHUM, KOMMETEeHTHICHUN, TEexXHOIoMYHMM,
OCOBUCTICHO-PO3BMBAIbHMM) | 6A3yBA/IQCS HA NegaroriYyHOMYy eKCriepuMeHT],
L1{O BK/1KOYAB KOHCTATYBQ/IbHMU, GOPMYBASIBHNM TQ KOHTPOIbHWM €TANMN.

Pe3ynbrarn. [1poQHQ/1i30BAHO  TEOPETWUYHI TA  METOAMYHI  OCHOBM
BrpOBAM)KEHHS B OCBITHE cepenoBuiLe TPUPIBHEBOI MeaaroridyHoi TexHo1orii
YAPAB/IHHA HABYQ/IbHUM POLECOM B YMOBAX MigroTOBKU MANBGYTHIX
BUKAQAQYIB ArpApPHUX ANCLUMMAIIH Y 3QKAAA4AX BMLLOI OCBITH. 3QripornoHOBAHO
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NpuvKIQ4HY MoAesib YrpaB/iHHS HABYAJIbHUM MPOLECOM A7 MiAroTOBKM
MaUByYTHIX BUWKIQOQYIB QrpPAPHUX AWNCUMMNIH  HA  [PUKAIGAI  NepLioro
(6aKka1aBPCbKOro) piBHS OCBITKM B YMOBAX 3ArpoBagxeHHS SMART-0CBITHbOro
KOMYHIKQTUBHOIO cepeoBumLa.

Buy3HQueHO CTPYKTypYy CQPOPMOBAHOCTI FOTOBHOCTI MAMOYTHIX BUKAIQOQYIB
QrpapHuXx  AucUunIiH 4o  [ApogeciiHoi  Aig/IbHOCTI  (MOTMBALIMHO-
Mi3HABAIbHWM, MPAKTUYHO-AIF/IbHICHWMI, TBOPYO-PO3BMBASTbHMNA PIBHI).

Po3rnigHyTO TEXHO/IOMYHI eTarnu rnpoLecy rnpogeciviHol nigrotoBKmM MamMbyTHIX
BUK/IQAQYIB ArpApHMX OANCUMMAIH Yy 3AK/1Q4AX BULLOI OCBITU B KOHTEKCTI
megaroriyHoro pgocsigy BennkobputaHii (MOTUBALIMHO-OPIEHTYBAIbHNM,
M71QHYBASIbHNMY, Mi3HABA/IbHO-MNEePEeTBOPIOBATIbH UM, KOHTPOJIbHO-
QHANITUYHMI, PerysIkoBA/IbHO-PO3BUBAIbHUM). O6rPYHTOBYOTHCS ANAAKTUYHI
meTtoan, @opmu TA 3Acobu  3ArpPornoHOBAHOI MedaroriyHoi TexHos1orii
YApPABiHHA HABYQ/IbHWM MPOLECOM.

BUCHOBKWN. Pe3ysibTaTil eKCrnepuMeHTAs1bHOI po6oTK 3ACBIAYMNIN CYyTTEBE
niABULLIEHHS AKICHUX T[OKA3HUKIB MPOGECiVIHOI NigroToBKKW MAMOYTHIX
BUK/AIQAQYIB ArpApHUX ANCLUMMAIH Y 3AKAA4AX BMLLOI OCBITY (YMOTUBOBAHICTH,
TBOPYQA AKTUBHICTb, MPOAYKTUBHICTb) B YMOBAX BPOBAOXKEHHS TPUPIBHEBOI
negaroriyHoi TexHosorii YHI.

Peanizauia TpupiBHEBOI MeaAroridyHOi TexHosorii B cucTtemi YripaBrliHHS
HQABYQ/IbHUM  MPOLIEeCOM  OO3BOJISE  AKTUBI3YyBATU  TBOPYY  AIS/IbHICTb
3006yBaYIB, NiABULMTI PIBEHb iX BHYTPILHbOI MOTWUBAL, NOr/INOGUT pPiBEHb
CAMOCTIMHOCTI TQ IHAMBIAYAMI3ALil HOBYAHHS, O Y MiACYMKY BM3HAYQETHCH
BWCOKWM PIBHEM rOTOBHOCTI A0 MPOgECiHOI neaaroriyHoi gig/ibHOCTI.

KJTIOYOBI CJIOBA: HaBYaQ/IbHO-TBOPYQA  AiS/IbHICTb,  YrpPABJiHHS  HABYQ/IbHUM
fpouecomM;, rnpodeciviHa MigroToBKA, BUK/IQAQYI ArpApHUX AWCUMMIH, TPUpiBHEBA
regqaroriyHa TexHos10riS.
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ABSTRACT

Distance learning has become one of the most popular educational trends
of the 2lIst century, and the COVID-19 pandemic and war in Ukraine has only
accelerated the process of its integration into the education sector.

The purpose of our work is to study the influence of the online learning format
on the adaptation and academic success of students, as well as to search for
promising analogues.

The methodology. In addition to a comprehensive theoretical analysis, which
included a comparison of different approaches and research, we used the
method of interviewing respondents, which involved 200 first-year students
from 6 Ukrainian higher education institutions (H.S. Skovoroda Kharkiv
National Pedagogical University, Taras Shevchenko National University of
Kyiv, V. N. Karazin Kharkiv National University, National Technical University

© Yaroslav OPANASENKO, & Viktoriia NOVIKOVA, 2022

This work is licensed under the Creative Commons Attribution 4.0 International (CC BY 4.0) License. To view a copy of
the license, visit https://creativecommons.org/licenses/by/4.0/

educationalchallenges.org.ua 151


http://educationalchallenges.org.ua/
https://doi.org/10.34142/2709-7986.2022.27.2.11
mailto:opanasenko.hnpu@gmail.com
https://orcid.org/0000-0001-5619-6565
mailto:vika16071974novikova@gmail.com
https://orcid.org/0000-0003-0403-3590
https://creativecommons.org/licenses/by/4.0/

Educational Challenges, Vol. 27, Issue 2

EDUCATIONAL

ISSN: 2709-7986 CHALLENGES

of Ukraine Kyiv Polytechnic Institute, State Biotechnology University, Kharkiv
National University of Radio Electronics). The survey was conducted online
using the Google Forms platform in the period from December 19 to 26, 202],
the calculation and visualization of the received data were performed using
Microsoft Office tools. Fisher's statistical test (online-tool) was used to
establish differences between the indicators of academic success of the
respondents of the two groups.

Results. \We decided to compare the academic success of students who
study online with students included in the blended learning system. Thus,
only 8% of the respondents who took the course in an online format received
amarkof5atthe end of the academic semester, while almost a quarter (25%)
of the students of the second group who took the course in blended learning
received the highest score. We also asked respondents to evaluate the
process of their own adaptation to new conditions (distance and blended
learning). The results of the survey showed that the adaptation process
proceeds much easier in the conditions of the blended learning or Flipped
Classroom blended learning model, while the adaptation of respondents to
the online format had a number of problems.

Conclusion. Online learning has a high potential, which is difficult to realize
due to the high demands on technical support, communication problems in
an unfamiliar space, and the lack of social presence of participants in the
educational process. Blended learning, as a combination of full-time and
distance learning, can offset the shortcomings of online learning and realize
its potential. The next step in our research will be to compare the
performance of another learning models.

KEYWORDS: Academic Success, Distance Learning,

Ukraine's Higher Education

System, the COVID-19 Pandemic, Experience, Student, War.

INTRODUCTION

The modern era is characterized by a
sharp transition of society from the post-
industrial stage to the information age.
Such a transition affects a huge number of
factors and processes of habitual human
life. Education, as one of the most
important and at the same time the most
innovative institutions of society, is forced
to adapt, focusing on technological
progress.

Pedagogical technologies come to the
fore, which form students' internal
motivation for education, the ability to
analyze and systematize information,
make decisions quickly, and effectively

organize the process of their own
education. Traditional forms of education
can no longer satisfy the high demands of
the labor market and society
development, while innovative
technologies open up access for students
to non-traditional sources of information,
increasing the efficiency of independent
work and providing previously unseen
opportunities for creativity and self-
expression.

COVID-19 pandemic has fundamentally
changed the traditional learning process.
Dealing with a whole range of new
educational problems, teachers faced the
question of finding a universal solution.
Distance learning, which is now strongly
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associated with online education, has
shown itself to be an obvious alternative
that can be effective under the constraints
of pandemic, war or others «force
majeure». Thanks to technological
advances in learning, the distance format
includes the active use of computers in
improving the quality of learning.

Online platforms are considerable for use
in the process of teaching mathematical
disciplines that require high accuracy,
accurate, fast and reliable graphic display
of educational elements. The
computerization of the educational
process has proven itself well within the
framework of the study of mathematical

concepts, especially those based on
geometry, calculus, statistics and
functional graphics even before the

conditions of distance learning occurred.

Although online education has been
around for more than a decade, until
recently it has come under considerable
criticism from both academics and
education managers.

However, the conditions of the pandemic
have helped stakeholders reach a
consensus and allow distance learning to
show its full potential in the context of the
new educational paradigm. Today, there
are signs that distance learning will soon
become a traditional form of the
educational process and will firmly enter
the education system after the end of the
pandemic and the beginning of war.

The COVID 19 experience has forced
educators to experiment with online
education and has generated sympathy
and acceptance along with its limitations
(Nambiar, 2020). World organizations such
as UNESCO provide support to various
countries through the provision of
solutions for inclusive distance learning.
UNESCO is  working with local
organizations to ensure continuity of

learning for all groups of students,
especially disadvantaged children and
adolescents, who tend to be the hardest
hit by school and university closures. Many
commercial organizations have already
experimented with working from home
and have expressed a desire to continue
working in this mode over the next 5 years.

The implementation of individual training
programs, as well as the features of
building a student -centered curriculum,
were considered in the lyer study (lyer et
al., 2020). Pedagogical and psychological
tools for increasing students' motivation
for distance learning were studied by
Bazelais (Bazelais, 2018). Promising ways
to increase student involvement in the
distance learning process, as well as
encouragement methods in this format,
were given by Castro (Castro, 2019).

Key features of the "individual trajectory"
model, namely the option of learning in
accordance with one's own style and pace
have been considered by Rizag (Rizag et
al,, 2021). Increasing student performance
and academic success through online
education was researched by Serrano
(Serrano et al., 2019). The development of
critical thinking skills in students of the
humanities in distance learning was the
object of research by Lackovic (Lackovic,
2017).

The forms of implementation of individual
learning in the blended learning format
were considered by Mata (Mata, 2016).
Group activity and students interaction in
the distance learning format was studied
by Dabbagh (Dabbagh, 2012). Features of
feedback as a psychological phenomenon
in online learning were investigated by
Nambiar (Nambiar, 2020).

The purpose of our work is to study the
influence of the online learning format on
the adaptation and academic success of
students, as well as to search for promising

educationalchallenges.org.ua

153


http://educationalchallenges.org.ua/

Educational Challenges, Vol. 27, Issue 2

EDUCATIONAL

ISSN: 2709-7986 CHALLENGES

analogues. To achieve this goal, we have
compiled a list of tasks:

1. Reveal the negative features of online
learning;

2. Explore possible analogues of online
learning in a pandemic;

3. Highlight the main requirements for
an effective educational model in a
pandemic;

4. Conduct an experimental study of the
influence of online learning on
students' adaptation, as well as their
academic success.

METHODOLOGY

In addition to a comprehensive theoretical
analysis, which included a comparison of
different approaches and research, we
used the method of interviewing
respondents, which involved 200 first-year
students from 6 Ukrainian higher
education institutions (H.S. Skovoroda
Kharkiv National Pedagogical University,
Taras Shevchenko National University of
Kyiv, V. N. Karazin Kharkiv National
University, National Technical University of
Ukraine Kyiv Polytechnic Institute, State
Biotechnology University and Kharkiv
National University of Radio Electronics).

The survey was conducted online using
the Google Forms platform in the period
fromm December 19 to 26, 2021, the
calculation and visualization of the
received data were performed using
Microsoft Office tools. Fisher's statistical
test (online tool) was used to establish
differences between the indicators of
academic success of the respondents of
the two groups:

1. the actual results of the educational
activities of students;

2. the degree of satisfaction of
respondents the process of adaptation
to new conditions;

3. alist of problems and their prevalence
among the respondents.

RESULTS

In order to study in more detail the
problems and possible risks of distance
education, in our opinion it would be
appropriate to compare it with traditional,
full-time education and highlight the pros
and cons. After COVID -19 situation most
institutes and universities around the
world have been forced to urgently create
online courses for various types of
diplomas, certificates and degrees. The
Internet has already managed to change
the world of education, not only for
students and teachers, but also for
regulators and administrators. Current
war in  Ukraine restricted many
possibilities for students and teachers and
practically made classical education forms
impossible in dangerous conditions.

The existing experience allows us to
highlight the following strengths of online
education:

— Students are more empowered to
manage their schedules and study
programs using online tools. This gives
participants the opportunity to
simultaneously study using online courses
and live in the same mode, without
endangering their lives, sacrificing their
work and home life for the sake of
studying. Distance education maintains
psychological harmony in their lives,
which is an important factor in successful
learning. It also allows students the
opportunity to improve their skills without
leaving their workplace. Some Scholars
(Ching et al, 2020) believe that online
learning is currently the only way to
include education in the busy schedule of
the average person.

— The financial cost of commuting to a
school is greatly reduced or eliminated,
and the direct cost of education is further
reduced by lower tuition fees, lower facility
Mmaintenance costs, and reduced staff
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hours. This increases the accessibility of
education and makes it available to a wide
range of students.

— Low requirements for learning space,
which can be replaced by a comfortable
home environment (Nahaev& Hrynova,
2020). With the necessary technical
equipment, students have the
opportunity to study from any safe and
comfortable place in the world, which in
turn increases the volume of training flows
and at the same time reduces the cost per
student. The same applies to teachers who
have the opportunity to create their own
office in any place convenient for them.
The initial cost of investment is high
(especially for technical support), but this
is a one-time investment, while the profit
will pay off the investment in subsequent
months.

At the same time, online education has a
number of negative aspects that are worth
mentioning:

— Online education is demanding on the
student's self-discipline, since in the
conditions of distance education it
regulates a much larger number of factors,
while in the classical situation of full-time
education, the conditions are set by the
administration of the higher educational
institution. A high level of self-discipline is
one of the distinguishing features of a
mature person, therefore, there are risks of
reduced effectiveness of online education
in the first study years at universities due
to the lack of necessary competencies for
students to control and regulate their
educational activities, (Huiwen Gao, 2021).

— Homeschooling can negatively affect
students' motivation and sometimes
interfere  with the formation of the
necessary work environment, although
there are studies proving that it is possible
for some people to simultaneously enjoy
the comforts of home with their families

and at the same time excel in the learning
process. However, home learning
conditions can negatively affect the
student's adaptation process and their
academic performance, primarily due to a
large number of distractions (relatives,
household chores, extraneous noise, etc.).
Building an effective educational space is
one of the prerequisites for an effective
educational process, especially when it
comes to online education, which is
characterized by social distance and lack
of close contact with other participants in
the process.

— Students have the opportunity to
formally stay in an online educational
conference, turning off the sound of their
videos and microphones, which is a
convenient option for the students (it
allows them to solve personal or domestic
issues that distract them from the
educational process), but it has a
destructive effect on other participants in
the process. This leads to the fact that
other students are less actively involved in
the educational process, dropping out of
the general discussion, and teachers are
forced to interrupt, returning inactive
participants (Seethal et al., 2019). The lack
of effective pedagogical tools for such
situations among teachers can
significantly reduce the productivity of
online education.

— The campus of the university/college
was a meeting place for students, and at
the same time an important psychological
resource, a social field for communication
and part of the educational environment.
Campus attendance in some Ukrainian
cities has become a rarity these days due
to the war and may all disappear in the
future as students choose to study online
after the war ends. The college campus
culture will be gradually eradicated due to
the online education model.
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— The high demands on both the
technical equipment of both sides of the
educational process, and the constant
availability of an Internet connection,
which is an indispensable element of
online learning, can become an
insurmountable obstacle in certain places.
This makes this formm of education
vulnerable and dependent on external
factors, which was not a limiting factor in
the face to face form.

— Orientation to technical means and
long-term concentration on the monitor
screen as a prerequisite for the inclusion of
a student in a distance learning
environment leaves an imprint on his
internal state. Existence and successful
activity in a new space for him also puts
forward a whole list of specific
requirements, such as the ability to isolate
and analyze the necessary information
from the general flow; the ability to
succinctly and competently formulate a
guestion or request, the ability to correctly
distribute the load and quickly process the
information received, etc.

Thus, we can state with confidence that
distance learning has a number of
negative features and is not a perfect
educational form. High  demands,
dependence on technical equipment,
psychological artifacts that arise in the
learning process — all this can adversely
affect the student's adaptation to new
conditions and, as a result, his academic
performance. A number of scientists
propose blended learning as a more
effective alternative to online education.

Blended learning means the combined use
of face-to-face learning in its classical sense
and online learning using Internet
technologies, which allows students to
combine self-education, effective online
technologies (virtual laboratories, remote
internships, communication and exchange
of experience with teachers and specialists

around the world) and full-time education
within the walls of the university.

Thus, flexible blended learning is called
hybrid learning by some scholars (Smith, &
Hill, 2019). Blended learning is the optimal
response to the needs of modern students
for the flexibility to decide what topic they
want to study, when, where and how, as
well as in accordance with a student-
centered learning model. Blended learning
technologies will reach more students
worldwide and achieve the sustainable
development goals (Jdaitawi, M. 2020).

As such, blended learning, as a synergistic
combination of face-to-face learning and
online learning, is gaining momentum and
seems to be preferred by students as it
actively integrates student-centered
curricula and is flexible according to
student needs. Students can choose their
preferred format of learning, depending on
both external factors and individual
features. Despite the fact that the distance
component of blended learning s
considered by many scientists as a key one,
blended learning can significantly expand
the understanding of face-to-face learning,
change the learning environment with
more freedom for students.

As such, blended learning, as a synergistic
combination of face-to-face learning and
online learning, is gaining mMomentum
and seems to be preferred by students as
it actively integrates student-centered
curricula and is flexible according to
student needs. Students can choose their
preferred format of learning, depending
on both external factors and individual
features. Despite the fact that the distance
component of blended learning is
considered by many scientists as a key
one, blended learning can significantly
expand the understanding of face-to-face
learning, change the learning
environment with more freedom for
students.
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Table 1

Comparison Face-to-face, Online and Blended Learning Technologies

Face-to-face Learning

Online Learning

Blended Learning

face to face mainly relies
on holding classes within
the walls of educational
institutions and the use of
lecture rooms,
laboratories, etc.

Uses online resources to
provide training courses,
online and offline materials.

Combines online learning
with full-time learning, as
well as student self-
education under the
supervision of tutors and
teachers

Guarantees an educational
environment in the form of
a campus of an
educational institution

Formalized environment
may be completely absent

Partial acquaintance of
students with the campus
of the educational
institution

Widely accepted, classic
teaching format based on
long-standing pedagogical

traditions

Based on innovative
technologies, constantly
changing format, which is
now the subject of
discussion

This is a compromise
between the two models,
which is gradually gaining
acceptance around the
world.

Expensive maintenance of
resources, premises and
infrastructure of an
educational institution

Only initial investments in
the technological support of
the educational process are

needed, a cheaper option

Investment is greater than
in online education, but less
than in face-to-face
programs.

Teachers and staff are
already well trained and
have the necessary
professional competencies

Employees face the need to
improve ICT competencies
to work effectively remotely

Employers are actively
developing training
according to this model,
new teacher roles (tutor,
mentor) are emerging, for
which there are already
developments

Unable to use this model
due to social distancing in
a COVID situation.

A popular option during the
COVID situation

A popular option during the
COVID situation when the
necessary conditions are
met; has the potential to be
the future of education

Independent of technology
related issues

Internet infrastructure and
bandwidth issues can
become critical

Internet infrastructure and
bandwidth issues are an
important but optional
element of the learning
process

As such, blended learning, as a synergistic
combination of face-to-face learning and
online learning, is gaining momentum
and seems to be preferred by students as
it actively integrates student-centered
curricula and is flexible according to
student needs. Students can choose their
preferred format of learning, depending
on both external factors and individual

features. Despite the fact that the distance
component of blended learning s
considered by many scientists as a key
one, blended learning can significantly
expand the understanding of face-to-face
learning, change the learning
environment with more freedom for
students.

educationalchallenges.org.ua

157


http://educationalchallenges.org.ua/

Educational Challenges, Vol. 27, Issue 2

EDUCATIONAL

ISSN: 2709-7986 CHALLENGES

Blending learning allows students to follow
their own flexible plan and learning style,
learn at their own pace, following their own
educational trajectory and adapt their
educations to difficult or dangerous life
situations. Blended education also offers a
high level of accessibility that allows
students to access materials from
anywhere at any time while enjoying the
benefits of personal support and teacher
referral (Bruggeman et al. 2021).

Blended learning supports more effective
interaction between students and their
teachers through the use of email, forums
and chats combined with live, informal
communication and a sense of
socialization. Students and teachers can

track student progress using
technological tools (such as online
monitoring platforms) and make

adjustments to the learning process using
classic pedagogical tools.

Modern education must be consistent
with the expectations of students in order
to effectively use relevant technologies. As
part of the remote component of blended
learning, the creation, formatting, saving,
recording, sending, delivery and
verification of educational materials are
entirely dependent on technical support.
Technology is the main condition for a
smooth transition from classical learning
to blended learning (Lazar et al., 2020).

The effectiveness of this stage depends
entirely on the technical resources and
competencies of the IT team.
Technological support of blended learning
involves one-time investments, as well as
subsequent support of the educational
infrastructure. The situation with the
COVID pandemic has made blended
learning a possible next step in the
development of online learning, and
established technologies have become
the main means of its implementation.

Thus, this need for technology has made
experience and technical know-how
mandatory for all teachers and
administrators, as well as for students
(Apandi et al, 2020). The main factor
influencing the use of technology is the
predicted value of the technology to the
organization.

The ease of use of relevant technologies
for education in teaching and learning will
affect the actual use of the blended
learning system. The majority of students
prefer to use technologies based on PC
platformms, mobile devices or smart
gadgets, so the complexity of their
integration is significantly reduced (Kim et
al., 2017).

The relative benefit of using technology to

implement blended learning lowers
barriers and increases educational
potential, while perceived risks are

minimal given the current war situation in
Ukraine. Gamification can also be used to
keep students interested and improve the
skills needed in the industry (Ramirez et
al., 2021).

Obvious transformations in the structure
of the educational process determine the
nature of the professional activity of the
scientific and pedagogical staff. What is
the role of the teacher in the innovative
educational environment of the student?
Is a classical teacher needed in a blended
learning system if the main generally
accepted principle of this model is focused
on the initiative of the student and his
activity?

Thus, a teacher within the system of mixed
education is forced to restructure,
mastering a new set of professional
competencies of a facilitator - a person
who organizes and conducts group forms
of work in order to increase their
effectiveness (Rabia et al., 2016).
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In the new system of interaction, it is the
student who occupies a central position in
the educational process, while the teacher
is assigned the function of a consultant,
organizer of the educational and creative
process, but no longer the main resource
for obtaining information.

A number of scientists also highlight the
human factor as crucial in the
implementation of a blended learning
system (Aditya et al, 2021). The
administration of the  educational
institution should not only encourage
awareness of the need for change, but also
ensure smoothness and "painlessness"
through social and psychological
trainings, professional development
programs, exchange of experience, etc.

Skills  and knowledge should be
transferred by the organization to its
employees (Oliveira et al., 2021). Enforcing
these changes and ensuring that
educators stay within the new educational
process and do not revert to old systems is
the last step of the envisaged changes
(Siegel et al., 2017; Vaportizis et al., 2017).

