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ABSTRACT

Purpose. This study aims to evaluate schoolchildren's strengths and
difficulties following crises.

Methods. A pilot cross-sectional study was carried out over two months (April
- May 2023) using a standardized questionnaire for data collection. A
convenient sample of 130 students was recruited from a private school and
included in this study. A comparison between groups was carried out on
several factors: conduct problems, peer problems, emotional score,
hyperactivity, and total difficulties scores. Bivariate analyses were conducted,
in which the dependent variables were age, sex, and difficulty scores.

Results. A significant risk for peer problems (32.2%) and emotional symptoms
(22.2%) was noted among the participants. A substantial risk of clinically
significant problems was associated with hyperactivity. Girls presented an
increased risk of clinical problems (46.9%) associated with their emotional
symptoms, significantly higher than males (25%, p=0.015), resulting in
significantly more clinical problems associated with their total difficulties
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score compared to boys (32.3% versus 15.1%, p=0.031). Overall, most students
(90.9%) had no significant problems. However, 5% had a slightly low prosocial
scale, and 4.1% had lower scores, reflecting a high probability of substantial
clinical risk.

Conclusion. The crises in Lebanon have exacerbated existing inequalities in
access to education, leading to or exacerbating school difficulties. Findings
reflected the influence of parents and the school on the children’s academic
performance and psychological well-being and highlighted the need for
providing additional support to schools and investing in mental health
services for students.

KEYWORDS: Schoolchildren, Difficulties, Parents, Lebanon, Schools.

INTRODUCTION

Children may experience various difficulties in school that can affect their academic
performance and overall well-being (Martinsone et al, 2022). Those with learning
disabilities may struggle with reading, writing, or other specific areas of academic
learning. Conditions like dyslexia (Yang et al.,, 2022), dyscalculia, or attention deficit
hyperactivity disorder (ADHD) can make it harder for them to process information and
grasp new concepts (McDougal et al, 2022). As a result, some children may exhibit
behavioral problems in school, such as impulsivity, aggression, or difficulty following
rules (Aro et al,, 2022). These challenges can disrupt the learning environment and affect
their academic progress. Social and emotional problems, such as difficulties in social
interactions, low self-esteem, anxiety, or depression, can lead to significant struggles in
building relationships with peers, participating in group activities, or concentrating on
their studies due to emotional distress (Martinsone et al., 2022; Mori et al., 2021).

Collaboration between parents, teachers, and relevant professionals can help address
these challenges and create a supportive environment for children to thrive
academically and emotionally (Badrasawi et al., 2019; Murphy, 2022). Several strategies
showed benefits, whereas schoolchildren showed an improvement in their behavior
after a series of education about sustainability and environmental emotions (Robina-
Ramirez et al., 2020). After exposure to cognitive behavioral therapy, they also showed
better learning abilities, allowing parents and teachers to be more familiar with
undiagnosed psychological conditions (Matthys & Schutter, 2021). Since previous
research showed a positive association between peer bullying and the risk of children or
adolescents becoming perpetrators at an older age (Naveed et al,, 2020), it is essential to
assess these difficulties earlier. Most children prized learning theoretical and empirical
activities, which transformed their environmental behavior (Powell et al., 2011), and those
with high conduct problems and aggression were more prone to face management
problems at school, namely in their relationships with their families, peers, and
surroundings (Powell et al., 2011). Physical activity can improve the motor skills and social
behavior of children with ADHD (Arumugam & Parasher, 2019).

Lebanon is amid rapidly escalating and unprecedented crises, plunging the country into
deep poverty and jeopardizing national well-being, economic development, social well-
being, and national and regional stability (Dahham et al,, 2023; Gedeon et al., 2022). These
crises were compounded by the Beirut blast in August 2020, an economic collapse, the
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Coronavirus disease of 2019 (COVID-19) pandemic, and the ongoing political corruption
and dysfunctional state response to the crisis. Several schools were closed, and many
children were reported to have dropped out due to financial difficulties (Yamak &
Chaaban, 2022). Moreover, research showed that many students could not afford online
learning resources such as computer access and a stable internet connection (Hatem et
al., 2023). Increased violence against children and gender-based violence have been
reported (Bakhos et al.,, 2022), exacerbating school difficulties (Manana et al,, 2023). The
literature reported important links between parental involvement and children's
personality development and education, emphasizing the importance of regular
cooperation between schools, communities, and parents (Badrasawi et al.,, 2019). By
actively assessing school difficulties, parents can proactively address challenges,
advocate for their children's needs, and support their educational journey. Given that no
study assessed the school difficulties of children from the point of view of parents,
particularly following the crises in Lebanon, this study aims to evaluate the strengths
and difficulties faced by schoolchildren in an urban area. Findings from this study can
help identify those with higher risks and develop informed decisions accordingly.

METHODS
Study design

A pilot cross-sectional study was carried out over twomonths (April-May 2023), using a
questionnaire for data collection and assessing the strengths and difficulties faced by
primary school students. The study protocol was registered in the clinicaltrials.gov
registry (NCTO5870085) before the initiation of data collection and is publicly accessible.

Study population

Schoolchildren from a private school were included in the study. They were visited at
their school located in Beirut, Lebanon. They were included based on pre-defined
criteria, such as age (5-11 years) and grades (1-5). No selection criteria were based on sex,
nationality, or ethnicity. A convenient sample of 130 students was included in this pilot
study.

Study tool and data collection

Data was collected using a printed survey (see supplementary material) filled out by the
student's parents or legal guardians. It was developed after a literature review taking into
consideration expert opinions. It comprised two sections: the first included questions
encompassing the general characteristics of the participants, such as the age of the
parent completing the survey and his/her relation to the student (mother or father), their
current marital status (married or divorced/widowed) their highest level of education
(elementary school or less, high school and university or more) their perceived economic
situation (very poor, poor, and average or more), working status, smoking status, and the
total number of children. Other information, such as the age, sex, and school grade of
the student, was retrieved from the school database. The strengths and difficulties
guestionnaire was used in the second section. This tool was previously used and
validated in epidemiological studies among schoolchildren (Al-Hendawi, 2023). It is
divided into four groups, with five statements per group. These statements collected
information regarding the children’'s emotional symptoms, conduct problems,
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hyperactivity, peer problems, and children’s prosocial behavior. The survey was available
in English and Arabic based on participants’ preferences. It was given by the school
directly to students, and afterward, parents were asked to complete it at their time and
place preferences to minimize recall bias. To ensure a higher participation rate, several
reminders were sent to parents by the school.