The  successful implementation  of
blended learning systems depends on the
satisfaction of a whole list of requirements,
which can be roughly divided into three
groups. The first group of factors includes
the optimal organizational conditions for
the successful implementation of blended
learning systems:

— a sufficient number of classrooms
equipped with the necessary technical
equipment;

— stable Internet streaming for playing
video materials/ video lectures and
performing interactive exercises,
functioning of online laboratories,
organizing online conferences, keeping
records of student progress;

— website of an educational institution,
where students can get all the necessary
information at any time;

— safety of the process of control and
testing of students' knowledge;

— availability in the state of providing
technical support for the distance
component of blended learning for both
students and teachers.

The second group of problemsiis related to
the level of professionalism of the teacher
and his pedagogical competencies, as a
structured set of knowledge, skKills,
abilities, and attitudes acquired in the
course of learning (Chernenko, 2021).

— willingness to review and adapt existing
pedagogical strategies;

— sufficient informational
communicative competence;

— optimal distribution of own resources
with the obligatory allocation of time for
the development of new educational
technologies;

— ability to create high-quality electronic
content in various formats;

— willingness to act as a tutor or mentor
for students.

and

The third group of factors contributing to
the successful application of blended
learning technology directly relates to the
personality of the student. These
requirements include:

— formed internal motivation to gain
knowledge and willingness to take
responsibility for the results of their
studies;

— discipline and self-organization skills for
timely completion of tasks and active self-
education;

— conscientiousness in the performance
of tasks and honesty in the process of
checking and controlling knowledge,
which in a remote format is subject to the
risk of falsifying the results.
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An analysis of the literature allows us to
conclude that the successful
implementation of blended learning
technology is possible only when all three
groups of problems are solved. Neglecting
or ignoring any of the above conditions
will hinder the achievement of planned
results and significantly reduce the
effectiveness of the blended learning
system, which will further negatively affect
the academic performance of students.

The results of a study conducted by
scientists from the Clayton Institute for
Disruptive Innovation Christensen,
identified the key parameters of high-
quality blended learning:

— a high level of personalization of
curricula, encouraging students to build
an individual learning path, the
inclusiveness of the educational process,
its accessibility and openness;

— learning based learning (Bloom's
theory), according to which, students
must demonstrate perfect mastery of
what they have learned before moving on
to new material.

— an environment of high achievement,
where each student has a range of

Figure 1

professional reference points, as well as
teachers who are ready to help form a
step-by-step path to achieve their goals;
the student is able to engage in learning
activities, achieving this goal).

We decided to test the hypothesis about
the effectiveness of blended learning on
the example of the Flipped Classroom
model in comparison with the online
learning format. The study was conducted
on the basis of Ukrainian educational
institutions. The respondents were
students of the first year of study in the
specialty "Psychology".

The total sample was 200 people, from
which 2 groups of 100 people were formed.
The first group included respondents who
were trained in a distance format (online
training). The second group included
students who were trained in the same
subjects, but under the conditions of the
Flipped Classroom blended learning
model.

The first aim of our study was to compare
the academic semester results of the
respondents of both groups. The results
are clearly presented in Figure 1.

Comparison of the performance of respondents in both groups at the end of the

academic semester

60

S5 54
50
40
E Distance
30 24 learning
22 group, %
20 19
15 Blended
learning
10 8 group, %
I .
o
5 4 3 2
160 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

Educational Challenges, Vol. 27, Issue 2

EDUCATIONAL

ISSN: 2709-7986 B CHALLENGES

As can be seen from the presented
diagram, only 8% of the respondents who
took the course in an online format
received a mark of 5 at the end of the
academic semester, while almost a
qguarter (25%) of the students of the second
group who took the course in blended
learning conditions received the highest
score (pemp. = 3.185). Almost half of the
respondents in both groups finished the
semester with a score of 4, about a fifth
received 3 points, according to these
indicators, the difference can be
considered insignificant.

Figure 2.

It is worth noting that 15% of the
respondents of the first group received the
lowest score at the end of the semester,
while only 3% of the students of the
second group had a score of 2 (pemp. =
3.162). Thus, we can confidently assert that
there are statistically significant
differences between the results of the
respondents of both groups.

The next stage of our research was the
study of the process of adaptation of
participants in the educational process to
innovative conditions. The results of the
survey are clearly presented in Figure 2.

The results of a survey of respondents on the topic "How can you describe your

adaptation to a new format of education?”
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new conditions difficulties in the
process of adaptation

After analyzing the results, we came to the
conclusion that the adaptation process,
which, as previously established, is one of
the most important aspects of an effective
educational process, proceeds much
easier in the conditions of the «Flipped
Classroom» blended learning model, while
respondents' adaptation to online-format
had a number of problems. In order to
study the adaptation process in more
detail, we interviewed respondents, asking
them to describe the main problems they
faced.

Thus, the respondents of the first group,
who took part in the online format,
mentioned: the lack of live contact with
the teacher (68%), the low level of
interaction with the team (52%), problems
with  self-organization  during the
educational process (50%), poor
communication quality (35%), low level of
computer competence of the teacher
(27%), fatigue and overexertion (20%), lack
of learning motivation (15%). At the same
time, among the problems characteristic
of adapting to Dblended Ilearning,
respondents mentioned the complexity of
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the organization of the educational
process (48%) and high fatigue (25%).

Suggested on the blended learning as the
best way to integrate distance
technologies into the system education
has great potential and gives students the

ability to quickly adapt to modern
processes of transformation of the
education system. However, a great
emphasis on independent work of

students and the ability to productively
organize their time puts forward the
requirements for effective pedagogical
accompaniment and requires the solution
of a number of problems, namely:

1. adaptation of available materials to new

pedagogical tools and educational
environment, as well as to the
characteristics of students; to the

current level of knowledge, personal
needs and external factors (maximum
accessibility of education, regardless of
the financial capabilities of the student);

2. support and control of the student's
educational activities by the teacher,
adjustment of the work plan in case of
pOOr progress,

3. providing constant feedback at
different levels of interaction and
support and with the provision of
various communication channels;

4. intensification of the learning process
through the implementation of various
types of interactivity and the use of
active learning methods.

Scientists and specialists in the field of
blended learning argue that today there is
no universal conceptual apparatus of
blended learning. Most often, blended
learning refers to a wide range of
situations of integrating online learning
into the traditional model. The most
popular definition of blended learning
emphasizes the combination of “face-to-
face and distance learning, with one of

them being basic depending on the
preferred model” (Adams et all, 2017).

However, in our opinion, such definitions
are not fully reflect characteristic features
of blended learning, since the maximum
potential from this integration can only be
unlocked by creating an integral whole,
synergy between the two models, which
ensures the personalization of learning
and the adequacy of the methods used
(Nebytova, 2022).

At the same time, we maintain the point of
view of the authors, pointing out the need
for systematic planning of the content and
structure of the course, the use of
innovative  teaching methods and
knowledge control, which in turn allows us
to consider blended learning as
pedagogical approach that improve the
efficiency of the educational process by
improving the level of interaction between
all its participants. Therefore, we assume
that in order to achieve the planned
results in blended learning, the
development of a pedagogical model is
mandatory.

The essence of the blended learning or
“Flipped Classroom” model lies in “turning
over” the key elements of the educational
process, while the “flipping” is carried out
not only in terms of stages (classical
classroom work is done at home in the
“Flipped Classroom” model), but also in
the transformation of the role teacher and
student responsibility for their learning.

So, the teacher ceases to be the main
translator information, giving way to other
sources (first of all, the Internet
environment), at the same time there are
prerequisites for the development of

learning in cooperation (peer-assisted
learning, collaborative learning;
cooperative learning). In current
educational conditions, this model is

based on the active implementation
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online learning environment, as well as
strengthening the role of independent
work and creative activity of students,
which in turn requires special attention to
the problem of planning, forecasting and
designing the course, as well as organizing
the educational process.

Available studies have shown that the
Flipped Classroom model makes it
possible to significantly increase the level
of independent extracurricular work of
students. Also, within the framework of
this model, there is an increase in the level
of their educational autonomy, which
helps to increase the internal motivation
of the participants in the educational
process, allows them to effectively use
various pedagogical tools, which, together
with the pedagogical competence of the
teacher, makes it possible to jointly
building individual educational
trajectories.

CONCLUSIONS

The COVID -19 pandemic, which the whole
world was forced to face, has had an
irreversible impact on the education
sector. By limiting the teacher’s existing
pedagogical tools due to quarantine
restrictions and almost completely
changing the educational environment,

the pandemic has challenged the
classical, well-established learning
process.

Remote educational technologies, namely

online labs, conferences, interactive
whiteboards, educational Internet
platforms, chats, websites, blogs and

instant messengers, have become almost
the only adequate solution to the problem
of organizing the educational process in
the new conditions. Such a sharp
transition from classical, "live" teaching to
an innovative form forced educational
institutions to radically restructure the
learning process, which was accompanied

by the process of students' adaptation to
new, unusual conditions. It is also
impossible to predict how online learning
will affect the academic performance of
students.

At the same time, online education has a
number of negative aspects that are worth

mentioning: online education is very
demanding on the student's self-
discipline; can negatively affect the

motivation of students, and sometimes
interfere  with the formation of the
necessary working environment; students
have the opportunity to turn off the
webcam and microphone, formally
remaining in the webinar room, but at the
same time dropping out of the
educational process, which negatively
affects group dynamics; due to the lack of
the need for a live visit to the educational
institution, the campus culture will be
gradually eradicated due to the online
education model; high demands on the
technical equipment of both sides of the
educational process; focus on technical
means and long-term concentration on
the monitor screen, as prerequisites for
including a student in a distance learning
environment, leave an imprint on his
internal state.

At the same time, blended learning is
becoming increasingly popular as a form
of combining "live" communication with
the teacher and teams and distance
learning. Blended learning includes many
models, one of which is the Flipped
Classroom. We decided to compare the
academic success of students who study
online with students included in the
blended learning system. Thus, only 8% of
the respondents who took the course in an
online format received a mark of 5 at the
end of the academic semester, while
almost a quarter (25%) of the students of
the second group who took the course in
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blended learning received the highest
score.

We also asked respondents to evaluate
the process of their own adaptation to new
conditions  (distance and blended
learning). The results of the survey showed
that the adaptation process proceeds
much easier in the conditions of the
Flipped Classroom blended learning
model, while the adaptation of
respondents to the online format had a
number of problems. Thus, the
respondents of the first group, who were
trained online, mentioned the lack of live
contact with the teacher, the low level of
interaction with the team, problems with
self-organization during the educational
process, poor communication quality, low
level of computer competence of the

teacher and related problems, fatigue and
overstrain, lack of motivation to learn.

Thus, we came to the conclusion about the
low efficiency of distance learning in the
absence of a face-to-face component. In
our opinion, online learning has a high
potential, which is difficult to realize due to
the high demands on technical support,
communication problems in an unfamiliar
space, and the lack of social presence of
participants in the educational process.
Blended learning, as a combination of full-
time and distance learning, can offset the
shortcomings of online learning and
realize its potential. The next step in our
research will be to compare the
performance of different blended learning
models.
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AHOTALIA / ABSTRACT [in Ukrainian]:

OUCTAHUIMHE HABUYAHHS B BULLIN OCBITI: AOCBIA NAHOEMII
COVID-19 TA BIMHU B YKPAIHI

JuncTaHuiviHe HaBYQHHS CTA/I0 OAHMM i3 HAWUMOMY/ASPHILLINX OCBITHIX TPEHAIB
21 cronitra, a naHgemia COVID-19 T1a BiviIHO B YKPQiHI e MpucKopuam
ripowuec Moro iHTerpaLlii B OCBITHIN CEKTOP.

MeToro HaLLoi poboTH € BUBYEHHS BN/IMBY HAOBYAHHS B QOPMATI OH/IAMH HA
aganTauito  TQ  HABYAQJIbHY  YCRIWHICTb  CTYAEHTIB, 4 TAKOXX [MOLUYyK
nepcrneKTMBHUX QHAO0rMB ANCTAHLIMHOMY HABYQHHIO.

MeTtopgonoria. KpiMm KOMM/IEKCHOro TeopeTudYHoOro aHaslily, SKMM BKIOYAB B
cebe MOoPIBHAHHSA PI3HMX MiAX0oAIB | AOCAIAXKEHb, M BUKOPUCTOBYBA/IN METOA
OMUTYBAHHS PEeCrOHAEHTIB, A0 gKoro 6yno 3asydyeHo 200 CTyadeHTIB-
MepLIOKYPCHUKIB 3 6 yKpAiHCbKux 3BO (XHIY im. I.C. CkoBopoau, KHY im. T.I.
LlleB4eHKQ, XAPKIBCbKUN HALIOHA/IbHWI YHIBEpPCUTET iIMeHI B. H. KapasiHa,
HawuioHAnbHMM TEXHIYHWI YHIBEPCUTET XAPKIBCbKMK MOSTITEXHIYHMNA IHCTUTYT,
Lep)xaBHu 6i0TEXHOMOIYHMUA YHIBEPCUTET, XAPKIBCbKMA HALIIOHAIbHWM
YHIBEPCUTET pagioenieKTPOoHIKM). OnNnTYBAHHS MNPOX0AMI0 B QOPMATI OHAQMH
3Q 4OMNOMOror MNaaTpopmu ryrii gopm B nepiod 3 19 no 26 rpyaHs 2021 poky,
MiapPaxyHOK TA Bi3yani3alig oTPUMAHMX AAHMX 6Y/1 BUKOHAHI 30 JOMOMOIro0
IHCTpymeHTapito  MarvikpocodTt. [l BCTAHOBJ/IEHHS BIAMIHHOCTENM MK
MOKA3HMKAMMKM AKQAEMIYHOI yCriluHOCTI pPecrnoHAeHTIB ABOX rpyr 6yB
BUKOPUCTAHUM CTATUCTUYHUNI KpuUTepivt Diwepa.

Pe3ynbraTtn. M1 BUPILLININ MOPIBHATU YCILLHICTb CTYAEHTIB, 9Ki HOBYQKOTHCS
OH/IQVIH, 3i CTYAEeHTAMM, 3Q/TYHEHUMMN 4O CUCTEMM IMILLIQHOIrO0 HABYAHHS. TAK,
nwe 8% pecrioHAEHTIB, SKi Mpoxoaunan Kypc B OHIANH-GOPMATI, HAMNPUKIHLI
HABYQ/IbHOrO POKY OTPUMAIN HAUBULLIMKM 6Q7, ToAl 9K Marke 4yBepTb (25%)
CTYAEHTIB APYIroi rpynun, SKi MPOoXoausin Kypc B @OpMQATI 3MILLIQHOTO HABYQHHS,
OTPMMQAIQ AQHAOrYHMKM 6asl. TAKOXK MU MOMNpPOCUIN PECOHAEHTIB OLIHNTA
fpouec BAACHOI qaanTauii 4o HOBMX YMOB (AWCTAHLUINMHE T4 3MillIAHE
HABYQHHS). Pe3ynbTaTit OnNUTYBAHHSA MNOKA3Q/1M, WO Mpouec agantauii
npoxoanTb HA6QraTo sierwe B yMOBAX MOAE/I 3MiLLQHOro HABYQHHS, TOAI 9K
aganTalis pecrioHAeHTIB 40 OHIANH-GOPMATY MAsIa PS4 rnpobriem.

BucHoBOK. OH/1QMH-HABYAHHS MAE BUCOKUWM OCBITHIV MOTEHLIAS, KM BAXKKO
peasniayBaTn 4epe3l BUCOKI BUMOrK [0 TexHIYHOro 3abe3redyeHHs,
KOMYHIKQTUBHI  MNpo6riemMun  CriJIkyBOHHSI B HE3BWYHOMY pPOCTOpi TA
HeAdOCTATHIM pIiBEHb COLIQ/IbHOI MPUCYTHOCTI YYACHWKIB HQABYQ/IbHOMO
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npouecy. 3MilaHe HABYAQHHS, SK MOEAHAHHS OYHOro T4 AMCTAHLIMHOMO
HABYQHHS, MOXX€ KOMMEeHCYBATKN HEeAOsiKMN OHIAMH-HABYAHHS TA MOBHICTIO
peanizyBaTy KMoro noteHuian. [lepcnekTMBHMM HAMPIMKOM MO4QAbLINX
aocnigxeHb 6Q4YNTbLCT MOPIBHAHHS €(bEKTMBHOCTI iHLLMX MoAde/1Ierl HaOBYAHHS.

KNMIOYOBI CITOBA: akagemiyHi ycrixuv, ANCTAHLINMHE HAOBYQHHS, CUCTEMA BULLOI OCBITH
YkpaiHu, naHgemig COVID-19, gocid, CTyaAeHT, BiVIHA.
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ABSTRACT

The competitiveness of the professional training of future philologists
depends on the opportunities for professional realization, due to the
formation of specific competencies, one of which is the competency of
teaching activities. The specified factor encourages the creation of students’
conditions to obtain opportunities for professional realization in the practical
activity of a teacher in secondary education.

The conditions of a prolonged pandemic require the correction of the
implementation of any type of educational activity by transferring it to the
mode of distance learning which causes the need for students’ special
training for pedagogical activities in the conditions of the mixed and distance
mode in work of a secondary education.

The purpose of the article is to analyze the features of pedagogical internship
organization for students of foreign philology in a mixed form of education.
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The methodology is the analysis of scientific approaches to the definition the
concepts "pedagogical practice of future philologists”, "distance learning”,
"information and communication technologies (ICT)"; results’ presentation in
the organization of pedagogical practice for philology students;
determination of effective means for implementing the practical activities of
an English language teacher in the conditions of distance learning which is
based on the results of the pedagogical practice for philology students.

Results. The pedagogical practice of philology students is aimed at forming
the practical skills necessary for teaching a foreign language, in particular in
all types of speech activity: speaking, reading, writing, listening. The
formation of students' abilities to take into account the peculiarities of the
presentation of educational information and the practice of specific foreign
language skills for learners in the conditions of distance learning acquires
importance.

The analysis of the options of several platforms for the implementation of
distance learning of a foreign language revealed the greatest effectiveness
of the ZOOM program which was confirmed among other things by its
selection as a common platform for training by basic colleges in O.M. Beketov
National University of Urban Economy in Kharkiv (Ukraine).

According to the results of pedagogical practice in the distance learning
mode of the basic colleges, the need to correct the program of practices and
the content of psychological and pedagogical disciplines and the
methodology of teaching a foreign language, taking into account the
characteristics of the teacher's activity in the conditions of the distance mode
of work with the study group, was determined.

In conclusion it should sum up that it is important to focus students on a
clear distribution of time for the implementation of all types of speaking
activities in a foreign language for students in the classroom and the
reflection of these tools at specific stages of a lesson, taking into account the
time of assessment and reflection.

KEYWORDS: Pedagogical Practice, Future Philologists, Foreign Language, Blended

Learning, Distance Learning.

INTRODUCTION

Technological means of distance learning
are increasingly becoming a compulsory
element of the organization in the modern
educational process. In the conditions of a
pandemic, they become an irreplaceable
way of conducting educational classes, as
well as organizing all possible types of
student practices. The effectiveness of any
modern training is determined by the

opportunities which speciality gives to a
graduate for employment.

According to the professional training of
future specialists in foreign philology, the
usual way of professional implementation
in addition to translation is teaching which
is represented by various forms of its
implementation such as course training of
clients (including specific organizations),
tutoring services, children and young
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people's education in the high school
program, etc.

In view of the above information, it is more
popular among entrants in the labour
market of educational services are those
curricula in  foreign philology which
contain part of the pedagogical training of
specialists including pedagogical
internship (Specht, 2022).

Blended learning has been researched by
J. Rivera (Rivera, 2019), who investigated
the importance of blended learning in
education as a method for teaching and
learning Foreign Languages Subjects at
university level. D. Garrison & H. Kanuka
(Garrison, Kanuka, 2004) provided the
transformative potential of blended
learning in the context of the challenges
facing higher education.

Due to the long pandemic caused by
COVID-19 the educational process in
educational establishments of all levels it
has been carried out mixed learning for
three years that is sometimes distance
learning (if the pandemic level increases).
This socio-hygienic situation highlights
the necessity to use the technological
means of distance learning by educators.

The purpose of the article is to analyze the
features of pedagogical internship
organization for students of foreign
philology in a mixed form of education.

METHODOLOGY

The methodological principles of the study
determine the analysis of scientific
approaches to the definition of
"pedagogical internship  of  future
philologists", "distance learning",
"information and communication

technologies (ICT)"; presenting the results
of the pedagogical internship
organization of students-philologists of
O. M. Beketov National University of Urban
Economy in Kharkiv (KhNUUE);

determination of the effective means of
realization of English teacher's practical
activity in distance learning according to
the results of pedagogical internship of
students-philologists.

In the article it has been used the methods
of scientific analysis to distinguish ideas
about the degree of research of the
problem; organization of the experiment
of students' pedagogical practice in a
distance format to present the author's
experience of practical activity; reflections
on the results of practice with the
generalization of positive and negative
elements that were determined
depending on the distance form of its
organization as an invitation to a
professional discussion of specialists in the
field of pedagogical and methodical
sciences.

RESULTS

The works of |. Barabash (2015), N.
Bezliudna (2021), V. Koval (2013), S. Surhova
(2020) are devoted to the problem of
practical training of future teachers.
Focusing on the classical fundamental
provisions of the organisation of
professional training of future teachers,
the researchers did not analyse the
effectiveness of mixed forms of
organisation of pedagogical practices, as
they did not need such a social order. At
the same time, it is now necessary to
identify and research new approaches to
the practical training of teachers in view of
the regular social challenges caused by
the global pandemic.

The work of I. Barabash (2015) emphasizes
the need to form the technological skills of
the future philologist, related to the
organization of the educational process.
The author emphasizes the need to link
the results of pedagogical internship with
research work of students, forming their
competencies to use the methods of
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scientific knowledge such as observation,
analysis, generalization and etc.

In addition to the main practical tasks
performed by the pedagogical internship
in the training of future teachers, it is
necessary to single out additional ones
forming students' skills to carry out
pedagogical communication with
teachers, students and administration; to
find and use the results of innovative
experience of teaching the discipline by
modern methodologists. All these things
affect the awareness of the possibility of
choosing a pedagogical profession.

According to V.Koval, '"professional
training of future teachers of philology" is
a purposeful, dynamic, innovative process
adapted to the real conditions of higher
education which is determined by the
competitiveness of universities in the
market of educational services" (Koval,
2013, p. 1606).

M. Vechirko notes the importance of
forming the future philologist's needs and
ability to solve pedagogical problems in
unpredictable, unplanned pedagogical
situations which involves mastering the
research approach to teaching. According
to the author, thisis facilitated by seminars
and practical classes in the form of
conferences and discussions, debates,
competitions for pedagogical projects, the
use of various creative forms of work
where students have the opportunity to
express their abilities and capabilities such
as creative tasks taking into account the
implementation of interdisciplinary links
contribute to the formation of activity and
the foundations of personal pedagogical
experience of the future teacher (Vechirko,
2012).

The increasing attention of scientists to
distance learning technologies is currently
connected with the COVID-19 pandemic.
At the same time, the methodological

expediency of using distance learning is
considered from two positions: as a form of
education and as one of the components
of the entire educational system. Distance
education is a form of education in which
the teacher and the learner interact with

each other at a distance and all the
components  characteristic of the
educational process (goal, content,
methods, teaching aids and

organizational forms) are preserved, and
all this is implemented with the help of
specific means of Internet technologies or
other interactive means.

Scientists' increasing attention to distance
learning technologiesis currently linked to
the COVID-19 pandemic. At the same time,
the idea of using digital technologies is not
new for scientific discourse. It s
considered from two positions: as a form of
learning and as one of the components of
the entire educational system. Under the
distance form of learning, the scientist
sees a form of learning in which the
teacher and the student interact at a
distance and retain all the components of

the educational process (purpose,
content, methods, teaching aids and
organizational forms), and all this is

realized specific means of the Internet
technologies or other interactive means.

The main priorities of the application of
these technologies, scientists identify the
provision of a large amount of authentic
information; influence on all channels of

perception using multimedia
technologies (texts, graphics, sounds,
animations, video); adaptability;

nonlinearity of information provision; high
interest in the educational process
(Chernenko, 2019).

Using these digital resources, integrating
them into the learning process more
effectively it can be solved a number of
didactic tasks:
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- make classes more visual and
interesting increase the intensity of the
educational process;

— provide instant feedback;

— toform astable motivation for cognitive
activity;

— activate mental abilities;
— involve passive students;

— to form skills and abilities to ensure
information and digital competence;

— toform elements of abstract and logical
thinking;

— promote individualization and
intensification of learning;
- to teach students to work

independently with digital resources
and tools, etc. (Chernenko, 2019).

Increased attention to distance learning
has been reflected in the numerous works
of scientists related to the study of certain
disciplines and the acquisition of a specific
specialty. Scientists S. Surhova and O.
Faichuk (Surhova, Faichuk, 2020,) focused
on the peculiarities of the organization of
pedagogical internship of  future
philologists in terms of distance learning.
The authors note that the change in the
form of an internship has led to the need
to revise its classic assessment results that
is the ability to remove from the
assessment of  psychological and
pedagogical characteristics of the student,
as it is impossible to have a personal
interaction that precludes objectivity.

"Today, in the conditions of the COVID-19
pandemic, it is impossible to ensure the
fulfiiment of all the tasks of complex
pedagogical internship fully. Such aspects
of the teacher's work as communication
with students, paper work, the work of the
head of the club remain out of the

attention of students and leaders of the
internship" (Surhova, & Faichuk, 2020, p.
92).

At the same time scientists appreciate the
possibilities of modern technologies of the
MOODLE and ZOOM platforms with the
help of which the process of psychological
and pedagogical practice of future
philologists is as close as possible to the
real conditions of the educational process.

A. Kovalenko details the means of
organizing a training session in the
distance mode:

— multimedia presentation which allows
you to influence several types of
memory: visual, auditory, emotional,
and sometimes motor, and can be
useful for organizing and conducting
auditions, translating texts, composing
dialogues;

— training;

— discussion (subject to appropriate
selection of issues for discussion);

- web-quests a type of search activity in
which students obtain the necessary
information on the Internet at the
specified addresses (Kovalenko, 2021).

According to O.Trotsenko, O.Bilyk and
N. Pyliachyk, the positive results of
distance learning can be considered the
reduction of future teachers’ anxiety
which was concluded based on the
analysis of ICT wuse in pedagogical
internship. The results of the experiments
in at the Vasyl Stefanyk Precarpathian
National University and the Pavlo Tychyna

Uman State Pedagogical University
showed that future teachers who
completed the curriculum on the

peculiarities of the use of ICT in teaching
felt more confident during foreign
language lessons, and their level of anxiety
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was much lower
Pyliachyk, 2020).

(Trotsenko, Bilyk, &

The positive effect of the use of ICT in the
study of a foreign language is discussed in
the work of |. Kostikova and H. Bezbavna
(2019). Thus, the researchers claim that the
use of the Internet with a variety of
information and resources, means of
communication contributes to the
formation of students' competencies in
language and speech (reading and
writing), generally has a positive effect on
English learning, in developing motivation
and interest (Kostikova, & Bezbavna, 2019).
According to the authors’ conclusions we
can note the importance of the direction
of students-interns in the use of ICT in the
development and implementation of
classes for students both in distance
learning and in real presence.

The development of distance learning
technologies and ICT has allowed solving
the problem of transferring the
educational process in educational
institutions to a mixed learning quickly
and effectively which has become an
unalterable way of learning in the
pandemic. At the same time teachers and
students had to adapt to distance working
conditions and master typical online and
distance communication platforms such
as ZOOM, Meet, Teams and others.

It should be noted that in general distance
learning is divided into synchronous and
asynchronous forms. In the synchronous
form, all participants are connected online
at the same time, although they are
geographically located in different places
(for example, video conferencing).
Asynchronous learning mode allows you
to learn in a personally convenient mode
using the services of learning platforms.

The most popular example of
asynchronous distance learning is the
MOODLE platform, due to the fact that in

the modern world there are more than
68000 registered Moodle sites in 235
countries (both eastern, for example:
China, Taiwan; and western: Australia,
America, UK and others), 28 million users
and 2.5 million courses. Among the most
famous users of this platform are: the
London School of Economics, New York
State University, the Open University of
Great Britain and the giant Microsoft
companies (Bakhmat, & Babakina, 2014, p.
43-50).

Currently the scientific discourse presents
many studies that address the problems of
using these services in the
implementation of various forms of
educational process. First of all, we were
interested in those related to the teaching
of foreign languages and the organization
of pedagogical internship. Thus, in the
article by A.Yankovets and O. Yankovets
(2020), the Zoom service is presented as
one that provides an opportunity to work
with a full range of educational materials,
as well as for contact forms of work. The
authors highlight the advantages of using
this platform:

— invariability of the format: "teacher
audience" which is manifested in the
possibility of individual two-way
telecommunication of the higher
education establishment’s student with
a teacher and other higher educational
establishments in learning;

— the ability to record and play distance
lessons in a convenient mode;

— a wide range of features of this
program, in particular working with
documents in Word, Doc, Pdf, using the
White Board function and the use of
audio and video materials in the
learning process (Yankovets, &
Yankovets, 2020).
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In teaching a foreign language, the Zoom
platform allows you to wuse all the
resources needed to develop and improve
your speaking skKills: reading, writing,
listening and speaking. Thus, the online
presentation (report format) allows you to
update the student's monologue; reading
is organized through the presentation on
the screen of text in a slide format (reading
in simultaneous action) or an attached
text file (reading in asynchronous mode,
for example, when doing homework).
Audio broadcasting allows you to improve
the skills of auditory perception of the text.

We consider the “proof-reader” function to
be useful for the learning interaction of the
ZOOM platform, which provides an
opportunity to correct student work and
make textual edits with the help of a
marker.

The teacher manages the course of the
lesson also through the function of turning
on / off the screen demonstration which
allows you to normalize the order of
presentation of individual tasks by
students.

Explanation of new material, in addition to
prepared information in the form of slides
or tables, can be carried out in a gradually
dynamic mode of application of the
"whiteboard" on which the teacher can
write, erase and add information.
Therefore, we consider the ZOOM
application to be the most effective for
conducting foreign language classes, as its
options allow you to improve all
communication skills, as well as apply
various forms and methods of work.

According to scientists N. Bezliudna and N.
Dudnyk, the organization and holding of
an educational event (educational hour,
subject evening, excursions and etc.) is a
problematic element of pedagogical
internship in the mode of distance
learning which is one of the tasks of the

future primary school teacher classes
(Bezlyudna, & Dudnyk, 2021). Given the fact
that in the conditions of quarantine it is
impossible to hold a classical educational
event the authors have developed
substitute tasks to ensure the formation of
educational competencies of future
teachers:

— analysis of the educational event of the
basic educational institution,
conducted earlier and saved in video;

— development of the author's scenario of
the thematic event with its analysis;

— identifying ways to organize
educational work of the school in terms
of distance learning - in accordance
with the plan of educational work and
taking into account the needs of
students, parents (use of synchronous
and asynchronous means of
communication; limiting the number of
applications and platforms; site,
creation of local communities and
organization of their work, selection of
materials and tools for interactive
educational activities, organization of
students to work on thematic projects
in pairs, groups — with instructions and
algorithms, assistance to parents and
teachers in using digital devices and
various applications  creation  of
motivational letters of thanks for
students and parents - for cooperation
in quarantine.

The generalization of the experience of
scientists in the organization of
pedagogical practices of students in a
pandemic allowed identifying the main
aspects of the preparation of future
philologists for teaching with the use of
distance learning tools, which include:

— acquaintance with the main platforms
for the implementation of distance
learning in educational institutions and
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analysis of the effectiveness of their
applications for learning a foreign
language in all types of speech
activities;

— selection of one of the most optimal
platforms and detailed presentation of
all its possibilities in learning a foreign
language to pupils (students);

— selection of methodological materials
that are optimal for learning a foreign
language of students on the specified
platform;

— preparation of each lesson taking into
account both the technical capabilities
of the platform and the presentation of
each of the types of speech activities of
students (speaking, listening, writing,
reading);

— taking into account in the organization
of classes time for technical inclusion of
students;

— adjusting the classic elements of the
lesson (lesson) taking into account the
capabilities of the selected platform.

Thus, the preparation of future philologists
for practical teaching activities should be
based on the formed theoretical
knowledge of didactics, organization of
the educational process and methods of
teaching a foreign language. Given the
peculiarities of the educational process in
a pandemic, students must be ready to
implement training both in real presence
and in a distance format. Students pay
special attention to the review of modern
platforms that allow for the
implementation of distance learning and
provide opportunities to form in the
student all kinds of speech activities.

These generalised provisions were
confirmed during the organisation and
carrying out of pedagogical practice for
students by the speciality 035 “Philology.

English Philology and Translation” of
O. M. Beketov National University of Urban
Economy in Kharkiv.

Preparation for pedagogical practice
begins at the university in the teaching of
disciplines "Pedagogy" (Ist year) and
"Methods of teaching a foreign language"
(3rd year). Close cooperation of teachers of
these disciplines allows developing a
theoretical and practical readiness to
implement methodological skills in the
practical activities of students. Thus,
getting pedagogical and methodological
competence, students focus on taking
into account the purpose of teaching a
foreign language, the characteristics of
the audience to be studied (adults or
children), the purpose of learning a foreign
language.

In addition, future philologists gain
knowledge of classical pedagogy (didactic
laws of modern lessons, the realization of
the threefold purpose of the lesson) and
age psychology (taking into account the
age characteristics of children's
perception of information, development of
their thinking, attention, imagination,
etc.).

Students spend a lot of time solving case
problems which are aimed at guiding
future professionals to understand the
current problems of high school, as well as
the formation of critical thinking, in
particular, in determining the logical
connections and patterns of teachers’
idea, Pedagogy of cooperation (late XX
century) and modern innovations. For
example, the idea of support and large
blocks in learning turned into
computerised and modular learning; the
idea of anticipation is reflected in the
modern technology of inverted learning
(inverted lecture —in high school); the idea
of a personal approach is presented in the
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model of implementation of diversified
forms of learning.

The main task of the symbiosis of
professional methodological and
pedagogical competence in the
preparation of future philologists for
teachingis to bring theoretical knowledge
to the level of technology. To achieve this
goal in the educational process, active
teaching methods are used which allows
students to consciously approach the
knowledge aspect, to realize the practical
significance of the theory, to be able to
apply it in practice; to use mobile in the
conditions of quasi-professional
pedagogical activity.

Discovering these issues we consider the
use of training technologies, design and
modelling of pedagogical situations in
seminars and laboratory classes in
psychological and pedagogical disciplines
is to acquire and develop professional and
pedagogical and methodological
competencies and professionally
significant personality traits, simulation
and organizational games, creating a
"'success situation" for each student,
advancing positive emotions during the
implementation of creative projects.

At classes of pedagogy and methodology,
it is advisable to organize professional
tests that simulate the content of the
teacher which helps to teach students to
solve professional problems, to organize
their behaviour in accordance with the
requirements of the teaching profession.
Future philologists should gain experience
of testing in various types of professional
and pedagogical communication with
students, colleagues, managers and
parents of students.

Such quasi-professional activity provides
an opportunity to develop important
professional competencies: to choose the
optimal material for this task, to justify
their point of view, active listening and
reaction to the comments of colleagues.
Modelling of professional situations
contributes to the formation of individual
professional style at the stage of
preparation for practice and its detection
and correction in practicing, development
of abilities for self-improvement, self-
development taking into account their
own capabilities and requirements of the
profession.

In studying the discipline "Methods of
teaching English" students gained
knowledge about the basic provisions of
the formation of subjects of study
(students) of all types of speech activities:
speaking, reading, writing and listening;
got acquainted with the classic and
innovative ways of forming these skills and
practiced techniques for their
implementation in quasi-professional
activities, in particular, with a focus on
subjects of different ages and for different
purposes of mastering a foreign language.

The organization of pedagogical practice
(see Fig. 1) in a remote format is
implemented on the platform TEAMS.
Before the beginning of pedagogical
practice, an introductory conference was
organized where students were informed
about the requirements for practice, the
peculiarities of the organisation of the
educational process in basic educational
institutions, the mode of interaction with
practice leaders.
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Figure 1
The organization of pedagogical practice
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methods and methods of activity,
choosing the content of exercises, types of
control and reflection).

Special attention needs to be paid to
preparing students for the
implementation of practical teaching
activities in distance learning. Thus, future
philologists were guided to create slides
that allowed to summarise, consolidate,
present new information; create exercises
for compliance, selection, completion of
phrases, correction of errors, etc. in order
to enhance the cognitive interest of
students in the process of learning foreign
language grammar; record audio files and
select video materials by inserting them
into slides in order to organise the
development of phonetic hearing and
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perception, recognition and use of new
vocabulary, etc.

An important element of teaching a
foreign language is working with the text
which in distance learning can be more
organized than in the real learning
process. We explain this idea primarily by
the ability to display the whole text, part of
it or text with omissions of words (for
various tasks), which affects the
motivation of the audience to a particular
type of work; in addition, in the conditions
of gradual inclusion of microphones of
students the problem of maintenance of
physical discipline at a lesson
(employment) disappears.

Basic educational institutions of
pedagogical practice of students-
philologists of O.M. Beketov National

University of Urban Economy in Kharkiv
are separated structural units of the
university: Housing and Municipal College
and Electromechanical College. The high
level of methodological skills of teachersin
these educational institutions allows them
to be tasked with managing the practice
of students teaching English / German.

The course of pedagogical practice takes
place in two stages: analytical within
which students get acquainted with the
documentation and  methodological
experience of the teacher-mentor,
observe the activities of students in the
classroom, attend and analyze the lessons
of teachers; and practical which s
represented by a test lesson and a number
of reporting documents. Before
conducting a test lesson, each trainee
must agree on the topic and synopsis with
the head of the practice, adjust the
content of the lesson according to the
comments.

The problem of a long pandemic affected
the conditions of pedagogical practice, in
particular, the analytical stage was

implemented in the usual conditions of
the educational process in colleges and
the practical stage was distance learning.

The results of the analytical stage of
pedagogical practice were notes in the
diaries of pedagogical observations of
students which reflected their ability to
distinguish  effective and outdated
methods of teachers which as a result of
their own practical activities in preparing a
lesson influent on the choice of the most
effective ways in interaction with pupils
(students of colleges).

Opportunities to attend classes of other
teachers in a selected group, provided to
trainee students in the pre-quarantine
period, showed their ability to observe
students, analyze their activities in the
classroom, communicate, summarize
information and draw conclusions in the
form of psychological and pedagogical
characteristics of each student. However,
it should be noted that the creation of
such a product of practical activities
depends entirely on the possibilities of
communication in the mode of real
presence so it is a mixed form of
pedagogical practice.

Trial and credit classes were carried out by
trainee students in the distance mode of
colleges, so the main focus was on
preparing students to choose forms and
methods of activity that would, first,
correspond to the content of the lesson
(thematic plan); secondly, actualized all
types of students' speech activity; thirdly it
was convenient to use in the format of the
ZOOM platform.

It should be noted that the majority of
trainee students managed to achieve
good results in the distance learning test.
Thus, it was used slide forms of
grammatical information; animation and
video files, listening resources (including
ESL Cold [Practice Listening])
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(https://eslgold.com/practice-listening/);
text files for reading; case problems with
phrase stamps for the development of
dialogic speech.

At the same time the negative
conseguences of distance learning were
the inability to control the actual inclusion
of students, technical delays in feedback,
the inability to determine the level of
independence of the student in the
classroom.

It is worth noting the main problems that
were identified in the process of
presenting credit classes by students.
First, the expediency of using consistent
translation of the text by different
students in class is questionable, as we
consider this type of activity quite
conservative and ineffective both in terms
of forming foreign language competence
and motivating students to learn a foreign
language in general.

Secondly, the trainees wanted to show a
spectacular lesson, so often did not pay
attention to its effectiveness for all (or at
least most) students of the study group, in
particular, providing the opportunity to
detect foreign language proficiency only a
small number of attendees remained
passive. The third problem for future
philologists was the difficulty in allocating
time to the stages of the lesson which
affected the practice of "giving" grades
that is without commenting on them to
students and in the absence of reflection
on the lesson as a whole.

The final stage of pedagogical practice
was the holding of two online conferences:
with English teachers of basic colleges
where a reasoned assessment of each
trainee’'s work from each mentor was
provided; and with practice leaders where
there was an analysis of each trainee's
lesson with the possibility of dialogic
protection of the choice of forms and

methods of educational activities and

general assessment.
DISCUSSION

The results of pedagogical practice of
students of O.M.Beketov KNUUE,
conducted distantly are connected with
the experience of other scientists analysed
in this article. Thus, the effectiveness of
A. Chernenko's opinion (Chernenko, 2019)
on the possibilities of distant platforms to
ensure regular communication with
students both in the form of individual
communication and collective discussions
has been proven.

We consider A. Kovalenko's conclusions
(Kovalenko, 2021) useful regarding the
influence of multimedia presentation on
the development of students' cognitive
and emotional sphere (memory and the
effect of impression in the perception of
information), as well as the possibilities of
one-time use for the general public of the
results of individual search and
information activities of students.

We support the conclusions of |. Kostikova
(Kostikova et al, 2019) about the
effectiveness of the distant form of
conducting credit lessons for students in
reducing students' anxiety about the level
of personal pedagogical excellence. At the
same time we also confirm the negative
assessment of distant forms  of
educational activities by N. Bezliudna and
N. Dudnyk (2021) since the problem is the
ability to monitor the immediate
emotional reactions of students.

The effectiveness of pedagogical practice,
organized in a mixed mode, has been
proven empirically and experimentally, as
evidence of which it is possible to
determine the high level of students’
motivation of regarding implementation
in pedagogical activities.
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CONCLUSIONS

In the course of the study, the peculiarities
of the organization of the pedagogical
practice of future specialists in foreign
philology in the conditions of a mixed form
of education were determined, such as:
careful selection of audio and video files for
presentation and use in class; operational
check and adjustment of technological
elements of the remote resource:
microphones, applications, etc.;
organization and holding of a number of
conferences with specialist mentors as an
analysis of the results of credit lessons.

Noting the mentioned problems, we
consider it expedient to recommend to
teachers who organise pedagogical
practices for students, future philologists
of foreign languages, to correct practice

programs taking into account the
peculiarities of its implementation in
blended and distance learning. In
addition, it requires attention to review the
content of teaching disciplines of the
psychological and pedagogical cycle and
methods of teaching a foreign language
taking into account the technological
possibilities of using specific forms and
methods of working with students in
remote classes.

It is important to focus students on a clear
distribution of time for the
implementation of all types of speaking
activities in a foreign language for
students in the classroom and the
reflection of these tools at specific stages
of the lesson, taking into account the time
of assessment and reflection.
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AHOTALIA / ABSTRACT [in Ukrainian]:

OCOBJIMBOCTI OPFAHI3ALII NEQAMOMNYHOI MPAKTUKU MAUBYTHIX
DAXIBLIB 3 IHO3EMHOI ®I1ONOrIi B YMOBAX 3MILLAHOIO
HABYAHHSA

KOHKYpPEeHTO3A4ATHICTb  MNpogeciviHOI  niArotoBKM  MAWGYTHIX  @inosioris
3Q/1eXKUTb  BiA  MOXX/IMBOCTEM  rpogecinHoi  peasizauii, ob6yMOBAEHNX
CPOPMOBQAHICTIO KOHKPETHUX KOMMETeHLUIV, OAHIEID 3 SAKUX € KOMMeTeHLUis
rnegaroriyHoi AignbHocCT. O3HAYeHM GAKTOP COHYKAE O CTBOPEHHS YMOB
OTPUMAHHS CTYAEHTAMU MOXK/TMBOCTEM MPOPECIMHOI peai3auii y MpaKTUYHIN
AIS/IbHOCTI BYMTEIS 3aK1A4Y cepeaHboi (6o cepenHbOI crieLiasribHoi) OCBITH.

YMoBu TpmBasioi naHoeMii BUMAraroTbh KOpeKLUii peanizadii 6yab-aKmx BUAIB
HQBYQ/bHOI AiF/IbHOCTI Yepe3 nepeBefeHHS ii B pexXuM ANCTAHLUIMHOMo
HABYQHHS, LLIO CMPUYMHAE HEOOX|AHICTb OCOB/IMBOI MiAroTOBKM CTYAEHTIB A0
rnegaroriyHoi AigAbHOCTI B YMOBAX 3MILLAHOMO TAQ AWCTAHLINMHOIO PEXUMY
PO6OTM OCBITHBOIO 3AK/A4Y.

Meta crarti - rnpoaHaniayBaTtu 0CO6/IMBOCTI OpraHizauii rnegaroridyHoi
MAPAKTUKMN CTYAEHTIB IHO3eMHOI Gifionorii Ta 3MiLLAHOI popMm HABYAHHS.

MeTtogonoriyvHnMun 3acagamMm JOC/TIXKEHHS BU3HAQUYAEMO QHA/TI3 HAYKOBMX
nigxoaiB OO0 BM3HAQYEHHS T[IOHATb «NedaroridyHa rnpakTmka MAanbyTHIX
dinonorie»,  «AUCTAHLIMHE  HABYAHHS»,  «IHQOPMALINMHO-KOMYHIKQTUBHI
TexHos1orii (IKT)»;, rpeacTraBrieHHS pe3ynbTaTiB OpraHi3auii negaroriyHoi
MPAKTUKN CTYAEHTIB-QIiI0/10rIB; BU3HAYEHHS e(peKTUBHUX 3aCcobiB peasiizadii
MPAKTMYHOI AiS/IbHOCTI BYUTESIS QHI/TIMCbKOI MOBW B YMOBAX ANCTAHLIMHOMO
HQBYQHHS — 3Q pe3y/AbTATAMM MefAroriyHol MPAKTUKM CTYAEeHTIB-QI10/10rB.

Pesynbrarn. [legaroridyHa rpaKTUMKA CTYAEHTIB-QIinooriB  CcripgmMoBaHa
copMyBATU MPAKTUYHI YMIHHS, HEOOXIAHI A4/19 BUKAQAAHHS IHO3€MHOI MOBU,
30KpPEeMaQ, B yCix BUAAX MOB/IE€HHEBOI AiI/IbHOCTI: FOBOPIHHS, YATAHHS, MMCbMO,
ayaitoBAHHSA. BaxknmBocTi HaAb6yBae Cc@hOPMOBAHICTb YMiHb  CTYAEHTIB
YpaxoByBATK  OCOG/IMBOCTI  MOAQHHS  HABYA/bHOI  IHpopmauii  Ta
BiAnpALOBAHHA KOHKPETHUX YMIiHb IHO3E€MHOIrO0 MOB/IEHHS Y4YHIB B YMOBQOX
AVNCTAHLIMIHOrO HaOBYQHHS.
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AHQ/I3 Onuiyvi AEeKiIbKOX M/IaThopM peasli3auii ANCTAHUIMHOrO HABYAHHS
IHO3eMHOI MOBW BUABUB HAMGINbLLY edeKTUBHICTb nporpamm ZOOM, o
HABYAQHHS Yy 6Q30BUX KOIeAXXax XAPKIBCbKOro HALIOHA/IbHOro yHIBEPCUTETY
MicbKoro rocriogapctea imeHi O.M. bekeToBa (YKpaiHQ).