Ethical consideration

The study protocol, tool, and consent form were reviewed and approved by the
institutional review board of the Faculty of Pharmacy of the Lebanese University
(reference 3/23/D). An initial meeting with the school director was performed, and
written approval was obtained following minimal suggestions. The first page of the
survey sent to parents included the written study's objectives and a consent form
requesting the legal guardian’s signature. Individuals were informed that their
participation was voluntary and that they could withdraw it at any point of the study with
only provided answers registered. Confidentiality was preserved since no name or
personal data had been collected, and the surveys were labeled based on the student’s
grade and school number. Another researcher was responsible for data entry and
analysis to minimize interviewer bias. Parents were not provided financial incentives,
and results were considered for research purposes only.

Statistical analysis

Statistical analyses were performed using Statistical Package for Social Sciences (SPSS
Inc., Chicago, lllinois) Version 29. Categorical variables are presented using frequencies
and percentages, including the general characteristics of the students and the individual
answers per statement. The age of the student and the parent filling out the survey, the
score per difficulty group, and the total difficulty scores are presented through mean
and standard deviation. The recommended clinical risk evaluation and scoring were
performed (Goodman & Goodman, 2009). The scores per group had an acceptable
internal consistency and positive inter-item correlations, with a Cronbach alpha >0.6
(emotional symptoms 0.704; conduct problems 0.612; hyperactivity symptoms 0.676;
peer problems 0.745; and prosocial behavior 0.651). Bivariate analysis was conducted in
which the independent variables were sex (male; female) and age (<9 and =9 years) in
association with the different difficulty scores. The chi-square test was used to compare
percentages between associate categorical variables. A p-value of less than 0.05 was
considered statistically significant.

RESULTS
General characteristics of the study sample

A total of 130 parents were approached, of which 121 agreed to participate in the study
(acceptance rate of 93.1%). Table 1 presents the general characteristics of the students.
Most surveys were completed by mothers (82.6%), and only 17.4% were completed by
fathers. The mean ages of the students and parents were 8.68 (1.53) and 39.74 (6.23) years,
respectively. The study sample included more females (55.8%) than males (44.2%).
Twenty-eight participants (21.5%) were in grade 1,19 (14.6%) in grade 2, 28 (21.5%) in grade
3,29 (22.3%) in grade 4, and 26 (20.0%) in grade 5. Most parents were married (90%), and
70.9% were non-smokers or ex-smokers. Among others, 45.0% had a university degree
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or more, 41.7% had a high school degree, and the rest (13.3%) finished elementary school
or less. Most parents (76.5%) reported having an average economic status or more, and
in around 61.0%, one parent worked, while only 7.4% of both parents did not work. Only
13.2% had one child, 46.3% had two children, and 31.4% had three children.

Table 1
The schoolchildren’s general characteristics (filled out by parents)

Frequency (%)

Age of student (N=121) Mean (SD) 8.68 (1.53)
Age of the parent (N=120) Mean (SD) 39.74 (6.23)
Male 57 (44.2%)
Sex (N=129)
Female 72 (55.8%)
Grade 28 (21.5%)
Grade 2 19 (14.6%)
Grade (N=130) Grade 3 28 (21.5%)
Grade 4 29 (22.3%)
Grade 5 26 (20.0%)
. Father 21 (17.4%)
Relation to the student (N=121)
Mother 100 (82.6%)
. Married 108 (90.0%)
Marital status (N=120)
Divorced/widowed 12 (10.0%)
Elementary school or less 16 (13.3%)
Highest level of education (N=120) High school 50 (41.7%)
University or more 54 (45.0%)
So poor 4 (3.4%)
Economic situation (N=119) Poor 24 (20.2%)
Average or more 91 (76.5%)
Both parents work 38 (31.4%)
Working status (N=121) One parent works 74 (61.2%)
Both parents don't work 9 (7.4%)
. Smoker 34 (29.1%)
Smoking status (N=117)
Non-smoker/ex-smoker 83 (70.9%)
One child 16 (13.2%)
. Two children 56 (46.3%)
Total number of children (N=121) -
Three children 38 (31.4%)
Four children or more 1 (9.1%)

Results are presented through Frequency (Percentages) or Mean (Standard Deviation)
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Parents’ Reports on Children’s Strengths and Difficulties

The reported students' symptoms are summarized in Table 2 Regarding emotional
symptoms, around two-thirds (65.3%) disagreed with the statement that their children
often complain of headaches, stomachaches, or sickness.

At the same time, the rest said that it is somewhat true or certainly true (26.4% and 8.3%,
respectively). More than half of parents considered that their child had many worries or
often seemed worried (somewhat true (39.1%) and certainly true (16.5%)). Only 8.5% were
certain that their child is often unhappy, depressed, or tearful, and 24.6% said it is
somewhat true. Around 26.0% reported their child being nervous or clingy in new
situations and easily losing confidence somewhat, and 13.6% as certainly true.

When asked if their child had many fears or was easily scared, 21.4% agreed, 37.6% said it
was somewhat true, and the rest (41.0%) disagreed. Concerning their children's conduct
problems, only 10 (8.3%) agreed that their children often lose their temper. Seventy-five
(62.0%) considered it untrue, and 36 (29.8%) somewhat true. Seventy-five (64.1%)
confirmed that their child is generally well-behaved and usually does what adults
request, while 8 (6.8%) said it is not true, and 34 (29.1%) somewhat true. Eighty-seven
respondents (74.4%) declared that their child did not often fight with other children or
bully them, 24 (20.5%) reported it to be somewhat true, and 6 (5.1%) certainly true. More
than half of the parents (80 (69.0%)) disagreed that their child often lies or cheats.

In contrast, four participants assured that it is certainly true, and 32 (27.6%) somewhat
true. Most parents (96.6%) disagreed about their children stealing from home, school, or
elsewhere.

When parents were asked if their child is restless, overactive, and cannot stay still for
long, 53 (43.8%) answered that it is not valid, 43 (35.5%) somewhat true, and 25 (20.7%)
certainly true. Only 10 (8.6%) confirmed that he/she is constantly fidgeting or squirming,
while around 63.0% disagreed, and 33 (28.4%) said it is somewhat true. Forty-three
participants (36.8%) considered that it is not true that their children are easily distracted
and their concentration wanders, 50 (42.7%) is somewhat true, and 24 (20.5%) certainly
true. Fifty-four (46.2%) reported that their child thinks before acting (somewhat true),
and 50 (42.7%) were certainly agreeing with this statement. Sixty-four (55.2%) agreed that
their child has a good attention span and sees chores or homework through. Ten (8,6%)
rejected that, and 42 (36.2%) claimed it as somewhat true. In the context of their
children's peer problems, concerning solitariness and the preference toplay alone, 72
(62.6%) considered that is not true, 30 (26.1%) somewhat true, and 13 (11.3%) certainly true.
Eighty (67.8%) agreed that their child has at least one good friend. twelve participants
(10.2%) answered that it is not true, and 26 (22.0%) somewhat true.

Although more than half of the parents (77 (64.7%)) affirmed that other children
generally like him/her, only five (4.2%) said it is not true, and 37 (31.1%) somewhat true.
Sixty-eight respondents (58.6%) claimed that it is not true that their child is picked on or
bullied by other children, 36 (31.0%) stated that it is somewhat true, and 12 (10.3%)
certainly true. Twenty-two (18.8%) believed that it is certainly true he/she gets along
better with adults than with other children, 48 (41.0%) is somewhat true, and 47 (40.2%)
is not true.
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Table 2

Parents’ answers to statements related to their children’s emotional symptoms,
conduct problems, hyperactivity and peer problem scale

Frequency Frequency Frequency Mean
(%) (%) (%) (SD)
. Somewhat Certainl
Emotional Symptoms Scale Not True w ny Score/2
True True
Often complains of headaches,
stomachaches, or sickness. 79 (65.3%) 32 (26.4%) 10 (8.3%) 0.43(0.64)
(N=121)
Many worries or often seems
51 (44.3% 45 (39.1% 19 (16.5% 0.72 (0.73
worried. (N=115) ( o) ( o) ( o) ( )
Often unhappy, depressed, or
7 9% 29 (24.6% 1 5% 42 (0.64
tearful, (N=118) 9 (66.9%) 9 (24.6%) 0 (85%) 0.42 (0.64)
Nervous or clingy in new
situations, easily loses 71 (60.2%) 31 (26.3%) 16 (13.6%) 0.53 (0.72)
confidence. (N=118)
Many fears, easily scared (N=117) 48 (41.0%) 44 (37.6%) 25 (21.4%) 0.80 (0.77)
S hat Certainl
Conduct Problem Scale Not True omewnha ertainly Score/2
True True
Often loses temper. (N=121) 75 (62.0%) 36 (29.8%) 10 (8.3%) 0.46 (0.65)
Generally well-behaved, usually
does what adults request. 8 (6.8%) 34 (29.1%) 75 (64.1%) 0.43(0.62)
(N=117)
Often fights with other children
. 87 (74.4% 24 (20.5% 6 (5.1% 0.31 (0.56
or bullies them. (N=117) ( 2 ( o) (51%) ( )
Often lies or cheats. (N=116) 80 (69.0%) 32 (27.6%) 4 (3.4%) 0.34 (0.54)
Steals from home, school or
' 113 (96.6% 2 (1.7% 2 (1.7% 0.51 (0.29
elsewhere. (N=117) ( 2 (17%) (1:7%) ( )
. . Somewhat Certainl
Hyperactivity Scale Not True True True y Score/2
Restless, overactive, cannot stay 53 (43.8%) 43 (35.5%) 25 (207%) 0.7 (0.77)
still for long. (N=121) S0 =7 R
Constantly fidgeting or
73 (62.9% 28.4% 1 .6% 46 (0.
squirming. (N=116) 3 (62.9%) 33 (28.4%) 0 (8.6%) 0.46 (0.65)
Easily distracted, concentration 0.84
43 (36.8% 50 (42.7% 24 (20.5%
wanders. (N=117) ( o) ( 0) (20.5%) (0.74)
Thinks thi f ing.
Inks things out before acting 13 (11.1%) 54 (462%) 50 (42.7%) 0.68 (0.66)

(N=117)
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Good attention span sees chores

N S 10(86%) 42 (362%) 64 (552%) 0.53 (0.65)
h inl

Peer Problem Scale Not True Somewhat  Certainly Score/2
True True

Rather solarity and prefers t

plaa , :ILS:ea(r,'\f_/ 1?2) SIS S 72 (62.6%)  30(261%) 13 (113%) 0.49 (0.69)

Has at least d friend.

(Na_s]%) east ohe goedinen 12(102%)  26(22.0%) 80 (67.8%) 0.42(0.67)

G lly liked by oth

csiT;rfny (;1—?19) y other 5 (4.2%) 37(310%) 77 (647%) 039 (0.57)

Picked bullied by oth

d']cn dere:rzljfﬂ g) 1ed By other 68 (58.6%) 36 (31.0%) 12 (103%) 052 (0.68)

| ith adul
Gets along better with adults 47 (402%) 48 (410%) 22(188%) 079 (0.74)

than with other children. (N=117)

Results are presented through Frequency (Percentages) or Mean (Standard Deviation)

Figure 1 displays the total scores of the different groups (over 10) and the overall
computed score (over 40). The conduct problems 2.05 (2.66) and peer problems 2.61 (3.35)
groups had lower scores than the emotional symptoms 2.9 (3.5) and hyperactivity 3.28
(3.47) groups. A total score of 10.84 (6.23) was obtained when summing up the different
scores.