3a pe3ynbratamun  rnpoBeAeHHS  NeAAroriyHoi  MPAKTUKM Yy  PEeXUMI
AOUVCTAHLUIMHOrO HABYAHHS 6030BUX KOJEOXKIB BU3HAYEHO HEObXiAHICTb
KOopeKLUii nporpamun MPAKTUK TA 3MICTyY MNCUMXO/I0ro-neaaroriyHmx gmcLUmnniiH
TQ MEeTOANKWM BUMKIAOAHHS IHO3EMHOI MOBM 3 ypaxyBAHHAM OCO6/IMBOCTEMN
AOiF/1bHOCTI  BMKAQAQYA B YMOBAX AWCTAHLIMHOIO pexxumy poboTtus 3
HQBYQ/IbHOK rPYroto.

Cnig 3po6uTii BUCHOBOK, IO BQOXX/IMBO OPIEHTYBATK CTyAEHIB HQA YiTKUMN
pOo3rioAi/l 4yacy HQ BUKOHQHHS BCIiX BMAIB MOB/IEHHEBOI AiS/IbHOCTI Y4YHIB
[HO3eMHOK MOBOK HQA ypOoL TA pedrieKCito LimX 3acobiB HQ OKPeEMUX eTanax
YPOKY, 3 YpAXyBAHHSM YQCY OLIHKW TA pegrieKcii.

KEYWORDS: regaroriyHa npaxkTuka, ManbyTHi @inonorn, iHo3emMHa MOBA, 3MilLQHe
HAQBYAQHHS, ANCTAHLIVMIHE HOBYAHHS.
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ABSTRACT

The relevance of the problem is due to dynamic changes in digital society.
The study aims to determine and compare the levels of digital competence
development for future philologists-teachers before and after studying the
module “Digital Training Tools”.

The research methodology provided consideration of the target, content and
procedural aspects of digital competence development for future philologists
within limits of competence, activity and technological approaches. The
methods of comparative analysis of scientific publications and documents
on the topic, practical survey methods using Google forms, analysis of
received empirical data, generalization of scientific and pedagogical
workers’ experience at Ukrainian Language and Literature Faculty named
after H. F. Kvitka-Osnovianenko, who ensure the implementation of
educational programs in the specialty «Philology».

The comparison is conducted with the help of pedagogical methods and
appropriate extracurricular activities. It has been found out that the majority
of philology students (90 students) of Bachelor Degree qualification in the
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program subject area «Philology» at the Ukrainian Language and Literature
Faculty named after H. F. Kvitka-Osnovianenko and the Faculty of Foreign
Philology are at the average level of digital competence development before
studying the module “Digital Training Tools”.

The results of the study have shown that the number of students at the
average level of communication and interaction in the digital society has
decreased, it is completely absent at the basic level, and it has increased at
the high level. The obtained and compared results after studying the module
and conducting extracurricular activities are provided: the number of
students at the high level of computer literacy has increased by 17% and the
number of those ones at the average level has decreased by 15%. The
statistics on the levels of information literacy and ability to work with digital
data are given. The results indicate the effectiveness of the offered module
and activities.

Conclusions. The basics for the digital competence development are defined.
They are motivation and awareness of the digital competence necessity by
all students in different subjects; availability of technical tools and free digital
content with the native-language interface. The prospects for further

CHALLENGES

research are outlined.

KEYWORDS: Digitalization, Digital Competence, Blended Learning, Teacher’s Training,

Philology Students.

INTRODUCTION

In the digital age, life is permeated by
digitization. Today there is a need to
master all levels of digital competence.
The Ukrainian digital competence experts
have taken a step forward, namely, based
on the European conceptual and
reference model of digital competences
for citizens DigComp 2.1 and
recommendations from international and
European institutions, developed a Digital
Competence Framework for Ukrainian
citizens in 2021, which is adapted to
Ukraine and includes 4 dimensions,
6 areas, 30 competencies and 6 levels of
digital skills (Description ..., 2021).

Another step forward was the Order of the
Cabinet of Ministers of Ukraine N2167-r.
“On approval of the Concept of digital
competencies development and approval
of the action plan for its implementation”
dated March 3, 2021 (Order ..., 2021), which
raises a number of issues that “need

immediate solution, including the lack of
uniform requirements, approaches,
indicators of digital competence, etc.”
(Order, 2021). Given the action plan for the
development of digital competence, the
government has organized a number of
activities. Thus, “the strategic goal of the
Ministry of Digital Education was to teach
6 million Ukrainians digital literacy in three
years” (Description ..., 2021).

This was planned to be done through the
online platform “Action. Digital Education”
(Online Platform, n.d.), which was created
in 2020. This platform hosts more than fifty
educational series for parents, teachers,
civil servants, schoolchildren, coaches,
active citizens, youth, etc.

Regarding the description of digital
competence of a pedagogical worker, the
project was developed to implement the
order of the Ministry of Education and
Science of Ukraine N2 38 dated January 15,
2019 (Description, 2019), which covers the
structure and description of levels of

186

educationalchallenges.org.ua


http://educationalchallenges.org.ua/

Educational Challenges, Vol. 27, Issue 2

EDUCATIONAL

ISSN: 2709-7986 CHALLENGES

digital competence in the following areas:
teacher in digital society; professional
development; use of digital resources;
student learning and assessment;
formation of digital competencies of
students.

Regarding the introduction of a blended
form of education in institutions of
professional higher and higher education,
the Ministry of Education and Science of
Ukraine issued recommendations
defining the benefits of blended learning:
“the possibility of harmonizing the content
of educational programs”. The definition of
blended and distance learning is also
provided. Thus, distance learning in the
Law of Ukraine “On Education” is defined
as “a separate form of education” (Law,
2017). Blended learning is defined as an
approach, as a pedagogical or
technological model, or as the
methodology.

This is a direct interaction between
students and teachers in the classroom
using online technologies
(Recommendations 2020). The
transition to a blended form of higher
education has increased the need and
importance of forming the level of digital
competence of future teachers. This issue
is especially acute in the training of future
teachers of philology, as their training has
certain specifics.

Given the urgency of the chosen problem,
it should be noted that the formation of
digital competence of future teachers has
been the subject of research by many
Ukrainian scholars. For example, N. Morse
and A. Kocharian in their study considered
“the interdependence of the quality of the
educational environment of a modern
higher education institution with the level
of ICT competence of its research and
teaching staff, and described the model of
corporate standard ICT competence of
research and teaching staff’ (Morze, &

Kocharian, 2014). Subsequently, N. Morse
and A. Kocharyan joined the working
group to develop the project “Description

of digital competence of a teacher”
(Description...,, 2019).

We analyzed the work of
A. Tomashevskaya, O. Popova, S. Tkachey,
N. Tkachova, O. Grechanyk and
V. Grygorash (2020), |. Kostikova,

O. Honcharova, V. Vorozhbit-Horbatiuk,
N. Soloshenko-Zadniprovska, O. Marmaza,
and Y. Lushchyk (2020). The authors prove
that distance learning can provide
students with additional opportunities to
gain new knowledge and skills, and
teachers can offer new forms and
methods of learning.

[. Trubavina, S. Dotsenko, O. Naboka,
M. Chaikovskyi and H.Meshko (2021)
considered the formation of digital
competence of teachers of humanitarian
institutions of higher education in
guarantine. The researchers noted that
the development of digital competencies
in teachers of humanities specialties
depends on their age, work experience

and teaching experience, self-awareness

and self-motivation, moral and
psychological, material incentives to
master these competencies, many

conditions for education at home and at
work, attention to their formation at the
state level (Trubavina, et. al., 2021).

For her part, H. Henseruk, identifying
digital competence as one of the main
components of professional competence
of future teachers, analyzed European
standards for defining digital competence,
the European Commission’s Digital
Competence Framework for Citizens
(DigComp) and identified the following
standards of  digital competence:
information management, cooperation,
communication, content and knowledge,
ethics and responsibility, evaluation and
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problem solving, technical

(Henseruk, 2019).

operation

T. Sobchenko highlighted the practical
aspects of “the implementation of
blended learning of future teachers of
philology, namely the use of information
and communication and cloud
technologies in the study of pedagogical
disciplines by applicants for humanities in
higher pedagogical education”
(Sobchenko, 2020).

All the above issues relate to the disclosure
of the essence of digital competence, its
structure and the need to form in future
teachers. The problem of developing a
model for the formation of digital
competence of students of philology in
the context of blended learning remains
relevant and unresolved, as it has not been
the subject of study by scientists.

Therefore, the aim of the article is to
identify and compare the levels of digital
competence development for future
teachers in Philology before and after
studying the content module *“Digital
Training Tools", to determine the
conditions that affect the quality of digital
competence development.

The methodology was also designed by
conclusions from publications N. Balyk

and H. Shmyher (2018), M. Kelentric,
K. Helland, and AT Arstorp (2018),
Vorozhbit-Gorbatyuk, V.V. (2021).
METHODOLOGY

The study was conducted on the basis of
H. S. Skovoroda Kharkiv National
Pedagogical University during the 2020-
2021 academic year. The study involved 90
students of the Ukrainian Language and
Literature Faculty named after
H. F. Kvitka-Osnovianenko. The selection
of respondents studying at the Ukrainian
Language and Literature Faculty named
after H.F. Kvitka-Osnovianenko can be
explained by the fact that the authors

teach directly at the Faculty. All students
study in order to obtain a Bachelor's
degree in specialty 035 ‘Philology’.

Lecturers of different departments (the
Department of Information Technologies,
the Department of Education and
Innovative Pedagogy, the Department of
the Ukrainian Language, the Department
of Ukrainian Studies and Linguistic
Didactics, the Professor Leonid Ushkalov
Department of Ukrainian Literature and
Journalism, the Department of Foreign
Literature and Slavic Literature, the
Department of English Philology, the
Department of Practices of English Oral
and Writing, the Department of English
Phonetics and Grammar, the Department
of Oriental Languages, the Department of
German Philology, the Department of
Romance Philology) took part in the
survey. The purpose of the survey was to
identify and compare the level of digital
competence for future teachers of
philology before and after studying the
content module “Digital Training Tools” of
the academic discipline “Pedagogy”.

As the level of digital competence of
future Philology teachers determines the
conditions that affect the quality of
blended learning, the following research
methods were used: theoretical analysis of
pedagogical literature, regulations,
interviews, testing, synthesis and
generalization of the results of education.

The Ukrainian normative documents were
considered during studying. They are: Law
of Ukraine “On Higher Education” (as
amended in 2017) (Law, 2014); Law of
Ukraine "On the National Informatization
Program” (as amended in 2020) (Law,
1998); the Concept of Development of
Digital Competencies and Approval of the
Action Plan for Its Implementation (Order,
2021); State Strategy for Regional
Development for 2021-2027 (Resolution,
2020); Order of the Ministry of Education
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and Science “On approval of the
Regulations on distance learning” (as
amended in 2020) (Order, 2013, April);
Order of the Ministry of Education and
Science “On approval of requirements for
higher education and postgraduate
education, scientific, educational and
scientific  institutions  that  provide
educational services in the form of
distance learning for training and
retraining of specialists in accredited areas
and specialties” (Order, 2013, October);
Order of the Ministry of Education and
Science of Ukraine “On approval of the
Conditions of admission to higher
education institutions of Ukraine in 2021"
(Order ..., 2020).

The research took place in the following
stages: analysis of scientific and
pedagogical literature, study of normative
documents; generalization and
systematization of the obtained results;
testing to determine the digital literacy of
"Tools", and the issuance of certificates to
students; study of the module "Digital
Training Tools" by students of philology
and conducting extracurricular activities;
repeated test “Tools”; comparison of test
results; identification of conditions that
affect the quality of competence
formation.

RESULTS

Determining the general level of digital
literacy

Students have different levels of digital
competence due to the age component,
as well as the forced transition to distance
(or blended) learning. To test this
assumption, the first national test for
digital literacy “Tools” was used, which was
created on the basis of the European
framework of digital competences for
citizens DigComp 2.1. and adapted to the
Ukrainian space by experts (Order, 2021).
The figure was implemented “with the

support of the United States Agency for
International Development (USAID), the
Swiss-Ukrainian EGAP Program, funded
by the Swiss Agency for Development and
Cooperation and implemented by the
Eastern Europe Foundation and the
Innovabridge Foundation” (Online
platform, n.d.).

The beta version of the Numerical Chart
contains 90 questions to test basic
knowledge and skills in digital literacy. All
guestions are classified into 6 blocks. The
first block includes basics of computer
literacy. The second block tests
information and media literacy and ability
to work with data. The third block includes
the creation of digital content. The fourth
block tests communication and
interaction in the digital space. The fifth
block includes security in the digital space.
The sixth block tests learning resources
through research.

We describe each of these blocks (Online
platform .., n.d.).

The first block “Fundamentals of
Computer Literacy” provides a test of
knowledge and skills in working with
computers and mobile devices; use of
basic programs and applications, as well
as use of the Internet. The second block
“Information literacy, ability to work with
data” is aimed at testing knowledge, skills
and abilities to view, search and filter
content; critical evaluation of information,
verification of sources and facts. The tasks
of the third block “Creating digital

content” allow you to diagnose
knowledge, skills and abilities to create,
edit and integrate digital content,

compliance with copyright and licenses;
primary programming skills.

The questions of the fourth block
“Communication and interaction in the
digital society” determine the readiness of
the individual to distribute content and
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exchange data using digital technologies;
ability to communicate in a digital
environment and knowledge of the rules
of network etiquette. The fifth block
“Security in the digital environment” helps
to analyze the availability of knowledge on
the protection of devices and secure
connection to the network, security of
personal data and their privacy, protection
against fraud and manipulation. The sixth
block “Solving problems in the digital
environment and lifelong learning” aims
to test knowledge, skills and abilities to
search for information and services to
solve technical problems; use of Internet
resources for training, professional skills
development and self-development.

A comprehensive approach was used
during the test development. This
approach identified 30 digital
competencies. These competencies are

Figure 1

measured at three levels (basic (A),
intermediate (B) and high (C)) and six
sublevels, respectively (Al, A2, Bl, B2, C],
C2). Passing the test “Tools” was offered to
first-year students of the Ukrainian
language and Literature faculty named
after H.F. Kvitka-Osnovianenko and the
Faculty of Foreign Philology at the first
lesson of the module “Digital Training
Tools”.

A total of 90 students were involved in the
testing. After successfully passing the test,
each student received an electronic
certificate. This certificate certifies the
general level of digital literacy, the total
number of points scored, the level and
number of points in accordance with the
six blocks. All certificates are stored on the
virtual disk of the IT department. The test
results are reproduced in Figure 1.

The results of the test “Tools” at the beginning of the study of the module “Digital

Training Tools”

THE GENERAL LEVEL OF DIGITAL LITERACY OF STUDENTS OF
PHILOLOGY

The data in the figure show that the
majority of students (87%) at the
beginning of the module have an average
level of B2. Only 2% of students have a high
level (C1). The module “Digital Training

m Al
mA2
Bl
B2
mCl
mC2

Tools” is part of the compulsory academic
discipline Pedagogy, which is compiled in
accordance with the educational-
professional (educational-scientific)
training program of Bachelor degree, field
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of knowledge 01 Education / Pedagogy,
specialty 035 Philology. The total number
of hours of the academic discipline
Pedagogy is 7 credits (210 hours).

Description of the content module
“Digital Training Tools”

The academic discipline Pedagogy is
integrated and consists of five content
modules, namely: “Digital Training Tools”

(the Department of Information
Technology), “General Fundamentals of
Pedagogy”, “Theory of Education”,
“Didactics” and  “Fundamentals of

Pedagogical Skills” (the Department of
Educology and Innovative Pedagogy). The
purpose of teaching the content module
“Digital Training Tools" is the formation of
digital competencies of future teachers in
accordance with state and European
requirements for IT competencies of
pedagogical specialists.

The content module provides awareness
of the essence of basic concepts and
theories of information and
communication technologies for their
further use in teaching, the formation of
the ability to understand the informational
pedagogical reality, to teach effective
pedagogical decisions by ICT, the
formation of skills and organization of self-
learning and ICT.

In the process of studying the module
“Digital Training Tools" students will get
acquainted with modern forms of e-
learning, distance and blended learning,
and after graduation will be ready to freely,
responsibly and safely use information
technology and digital devices, as well as
master new ones; create informational
educational products, working individually
or in ateam, critically evaluate information
and its impact on people and society, the
benefits and risks of wusing IT for
themselves, society and environment.

Content of the module “Digital Training
Tools” includes such topics as information
and digital competence of the future
teacher, network educational
technologies, a single information
educational environment, models of
blended learning, educational resources
for joint work on projects.

Describe each of the topics of the module.
Topic 1 ‘“Information and digital
competence of the future teacher”
includes the study of such concepts as
“information society”, “informatization of
education”, ‘“digital literacy”, “digital
competence”, acquaintance with the
means of informatization of education,
digital technologies in education, study of
educational opportunities of information
technologies , objects of computerization
of educational process, and also studying
of possibilities of open educational
information space, electronic educational
resources.

While studying topic 2 “Network
educational technologies”, students get
acquainted with the structure and
modern servers of the Internet, search

tools, learn the basics of information
security, data protection in computer
systems, intellectual property

requirements and copyright. The purpose
of topic 3 “Unified information educational
environment” is to learn the concepts of
“e-pedagogy”, “e-learning”, “mobile
learning”, ‘“e-textbook”,  ‘“information-
educational environment”, as well as the
principles of creating a single information
educational environment, visualization of
educational material (infographics,
mental maps, word clouds, etc.).

Students create a personal learning
environment, which is then tested in
pedagogical practice in general secondary
education. Topic 4 “Mobile, distance and
blended learning” includes the study of
the principles of mobile, distance and
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blended learning, familiarization with the
creation and requirements for distance
learning courses on the Moodle platform.
The organization of project activities is the
task of topic 5 “Educational resources for
collaborative work on projects”, which
involves the creation of projects using
Google services.

Most of the discipline is devoted to
independent work of students. For this
purpose, a distance course “Digital
Training Tools” was created on the Moodle
platform of H.S.Skovoroda Kharkiv
National Pedagogical University (the
Course “Pedagogy”, n.d.). The following
topics are submitted for independent

study: “Review of information
technologies and their application in
pedagogical activities”, “Network

etiquette for discussions by means of web

Figure 2

communication within the training course
and / or knowledge sharing community”,
“Development of educational multimedia
resources (audio, video), animations, text
and tabular information)’, “Web 20
services in the organization of the
educational process”, “Collaborate on
Google Docs” etc. In  extracurricular
classes, online consultations were held for
students (“Code Time", “Science Night”),
webinars on digital technologies were
organized. A competition for the best e-
portfolio was held. In addition, students
participated in student conferences and
seminars on digital competence.

After completing the study of the module
“Digital Training Tools", students again
passed the test “Tools”. The results are
shown in Figure 2.

The results of “Tools” after studying the module “Digital Training Tools”

THE GENERAL LEVEL OF DIGITAL LITERACY OF STUDENTS
OF PHILOLOGY

A comparison of the data in Figures 3 and
6 shows significant positive changes in the
levels of formation of students' digital
literacy. Thus, 17% of students have a high
level (C2), 25% of students have CI level.
The number of students at the average
level decreased: 8% at Bl level and 50% at

mAl
mA2
m Bl

B2
mCl
mC2

B2 level. The results of the comparative
analysis of the levels of digital competence
of students of philology before and after
the study of the module “Digital Training
Tools” and extracurricular activities in
digital technologies are shown in Figures
2-6.
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Figure 3

Comparison of the levels of students’ computer literacy development before and after
the study

Level of Computer Literacy
C2
Cl
B2
B1
A2

Al

Before m After

Figure 4

Comparison of the levels of creating digital content before and after the study

Creating Digital Content

c2
Cl
B2
Bl
A2

Al

Before mAfter

Figure 5

Comparison of the levels of students’ information literacy developoment and ability to
work with digital data before and after the study

Information Literacy, Ability to Work with Data
c2
Cl
B2
Bl
A2

Al

Before mAfter
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Figure 6

Comparison of the levels for students’ communication and interaction in the digital

society before and after the study

Communication and Interaction in the Digital Society

@

Before mAfter

The comparison of the results allows us to
assert the effectiveness of the module
“Digital Training Tools” and the relevant
extracurricular  activities. Thus, the
number of students with a high level of
computer literacy increased by 17% (Cl and
C2) and decreased by 15% at the average
level (B1 and B2). Changes in the creation
of digital content were as follows: +5% C2,
+8% C1, -14% B2, -18% B1, -9% Al and A2. The
changes in the levels of information
literacy and ability to work with data are
positive: +3% C2, +7% C1, -6% B2, -2% B], -
14% Al and A2.

The number of students at the average
level in terms of communication and
interaction in the digital society has
decreased (-13% B, -13% B2) and is
completely absent at the basic level Al. But
the number of students at a high level
increased (+5% C2, +7% Cl). There have
been significant changes in security in the
digital environment. Thus, the number of
students at the basic level decreased (-7%
Al, -6% A2) and increased by 6% at the high
level. In terms of solving problems in the
digital environment and lifelong learning,
we have the following changes: -15% at the

Al level, -7% - at the A2 level, -9% at the BI
level and +4% at the high level.

Studying made it possible to determine
the conditions that affect the quality of
competence formation. These
competencies are consistent with the
content of the national digital literacy test
“Tools”. The first condition is the
motivation and awareness of the need for
digital competence by participants in the
educational process. The second condition
involves the provision of personal gadgets
with the necessary software and office
equipment. The third is content
developed and open for access, which has
the Ukrainian interface.

Based on the results of the work we
carried out the methodological
recommendations for students of higher
education (Sobchenko et al., 2021).

DISCUSSION

The problem of computer literacy
development of future teachers in the
process of education involves the study of
international experience. It is defined as a
strategic for the national educational
systems development (Description of
digital competence of the teacher (2019).
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The results of this study emphasize the
role of educational disciplines of practical
direction. In this study, practical training
with elements of modeling professional
situations was chosen as the driving
condition for effective learning. This is to
some extent expands the results outlined
in the authors’ publications (Kostikova et
al., 2020).

competition for best e-portfolio,
conferences and seminars on digital
competence is proved. The basics for the
digital competence development are
defined. They are motivation and
awareness of the digital competence
necessity by all students in different
subjects; availability of technical tools and
free digital content with the native-
language interface. The prospect of

CONCLUSIONS '
further research is to develop a structural

and functional model of the process for
philology students’ digital competence
development in a blended learning
environment.

The effectiveness of the module “Digital
Training Tools” and the following
extracurricular activities such as online
consultations, “Code Time", “Night of
Science”, webinars on digital technologies,
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AHOTALIA / ABSTRACT [in Ukrainian]:

PE3YJIbTATU PO3BUTKY LIUOPOBOI KOMNETEHTHOCTI CTYAEHTIB-
dlonoriB y MEXXAX 3MILLAHOINO HABYAHHA

AKTYyQ/IbHICTb Mpo6/emMu 3yMOBAEHA AMHAMIYHUMK 3MIHOMU LMGPOBOro
CyCrniibCTBA. MeTorw AOC/iMKEHHS € BM3HAYEHHS TA MOPIBHSAHHS PIBHIB
PO3BUTKY LIMGPPOBOI KOMMETEHTHOCTI MAMOYTHIX y4YnTenis-gisionorie 4O TA
nicss BUB4YEHHST MoAyr19 «3ACO6U LIMPPOBOro HaBYQHHSI».