Figure 1

The total strengths and difficulties scores (per group and overall score)
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0

Conduct
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Hyperactivity Total difficulties
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The classification of scores based on the corresponding degree of significant clinical
problems is presented in Table 3. More than half of the students were unlikely to have
clinically significant problems in all groups, with notably higher frequencies of closer-to-
average scores in the conduct problems (76.9%) and hyperactivity groups (81.4%).
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Nevertheless, slightly raised risks were observed in 153% of students in the peer
problems category and 15.4% in the emotional problems section. A substantial risk of
clinically significant problems was mainly noted for the peer problems (32.2%) and
emotional symptoms groups (22.2%), while around 10% of students had an increased risk

of clinical concerns associated with hyperactivity.

Table 3
Classification of scores based on the rising degree of clinically significant problems
Close to
Slightly raised High
Average gntly g
Clinically May reflect Substantial risk
significant clinically of clinically
problems are significant significant
unlikely problems problems
Conduct problem score (N=117) 90 (76.9%) 1 (9.4%) 16 (13.7%)
Peer problem score (N=118) 62 (52.5%) 18 (15.3%) 38 (32.2%)
E i |
motional symptoms score 73 (62.4%) 18 (15.4%) 26 (22.2%)
(N=117)
Hyperactivity score (N=118) 96 (81.4%) 10 (8.5%) 12 (10.2%)
Total difficulties score (N=119) 89 (74.8%) 9 (7.6%) 21 (16.2%)

Results are presented through Frequency (Percentages)

Bivariate analysis was conducted to assess the association between the sex and age of
the students and the different scores, including conduct problems, peer problems,
emotional score hyperactivity, and total difficulties scores (Table 4). Sex was significantly
associated with the conduct problem score, where a higher percentage of females
(29.7%) had an increased risk of clinically significant problems compared to 13.5% of
males (p-value=0.037). Females also presented an increased risk of clinical problems
(46.9%) associated with their emotional symptoms, significantly higher than males (25%;
p=0.015). As a result, significantly more females (32.3%) had an increased risk of clinical
problems associated with their total difficulties score compared to males (15.1%; p=0.031).
The student’s age did not affect any group's risk of substantial clinical problems (p>0.05).

Table 4
Association between the different scores (per group and total score) and the sex and
age of the students

Close to Average Increased risk p-value

Male 45 (86.5%) 7 (13.5%)
0.037
Female 45 (70.3%) 9 (29.7%)
Conduct problem score
<9 years 41 (77.4%) 2 (22.6%)
0.882
>9 years 48 (76.2%) 5 (23.8%)
Male 24 (46.2%) 28 (53.8%)
Peer problem score 0.185
Female 38 (58.5%) 27 (41.5%)
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<9 years 29 (53.7%) 25 (46.3%) 0753
>9 years 32 (50.8%) 31 (49.8%)
Male 39 (75.0%) 13 (25.0%)
0.015
. Female 34 (53.1%) 30 (46.9%)
Emotional symptoms score
<9 years 33 (62.3%) 20 (37.7%)
0.968
>9 years 39 (61.9%) 24 (38.1%)
Male 44 (84.6%) 8 (15.4%)
0.518
. Female 52 (80.0%) 13 (20.0%)
Hyperactivity score
<9 years 47 (87.0%) 7 (13.0%) 0134
>9 years 48 (76.2%) 15 (23.8%)
Male 45 (84.9%) 8 (15.1%)
0.031
L . Female 44 (67.7%) 21 (32.3%)
Total difficulties score
<9 years 40 (741%) 14 (25.9%)
0.908
>9 years 48 (75.0%) 16 (25.0%)

Results are presented through Frequency (Percentages). P-values<0.05 are presented
in bold and represent statistically significant associations.

Parents' answers to statements about their children's prosocial behavior are described
in Table 5. Around two-thirds (66.9%) agreed that their child is considerate of other
people's feelings, and 29.7% said it is somewhat true. Most parents (72.5%) affirmed that
their child shares readily with other children, while 4.2% answered that it is not true, and
23.3% somewhat true. Almost 15% of parents consider their child as careless if someone
is hurt, upset, or angry. In contrast, the rest reported helpful behavior in the
abovementioned case as certainly true (64.2%) or somewhat true (21.1%). More than 85%
declared their child kind to younger children, and only 52% believed the opposite.
Seventy-three percent reported being certainly true that their child often volunteers to
help others. As a result, an overall total score of 8.29 (1.86) was observed. The majority
(90.9%) had no clinically significant problems, 5% had a slightly low prosocial scale, and
4.1% had a lower score reflecting a higher probability of substantial clinical risks.

Table 5
Parents' answers to statements related to their children’s prosocial behavior

M
Frequency (%) Frequency (%) Frequency (%) ( :;;1

Prosocial Scale Not True Somewhat True Certainly True Score/2
Considerate of

other people’s 4 (3.4%) 35 (29.7%) 79 (66.9%) 1.63 (0.55)
feelings. (N=118)

Shares readily

with other 5 (4.2%) 28 (23.3%) 87 (72.5%) 1.68 (0.55)

children. (N=120)
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Helpful if
someone is hurt,

: 16 (14.7%) 23 (21.1%) 70 (64.2%) 1.49 (0.74)
upset, or feeling
ill. (N=109)
Kind to younger
. 6 (5.2% 1 (9.5% 99 (85.3% 1.80 (0.51
children. (N=116) (52%) (9:5%) ( o) (0.5
Often volunteers
to help others 4 (3.5%) 27 (23.5%) 84 (73.0%) 1.69 (0.53)
(N=115)
Total score /10 829 (1.86)
Cl t .
ose to Slightly low Low
average
Clinically May reflect Substantial
significant clinically risk of clinically
problems are significant significant
unlikely problems problems
Frequency (%) 110 (90.9%) 6 (5.0%) 5 (4.1%)

Results are presented through Frequency (Percentages) or Mean (Standard Deviation)

Parents’ answers to statements related to the characteristics of the difficulties and their
corresponding interferences with their child’s life are elucidated in Table 6.

When parents are asked if their child has difficulties in emotions, concentration,
behavior, or getting along with others, 47.1% answered that it is not true, 37.0% true with
minor difficulties, 13.4% true with definite difficulties, and only 2.5% reported it to be true
with severe difficulties.

Concerning how long these difficulties have been present, 9.3% claimed that it is less
than one month or between 6-12 months, 25.6% between 1-5 months, and 55.8% for over
one year.

Around 35% reported that the difficulties did not upset or distress the child, 30.3% agreed
a little, and 21.2% reported a significant impact. In this context, 60.3% reported that the
difficulties did not affect their child’'s home life, and 30.2% reported a small interference.

Half of the sample said the difficulties did not affect their child’s friendships, while 10.9%
affirmed a significant interference and 14.1% a medium amount. Regarding learning
ability, 41.3% believed that the difficulties did not interfere with their child’'s learning,
38.1% said that it interferes a little, 11.1% a medium amount, and 9.5% a great deal.

Almost two-thirds disagreed with the interference of the difficulties with the child’s
leisure activities, 20.0% agreed a little, 12.3% a medium amount, and 6.2% a great deal.
Around 26% of parents said their child's difficulties burdened their family a little, and
19.7% a medium amount or a great deal, respectively.
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Table 6

Parents’ answers to statements related to the characteristics of the difficulties and

their interferences

Frequency (%)

Do you think the child has No 26 (47.1%)

difficulties in emotions, Yes-minor difficulties 44 (37.0%)
concentration, behavior, or Yes-definite difficulties 16 (13.4%)
getting along with others? (N=T19) Yes-severe difficulties 3 (2.5%)
Less than one month 4 (9.3%)

If yes, how long have these 1-5 months 1 (25.6%)
difficulties been present? (N=43) 6-12 months 4 (9.3%)

Over one year 24 (55.8%)

Not at all 23 (34.8%)

The difficulties upset or distress Alittle 20 (30.3%)
the child (N=66) A medium amount 9 (13.6%)
A great deal 14 (21.2%)

Not at all 38 (60.3%)

The difficulties interfere with the A little 19 (30.2%)
child’s home life (N=63) A medium amount 4 (6.3%)
A great deal 2 (3.2%)

Not at all 32 (50.0%)

The difficulties interfere with the Alittle 16 (25.0%)
child’s friendship (N=64) A medium amount 9 (14.1%)
A great deal 7 (10.9%)

Not at all 26 (41.3%)

The difficulties interfere with the A little 24 (38.1%)
child’s learning (N=63) A medium amount 7 (11.1%)
A great deal 6 (9.5%)

Not at all 40 (61.5%)

The difficulties interfere with the A little 13 (20.0%)
child’s leisure activities (N=65) A medium amount 8 (12.3%)
A great deal 4 (6.2%)

Not at all 23 (34.8%)

A little 17 (25.8%)

The difficulties put a burden on
the family (N=60)

A medium amount

19.7%)

A great deal

13 (
13 (19.7%)

Results are presented through Frequency (Percentages)
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DISCUSSION

In the present study, children’'s ages ranged between 6 and 11 years, reported as
adequate to detect learning difficulties and social and emotional challenges (Strand &
Lindorff, 2021). The sample comprised slightly more females than males, contrasting with
a previous cross-sectional study in Pakistan (Naveed et al., 2020). Most parents finished
high school or had a university degree, which can make them more involved in their
child’'s achievement. More than three quarters had an average economic situation or
more. An earlier study revealed that parents with a low socioeconomic status are less
involved in their children’s education (Hemmerechts et al, 2017), which might
underestimate students' difficulties. The prevalence of emotional symptoms was
significantly higher in females (46.9%) than males (25%), in agreement with a study
performed in southern Brazil showing higher emotional symptoms among females
(Bach et al., 2019). Contrarily, a study conducted in Guangdong, China, on schoolchildren
between 6 and 11 years old showed that the total behavioral and emotional problems
increased with age, and the prevalence was noticeably higher in males than females (Li
et al., 2023). Conduct problems were significantly higher among males than females in
contrast to the previously mentioned research (Bach et al., 2019). Nevertheless, this same
study showed statistically significant hyperactivity/inattention in males. Comparable
results between males and females were found in the present study, possibly due to the
impact of other stressors on students’ behavior, such as online education and multiple
strikes among teachers.

Over half of the students were unlikely to have clinically significant problems in all
groups. Nonetheless, a substantial risk of clinically significant problems was noted for
the peer problems, and a higher frequency of close-to-average scores was observed in
the hyperactivity group. This result was also noted in more than half of the children in a
cross-sectional study conducted on Syrian and Jordanian schoolchildren, with more
peer relationships, conduct, and emotional problems (Yonis et al.,, 2021). Only 4.1% had a
lower prosocial score reflecting a higher probability of substantial clinical risks. However,
approximately half of the sample was rated within the abnormal range in the prosocial
behavior subscales. These data can suggest potential future problems since children at
this age were commonly referred by health and education professionals for problems in
attention, learning, and/or memory (Bryant et al., 2020).

Regarding the characteristics of the difficulties and their interferences, around half of
the parents said that their child did not have any emotional, behavioral, or concentration
difficulties. Findings of a study conducted on Syrian schoolchildren highlighted
emotional and behavioral problems (Yonis et al,, 2021), and another research revealed a
remarkably high rate of perceived cognitive impairment due to emotional problems
among high school students in the United States (lverson & lverson, 2022). Most parents
reported that school difficulties did upset or distress their children. This result was also
observed among schoolchildren in different settings (Simpson, 2005), emphasizing the
need for adequate interventions to mitigate such risks. Although around 60% of parents
reported that the difficulties did not affect their child’'s home life, other research
highlighted strong interference in school and home adjustment (Makarova et al., 2023).
Regarding learning ability, 41.3% believed that the difficulties did not interfere with their
child’'s learning, and almost two-thirds disagreed with the interference of the difficulties
with the child’s leisure activities. A strong relationship between school difficulties and
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students’ achievement and intellectual ability was previously noted (Cox & Mullen, 2023),
suggesting the need for engaging parents to understand the impact of such challenges.