MeTtopgonoria gocrnimxkeHHs nepenbayasa po3r/san UiiboBuX, 3MICTOBMX TA
MpOoLEeCcyasibHMX QCMEKTIB QOPMYBAHHS LIMPPLOBOI KOMMIETEHTHOCTI MAMOYTHIX
QinonorieB y Mexax KOMMETeHTHICHOro, AiS/IbHICHOro TA TexXHO/IOMYHOro
nigxoais. Po3po61eHo MeToamn rNopiBHA/IbHOro QHAI3y HAYKOBUX My61iKALLIW |
OOKYMEHTIB 3 TEMU, METOAM MPAKTMYHOIO OMNUTYBAHHS 3Q 4OMOMOIOK ryr/i-
dopmu, QHQAnI3y OTPUMAHUX eMMIPUYHMX AAHUX, Yy3ArasibHeHHS [4OoCBiAy
pPo60OTH HAYKOBO-MEeAAroriyHmx rnpaLuiBHUKIB, SKi 3a6e3rneyyoTb peasli3aLlio
OCBITHIX MporpamM 3a crieyiasibHicTio «Qis1o/10ris», O BUKOPUCTOBYETbCS
GaKy/ZIbTETOM  YKPQIHCbKOI  MOBM  TQ  7iTepatypu  iMeHi . . KBiTKu-
OCHOB'gHeHKa.

lNopiBHAHHS MNPOBOAMIOCS 34 [AOMNOMOIro nNegaroridHMx MpumMoMiB T1a
BiAnoBiAHOI no3aayamMTopHOI poboTn. 3’aCOBAHO, 1O 6GibLIICTb CTYAEHTIB-
dinonorie (90 oci6) OCBITHbO-KBAIGPIKALINMHOIrO pIiBHA «b6aKa/s1aBpP», 34
OCBITHIMW MpOrpamMu  CripaMyBaHHS  «Diflonoria»  yKpPQiHCbKOro MOBHO-
nirepatypHoro ¢akynbtety iMeHi . O. KBITKM-OCHOB'SHEHKA TA GAKy/IbTETY
IHO3eMHOI ¢ifnonorii 3HaxXo4aTbCa HA cepeaHbOMY PIBHI PO3BUTKY LINMGOPOBOI
KoMneTeHLii nepen BUBYEHHSM MoAy /s «3aCcobu LINGPOBOro HaABYQHHS».

Pe3ynbTaTtuv OC/1iOXKEHHS MOKA3A/1M, O Ki/IbKICTb CTYAEHTIB HQ cepeaHbOMY
PIBHI KOMYHIKQLUIi i B3aemondii B LUNGOPOBOMY CyCrifibCTBI 3MEHLLUNIACH, HA

educationalchallenges.org.ua 197


http://educationalchallenges.org.ua/
https://doi.org/10.31110/2413-1571-2018-016-2-001
https://www.udir.no/globalassets/filer/in-english/pfdk_framework_en_low2.pdf
https://dspace.hnpu.edu.ua/handle/123456789/7247
https://doi.org/10.34142/23128046.2021.51.06

. EDUCATIONAL [
Educational Challenges, Vol. 27, Issue 2 ISSN: 2709-7986 Bl CHALLENGES

6Qa30BOMY pPiBHI BOHQ MOBHICTIO BiACYTHS, Q HQ BUCOKOMY — 3p0OC/1a. HaBegeHo
OTPUMMAQAHI TQ MOPIBHAHI Pe3y/IbTATK MiC/S BUBYEHHS MOAY/IS TA MPOBEAEHHS
no3aayanTOpPHMX 3axoaiB: Ha 17% 3pOC/ia KiflbKICTb CTYAEHTIB 3 BUCOKUM
piBHEM BOJ/IOAIHHA KOMIM'IOTEPHOK MPAMOTHICTIO, HA 15% — 3MeHLInIacsa Ha
cepeaHboOMYy piBHI. HaBegeHo AAHI rNpo piBHI iIHGOPMALIVHOI IPAMOTHOCTI TQ
BMIHHSA MpauoBaATh 3 UMGPOBUMKM AAHUMU. Pe3ynbTaTv CBig4aTh Mpo
eQpeKTMBHICTb NPONOHOBAHOIrO MOAY/IS TA MPOBEAEHMX 30X0AIB.

BucHoBKKN. Bu3Ha4yeHO 3Qcagum PO3BUTKY LUMGPOBOI KommieTeHuin. Lle
MOTMBALIG TQ YCBIAOMJ/IEHHS 3HQYYLLOCTI LNGPPOBOI KOMMAETEHTHOCTI BCiMQ
CTyAeHTaMU 3 PI3HUX MNpPeaMETIB;, HQASBHICTb TexHiYHuMX 3acobiB |
6E3KOLLITOBHOIO LMPPOBOro KOHTEHTY 3 I[HTep@ericomM piaHOK MOBOKO.
OKpeceHo nepcreKTnBM MoAAIbLLUNX AOC/TIOXKEHb.

KJTIOYOBI CNOBA: yumgpoBizauis, UndpoBA KOMMETEHTHICTb, 3MilUAHE HABYAHHS,
MigroToBKA BUK/IQAQYIB, CTYAEHTM-GII0/10rM.
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ABSTRACT

The article is devoted to actual problem of today's pedagogical theory: the
new functions of educators in the conditions of martial law. Based on a
reviewof foreign and native sources, the generalization of experience in
Ukraine and beyond, the authors achieve the purpose. The purpose is to
define the new functions of educators in the conditions of martial law and to
fill in the existing ones with new content. The research is based on
competence, activity, environmental, socio-pedagogical, safety approaches.

Methodology. The research is based on competence, activity, environmental,
socio-pedagogical, safety scientific approaches. Research methods are:
theoretical analysis of sources, generalization, observation, conversations,
establishment of cause and effect relationships. The materials of the research
were domestic and foreign works on education methodology, safety in
education, our experience of teaching at teacher training programs.

Results. \We observe an increase in the functions of educators under martial
law. It is logical to add to the traditional functions of the school principal:
security function, organization of social support and assistance; social
adaptation; personnel management and implementation of a sustainable
personnel policy in institution of general secondary education; preventive
function, the function of cohesion an dunity of the school team and the
population in the community; national-patriotic;, organizational; financial
management in institution of general secondary education; informative.
Teachers in the conditions of martial law were also faced with the need to
perform the following new functions: socio-pedagogical (helping children to
solve problems of socialization in conditions of martial law, family distance);
social adaptation and integration of families with children in the conditions
of the host community; social prevention of negative phenomena in the
educational environment; information about resources to help in the
community; social support and assistance to families with children in the
conditions of an educational institution — a temporary shelter for families;
pre-medicalcare; promotion of national security through increased attention
to national-patriotic education.

Conclusions. Our research shows that all teaching staff of educational
institutions and their principals in the conditions of martial law begins to
perform additional functions and new tasks due to the peculiarities of the
martial law in education and new threats to children and all other
participants of the educational process, requirements to ensure national
security. It requires updating the list and expanding the content of educators’
functions under martial law. That is why these questions should be included
in the professional standards of the principal and the teacher of the
institution of general secondary education, in educational programs of
various levels, which will be the prospects of our further research.

KEYWORDS: Martial Law, Professional Standards, Functions, Security, Right to
Education, National Education.
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INTRODUCTION

Today, teachers and principals of
educational institutions work in conditions
of martial law, mass displacement of
adults and children, including those who
went abroad, while there are no safe
places in Ukraine. In the modern
professional standards of secondary
school teachers and principals, there are
no issues of working in conditions of
martial law, accordingly, all teachers and
principals of secondary schools are
prepared to work in peaceful conditions,
(Prykhodko et al., 2019; Prykhodko et al,
2020). This requires clarifying the
professional functions of educators in
accordance with the times, adding to the
standards.

Existing studies reveal the issue of teacher
training for work in the New Ukrainian
School (Prokopenko, 2020), related to the
implementation of the competency
approach in the higher education system
of Ukraine (Trubavina, & Zolotukhina, 2019).
These research papers emphasize the
work of a teacher and educational
manager according to professional
standards for peace time. There are no
Ukrainian studies and recommendations
regarding the safety of the educational
process in the conditions of martial law.
Although there are some foreign studies
of the problem of education in conflict
conditions (Kryminalnyy kodeks Ukrayiny,
20071; The World Bank Group n.d.;, Global
Education Monitoring .., n.d., Levchenko et
al., 2015; UNICEF. Regional Office ..., 2007;
Helping Hands at ..., n.d.).

But they do not apply to education in
conditions of large-scale aggression. Until
that time, educators studied labor and civil
protection in peace time conditions.
Today, education has different realities,
the war is a different weapon, education
continues in the conditions of hostilities,
some children study in Ukraine, some - in

remotely intemporarily occupied
territories, some —abroad. And thisisin the
same class.

Teachers are also in different parts of the
country and abroad. There are many
guestions regarding the organization of
education, training and upbringing, they
are extremely important for there
construction of Ukraine and its future.The
few existing studies are devoted to socio-
pedagogical and psychological work with
families with children in conditions of
military  conflict  (Global Education
Monitoring, n.d.; Levchenko et al, 2015;
UNICEF. Regional Office ..., 2007), but not
in conditions where 8.8 million people are
internally displaced and schools have
become shelters for families with children,
social assistance centers in communities.

Today, under martial law, education issues
are subordinated to military-civilian
administrations for reasons of safety for all
participants in the educational process.
This imposes new professional duties on
all participants of the educational process.
How to implement them and what exactly
needs to be done, educators today know a
little. This is evidenced by our own lectures
and communication with educators at
teacher training courses.

At the same time, teachers are responsible
for the life and health of children. The
Criminal Code of Ukraine (Kryminalnyy
kodeks Ukrayiny, 2001) contains Article 137
“Improper fulfillment of duties regarding
the protection of children's life and
health”. In accordance with paragraph 1 of
the specified article “Failure or improper
performance of professional or official
duties to protect the life and health of
minors as a result of negligent or
dishonest treatment of them, if this
caused significant damage to the health of
the victim, is punishable by a fine of up to
fifty non-taxable minimum incomes of
citizens or public works for a period of up
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to two hundred and forty hours, or
deprivation of the right to hold certain
positions or engage in certain activities for
a period of up to three years”.

Paragraph 2 of this article tells that “..the
same actions, if they caused the death of a
minor or other serious consequences, are
punishable by restriction of liberty for a
term of up to four years or deprivation of
liberty for a term of up to three years, with
deprivation of the right to hold certain
positions or engage in certain activities for
a term of up to three years or less”.

Thus, we urgently need to train the
administration of educational institutions
and teaching staff to create conditions for
the safety of children in education in the
conditions of martial law today. Also, in
order to improve the situation of people,
pedagogical workers provide information
about resources and opportunities for
help in the community, which people can
use to improve their situation. In general,
the range of functions of pedagogical
workers in war conditions is much wider,
which will be discussed further in the
article.

Educators have new functions, and they
need to be defined and described, since
the professional standards of teachers and
heads of educational institutions do not
take war into account, relate only to
peacetime, and thereby make it
impossible to prepare these specialists for
work in wartime conditions. There have
been no studies on these issues in the
theory of pedagogy yet.

Therefore, the purpose of the article is to
determine the new functions of educators
in the conditions of martial law and to fill
them with content.

pedagogical, safety scientific approaches.
Research methods are: theoretical analysis
of sources, generalization, observation,
conversations, establishment of cause and
effect relationships. The materials of the
research were domestic and foreign works
on education methodology, safety in
education, our experience of teaching at
teacher training programs.

RESULTS

According to the Law of Ukraine “On the
Legal Regime of Wartime” (Zakon
Ukrayiny «Pro pravowvyy ..., 2015), martial
law is a special legal regime that is
introduced in Ukraine or in some of its
localities in the event of armed aggression
or threat of attack, danger to the state
independence of Ukraine, its territorial
integrity and provides for the provision to
the relevant state authorities, military
command and local self-government
bodies, the powers necessary to avert the
threat and ensure national security, as well
as the temporary, threat-induced,
restriction of the constitutional rights and
freedoms of a person and citizen, the
rights and legal interests of legal entities,
with an indication of the period of the
serestrictions’ validity.

There are the following measures of the
legal regime of martial law may be applied
in the country and regions:

1. To introduce labor obligation for able-
bodied persons who are not involved in
work in the defense sphere and the sphere
of ensuring the vital activities of the
population and who are not reserved for
enterprises, institutions and organizations
for the period of mobilization and wartime.

2. Use the capacities and labor resources
of enterprises, institutions and
organizations of all forms of ownership for
the needs of defense, change their mode
of operation, carry out other changes in
production activity, as well as working

METHODOLOGY

The research is based on competence,
activity, environmental, socio-
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conditions in accordance with Ilabor
legislation.

3. To seize property necessary for
defense needs for temporary use;

including transport, equipment, etc.

4. To establish protection of important
objects of the national economy of
Ukraine, which ensure the population’s
vital activities.

5. Tointroduce a curfew.

6. Establish a special entry and exit
regime, limit the freedom of movement of
citizens, foreigners and stateless persons,
as well as the movement of vehicles.

7. To check citizens' documents, and if
necessary, conduct an inspection of
things, vehicles, luggage and cargo, office
premises and citizens' homes, with the
exception of the restrictions established
by the Constitution of Ukraine.

8. In accordance with the procedure
established by the Constitution and laws
of Ukraine, raise the issue of banning the
activity of political parties, public
organizations, if it threatens the
sovereignty, national security of Ukraine,
its state independence and territorial
integrity, and the lives of citizens.

9. To monitor the work of
communication enterprises, printing
enterprises, publishing houses, television
and radio organizations, theatre, concert
and entertainment and other enterprises,
institutions and cultural organizations.

10. In case of violation of the requirements
or non-fulfillment of measures of the legal
regime of martial law, seize radio
equipment, television, video and audio
equipment, computers, as well as, if
necessary, other technical means of
communication from enterprises,
institutions and organizations of all forms

of ownership, and technical means of
communication.

1. To prohibit trade in weapons, powerful
chemical and poisonous substances, as
well as alcoholic beverages and
substances produced on an alcohol basis.

12. To confiscate fire arms and
ammunition, melee weapons from
citizens, as well as educational and military
equipment, explosives, radio active
substances and materials, potent
chemical and poisonous substances from
enterprises, institutions and organizations.

13. To prohibit conscripts and conscripts
from changing their place of residence
without the knowledge of the military
command.

14. To establish for individuals and legal
entities the military housing obligation for
the quartering of military personnel and
the accommodation of military units, units
and institutions.

15. To establish the procedure for the use
of storage facilities, buildings and other
objects for the protection of the
population, as well as for meeting defense
needs.

16. To carry out the evacuation of the
population from places and areas that are
dangerous for habitation, as well as
enterprises, institutions, organizations and
material values that have important state,
economic and cultural significance.

17. To introduce, if necessary, a
standardized provision of the population
with basic food and non-food products,
medicines.

18. To remove from the positions of heads
of state enterprises, institutions and
organizations for improper performance
of their duties, appoint acting heads of
mentioned enterprises, institutions and
organizations.
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19. For cibly alienate or seize property
from legal entities and individuals for
defense purposes.

Thus, in education under martial law, there
is also a certain limitation of the rights of
participants in the educational process,
which is due to the threat to their life and
health from the aggressor, as well as the
need to comply with certain restrictions
and requirements of legislative acts in the
interests of ensuring national security.
Consequently, educators begin to perform
functions related to the safety of all
participants of the educational process
and in the interests of ensuring national
security, which was not the case before.

Children have the right to safe conditions
in education. Thus, in the Law "“On
Education” (Zakon Ukrayiny «Pro ..., 2017)
in Article 53 it is stated that “Educators
have the right to: freedom of creative,
sports, recreational, cultural, educational,
scientific and scientific and technical
activities, etc.; safe and harmless
conditions of study, maintenance and
work; protection during the educational
process from humiliation of honor and
dignity, any form of violence and
exploitation, discrimination on any
grounds, propaganda and agitation that
harm the health of the student of
education”.

Clause 3 of this Law states that “Educators
are obliged to: respect the dignity, rights,
freedoms and legitimate interests of all
participants in the educational process,
adhere to ethical standards; to treat one's
own health, the health of others, and the
environment responsibly and carefully”.
But the Law also does not directly
prescribe the rights of the child in the
conditions of martial law, including the
right to physical security. This is the
responsibility of educators today, who

environment, both digital and real, for the
continuation of children's education.

The gquestion remains undefined: how can
today's pedagogical workers fulfill the task
of education, children safety and
development under fire, in conditions of
displacement, occupation, evacuation,
stress, psychological trauma, loss? For this,
they need training in new functions and
the definition of these functions, their
differentiation  between  pedagogical
workers and education principals, the
distribution of responsibilities within the
educational institution, methodical and
psychological support, and even constant
support and supervision from the
education departments and regional
institutes of professional development,
improvement  of  the professional
standards of the institution of general
secondary education principal and / or
teacher.

It should be noted that according to the
current legislation on education, teaching
staff are obliged to “form in students a
desire for mutual understanding, peace,
and harmony between all peoples, ethnic,
national, religious groups;, to protect
students during the educational process
from any form of physical and mental
violence, humiliation of honorand dignity,
discrimination on any grounds,
propaganda and agitation that harm the
health of the student, to prevent their use
by them and other persons on the territory
educational institutions of alcoholic
beverages, narcotics, and other harmful
habits” (Zakon Ukrayiny «Pro ..., 1992).

That is, we are talking about the
prevention of the culture of war, negative
habits and phenomena in the educational
environment, the formation of a culture of
peace in conditions of war, universal
human values and respect for human

have to create a safe educational rights. The School Safety Declaration
(Ministry of Education .., 2021) draws
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attention to this, which educators,
unfortunately, do not know and do not
implement in the education system yet. It
has only been implemented
experimentally since 2019 in some schools
of Ukraine.

Meanwhile, programs on the discipline

“Labor Protection of  Pedagogical
Workers” of institutions of higher
pedagogical education of leading

institutions that prepare teachers for work
have not yet introduced new topics
related to the war into the syllabi.
Educational programs for the training of
education managers in Kharkiv and other
cities also do not yet have educational
disciplines related to martial law. While, for
example, Ternopil Regional Communal
Institute of Postgraduate Pedagogical
Education has many topics on the
implementation of wartime education to
improve the qualifications of teachers, it is
not a matter of child safety and social
support for families.

It should be noted that today the Law of
Ukraine “On Education” is supplemented
by Article 57-1, which establishes state
guarantees for participants in the
educational process in conditions of
martial law, state of emergency or state of
emergency (special period). The special
period is the period that begins from the
moment of the announcement of the
decision on mobilization (except for the
targeted one) or its delivery to the
executors regarding covert mobilization or
from the moment of the introduction of
martial law in Ukraine or in some of its
localities and covers the time of
mobilization, wartime and partially the
reconstruction period after the end of
hostilities (Zakon Ukrayiny «Pro oboronu ...,
1991).

Education seekers, employees of
educational institutions,  educational
institutions, scientific institutions,

regardless of their place of residence/stay
during a special period, are guaranteed:
the organization of the educational
process in a remote form or any other form
that is the safest; preservation of the place
of work, average earnings, payment of
stipend and other payments provided for
by law; place of residence (boarding house,
dormitory, etc.) and provision of food (if
necessary). This norm applies, in particular,
to those who were forced to change their
place of residence/residence, left their
workplace, place of study (Zakon Ukrayiny
«Pro ..., 2017).

Decisions regarding the provision of
appropriate guarantees, the creation of a

safe educational environment, the
organization of education and the
implementation of the educational

processin a special period are taken within
the limits of their competence: executive
power bodies, military command bodies,
military, military-civilian administrations
and local self-government bodies, their
representatives, officials persons
(managers, heads, chiefs), management
bodies (structural divisions) in the field of

education; educational institutions,
educational institutions, scientific
institutions, their founders; public

associations, charitable organizations and
individuals who carry out charitable
(volunteer) activities (Zakon Ukrayiny «Pro
.y 2017).

The Ministry of Education and Science of
Ukraine in a special period provides
regulatory and legal support for the
functioning of the education and science
system; issues orders on the creation of a
safe educational environment, the
organization of education, the educational
process, and other issues in the field of
education and science that are not
regulated by law in the conditions of a
special period. Such orders are valid only
during the validity of a special period, are
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not regulatory acts and are subject to state
registration only if they concern the rights,
freedoms, legal interests and obligations
of citizens and legal entities (Zakon
Ukrayiny «Pro ..., 2017).

The State Service for the Quality of
Education in accordance with its powers
and within the limits of its competence:
analyzes the activities of local executive
bodies, local self-government bodies, and
their structural subdivisions on education
issues; submits to the Minister of
Education and Science proposals for
ensuring the formation of state policy in
the field of education (Zakon Ukrayiny
«Pro ..., 2017).

Thus, the flexibility of work in educational
institutions and opportunities to realize
the child's right to education, and
pedagogical workers' right to work, are
today enshrined in law. The safety function
is directly prescribed and applies to all
teaching staff. It should be noted that
security is a state in which nothing and no
one threatens anyone, for any reason; at
the same time, it is the activity of people,
society, the state, and the world
community of peoples to identify, prevent,
weaken, eliminate, and avert a threat
capable of losing them, destroying
material and spiritual values, and
hindering their progressive development.
The availability of security is a necessary
condition and one of the main reasons for
the viability of a person, society, state and
the world community.

In education, noone cancels child-
centrism, adopted as a reference point of
education in Ukraine, in the conditions of
war, which today requires a special
attention to the safety of children,
realization of their right to education,
creation of conditions for comprehensive
upbringing, education, socialization and
development. People-centeredness,
which is researched and promoted by

Vasyl Kremen, the President of National
Academy of Pedagogical Sciences of
Ukraine, means paying attention to other
participants in the educational process,
who are all equal under the legislation on
education.

We emphasize the safety of pedagogical
and scientific-pedagogical workers, and
parents of children. The well-being of
children and young people depends on
their state of  health (physical,
socialandmentalwell-being). In a war
situation, when the majority of the
population is confused and does not know
how to act regarding their own safety, the
leadership role of teachers increases.

In particular, in order to ensure the
strategic management of the
development of an institution of general
secondary education in the conditions of
war, it can be said that the school director
must have such professional
competences as: the ability to be guided in
managerial activities by regulatory and
legal documents in the field of education;
the ability to design and develop
documents related to the management of
an educational institution, which even the
Ministry of Education and Science
develops for the period while martial law is
ineffect.

That is, awareness of the dangers in the
community and the region in terms of
safety affects the strategic management
of Ministry of Education and Science,
which requires knowledge of the School
Safety Declaration (Ministry of Education
.., 2021). There is an opportunity to teach
and learn in war conditions today even
from abroad. So, we see an increase in the
professional functions (security,
socialsupportandassistance, information,
etc) of pedagogical workers and new
working conditions in war time.
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It should be noted that martial law is also
aimed at national security, not only at the
safety of participants in the educational
process. And today, educators do not
know this issue at all, as well as their role in
contributing to national security. National
security functions through a system of
various relations between a person and
society, between a citizen and the state,
between society and the state, between
different states.

National security is the state of internal
and interstate relations, which determines
the effectiveness of the system of state,
legal and social guarantees of human and
citizen rights and freedoms, basic values
and interests of society and the sovereign
state against internal and external threats.
Including guarantees of the realization of
the right to education for children in
Ukraine under martial law and abroad.

The main objects of national security are: a
person and a citizen - their constitutional
rights and freedoms; society — its spiritual,

moral and ethical, cultural, historical,
intellectual and material values,
informational and environmental

environment and natural resources; the
state —its constitutional order, sovereignty,
territorial integrity and inviolability; the
nation and other national communities, its
identity and factors of self-development;
social communities, their functional roles
and development factors; nature, the
natural environment - its immediate
condition.

Thus, ensuring the education of children,
their safety, national-patriotic upbringing
in the spirit of victory and restoration,
development of Ukraine, the return of
children and their mothers from abroad is
a contribution to national security by the
forces of pedagogical workers in the
conditions of martial law.

Today, the ideas of Ukrainian centrism and
national unity, national dignity, and a clear
awareness of the historical role and
purpose of the nation are becoming more
relevant in Ukraine. The geopolitical
position of Ukraine on the border of two
great civilization spaces - European and
Eurasian was and is one of the
determining factors of its historical and
political fate. Geographically, Ukraine has
always been and remains a Central
European state.

Historically and politically, for a long
period, most of the territory of Ukraine was
under the influence of the Euro-Asian
socio-cultural tradition, being part of the
Russian, then the Soviet Empire. The
national mentality turned out to be split,
accordingly, there were no unified
geopolitical priorities, national interests,
and unified national strategy. All this led to
the current difficulties of Ukraine
becoming a Eurasian state.