This study possesses several limitations. The sample size, contextual factors, and
sociocultural attributes specific to Lebanon might affect its external validity; therefore,
its findings cannot be generalized to schoolchildren in diverse settings. Among others,
the study exclusively involved students from a single private school; variations in results
may exist when considering other private or public schools. Students were included
based on pre-defined criteria such as age and grades, potentially inducing selection bias.
Efforts were made to mitigate this bias by adequately training data collectors and
including all individuals meeting the criteria.

Nonetheless, to our knowledge, this is the first pilot study examining the difficulties faced
by students in Lebanon from parents’ point of view and, as a result, can provide a
descriptive approach to these challenges, thus, enabling improved control. Furthermore,
results from this study warrant consideration for a future longitudinal investigation
involving a larger sample size and allowing for more robust control for potential
confounding variables.

CONCLUSION

The multifaceted difficulties in Lebanon have significantly impacted schoolchildren,
leading to unforeseen social and health consequences. Primary schoolchildren have
exhibited various problems, including emotional, conduct, hyperactivity, peer, and
prosocial issues. These problems were linked to age and sex. The present study’s findings
have underscored the influence of parents, teachers, and relevant professionals,
emphasizing the necessity for accessible and affordable preventive psychological
support services. These findings imply that special attention should be directed towards
school children, drawing lessons from other countries about effective crisis
Mmanagement strategies. Additionally, it highlighted the school's role in detecting diverse
difficulties that may affect the child's academic performance and overall well-being.
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NEPEXPECHE AOCNIAXEHHA €EAUHOIO LLEHTPY

MerTa. [NpeacrasiieHe AOCIAXKEHHS MAQE HQ METi OLIIHUTK CU/IbHI CTOPOHU TA
TOYAOHOLLI LLKO/ISPIB MIC/1S9 KPU3.

MeTtoaun. [ioTHe nepexpecHe AOCIAXKEHHS MPOBOAMIOCSH MPOTAroM 4BOX
micauiB (kBiTeHb — TpaBeHb 2023 p.) 3 AOMNOMOror CTAHAAPTU30BAHOI
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KON TA BK/IKOYEHO AO LbOro AOCAIMKEHHS. [NOPIBHAHHS MK rpyrnamu
MpPOBOAMIOCS 3A Ki/TbKOMQ PAKTOPAMM: MPOob/1IeMI 3 MOBEAIHKOK, NPo6r1emMu
3 OAHOMITKAMM, eMOoUiVHMUM 6Qs, rnepaKTUBHICTb | 3ArasibHi MOKA3HWKM
TpyAHoLIB. Byrno npoBeaeHo ABOGAKTOPHMM AHAII3, Y AKOMY 3Q/IEXXKHUMMN
3MIHHUMWM 6y BiK, CTATb | MOKA3HMKI CK/IQ4HOCTI.

Pe3ynbraTtn. Cepes y4acHUKIB 6y/10 BiA3HAQYEHO 3HAYHMI PU3MK MPO6/IEM 3
oAHONITKAMMK (32,2%) Ta eMOUIVMHMUX CUMMATOMIB (22,2%). ICTOTHUN PU3NK
KAIHIYHO 3HQ4yLMx rnpobsieM 6yB MOB'93AQHUM 3 MMNepaKTUBHICTIO. [diB4aTa
MPoAEeMOHCTRYBAIN  MIABULLIEHUN PU3MK  KIHIYHUX rpobriem (46,9%),
MoB’a3aHMX 3 IXHIMU eMOUIMHUMKW CUMAOTOMAMM, 3HQUYHO BULLNW, HIXK
yonoBiku (25%,; p=0,015), Lo npmn3Bes10 4o 3HAYHO bi/IbLLOI KiTbKOCTI KAITHIYHMX
npobaem, MoB'a3QHUX (3 IXHIMKW 3ArasibHUMKW TPRYAHOLLAMM, MOPIBHIHO 3
xnonuamm (32,3% npotu 15,1%; p=0,031). 3arasom 6inbLiictb CTyaeHTIB (90,9%)
He Masm 3Ha4YHuX rnpobsem. [NpoTte 5% mManm Aeljo HU3bKyY MpocoLiaibHy
wKany, a 4,1% mMann HWKYi OLIHKM, L0 BiAO6PAXXAE BMCOKY WMOBIPHICTb
3HQYHOIO K/IHIYHOMO PU3UKY.

BUCHOBOK. Kpum3a B JliBaHI MOCUAMAQ ICHYIOYY HEPIBHICTb Yy AOCTYrMi [O
OCBITH, O MPM3Be10 4O a60 NMoCKUIMAC TRYAHOLY B LWKO/. OTPUMAHI AAHI
Bigo6pa)katoTb BrIMB 6ATbKIB | LLUKO/W HQA YCMIWHICTb | MCUMXO0ryHe

6s1aronosyy4Ysa gitev | nigKpecrTe HeobXiaHICTb HAAAHHS [A0A4QTKOBOI

NiATPUMKK LLIKOIQM TQ iHBECTYBAHHS B CIY>K6U MCUXIYHOro 340p0oB’'a 4718
YYHIB.

KNOYOBI CNTOBA: Llikonsapi, TpyaHouli, batbku, JliBaH, LLIKoN.
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ABSTRACT

This study aimed to explore English Language Teaching (ELT) teachers’
fidelity to the designed freshman English curriculum.

A mixed method research design, where the quantitative data served to
support the qualitative one, was used in the study. A qualitative method that
enabled participants to generate their ideas as they have experienced in
implementing the freshman English curriculum was used as main design in
the study. One-to-one interviews, observations, and post-observation
interviews were used as data collection instruments. Verbatim transcription
was made for the qualitative data. Then, the relevant data was categorized
and the data not relevant to the present purpose was bracketed. Categories
seemed to be mutually exclusive, however, and analysis was made by
making connections between or among the various categories.
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The result showed that ELT teachers followed the fidelity perspective by
adhering to the contents of the official curriculum even in circumstances
where adaptations were required. However, teachers’ fidelity to the designed
curriculum or to the official curriculum was offset by teachers decision to skip
certain activities. ELT teachers’ adherence was imposed by different factors,
including a high-stakes exam, alignment problems with instruction and
assessment, the use of students’ scores for placement, relevance and
repetition of activities, and lack of training. Personal/teacher factors
(teachers’ beliefs, confidence, knowledge, and skills in improving the
curriculum)and student factors (motivation and interest) also had significant
influence.

It can be concluded that ELT teachers missed one of the significant
professional roles they could play during curriculum implementation -
adapting contents based on the classroom context. Professional
development training should be proffered to ELT teachers. In addition,
institutional needs and teachers’ freedom to improve the curriculum at the
classroom level need to be balanced.

KEYWORDS: Adaptation, Adherence, Fidelity, Freshman English, Implementation
Approaches.

INTRODUCTION

Teachers' fidelity to the official curriculum was considered a way of ensuring
effectiveness and for improving students’ learning outcomes throughout the 1960s and
1970s (Cho, 1998; Dusenbury et al, 2003). However, the adaptation and enactment
perspectives were developed later in the history of curriculum implementation (Snyder
et al, 1992). Though fidelity of implementation (FOI) was believed to maintain
effectiveness in implementation, in actual practice, a consistent FOI to the official
curriculum has been found to be challenging.

There cannot be a curriculum that serves as a panacea to all problems experienced in all
classroom contexts. Various motives urge teachers to adapt the prescribed activities to
suit to the classroom context in which they are working. The fidelity approach
emphasized the full implementation of curricular contents as intended by curriculum
designers. On the contrary, the adaptation perspective allows teachers to adjust the
contents of the designed curriculum based on the needs of students and the
environment (Bumen et al.,, 2020).

Countries either follow center-periphery or bottom-up curriculum development models,
depending on the political orientation of the country and professionals’ theoretical
beliefs. Countries that seek to bring performance similarities to various institutions
develop a curriculum using the center-periphery model. They prepare and disseminate
the curricular materials to all implementing institutions usually through a ministry of
education or similar governing body (Graves, 2008). The practice in Ethiopian universities
aligns with this center-periphery model. A group of curriculum “experts” designed the
curriculum that is disseminated to all universities.

However, providing a well-designed curriculum to all implementing institutions, and
ensuring its effectiveness and ability to boost student learning outcomes becomes

educationalchallenges.org.ua 29


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

rather difficult. Shawer (2010) argued that prioritizing the fidelity approach prioritizes
organizational needs. This in turn disregards local needs and impedes the learning
outcomes for students.

Moreover, focusing on fidelity hinders teachers’ self-professional development and use
of active learning (Shawer, 2010), their creativity and thinking, and their decisions at
classroom level (Cho, 1998; Shawer et al.,, 2008; Shawer et al.,, 2009).

Though there were criticisms to adhering to fidelity perspective, countries like Ethiopia
have prepared curricular materials at the center and disseminated to implementing
institutions. The ministry expected universities to implement the contents of the
designed curriculum with fidelity to reduce implementation disparities among
universities. Though teachers claimed to maintain fidelity, gaps existed between the
official and actualized curriculums (Bumen et al,, 2020; McNeill et al., 2018) as a result of
motives manifested in particular contexts.

In an international context, there were studies on curriculum implementation in general,
and English Language Teaching (ELT) teachers' fidelity to designed curriculum
implementation specifically, using a qualitative method (interview). Locally, studies on
curriculum implementation could be found using a survey method (questionnaire).

However, there was a paucity of research results conducted on ELT teachers’ curriculum
fidelity in an Ethiopian context. No research could also be found on motives that hinder
ELT teachers’ fidelity to the designed curriculum. Hence this study was meant to fill the
methodological and area gaps on university ELT teachers’ fidelity to a designed
curriculum in teaching the freshman English curriculum at Ethiopian public universities.

LITERATURE REVIEW

Lee et al. (2009, p. 837) defined fidelity as “the determination of how well an innovation
is implemented according to its original program design or as intended.” While Lee and
Chue (2013, p. 2510) defined fidelity as “the closeness between the formal/perceived and
the operational/experiential curricula.” O'Donnell (2008, p. 34) explained fidelity as “The
extent to which a user's practice matches the ‘ideal’ implementation of an intervention.”
Azano et al. (2011, p. 696), citing Mowbray et al. (2003), similarly defined fidelity as “the
extent to which delivery of an intervention adheres to the protocol or program model
originally developed.”

The fidelity perspective of curriculum implementation, which is guided by the positivist
world view, confines teachers to play the role of curriculum receivers (Shawer et al., 2009).
It leaves a meager role for the teacher in curriculum development at the classroom level
(Shawer, 2010). Fidelity also disregards differences in teachers’ practices, institutional
infrastructures, and students, which then influence teachers’ actual practices (Cho, 1998;
Ocak & Olur, 2019).

Moreover, it highly restricts teachers’ flexibility in implementation (Iskandar, 2020). In a
fidelity perspective, the degree of effectiveness of the curriculum can be measured by
the difference between the proposed and the implemented curriculum (Ocak & Olur,
2019). The higher the percentage of fidelity, the more effective the curriculum
implementation would be.
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The existence of gaps between the designed and actualized curriculum could be taken
as normal if it came as a result of adapting to the local context. However, because of
various motives, there are teachers who try to rigidly follow the prescribed curriculum.

For example, Imran and Wyatt (2019) revealed the existence of English language
teachers who implemented curricular activities irrespective of the needs and interests
of their students. Fullan and Pomfret (1977) and Seneechai (2020) stated that teachers
who depend on the fidelity approach believe that good education comes through
homogenized and standardized implementation of the designed curriculum.