However, a clear definition of geopolitical
priorities, consolidation of the main
national interests in the mass
consciousness is one of the most
important prerequisites for the stable
development of every modern state.
Today, our state and the nation of
Ukrainians have decided on them, the
political and legal prerequisites for the
functioning of education during the
period of martial law were quickly created,
they affected the professional functions of
all educators, national consciousness and,
accordingly, should affect the national
upbringing of children and youth.

This is one of the aspects of updating the
content of the functions of educators in
wartime - an emphasis on national and
patriotic education. The nation is not a
fleeting value, but a modern form of self-
organization of society, thanks to which
the universal human rights of various
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ethnic, cultural minorities, and economic
communities acquire a concrete meaning.

Combining the ethnic identity and the
economic universality of social life, the
nation does not allow the former to turn
into an archaic community of the
fundamentalist or racially — Nazi type, and
the latter into communism or
cosmopolitan nationalism, which destroys
any cultural identity. Therefore, it is the
national-patriotic upbringing in the
education system that is today a factor in
the movement towards victory and
restoration of human rights in full.

This is evidenced by our research on the
social well-being of students of displaced
higher education institutions (on the
example of LNU named after Taras
Shevchenko), which proves that evenif the
basic needs of students from among
internally displaced persons are slightly
met, with the available social support from
higher education institutions, national
education itself is the factor that most
contributes to the formation of a sense of
social well-being among students.
Students feel that they are among their
own, they have all kinds of support and
this is greater than material goods
(Trubavina, et al. 2021). Therefore, the
function of social support for internally
displaced persons and the function of
national-patriotic education are
interrelated for educators in the
conditions of martial law.

It should be noted that today, in addition
to the mass media, the leadership role in
the community, microenvironment,
should be played by the heads of
educational institutions and pedagogical
workers who have constant connections
with the parents of children due to the
performance of their duties as class
teachers and daily communication with
children. Enlightenment, clarification of
rights and opportunities, information

about resources, community cohesion,
patriotic upbringing of children in new
conditions, social adaptation to new living
conditions and the region (for internally
displaced persons) — new functions of
teachers and heads of educational
institutions in wartime conditions.

Many of the population received
psychological injuries, their occupiers
were "released" from their homes, jobs,
and property, many schools were
destroyed, children became orphans,
injured, which became a huge stress and
the cause of other psychological injuries
for adults and children. This increases the
role of pedagogical workers in the
organization of assistance to citizens. So, in
addition to security, there is a question
about the organization of assistance and
social support. That is, the leadership
function has an update in terms of
content.

The professional standard of the director
of a general secondary education
institution mentions the need for the
ability to manage changes, make and
make decisions based on the assessment
of existing alternatives and risks. They are
responsible for the lives of children and
teaching staff. Therefore, competence in
decision-making under martial law is
required. If the decision-making methods
are well-known (collective and individual,
mathematical, etc.), then the criteria for
their decision-making have peculiarities
today. The most important criterion today
is the life, health and safety of children and
other participants in the educational
process. Then —the right to education.

The function of ensuring the quality of the
educational process in conditions of war is
also not covered in this standard. To some
extent, this issue is resolved by the Law of
Ukraine "On Education" (Zakon Ukrayiny
«Pro ..., 2017), Article 57-1. But how to do it
in detail is not written anywhere in the
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regulatory documents. To ensure network
and partnership interaction as a function
of a schooldirector, competencies that can
be useful in war conditions are needed,
namely: leadership and emotional-ethical.
The work of the teaching staff in war time
and the situation, psychological climate in
the educational institution depend on
them. The school director is an example for
teachers.

Therefore, how to behave, what example
to set with one's behavior — today's issues
are countering the enemy, ensuring
victory, and equipping the team for work
in new difficult conditions. The question
arises about the rules of conduct of the
administration and teaching staff of the
institution of general secondary education
in the conditions of war. Like a code of
ethics or standards and norms of behavior.
Today, individual schools have adopted
their own codes of ethics for teachers,
class leaders, and teaching staff.

But they do not take into account the
conditions of war. As a rule, these codes
include a list of values, norms of behavior,
requirements for personal and
professional qualities of a Ukrainian
teacher, peculiarities of his behavior in
various professional situations.Their focus
on the patriotism of the teacher in all these
documents and on child-centrism,
interaction with parents in the interests of
the child is valuable.

It should be noted that the humanism of
the teacher in the war is the main principle
of his activity. Humanism traditionally
means in an educational institution:
attention to the needs of the child and the
priority of his interests, respect for the
child in combination with demands on
him, the more demands, the more we
respect the child - according to AS.
Makarenko.

But the demands placed on childrenin the
conditions of psychological trauma raise
guestions - how to fulfill the standard of
education, how to organize training,
communicate with children when sheisin
or out of shelling, is silent or cries because
the child has seen death and destruction.
Questions arise about teachers' attention
to the child's inner world, an individual
approach to it, empathy and compassion
in combination with the creation of
conditions for education and ensuring the
guality of education.

Therefore, it is necessary to have
knowledge for the school director and

recommendations for teachers in the
educational institution regarding the
behavior and communication with

children and their parents, the closest
social environment regarding the
establishment of trusting and humane
relations with them as a condition for
realizing the right to education and
development of a child in war.

The function of the school director to
ensure a safe and healthy educational
environment is connected with the need
for the school director to possess health-
preserving and inclusive competencies.
They include functions that were not the
subject of attention before - the security of
the digital educational environment, the
organization of  pre-medical care,
prevention of physical, property and moral
harm to the participants of the
educational process, etc.

Also, safety involves the creation of a safe
educational environment in an
educational institution, the formation of a
safety culture among all participants in
the educational process, the provision of
safety design in the institution, and the
identification of real dangers in a specific
community and institution. The special
needs of children are mentioned in the
inclusive competence, but traditionally
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they are considered only as the needs of
children with disabilities and disabilities.
While today, children of internally
displaced persons, children in combat
zones, children of soldiers, etc., have
special needs. And the issues of their
integration and social adaptation to the
conditions of martial law and in the
community (for internally displaced
persons) are new for the teacher.

Separately, it should be said about
personnel management in education.
Today, the director of the school, in

connection with the acquisition of
autonomy of institution of general
secondary education, has the right to
recruit both technical staff and teaching
staff. But there are no criteria for selecting
people. Wartime imposes the issue of
decision-making on dismissal for
collaborationism or suspension of labor
relations. This is a matter of personnel
security and national security today, given
the role of educators in the information
war. There is also a question about the
selection of personnel, their career growth
as a work system. This requires personnel
management in the Armed Forces as a
separate function in wartime and
peacetime, taking into account the
specifics of each.

There are separate financial and economic
issues such as the preservation of school
property, the educational base and their
multiplication and development, the
performance of various outsourcing works
for internally displaced persons (school
security, repairs, Internet, etc.). We also
refer here to the issues of organizing
children's meals, pre-medical care, etc.
What requires the financial competence
of the head of institution of general
secondary education.

Based on what has been said, we can talk
about the increase in the functions of
educators in the conditions of martial law

as a result of the increase in workload, the
expansion of the scope of work and its
directions, the appearance of new objects
of work. Therefore, it is logical to add to the
traditional functions of the school director
as an education manager today in the
conditions of martial law:

— Safety function as the creation of
conditions to preserve the life and health
of all participants in the educational
process;

— Organization of social support and
assistance to families with children in the
community to meet their basic needs;

— Social adaptation of internally
displaced persons to the host community,
all to education in martial law conditions;

— Personnel Mmanagement and
implementation of a sustainable
personnel policy in internally displaced
persons;

— Preventive function as prevention and
limitation of conditions and factors that
prevent the realization of children's rights,
their freedoms and legitimate interests;
prevention of bullying, cruelty, violence,
culture and philosophy of war,

— The function of rallying and unifying
the school team and the population in the
community for the sake of victory, helping
the front, overcoming possible adaptation
disorders in internally displaced persons,
socialization of children and families in the
host community, enlightenment about
values and customs in the host
community;

— National-patriotic as an example of
own leadership competence;

— Organizational regarding the team's
work in new conditions, pre-medical care,
safety of the digital educational
environment;
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— Financial management in institution
of general secondary education;

— Informational as learning models of
behavior in war conditions that save lives
and contribute to victory; informing about

possible community  services and
resources to help internally displaced
persons and families with children,

humanitarian aid, etc.

Teachers in the conditions of martial law
were also faced with the need to perform
the following new functions:

— Social-pedagogical (helping children to
solve socialization problems in the
conditions of martial law, family distance);

— Social adaptation and integration of

families with children in the host
community;
— Social prevention of negative

phenomena in the educational

environment;

— Information about resources for help in
the community;

— Social support and assistance to
families with children in the conditions of
an educational institution - a temporary
shelter for families;

— Pre-medical care;

— Promotion of national security through

increased attention to national and
patriotic education.
As stated in the manual on socio-

pedagogical and psychological assistance
to families with children in conditions of
military conflict (Levchenko et al, 2015),
employees of the psychological service of

educational institutions should pay
attention to the following when
organizing activities:

— creation of a favorable social and

psychological climate in the educational
institution and optimization of the content

and forms of psychological education of
pedagogical workers and parents;

—  prevention of secondary
traumatization of the participants of the
educational process by their actions or
inaction and, if necessary, redirecting
children, parents and teachers to other
specialists (psychotherapist, neurologist
and others);

— application of intersectoral interaction
and a multidisciplinary approach to
solving problems that arise (if necessary,
contact health care facilities and
institutions, units of the Emergency
Service, etc. with a proposal for
cooperation and coordination in the
provision of psychological assistance to
those who need it);

— involvement of highly qualified
specialists, practical psychologists, social
educators, psychotherapists,
psychological-medical-pedagogical
commission consultants in the provision
of psychological assistance;

— organization for those who work
directly with the victims: a) psychological

and professional supervision; b)
methodical support in the form of
booklets, methodical developments,

conducting educational seminars and
seminars on exchange of experience; ¢)

material assistance in the form of
necessary accessories and office
equipment;

— making corrections to the work plans
of all employees of the psychological
service who are involved in providing
assistance to the victims.

DISCUSSION

The issue of safety in education today is
important in the context of sustainable
development of society, continuity of
education, ensuring the realization of the
right to education, as foreign sources say
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(The World Bank Group, n.d; Global
Education Monitoring .., n.d. UNICEF.
Regional Office ..., 2007; Conflict Sensitivity
and .., 2016). But the issue of children’s
education in the conditions of large-scale
aggression was not the subject of research
and generalization of experience, it did not
exist at all.

Therefore, it was the generalization of the
experience of the problem in Ukraine
through the observation of the work of the
institution of general secondary education
that made it possible to highlight the new
functions of the principal and the teacher
of general secondary education institution
in the conditions of martial law in a large-
scale war, rather than a local conflict. This
is a unique first experience in the world.

But at the same time, we took into
account such experience as the one that
became the basis for a general
understanding of the need for education
in war. Therefore, education in the
conditions of martial law in Ukraine takes
this experience into account and develops
it, which requires a review of professional

standards and an update of programs for
improving the qualifications of teachers of

special educational institutions and
directors of special educational
institutions, changes in educational

programs of various levels.
CONCLUSIONS

Our research shows, that all teaching staff
of educational institutions and their
principals in the conditions of martial law
begin to perform additional functions and
new tasks due to the peculiarities of the
martial law in education and new threats
to children and include the participants in
the educational process, requirements to
ensure national security. It requires
updating the list and expanding the
content of the functions of educators
under martial law. That is why these
guestions should be included in the
professional standards of the principal and
the teacher of the institution of general
secondary education, in educational
programs of various levels, which will be
the prospects of our further research.
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AHOTALIA / ABSTRACT [in Ukrainian]:

OBI'PYHTYBAHHS HOBUX MPO®ECIMHUX ®YHKLIIN OCBITHH B
YMOBAX BOEHHOIO CTAHY

CTaTtTg npucBs4YeHa aKTyQsibHIV MpobaemMi rnegaroriyHoi Teopii cborogeHHs —
HOBUM PYHKLISIM OCBITAH B yYMOBAX BOEHHOIO CTAHY. ABTOPW HQ OCHOBI Or714y
3AKOPAOHHUX | BITYHUIHAHUX OXKEPESI, y3arasibHeHHS AOCBiAY B YKPAiHI i mo3a
i Mexxamm gocararTb MeTyv. MeTd — BU3HQYUTKM HOBI QYHKLIIT OCBITSIH B YMOBQAX
BOEHHOIMO CTAHY | HAMOBHUTK ICHYHOHYI HOBMM 3MICTOM. B OCHOBI JOC/IXKEHHS
eXKATb  KOMMAETEHTHICHMYW,  AIS/IbHICHUY, CcepenoBULLHMM,  COLIA/IbHO-
rnegaroriyHumm, 6e3neKoBmit HQyKoBI Miaxoam.

MeTtopgonorisa. [JocnigxeHHs 6a3yETbCH HQ KOMMETEHTHICHOMY, AiF/1bHICHOMY,
€KO/10rYyHOMY, coLiQ/ibHO-Mea4aroriyHomMy, HAyKOBO-OXOPOHHOMY [MiAXOA4aX.
MeTooamm AOC/IMKEHHS €. TEOPETUYHUM QHQA/II3 AXKepes, Y3aras/bHEeHHS,
CroCTepeXXeHHs, 6ecian, BCTAQHOB/IEHHS MNPUYMHHO-HACTAKOBUX 3B'A3KIB.
MarTepianm AOCNIMKEHHS: BITYN3HSHI TAQ 3APYODKHI PO3BIAKM 3 METOAMKU
HAQBYQHHS, 6€3reKu B OCBITI, 0COOUCTMY AOCBIA BUKIAAAQHHS HQ MporpamMax
nigBMLLIEHHS KBA/TIQIKALT BUNTESIB.

Pe3synbrarn. Crioctepiraemo 36ibLIeHHS Q@YHKLUIM OCBITAH B YMOBAX
BOEHHOIMO CTAHY. [o TpaauuinHWX QOYHKUIM ANPEKTOPA LWKOIN JIOMYHO
aonatm.6e3neKkoBy QYHKLItO, OpPraHi3aLlii couianbHOI MiATPUMKM | JOMOMOrU;
couiasibHOI aganTalii; KaAPOBOro MeHeOXXMEHTY | peani3alii CTas10i KagpoBOoI
rnonitukm B 33CO; Npo@inaKTudHy GyHKLUIO, QYHKLIK 3rypPTYBAHHS | €AHAHHS
KOMEKTUBY LLIKOSIM | HACENEHHS B [pomMadi, HAUIOHA/IbHO-NATPIOTUYHY;
OPraHi3auiviHy; iHQHCOBOIro MeHemKMeHTY B 33CQO; iHpOpMALLiVIHY.

ByuTteni B yMOBAX BOEHHOIMO CTAHY TAKOXX 3Q3HA/IM HEOOX|AHOCTI BUKOHYBATU
TaKi HOBI QyHKUIi: couiasibHO-NeaaroriyHy (gornomora AiTaM Y BUPILIEHH]
npo6nem couianizauii B YMOBAX BOEHHOIO CTAHY, AMCTAHTHOCTI CiMen);
couianbHOI aganTauii Ta iHTerpauii ciMen 3 giTbMU B YMOBAX MPUMMAKOYOI
rpomaay; couiasnbHOI  MPOQ@INAKTUKIA  HEraTUBHMX HGBULL B OCBITHbOMY
cepenoBuiLi; IHOOPMALIVIHY LWOAO pPecypciB A7 AOMOMOrk B rpomMadi
couianbHOI MIATPUMKMW | AOMOMOr CiM'aM i3 AITbMUK B yMOBAX 3AQK/1QA4Y OCBITU —
TUMYQCOBOIro rpuUTysKy 479 CiMeu, AoMeanYHOi [AO0rnoMor, CripUSHHS
HauioHanbHIin  6e3reui  4yepe3 rocusieHy yBary A0  HALIOHA/IbHO-
MATPIOTMYHOrO BUXOBAHHS.

BUCHOBKWU. 1K CBig4YnTb HQALUe AOC/IAXXEHHS, YyCi MeaqroridyHi rnpauiBHUKM
3aK/1Q4iB OCBITU | iIX KepPIBHUKW B YMOBAX BOEHHOIMO CTAHY [MOYUHAKOTb
BUKOHYBATW  AOAQTKOBI  QYHKUII | HOBI 3QBAAHHS, LO 3YMOBJ/IEHO
0CcOb6/IMBOCTSIMM BOEHHOIO CTAHY B OCBITI | HOBUMM 3Qrpo3amMm 18 AiTev | BCix
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[HLUMX YYACHMKIB OCBITHbOIrO rpoLecy, BUMOramu o 3abe3redyeHHs
HauioHaAsbHOI 6e3rekun. Lle noTpebye OHOBIEHHS MepesiKy i PO3LUMPEHHS
3MICTY QYHKLUIiV OCBITAH B YMOBAX BOEHHOIro CTaHy. Came ToMy Ui MUTAHHS |
MOBUHHI 6yTn BHECEHI B MpogeciviHi cTaHaapTn kepiBHuKka 33CO | BymTens
33CO, B OCBITHI Mporpamu pi3HOro piBHS, Lo | 6yae nepcrnekTmMBamMi1 HALIOro
MoAQ/IbLLIOro AOCIAXKEHHS.

KNMIOYOBI CNNOBA: BOEHH UV CTAH, NPOYeCIiNHI CTAHOAPTH, QYHKLIT KEPIBHMKA 3QKIA4Y
OCBITW, QYHKUII BYMTens, 6e3rneka, rnpaBoO HA OCBITY, HALIOHA/IbHE BMXOBAHHS,
HaUloHAIbHA 6e3rekKa.
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ABSTRACT

Action research has become an integral part of a teaching practitioner’s
professional activity improving the quality of teaching and contributing to
innovations in the educational system. To be able to conduct action research
efficiently, a graduate from a teacher training university should not only
realize the significance of action research for their personal and professional
developoment but also be equipped with the necessary methods and
techniques and have an enquiry stance.

The purpose of the article is to highlight the features of the process of
developing students' research competence while their studying for a
Bachelor's and Master’s degree at the Department of Foreign Philology of
H.S. Skovoroda Kharkiv National Pedagogical University. The described
model appeared as a result of the implementation of the new national
curriculum in methods of teaching English as a foreign language.
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The methodology of the study involves both a critical analysis of the models
of action research currently employed in teacher education and empirical
methods investigating our own daily activities as educators (observation and
the participants’ structured interviews). Structured interviews of 20 student
teachers were taped, transcribed and analysed by the research educators
engaged in the study.

Results. The authors described the principles and stages of developing
students’ research competence at the Department of Foreign Philology of
H.S. Skovoroda Kharkiv National Pedagogical University. The results of the
structured interviews prove the significant role of action research in teacher
education. In the course of their training, the students gradually become
aware of the challenges of action research, ways to overcome them and the
relevance of it for teachers’ professional and personal growth.

Conclusions. The suggested system of developing pre-service teachers’
research competence proved its obvious benefits for educating reflective

CHALLENGES

practitioners able to become agents of change.

KEYWORDS: Action Research, Enquiry Stance, Pre-Service Teacher Education,
Pedagogical Reflection, Research Competence.

INTRODUCTION

Rapid changes in the economic and social
development of modern society,
globalization tendencies in all the spheres
of human life, information boom and
digitization of culture lead to new
challenges in outlining the content and
rethinking the organization of education.
Certain innovations that emphasize
competence approach, student-
centeredness, learning through doing are
being introduced into the modern system
of higher education.

The competence approach to organizing
the educational process and defining the
essence of learning involves a shift from
retranslating knowledge to converging
the process of learning with scientific
research. This results in the acquisition of
practical social experience and mastery of
general and professional competences
needed for responding to future
professional challenges.

The realization of student-centeredness
turns the student into an active subject of
educational activity, who is self-realized in

the process of acquiring knowledge and
developing abilities and skills of its
application, accumulating experience in
formulating goals and choosing ways to
achieve them using self-reflection and
self-assessment.

The idea of "learning through doing" put
forward by an American social philosopher
J. Dewey (1933) envisages combining
mental and practical activities for carrying
out educational, research, creative and
other types of activities, modeling one's
own professional activities, going beyond
traditional solutions, rejecting clichés and
stereotypes.

Competency approach that prevails in the
organization of modern system of higher
education involves the formation of a
range of general and professional
competencies. For  future  foreign
language teachers, these professional
competences include  psychological-
pedagogical, linguistic, and professional-
methodological ones.

is viewed as a
needed by

Research competence
general competence
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specialists of any profession. On the other
hand, it can be considered a component of
psychological-pedagogical, linguistic and
professional-methodological
competences, depending on which field of
their professional activity a teacher
explores.

The purpose of the article is to highlight
the features of the process of developing
students' research competence while
studying for a Bachelor's and Master's
degree at the Department of Foreign
Philology of H.S. Skovoroda Kharkiv
National Pedagogical University. The
described model appeared as a result of
the implementation of the new national
curriculum in methods of teaching
English as a foreign language (Typova..,
2020).

Interpreted generally, the term research
competence denotes the following
abilities of a teacher a) the ability to adopt
a stance of enquiry and to organize one's
work according toit; b) the ability to search
for information and apply the results of
available research in one's teaching
practice; c) the ability to independently
plan and carry out practical research
(Andriessen, 2014).

The methodology of the study involves
both a critical analysis of the models of
action research currently employed in
teacher education and empirical methods
investigating our own daily activities as

educators (observation and the
participants’ structured interviews).
Structured interviews of 20 student

teachers were taped, transcribed and
analysed by the research educators
engaged in the study.

CONTEXT OF THE STUDY

This study was conducted in the context of
the Bachelor's degree programme for
teacher education, namely the one
designed by the Faculty of Foreign

Philology at H.S. Skovoroda Khakiv
National Pedagogical University.
According to it, action research
constitutes a separate module in the
course of Methodology.

Student teachers start their research at
the beginning of the seventh term of their
training programme when they have a
series of sessions and work out their
research plans. Student teachers are free
to choose a topic related to the challenges
in their own school practice.

After that, during their teaching practice
at school, they have a possibility to verify
their hypothesis and find answers to their
research questions. Supervision of student
teacher research takes place mostly at the
university. Discussion and interpretation
of findings take place in the seminars
during the eighth term, at the end of

which  the students make public
presentations of the results of their
research.

THEORETICAL FRAMEWORK

Research competence is viewed as one of
the key competencies of the 21st century.
In the modern world, research
competence becomes one of the integral
features of a successful personality, who
adapts to rapid changes, continuously
self-develops, and finds adequate
responses to the challenges of the post-
information society.

It is worth mentioning that research
competence should be inherent not only
to the scholars who are directly involved in
research activities, but also to all
practitioners who daily analyze real-life
situations of the educational process and
address various issues that arise.

Most educationalists interpret research
competence as an amount of knowledge,
acquired as a result of cognitive activity, a
range of methods and techniques to carry
it out, and certain value orientations,
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motivation and an enquiry stance

(Oolbekkink-Marchand et al, 2022).

Describing the essence and content of
research competence, M.S. Holovan and
V.V.Yatsenko (2012) single out the
following structural components of it:

1) a motivational-axiological component,
which includes a system of professionally
relevant motives for conducting research
activity and conscious appreciation of it;

2) a cognitive component, presented by a
system of scientific knowledge of
professional and interdisciplinary
character and cognitive enquiry skills;

3) a practical component that embraces a
set of adopted research methods and

techniques and skills of their
implementation in teaching;
4) an  evaluation and reflection

component, which is based on systematic
evaluation of one's own achievements,
their comparison with the goals to be
achieved, and the desire for self-
improvement (Holovan, & Yatsenko, 2012).

Nowadays action research has become a
structural part of teacher education
curriculum in many countries (Vaughan, &
Burnaford, 2016). Addressing the
challenges of the modern system of pre-
service teacher education many scholars
view action research as a means to bridge
the existing gap between theoretical
knowledge and practice (Burns, 2009;
Kemmis, 2009; Bissonnette, & Caprino,
2014).

On the one hand, students are not always
aware of the theoretical basis of each
educational activity and experience
difficulties in linking teaching practices to
the corresponding theories (Ax, Ponte, and
Brouwer, 2008). On the other hand, thanks
to action research student teachers are
involved in creating new knowledge,
rather than transmitting what they

already know (Kirkwood, & Christie, 2006;
Leung, 2009).

Educationalists believe that action
research enhances both teacher research
literacy and the reflective and analytical

capabilities of pre-service teachers
(Lattimer, 2012). Cochran-Smith et
al. (2009) claim that by doing action

research, teacher candidates become life-
long learners who ask research questions
and continuously reflect on their teaching
practices.

Along with professional development,
Oolbekkink-Marchand, van der Steen, and
Nijveldt (2014) distinguish two more goals
of action research: school development
resulting in improved classroom practice
of the teacher researchers themselves and
the whole school community, and
constructed new knowledge that can be
shared with others and employed in
different contexts. Thus, by conducting
action research teachers manifest
themselves as agents of change (Ulvik, &
Riese, 2016).

Summarizing the views of researchers and
our own experience of developing
students’' research competence, we can
single out the following basic principles of
organizing this process: step-by-step
progression; continuous development;
cyclic  character; pedagogical and
psychological support; care for students’
interests and inclinations; students’ free
choice of research topics; compliance with
research requirements;, compulsory
fulfillment of the assumed responsibilities;
correlation with the departments’
research topics.

Let us consider these principles in more
detail.

The principle of step-by-step progression
means that the process of acquiring
knowledge and practical skills of research
activity begins at school and continues in
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a higher education institution. It also
involves transition from less complex to
more complex types of work, from basic to

more  sophisticated methods  and
techniques, from group projects to
individual research, from information

search to independent formulation of a
hypothesis and its experimental
verification.

The principle of continuous development
is revealed in widening the scope and
increasing the complexity of research
work that starts with summarizing
focused observations during school
practice and noticing a bottleneck of
teaching; continues  with making
presentations at seminars and
conferences, working at bachelor's
qualification paper and culminates in a
master's research.

Cyclic character is manifested in the fact
that a student-researcher, gradually
advancing in exploring a topic, goes
through several stages that correlate with
certain scientific stages of a research cycle
(establishing the starting point, designing
an intervention and its implementation,
data collection and analysis, reflection,
evaluation and review of the problem in
relation to data) and are periodically
repeated at each subsequent level.

Cyclic character is associated with the
principles of step-by-step progression and
continuous development and, together
with them, reflects the dynamics of the
process of student research competence
formation.

Throughout the entire period of study at a
higher education institution, pedagogical
and psychological support is provided by
academic  supervisors, teachers of
methodology and of other professionally
oriented disciplines, practice supervisors,
and school mentors.

This support is necessary for enabling a
student to outline the topic of the
research, to go through its individual

stages (a  systematic search  for
information  resources, selection of
methods and research tools, data
collection and their interpretation,

interpretation and dissemination of the
results).

It is important that such support is not
coercive and is based on partnership
relations with students. This support
becomes even more significant during
teaching practice as it facilitates student
teachers’ practical experience acquisition,
expanding their professional knowledge
and developing their teaching skills and
abilities (Nebytova, 2022).

Caring for students’ interests and
inclinations and ensuring the student's
free choice of research topics reflect the
idea of student-centeredness and make
another basis for creating each student'’s
individual educational trajectory. On the
other hand, students’ autonomy envisages
responsibility for their own research work,
compulsory fulfillment of the obligations
assumed, compliance with the
requirements for the research and the
deadlines for its implementation.

RESULTS

Analyzing our experience of organizing
action research of pre-service teachers at
our university we think it relevant to

distinguish the following stages of
developing students’ research
competence:

1) preparatory stage, during which

students accumulate information about
the main research areas related to their
future profession, prepare  essays,
presentations, do group projects while
studying the subjects on the 1 year
curriculum;
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2) information search stage, during which
teaching practice begins in the form of
focused observation of certain aspects of a
teacher and students’ activities in the
classroom. By this time, the students are
already engaged in the initial modules of
Methodology course, where they get basic
knowledge through reflecting on their
learning experience, making guided
discovery, and participating in experiential
activities (leaning through doing).

All this enables them to identify the
problem areas in the organization and
implementation of the educational
process, write reflective essays and
perform problem-solving tasks;

3) orientation stage, which involves
familiarization with other educators’
experience of conducting research (using
case-study method), with the
requirements for student research, main
stages of the research cycle, ways of
formulating hypotheses and phrasing
research questions, methods of data
collection and their interpretation.

This stage starts in the third year of studies
and goes on up to the beginning of the
fourth year when the students, in the
course of a separate module of
Methodology curriculum, design a
detailed plan for their own action research.
These plans are peer reviewed and then
discussed with their supervisors;

4) executive stage, which includes direct
implementation of the research plan
during school practice, development of
research tools and other materials and
carrying out an intervention (a
methodological experiment);

5) analytical stage during which the
students  perform  qualitative  and
guantitative analysis of the collected data,

come up with answers to problematic
guestions, and summarise their findings in
a qualification paper. This stage also
includes dissemination of research results
through presentations at seminars,
meetings of special interest groups,
student conferences;

6) generalizing stage that starts in the first
year of a master's programme. At this
stage student's research activity acquires
a qualitatively new level, the subject of
research expands, investigation becomes
more profound, new experiments are
conducted, and the results are reflected in
scientific publications (articles and theses)
as well as in a master's graduation paper.

To find out what kind of challenges the
students face while doing action research
and the level of future teachers’ awareness
of the significance of action research for
their personal and professional growth,
the authors conducted structured
interviews  with  twenty fourth-year
students studying for a Bachelor's degree
in teaching English as a foreign language.
The results of these interviews can be
interpreted as follows.

The first question of the interview was
How did you come up with the issue for
the research? Why do you want to study
this topic? (Fig. 1).

The reason for choosing the research topic
for 30% of the students (6 students) was
rooted in their learning experience at
school and university, e.g. “l want to study
this issue because learning English was
focused only on grammar in my school,
which caused me to have problems with
pronunciation and speaking. | would like
to make sure that my students do not
have such problems”.
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Figure 1

Students’ motives for formulating their research topics

Students Formulated Their Research Topics
Based On

25 %
5 students

m observation practice and teacher assistantship
m their learning experience

books and seminars

The reason for choosing the research topic
for 30% of the students (6 students) was
rooted in their learning experience at
school and university, e.g. “l want to study
this issue because learning English was
focused only on grammar in my school,
which caused me to have problems with
pronunciation and speaking. | would like
to make sure that my students do not
have such problems”.

25% (5 students) answered that reading
about the topical issues in the books on
methodology and having discussions in
the seminars prompted their choice of the
research topic, e.g. “The topic had been
chosen because of its relevance. There is a
problem of teacher talking time prevailing
over student talking time. This issue
reduces learners’ opportunities to acquire
speaking skills. Moreover, the present

situation leads to boredom, distraction
and losing concentration”.

The second question was How easy was it
to ask SMART research questions? Why?
What challenges did you meet while
planning your research?

All the students agreed that asking
research questions was one of the most
challenging points. However, the use of
Think — Pair — Share model in the seminars
and the sample analysis of the research
questions formulated by researchers
helped them to rephrase their initial
versions and make them more SMART.
Some students emphasized the
significance of wording their SMART
research questions since the quality of
their research largely depended on that.

What
while

Answering
challenges

the third question
did you meet
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implementing your research plan? How
confident were you?, many students

Figure 2

named more than one reason, so the total
does not equal 100 %. (Fig.2)

The challenges students met while implementing their research plan

10%
2 students

30%
6 students

m |ack of professional skills
lack of time

m unstable internet connection

40% (8 students) mentioned the lack of
various professional skills: poor time
management, inability to effectively
organize group work, little experience in
classroom management etc. Personal
qualities, e.g. being an introvert, having
fear of failure or taking risks were
mentioned by 15% (3 students). 30% (6
students) answered that extra time was
needed to introduce new types of
activities since schoolchildren had not
done them before. 20% (4 students)
commented on the lack of children’s
motivation to participate in the
experimental research. 10 % (2 students)
referred to unstable internet connection
at their school.

m fear of failure or taking risks
m |[ack of motivation

Most students felt not very secure at first
but their confidence increased in the
course of the experiment. As one student
said, “Observation practice and teacher
assistantship prepared us to assume the
role of a teacher: we already knew our
students, their preferences and learning
styles, usual classroom procedures and
their effectiveness”. Some students also
mentioned that their confidence rose due
to the school mentors and university
supervisors' adequate support.

In their answers to the fourth question
What challenges did you meet while
analyzing and interpreting the data?,
most students agreed that they
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experienced difficulties in selecting the
most relevant research tools and in
designing questionnaires and observation
sheets, conducting interviews etc.

For some students the process of data
collection turned out more time-
consuming than they had expected. Some
had to change the initial version of the
designed questionnaire and had to design
a new one to obtain more reliable data.

Asking the fifth question Did conducting
action research change any of your views
and personal qualities? In what way?, the
authors wanted to find out if doing action
research influenced the students’
personalities.

All the students answered this question
affirmatively saying that action research
contributed to their flexibility of thought,
helped to avoid standardized thinking and
developed both their in-action and on-
action reflective abilities.

Students got reassured that classroom
practice can offer a lot of research
guestions which do not always have one
and the only correct solution.
Collaboration with school mentors,
university supervisors and peers makes
action research more successful.

Summarizing all the answers, we can
conclude that, on the whole, the students
demonstrated positive attitude to doing
action research and realized its relevance
for their personal and professional
development.

DISCUSSION

Formation of research competence is a
long process which largely depends on
creating a favourable pedagogical
environment in an educational institution,
joint efforts of the dean's office, teaching
staff of the departments, and student
scientific society. Acquisition of
knowledge and practical research skills

begins at school while participating in
project work and coping with other
information search tasks. This process
continues in a higher education institution
in the form of classroom research, focused
observation, conference reports, and
course and graduation papers. Action
research becomes an integral component
of professional growth of a practicing
teacher.

The process of developing students’
research competence will be more
successful if it correlates with the research
experience of the teaching staff and the
areas and topics of their current research.
Thus, a new model of partnership between
teachers and students is born.

CONCLUSIONS

The authors are well aware of the fact that
action research has become an essential
part of teacher education curricula in
many countries. In  Ukraine, the
significance of action research in
educational practice is widely
acknowledged nowadays. Though its
theoretical foundations, principles and
structural components are well described,
there are few publications that analyse the
practical implementation of them in a
specific educational context. Our
University was among the first educational
institutions in Ukraine that introduced
action research as a compulsory part of
Bachelor's and Master's programmes of
pre-service English teacher education. We
believe that the analysis of our experience
is worth studying and sharing and we
would like to make it publicly available for
fellow professionals to review, learn from
and build on.

The described stages correlate with how
the process of professional and
methodological training of future EFL
teachers is organized according to the
new Methodology of Teaching English
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curriculum developed as part of the
international project "New Generation
School Teacher" of the Ministry of
Education and Science of Ukraine and the
British Council in Ukraine. The suggested
system of developing research
competence of higher  education
graduates does not claim to solve all the
problems in the organization of future EFL
teachers’ education. However, in our
opinion, its benefits are obvious.

Firstly, training organized in this way
promotes the development of reflection,
which is a necessary tool for the formation
of professional autonomy. Secondly, the
acquired research skills, the ability to
appropriately use various methods and
tools, and the accumulated practical
experience will be useful in our students’
future professional activity. The graduates
demonstrate greater confidence and can
justify what and how they teach and why.
Thirdly, the developed research
competence transforms a teacher from a
passive observer into an agent of change
who does not only copy traditional
methods, but is constantly searching for

better ways of teaching, initiating and
introducing new technologies and
techniques. Fourthly, as a result of their
conscious enquiry stance, teachers
actively participate in the dissemination of
their own teaching experience and learn
the experience of others at seminars,
conferences, professional associations
meetings and through publications in
professional periodicals.

Thus, the suggested system of developing
pre-service teachers’ research
competence is a sufficiently reliable tool
for ensuring constant personal and
professional growth and contributing to
improving the level of teaching English
throughout the country.

We firmly believe that one of the main
tasks of higher education institutions is
training of teachers who can
systematically reflect and critically analyze
the educational process and their own
activities in it, make objective self-
evaluation and apply effective methods to
research various aspects of educational
activity.
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AHOTALIA / ABSTRACT [in Ukrainian]:

dOPMYBAHHSA O4OCNIAHULbBbKOI KOMMNETEHTHOCTI MAMBYTHIX
YUYUTENIB AHITTIMCbKOI MOBU

JocnigkeHHS B/IAQCHOI rnegaroriyHoi Aig/1bHOCTI, 9Ke CTas10 HeBig'€MHOR
YQCTUHOK MPOQECiVHOI Kap'epy Mnengarora-rpaKTUKa, MNOKPALLYE SAKICTb
BUK/AQAOQHHS TA CrpUSE IHHOBALIIM Y CUCTEMI OCBITW. LLJO6 MQTM MOXK/TMBICTb
epeKTUBHO MPOBOANTM TAKI AOCAIAXKEHHS, BUMYCKHUK MegaroriyHoro
YHIBEPCUTETY MOBUHEH He /MLUe YCBIAOMJ/IIOBATU X 3HAQYEHHS A/719 CBOIro
0CobUCTOro TA Npo@ecinHOro PO3BUTKY, /i€ TAKOXX BOJIOAITN HEOBXIAHMMMN
mMeTogamMun TQ MPUMOMAMU | MATK BAACHY AOC/IAHMLBKY MO3ULLIIO.

MeTa crarri - BUCBITINTU OCO6/IMBOCTI rMpoLecy GopMyBAHHS HAYyKOBO-
AOCNIAHWLIbKOI KOMMETEeHTHOCTI CTYAEHTIB i 4ac 3006yBAHHS CTyrneHiB
6QKa/1IaBpPA TA MAricTpaA HA GaKy/IbTEeTI IHO3eMHOI @inonorii XapKiBCbKOro
HaLIoOHQ/IbHOro rnegaroriyHoro yHisepcurtety imeHi I.C. Ckosopoau. OnmcaHa
mMofdesib 3'9Bu/iaca B pe3y/ibTaTl BAPOBAOYKEHHS HOBOI TUMOBOI Mporpamim 3
MeToAMKWN HAOBYAHHS QHI/TIMCbKOI MOBU 9K iIHO3EMHOI.

MeTtopgonoria pocnig)xeHHs1 rnepenbayac gK KPUTUYHWUIA QHAI3 Modesnen
OOC/iMKEeHHS B/IACHOI negaroriyHoi Aig/1bHOCTI, SKi 3QpAa3 BUKOPUCTOBYHOTbCS
B NiAroToBLi BYNTESIB, TAK [ eMMipudYHi MeToam AOC/IA>XKEHHS MOBCAKAEHHOI
Ai9/1bHOCTI ABTOPIB K NeAaroriB (CroCcTepeXXxeHHs TA CTRYKTYPOBAHI IHTEPB'tO
y4yacHuKIB). CTPYKTYPOBAHI [HTepBto 3 20 MaAnbyTHIMU BYUTENIMU 6Yn
3QnMCaHi, TPAHCKPUMOOBAHI TAQ NPOAQHA/II30BAHI NeaaroraMm-goCigHNKAMM.

Pe3ynbTarn. ABTOpW onucanuv ApuHUMAM Ta eTanus  GopMyBAHHS
OOC/IAHWNLBbKOI KOMAETEHTHOCTI CTYAEHTIB HQ QAKY/IbTETI IHO3eMHOI pirionorii
XapKiBCbKOro HALUIOHQ/IbHOrO nefgaroriyHoro yHiepcutety imeHi [.C.
CkoBopoAaun. Pe3ysibTaTn CTRYKTYPOBAHUX IHTEPB''O JOBOAATL 3HAYHY POJIb
AOC/IIKEHHS B/IQCHOI MeaaroriyHoi Aig/ibHOCTI Yy MiaroToBLi BY4UTENIB. Y xoai
HABYQHHSA CTYAEHTW [1OCTYrnoOBO YCBIAOM/IOOTb BUKIMKA  AOC/IAXKEHHS
B/IQCHOI MedaroriyHoi  Aig/bHOCTI,  LWASXy  MNOAOJ/IQHHS  TPYAHOLUYIB  TA
3HQUYLLICTE MPOBEAEHHS TAKWUX AOC/idKeHb A8 [pogeciviHoro Ta
OCOBUCTICHOIro 3POCTAHHS BYUTESIB.

BUCHOBKM. 3anporioHoBaHa cuctema PO3BUTKY OOCTOHUNLBKOI
KOMMAETEHTHOCTI MAMbyTHIX BYUTE/1IB JOBE/IQ CBOK O4YEeBUAHY KOPWUCTb A/1S
MigroToBKW Pe@GIEKTUBHUX MPAKTUKIB, 34ATHUX CTATYU AQreHTAMM 3MiH.

KJTIOYOBI CNOBA: gocnigxxeHHS B/IQCHOI neaaroridyHoi Aig/1bHOCTI, JOC/1iAHULbKA
mno3uLlig, MigrotoBKQ MQAUBYTHIX BYMUTE/1iB, MeaaroriyHa pegrieKkcisa, AOCAIAHMLbKA
KOMMEeTEeHTHICTb.
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psychological tension and leads to a deterioration in the mental and social
health of the population. This also applies to participants in the educational
environment.

The relevance of studying the state, experience, psychological and social
capabilities of modern students is growing during the conduct of hostilities
in Ukraine. Hence, the issue of psychological safety in the interaction of
participants in the educational environment in distance and mixed forms of
education becomes a priority.

The process of forming risk-oriented thinking of students of a technical
educational institution provides for training in understanding the
phenomenon of risk-based thinking in the unity of three incarnations: a
person himself determines what is acceptable for him, taking into account
possible negative consequences, the presence of moral attitudes to preserve
the life and health of people of social values of development social relations
that exclude danger.

The purpose of this article is to study the features of ensuring psychological
security in conditions of uncertainty during the war in order to form risk-
oriented thinking of students of higher educational institutions of a technical
profile.

The methodology on which this article relies includes empirical methods
(observation, conversation, dialogue) that are used in full-time and distance
learning, and theoretical methods (analysis, synthesis, generalization,
explanation, classification) Based on them, we formulate practical
recommendations for providing psychological safety measures for the
effective formation of risk-oriented thinking of students in modern learning
conditions.

Within the framework of our study, the following results were achieved: the
stages of educational and educational work in the educational process,
pedagogical techniques through which the formation of risk-oriented
thinking among students takes place; the conditions under which the
psychological security of the student's personality will be ensured are
formulated, the indicators of the success of the strategies for the
psychological security of students of higher educational institutions in war
conditions are identified.

The article presents the concept of risk-based thinking of students, which
provides for the ability to prevent actions to eliminate potential
inconsistencies in technosphere safety, analyze all identified inconsistencies,
and also take actions to prevent the recurrence of risk.

The conclusions allow us to state that for the development of risk-oriented
thinking, personal potential and abilities, it is important for a person to be in
a safe and stable environment. A safe environment around the personality is
the most important condition for its development. The Institute of Education
is a psychological and pedagogical environment where specially organized
conditions are developed for the development of a personality, included in
the spatial, subject and social environment, the essence of which is a set of
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communicative actions and relationships between participants in the

educational process.

KEYWORDS: Educational Environment,
Pedagogical Support, Risk, Safety, Stress.

Educational Process, Psychological and

INTRODUCTION

At the present stage of development of
Ukrainian society, much attention has
been paid to such a concept as security.
With the outbreak of hostilities on the
territory of Ukraine on the part of the
Russian Federation, a situation has
developed in almost all regions of the
country, which is characterized as very
difficult. Unfortunately, many institutions
of higher education in the east of Ukraine
are partially or completely destroyed and
do not have the opportunity to continue
the educational process.

Many students were forced to leave their
homes and educational institutions and
continue to receive qualifications abroad,
or ended up in occupied territory and
under shelling. But, despite the difficult
conditions that have developed, the
educational process in higher educational
institutions has been restored and takes
place in a distance or mixed form.

The department "Safety of labor and the
environment" of the National Technical
University "Kharkiv Polytechnic Institute"
trains specialists in labor protection
(bachelors and masters in specialty 263
"Civil security"). The theoretical and
methodological strategy for the
formation of risk-oriented thinking of
students determines the pedagogical
principles, which in their totality should
ensure the solution of the following tasks:

—  formation of students' needs for the

safe implementation of professional
activities;
— integration of knowledge about

individual aspects of life safety into a

single interconnected (interdependent)
complex;

— strengthening the practice-oriented
orientation of skills and abilities to ensure
life safety;

— strengthening the practice-oriented
orientation of skills and abilities to ensure
life safety.

Today, despite the hostilities, it is
necessary in higher educational
institutions to solve new and non-
standard tasks that require special

personal resources of students, due to the
importance of developing productive
strategies for ensuring psychological
safety in the learning process, which are
the basis of professional and personal self-
realization to improve the quality of
training.

It should be noted that among the
requirements for a future specialist, the
most important are professional and social
competence, an active life position,
communication skills, psycho-emotional
stability, firmness of moral convictions.

The purpose of the article is to study the
features of ensuring psychological security
in conditions of uncertainty during the war
for the formation of risk-based thinking of
students of higher educational institutions
of a technical profile.

THEORETICAL FRAMEWORK

Today, security in the educational system
is of particular importance. The dynamic
and ambiguous events taking place
recently, rapid unpredictable changes in
society, cause the emergence of many
psychological problems and affect
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primarily mental health, mental state and
life satisfaction.

The term '"psychological safety" s
applicable to all areas of human life, so the
educational environment is no exception
(Blynova, Holovkova, & Sheviakov, 2018).

In general terms, the psychological
security of a person is the state of its
security, which ensures its integrity as an
active social subject and the possibility of
development in conditions of information
interaction with the environment. One of
the most important concepts in the
context of the psychological security of the
individual in war conditions is the concept
of ‘"psychological resources of the
individual" (Lazorko, 2022).

Psychological resources are divided into
four categories depending on the function
they perform in interaction with adverse
conditions of the surrounding reality:

1) stability resources that allow the
subject to go through difficult situations,
especially without changing his usual way
of behavior. We can say that situations do
not appear for the owner of such resources
as difficult or problematic. These include:
life satisfaction, optimism, greeting, etc,
operational or instrumental resources that
allow you to respond to a situation
according to a template at the operational
level. These include, in particular, copings.
"Coping strategies" measure habitual, self-
produced, automatic, constructive and
non-constructive ways of responding to
difficult life situations. This concept
describes all mental processes and
mechanisms that are actualized by
adverse external influences and are aimed
at maintaining the integrity and stability of
the subject, including in the educational
environment.

2) self-regulation resources that allow
the subject to modify and optimize his
activity if it is difficult to maintain its initial

course. These include structures of
personal potential: risk taking, autonomy,
self-efficacy, action orientation, etc. The
subject does not perceive the situation as
problematic as long as the resources of
stability available to him allow him to do
this. When the challenge of a situation
exceeds the ability to “not notice” it,
operational resources are mobilized first of
all, allowing you to respond to the
situation automatically, without
awareness and without significant
changes in your goals, plans and course of
your life. If this is not enough, self-
regulation resources are turned on,
requiring a conscious definition of the
situation as problematic or critical and
acceptance of its challenge;

3) if the resources of self-regulation are
insufficient to overcome difficulties
without trauma and deformation of the
personality, it is necessary to turn the
deformation into a transformation,
change the personality, but not in the
direction of the trauma vector, but in a
different way, more controlled by the
subject. This requires special resources of
courage, tolerance for uncertainty,
consciousness and reflection.

The educational environment is part of a
person's living environment, so it also
turned out to be not protected from the
unfavorable trends of the modern life of
Ukrainian society. Therefore, the problem
of the psychological safety of the student's
personality is especially relevant in our
time.

METHODOLOGY

To achieve the goal, empirical methods
(observation, conversation, dialogue),
widely used in full-time and distance
learning, and theoretical methods
(analysis, synthesis, generalization,
explanation, classification) were applied.
Based on them, we conducted research to
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determine our own attitude and position
of students of the Department of Labor
and Environmental Safety of the National
Technical University "Kharkiv Polytechnic

Institute" regarding the  university
environment, formulated practical
recommendations for ensuring

psychological safety measures for the
effective formation of risk-oriented
thinking of students in modern learning
environments.

RESULTS

The formation of psychological safety
strategiesis an important condition for the
professional and personal development of
a student of a higher educational
institution, which determines the choice
of effective ways to prevent, reduce and
overcome the consequences of the
impact on the subject of negative external
and internal factors of the educational
environment.

Under the conditions of uncertainty
during the war and the need to solve new
and unexpected constantly emerging
problems, an objective need arose to study
the psychological and pedagogical
conditions that contribute to the
formation of productive strategies for self-
sustaining the psychological safety of
students. At the same time, the inability to
show one's abilities and concern for one's
future can become a serious obstacle to
learning, self-realization and the
development of a student's personality
(Tverdohlebova, 2020). Also, the student's
excessive focus on ensuring his
psychological safety, motivation to avoid
failures, increased anxiety can be a serious
obstacle in the process of realizing his
abilities (Popovych, & Blynova, 2019).

Risk-oriented thinking of students is the
ability to analyze the causes of occurring
phenomena and processes associated
with risk, to identify patterns that

generate them, using the knowledge
gained and the willingness to find
solutions to overcome danger in non-
standard situations when there are no
ready-made means of safe action.

Responding to risks creates the basis for
improving the effectiveness of the
technosphere safety system, achieving
better results and preventing the negative
conseguences of measures that exclude
the recurrence of critical situations.
Particular importance is attached to
responsibility for the overall management
of the risk assessment and management
procedure in the structure of professional

standards, training in risk analysis
(identification, assessment and
reduction), development of an action

strategy in risk conditions.

Pedagogical principles that determine the
theoretical and methodological strategy
for the formation of students' risk-based
thinking, in their totality, should provide a
solution to the following tasks:

— formation of students' needs in the
safe implementation of a professional type
of activity.

— integration of knowledge about
individual aspects of life safety into a single
interconnected (interdependent) complex.

- strengthening the practice-oriented
orientation of the skills and abilities to
ensure the safety of the formed life activity.

— increasing the share of independence
in the process of mastering knowledge,
skills, skills of safe life activity in order to
initiate risk-oriented thinking of students.

The life safety culture of a student based
on a competency-based approach is an
integrative characteristic of a specialist,
including preparedness for the
organization of prevention and prevention
of dangerous situations in  the
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performance of official duties and in the
ordinary life of a person and citizen.

Risk-oriented thinking of students in the
specialization "Labor Protection" is a
process of cognition by students of
industrial and production processes,
relations and their connections, solving
safety problems, determining a possible
risk, and foreseeing its consequences. This
is the process of the work of
consciousness, the processing of safety
knowledge coming into new scientific and
technical information and obtaining
results: making managerial decisions to
prevent negative consequences,
developing new safe technologies.

The role of the educational function is to
promote the active assimilation of the
content of the educational program by
students, the transformation of the
acquired knowledge into skills and
abilities, the formation of initial experience
in solving professional problems
(Prokhorov, Chernov, & Yusupov, 2015).

Students acquire the skills and abilities of
mental activity: understanding the
regulatory framework of Ukraine on labor
protection, information materials of
academic disciplines, highlighting the
principles and patterns of labor protection
management at work; analysis of
production situations and synthesis of

new  solutions and methods of
organization, abstraction and
concretization of data, induction -

deduction, classification, generalization,
systematization of evidence; construction
of a report, presentation, argumentation
of the proposed solutions; formulation of
conclusions about danger and safety,
conditions for the conclusion about the
content of risk, solving problematic tasks

cause its processes and quality
Mmanagement system to deviate from the
planned results, to develop means and
methods of prevention to minimize their
negative impact, and to maximize the
opportunities that arise.

Difficult living conditions in which the
Ukrainians  find  themselves  cause
psychological and emotional tension. As a
conseguence, in one case this is
accompanied by the mobilization of
internal vital resources; in the other - a
decrease or even a breakdown in working
capacity, deterioration in health,
physiological and psychological stressful
phenomena.

In today's learning environment, it is
difficult for students to focus on
educational issues, most of them

experience stress and fatigue. The main
characteristics in  violation of the
psychological security of a person during
the war include the following symptoms:
constant expectation of failure,
indifference (to work, household chores,
appearance, to each other), fear of one's
own insolvency, a feeling that no one can
be trusted, and others that are very similar
to stress symptoms. The consequences of
stress can be impaired concentration,
memory, logic and speed of thinking,
critical perception of the situation and
one's actions (Ming Li, Shixiong Chen,
Zhen Gao, Wanging Wu, & Lingzheng Xu,
2020). All this aggravates not only the state
of health of the participants in the
educational process, but also the
psychological climate in the team.

The most important task of the teacher in
organizing the educational process is to
create an atmosphere of trust. This is a
factor without which learning in crisis

(Ovcharuk, 2017). conditions cannot be successful

Risk-based thinking allows an (Aprllehevka, Dlemchenko, Kovalevska,

organization to identify factors that may Kovalevska, & Hladun, 2021).
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At the department "Safety of work and the
environment" of the National Technical
University "Kharkiv Polytechnic Institute"
when teaching academic disciplinesin the
educational process, there are the
following stages of educational work:
motivational-adjusting, formative, activity,
controlling. The pedagogical process of
forming students' risk-oriented thinking
includes content and procedural
components. The content component is
implemented through the study of
content, interdisciplinary connections,
analysis and observation of real situations
of life and production that contain risk. The
procedural component is implemented
through the study of risk assessment and
management procedures, identification
and assessment of risks.

In the process of forming students' risk-
based thinking, active and interactive
teaching methods occupy a significant
place, and their implementation requires
the following techniques (Yevtushenko, &
Tverdohliebova, 2022):

— modeling of situations related to life
safety problems and moral and emotional
attitude (to oneself, others, activities, the
world) as part of the development of a
general culture of the individual,
reproduction of these situations (business
games), as well as their further discussion
with the participation of experienced
consultants;

— implementation of cultural and moral
education through the transfer of
knowledge to students about the general
categories of culture, about the content of
humanistic values, the content of the
culture of safe life;

— the use of psychological and
pedagogical training to develop the skills
of safe behavior of verbal and non-verbal
communication, the ability to work in a
team;

— internships under the guidance of
experienced professionals, organization of

informal communication with teachers
and representatives of the chosen
profession.

Getting an education, making plans for
future professional and personal self-
realization, student youth needs
confidence in the future. Ifthere is no such

confidence, a certain disorientation
appears, the motivation to achieve
success and overcome obstacles

decreases, and so on (Kolesnichenko,
Hladun, Diahyleva, Hats, & Karnaukhova,
2020). However, not only the instability of
the macrosociety affects the students'
sense of security. There are many
microsocial and personal factors that can
block this feeling to varying degrees. We
are talking about the features of
interpersonal interaction (in institutions of
higher education, family, leisure), about
the socio-psychological climate of small
groups in which a young person is
included, as well as his individual
psychological and socio-psychological
characteristics, etc.

Therefore, we can conclude that the
preservation of the psychological safety of
the student's personality depends on a
whole complex of macro- and microsocial
factors. Among the latter, the institution of
higher education is of paramount
importance as the leading institution for
the socialization of student youth. The
educational and personality-developing
functions of an institution of higher
education aim not only to prepare a future
specialist in a particular area of work, but
also to contribute to the formation of his
personality. A significant factor influencing
the formation of a student's sense of
security in a higher educational institution
is personal communication, which acts as
a means of forming a person's attitude
both to other people and to himself.
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Students in relation to the university
environment can adhere to different
positions (Stegniy, 2010):

1. Formal presence of the student at
the university. Communication "student-
university" is reduced to a minimum, its
content is only in the educational process.
There is an indifferent attitude to
everything that happens at the university.

2. Consumer attitude of the student
towards the university, where the
educational institution is considered as a
service provider.

3. Student interaction with the
university environment: organizing and

Figure 1

participating in events, supporting
traditional activities and designing new
means and methods of various activities.

4. The student considers himself as a
subject of the development of the
university environment, and the
educational institution is a condition for
personal and professional development.

We conducted a survey of Ist year
students of the Department of Labor and
Environmental Safety regarding their
position in relation to the university
environment. The survey results are shown
in Figure 1.

Student's position in relation to the university environment

10% 6%

60%

Note that the second, third, fourth
positions reflect the most comfortable
interaction of students with the university
environment. Particularly positive and
favorable is the fourth position, where the
subject-subject nature of relations is seen,

24%

which is the optimal level of socio-
psychological interaction of students in
the educational environment.

According to the results of our study, 60%
of 1st year students are happy to take part
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in organizing and conducting university
events, support traditional activities and
take part in the design of new means and
methods of various educational activities.

So, in 2022, Ist year students of the
Department of Labor and Environmental
Safety of the National Technical University
"Kharkiv Polytechnic Institute" took partin
the I round of the International
Competition of Student Scientific Works in
the specialty 263 "Civil Security", which
was held on the basis of the Kremenchug
National University named after Mikhail
Ostrogradsky and won prizes. They
defended their works in English and,
according to the jury, they were the best
performers.

It should be noted that the psychological
safety of the educational environment
"student-teacher" is based on the quality
of the interaction process (Kosholap,
Maksymchuk, & Branitska, 2021):

- leads to the actualization of the
personality of the teacher himself, the
formation of his sense of professional
competence and job satisfaction;

- contributes to the formation of a
healthy, creative and socially adapted
personality of the student, reduction of
neuropsychic stress;

- increases the ability for self-
regulation of both sides of the interaction
process;

- contributes to the improvement of
the mental health of the participants in
the pedagogical process.

Let us formulate the conditions under
which the psychological safety of the
student's personality will be ensured
(Shinkar, 2021):

1. The presence of psychologically
favorable conditions for educational
activities and the development of the
student's personality.

2. Timely provision of unobtrusive
psychological assistance to the first-year
student in solving issues that arise in the
process of work and interaction with peers
and teachers.

3. Psychological provision of conditions
for the formation and development of
social responsibility, professional
motivation and competence in the
interests of future professional activity, the
needs of the student's personality and the
development of society.

4. Actualization of the individual forces of
the personality and calm overcoming of
problematic situations that arise during
training.

5. The anonymity of the processes of
resolving '"stressful situations" that arise
during training in higher education and
living together in a hostel.

6. Creation of conditions for self-
determination and self-realization of a
young person's personality in conditions of
higher education and creation of favorable
conditions for self-improvement of one's
own personal and professional potential.

Let us name the success indicators of the
psychological safety  strategies  of
university students in war conditions:
subjective well-being, high adequate self-
esteem, value self-attitude, positive
thinking. These indicators are determined
by the ability of the subject to control the
situation, maintaining and developing
those values that are highly significant for
him both in the relevant period of time
and in the future.

It should be noted that the basic
characteristic of the integrity of the
individual is psychological stability, which
is the basis of the ability to self-regulate,
organize activities in order to maintain
psychological well-being and  self-
realization.
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The synergistic effect in the formation of a
psychologically and socially mature
personality of a subject of professional self-
determination in modern conditions is
achieved through the ability to
concentrate on events in the present, that
is, to be in a situation of "here and now", to
be open to the experience of cognition
and self-knowledge, implementing
reflective skills, having an internal focus
control, the prevailing motivation for
personal growth, including due to an
adeqguate current moment of the level of
anxiety and the state of well-being
(Alarcon Diaz, Alcas Zapata, Alarcon Diaz,
Natividad Arroyo, & Rodriguez Fuentes,
2019).

The need for psychological security
requires the implementation of special
activities, within which it is necessary to
conduct a detailed analysis of a particular
situation, identify its inherent dangers and
develop effective measures for the
psychological protection of a person. The
ability to timely identify signs of danger
and the ability to choose ways to respond
determine a person's attitude to danger.
Researchers identify the most typical ways
of responding to situations of danger
(adequate reaction, exaggeration of
danger and ignoring it).

Motivational factors that influence a
person's attitude to danger are also taken
into account (the level of severity of needs
for danger and safety, willingness to take
risks, the prevalence of motivation to
achieve success or avoid failure). Adequate
ways of responding in situations of danger
are chosen by people who do not express
the need to experience a sense of danger,
and they react todangerin a balanced and
rational way. It should be borne in mind
that the most frequent, significant and
dynamic are the rash, unconscious actions
of a person as a result of his reaction to
danger.

Psychological security characterizes the
degree of protection of the individual from
various negative and destructive factors of
the outside world (Nerubasska, Palshkov,
& Maksymchuk, 2020). The psychology of
personal security determines the level of a
comfortable mental state necessary for a
person to perform professional and social
functions without fear for his life and
without fear of possible negative
consequences of the development of the
situation in which he is.

The ability of a person to withstand an
emergency situation has three
components:

- physiological stability, due to the state
of the physical and physiological qualities
of the body (constitutional features, type
of nervous system);

— mental stability due to training and
the general level of personality traits
(special skills of action in an extreme
situation, the presence of positive
motivation, etc.);

— psychological readiness.

Psychological and pedagogical support in
modern conditions of education should
become one of the main conditions for the
success of personality-oriented social and
professional education of students in a
higher educational institution. The activity
of the subject himself in ensuring
psychological safety is a key condition, and
the personality must be considered as a
subject of activity, capable of regulating
the process of planning and
implementing the goals of activity.

There is a need for a comprehensive
program for the formation of strategies for
the psychological safety of university
students, aimed at assisting in the
development of psychotechnics of
development and self-development, the
activation of the internal resources of the
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individual, the development of reflection
and subjectivity, which is a psychological
condition for the successful professional
and personal development of students.

DISCUSSION

We agree with the opinion of scientists
S.V. Kononov, AV. Zhukov (2020) that a
comprehensive, full-fledged development
of a person is possible only if the needs for
security are met, when his internal
resources are not turned into protection
from potential or experienced threat, but
on their own development.

The psychological safety of the individual
is a significant factor in the successful self-
realization and personalization of the
individual. Realized through the subject's
awareness of his ability to overcome
adverse external and internal actions, it is
one of the main prerequisites for the
formation of risk-oriented thinking, the
achievement of subjective well-being as
the basis for sustainable personal and
professional development.

To date, there is not a sufficient number of
practical developments aimed at creating
conditions for the formation of ways to
ensure the psychological safety of the
individual in the higher education system.
Insufficient attention is paid to the
formation of the qualities and properties
of the personality that underlie the self-
sufficiency of psychological security in war
conditions. Accordingly, this study is
devoted to the actual problem of the
formation of psychological security
strategies among students of higher
educational institutions based on the
development of reflection, their mastery of
the subjective way of life and the creation
of a temporal perspective.

CONCLUSIONS

The success of teachers' professional
activities, the effectiveness of students'

educational activities depend on
psychological safety in the educational
environment, when a person feels safe and
comfortable - she is emotionally stable,
less prone to stress, interacts openly in a
team and strives for self-realization.
Therefore, it is important to maintain the
state of psychological security not only of
the participants in the educational
process, but also of the individual in her
daily life.

The psychological safety of the student's
personality is a necessary condition for the
development of functional capabilities,
the prevention of  psychosomatic
disorders, and personal potential. It is in
the educational environment of the WHE
that conditions should be created that are
aimed not only at the personal and
professional development of students. The
more and more fully a person uses the
possibilities of the environment, the more
successful his free and active self-
development is felt.

The creation and use of strategies for the
formation of risk-oriented thinking of
students in the modern conditions of
higher education leads to the
strengthening of educational
opportunities. The teacher can
harmoniously build the pedagogical
process, find a diagnostic target, forms
and methods of training and education,
diagnostic tools; reduce the role of the
subjective factor (teacher's bias or
inclination) in the course of control; pay
more attention to the issues of education,
individual and personal development of
students. As a result, students know, are
able and master the methods of planning
and solving problems of their own
professional and personal development in
the field of labor protection. Competence
is manifested in the ability to apply
knowledge and skills to achieve safety, as
well as to prevent risks.
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AHOTALIA / ABSTRACT [in Ukrainian]:

3ABE3MNEYEHHS NCUXOJIONYHOI BE3MNEKU AN ®OPMYBAHHS
PU3NKO-OPIEHTOBAHOIO MUCJIEHHA CTYAEHTIB CMNEUIAJIbHOCTI
«UUNBIJIbHA BE3IMNEKA»

YKpQaiHCcbKe CycriibCTBO 3A3HAE 30BHILLIHIX 3AQrpo3 BiAd BiViHW 3 Pociero, 1o
HeraTmBHO BiAGMBAETbCA HQ [M/IAHAX, UIAGX | SKOCTI XXUTTS, MiABULYE
MCUXOIOMIYHY HAMPYXKEHICTb | MPU3BOANTb 4O MOripLeHHS MNCUXiYHOro 1a
couianbHOro 340pP0B'S HacesrieHHS. Lle CTOCYyeTbCs | YH4ACHUKIB OCBITHBOIO
cepenoBmLQ,

AKTYQ/IbHICTb BUBYEHHS CTAHY, MEePEXUBAHHS, MCUXO/IOMYHUX TA COLIQIbHNX
MOXK/TMBOCTEM CYyYQCHOIrO CTYAEHTCTBA 3POCTAE 3Q YMOB BEAEHHS BOEHHUX AiN
B YKpQiHI. 3BiACK rnepLio4YeproBMM CTAE MUTAHHS MCUXO/I0rMYHOI 6e3rneKkum y
B3aemMofii Y4YACHUWKIB OCBITHbOrO cepefoBuila 3d AWUCTAHUINMHOK TA
3MILIQHOK GOPMAMU HABYAHHS.

MegaroriyHuy  fpouec @GoOpPMyBAHHS PU3NK-OPIEHTOBAHOMO  MUC/IEHHS
CTYAEHTIB TEXHIYHOro HABYQ/IbHOrO 3ak/7a4y rnepenbadyae  HABYAHHS
YCBIAOM/IEHHKO PEHOMEHY PUINK-OPIEHTOBAHOIO MWUC/EHHS B €4HOCTI TPbOX
BTifIEHb. TIOAMNHA CAMA BM3HAYQAE Te, WO A/I9 Hel MPpUNHATO 3 YPAXYBAHHSIM
MOX/TNBUX HEraTtuBHWUX HACAIAKIB, HASBHICTb MOPQA/IbHMX YCTAHOBOK HQ
36epPEeXKeHHS XUTTS TA 300POB'T toAer TQ COUIQ/IbHUX LIIHHOCTeN PO3BUTKY
CYCniNbHMX BIAHOCUMH BUK/TIOYAIOTb HEGE3NEKY.

MeTtoro JaHOI CTATTi € AOC/IgXKeHHS ocobsmBocTer 3abe3rieyeHHS
MCUXONI0rYHOI 6e3reKkn B YMOBAX HEBM3HAYEHOCTI nig 4ac BIVHW AO714
GOPMYBAHHS PUINK-OPIEHTOBAHOIO MUCIEHHS CTYAEHTIB BULLIMX HOBYQ/IbHNX
3QK/1Q4IB TEXHIYHOIO rMPo@irto.

MeTtopgonoria, Ha Ky CrMPAETbCH LS CTATTH, BK/IOYAE eMipudHi Metoam
(criocTepe)xeHHs, 6eciaq, Aianor), 9ki 3apa3 BUKOPUCTOBYIOTbCH B O4YHIW TA
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ONCTAQHLUINMHIY  popMax HABYAHHS, T4 TEOPETUYHI (QHA/I3, CUHTE3,
y3arasibHeHHS, [MOSICHEHHS, Kaacugikadia) CrnuparYmcb HAQ HUX, MU
GOPMYIIOEMO  MPAKTUYHI pekomMeHaaAuii oo 3abe3rnedeHHs 3axoAdiB
rncuxosioriyHoi  6e3nekn  aAna  e@peKTMBHOro - @GOpMyBAHHA  PU3UK-
OPIEHTOBAHOIrO MUC/IEHHS CTYAEHTIB B CYy4YACHMX YMOBAX HABYQHHS.

Y pamMKax HALIOro AOChigXXeHHS 6y/10 AOCArHYyTO HACTYMHUMX pe3y/bTdaTiB:
BuAaineHi etanuy HABYQA/IbHOI TA BWXOBHOI pPO6OTKM B OCBITHbOMY [POLECI,
negaroriyHi  npuiomMuy, 4Yepes €aki  BigbyBAETbCH GOPMYBAHHS  PU3NK-
OPIEHTOBAHOIrO MUC/IEHHS Y CTYAEHTIB; COPMY/IbOBAHO YMOBM, 3Q GKMX 6yae
3a6e3redyeHa [cuxosioridyHaQ 6e3rneka OCO6UCTOCTI CTYAEeHTQ, BUSBIEHI
MOKQA3HMKI YCILLHOCTI CTPATEriM MCUXO0rYHOI 6€e3MneKm CTyAeHTIB BULLMX
HQBYQ/IbHMX 3AKAAQAIB B YMOBAX BIVIHM.

PearyBAHHS HQ PU3NKKM CTBOPIOE OCHOBY A8 MNIABULLEHHS Pe3y/1bTATUBHOCTI
CUCTEMU TEXHOCHEePHOI 6e3rneKmn, 4OCArHeHHS 6i/ibLLU BUCOKUX Pe3y/IbTATIB TA
3aMob6iraHHa HeraTMBHWM HACTIAKAM 3AX0A4IB, GKi 6 BUK/IOYAIM MOBTOPEHHS
KPUTUYHNX CUTyalin. Ocob/inBOro 3HQ4YeHHs HaQAA€ETbCS BiAMOBIAA/IbHOCTI 3Q
30arasibHe KepIBHULTBO MpOLEnYypPOr OLIHKW TA YAPABAIHHS PU3MKAMU Y
CTRYKTYPI  npogecinHmMxX  CTAHAAPTIB, HABYAHHKO  QHA7I3y  PU3UKIB
(ineHTndikauia, ouiHKQ Ta 3HWMXKEHHS), pPo3pobLli cTpaTerii il B yMOBAX
PU3UKY.

BUCHOBKM [O3BO/MSAOTb CTBEPOAXXYBATM, WO A9 PO3BUTKY  PUIMK-
OPIEHTOBAHOIMO MUC/IEHHS, OCOBUCTICHOIro MoTeHUIiaay T 34I6HOCTeN TIOANHI
BQ)K/IMBO rnepebyBaT y 6e3rnedHomMy Ta CTabifibHOMY cepenoBuiLi. besnedyHa
06CTAHOBKQ HABKO/I0 OCOBUCTOCTI € HAMBAXK/IMBILLIOK YMOBOK i PO3BUTKY.
IHCTUTYT  OCBITM €  [CUXO/0ro-rnegaroriyHum cepegoBuLieM,  Ae
pPO36YyO0BYIOTbCS CreLliasibHO OPraHi30BAHI YMOBW A/i19 [PO3BUTKY 0cCo6u,
BKJ/TKOYEHOI 0 NpOCTOPOBO-NMPEAMETHOIO TA COLIIA/IbHOrO OTOYEHHS, CYyTHICTIO
GKOI € CYKYMHICTb KOMYHIKQTUBHUX A TAQ B3AEMOBIAHOCUMH YYACHUKIB
HQBYQ/IbHO-BMXOBHOIO MPOLIECY.

KTIOYOBI CJTOBA: ocBIiTHE cepenoBuMiLe, OCBITHIM MPOLEC, NCMX0/10ro-negaroriyHmm
CcyrnpoBia, pu3unk, 6e3srneka, CTpec.
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