On the same issue, Hongboontri and Darling (2020) emphasized the role of teachers in
the fidelity approach as teachers who inflexibly follow a curriculum developed by
designers. Datnow and Castellano (2000) also criticized fidelity as an approach that
denied teachers’ autonomy.

Moreover, Daro and Cohen-Donnelly (2001) showed the impact of sticking to the
designed curriculum components in all instances. Rigidly following the designed
curriculum limits consideration of environmental needs (for example, the needs of the
students).

On the other hand, they also stated that too much deviation could limit the effectiveness
of the curriculum. Backer (2001) unveiled the importance of adaptation as it gives
ownership to teachers in curriculum development. However, Dusenbury et al. (2005)
warned that deviating too much from the official curriculum may make the planned
objectives unattainable to students.

Therefore, striking a balance between adoption (fidelity) to core elements of a
curriculum and adaptation to local contexts becomes paramount, though how to find
this balance is uncertain (James Bell Associates, 2009). Researchers use five dimensions
to measure teachers’ fidelity to the designed curriculum: adherence,
exposure/dose/duration, quality of delivery, participant responsiveness, and program
differentiation.

It is possible to study fidelity with one or more of these dimensions(Azano et al., 2011,
Combs et al,, 2022; James Bell Associates, 2009; Mowbray et al,, 2003; O'Donnell, 2008).
The adherence dimension is used here to study ELT teachers’ fidelity to the freshman
English curriculum.

Researchers assumed fidelity would be high during program adoption and that
implementers would reproduce the innovation exactly as earlier adopters had used it
(Cho,1998; O'Donnell, 2008). This assumption was made since adopters were considered
as passive acceptors and transmitters of an innovation, not as active modifiers of a new
idea.

However, researchers later recognized that fidelity to a design curriculum was not always
a given, rather adopters would adapt an innovation to suit their local contexts. In
addition, researchers recognized that quite a lot of adaptation occurred in the classroom
(O’'Donnell, 2008), bringing tensionstensions between fidelity and adaptation models
around the end of 1970s (Cho, 1998). Therefore, studying teachers’ fidelity to a curriculum,
and the motives that hampered teachers use of fidelity would help the institution and
teachers to amend the way freshman English curriculum has been affected.
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Research question

The purpose of this study is to focus on teachers’ adherence to the freshman English
curriculum and the motives that hinder ELT teachers' fidelity to the curriculum, using
Debre Tabor University in Ethiopia as an example. Hence, the study tried to answer the
following specific research questions.

— What is the extent of ELT teachers' fidelity to implementing freshman English
curriculum?

— What are the motives that hinder ELT teachers’ fidelity to the designed curriculum?

METHODOLOGY
Research design

The study followed an exploratory mixed method design where the quantitative data
was used to support the qualitative one. Hence, the qualitative design was taken as the
main data gathering method. Since teachers’ classroom curriculum implementation
approaches are influenced by the social, political, historical, and other specific local
factors, taking a primarily constructivist worldview was appropriate.

Data Sources

ELT teachers were the sources of data in this study. Data was gathered from teachers
who taught the freshmen English curriculum at least once at Debre Tabor University.
Teaching freshman English served as an inclusion criteria for selecting teacher
participants in the study. There were 14 male and 2 female (16 in total) ELT teachers who
were delivering the freshman English curriculum during data collection time. It was from
this population that samples for interviews and observations were selected.

Sampling of participants

Among the 16 ELT teachers, five teachers were selected based on a purposive sampling
technigue. Together with the department head, the five teachers were chosen based on
their involvement in curriculum improvement at the department level. There was a
committee known as the “curriculum improvement and assessment committee,”
designated by the department. Though not all the five participants worked in the
committee during the study time, they had the experience of acting in the committee
before. The profiles of participants are presented in table 1 below.

Table 1

Teacher participants. (*Names are Pseudonyms); HDP (higher diploma program) is a
broad pedagogical in-service training program that was delivered to teachers chosen
from any field of study

Name* Gender Educational status Years of teaching  on-service training/

experience in-service training

Paulos M MED TEFL 8 HDP

Seid M MED in ELT 12 HDP
Yared M MED in ELT 7 -

Rahel F MED in ELT 9 HDP

MED in ELT &
Dawit M Assistance professor 15 -
in ELT
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From the five interviewed teachers, Paulos and Seid were chosen for observation using
lottery system. The observation data helped to triangulate teachers’ perceived practice
with their actual classroom practices. Soon after the observation session, the teachers
who were being observed participated in a brief post-observation interview.

Instruments

In the study, interviews, observations, and post-observation interviews were used as tools
for data collection. Though interviews were the a primary tool, triangulating the data
from interviews with observations considered to have a strong validity (Harachi et al,
1999) was also used.

— Semi-structured interview

The semi-structured interview was chosen as data collection tool. Semi-structured
interviews are widely accepted as a tool that would proffer enough flexibility in
articulating participants’ perceptions of their fidelity in teaching the freshman English
curriculum (Gray, 2009; Jamshed, 2014). Teachers' interview questions were adapted
from Shawer (2010), Shawer et al. (2008), and Shawer et al. (2009). The main interview
guestions were posed and follow-up questions used only when necessary. The time and
place of the interview was decided by the interviewee. The length of the interview was
24-42 minutes.

— Observation

A series of observations were conducted, which provided robust first-hand information
about how the observed teachers implemented the freshman English curriculum. The
observations of the two teachers took 14 sessions to finish two units of the curriculum.
Teachers had two contact hours in a week where one session was with 100 minutes, and
the second had 50 minutes. The observation portrayed whether teachers have done the
activities exactly as planned by curriculum designers, or whether teachers adapted,
supplemented, or skipped activities or parts of the activities of the curriculum.

the semi-structured observation checklist was prepared and used in order to determine
teachers' fidelity to the curriculum. The observation checklist was adapted from James
Bell Associates (2009) and Mowbray et al. (2003) in a way that enables the observer to
record activities done as planned, adapted, supplemented, or skipped.

— Post-observation interview

A brief interview was conducted after the observed teacher dismissed the class. That is,
the observed teacher had two post-observation interviews per week, each not lasting
more than 10 minutes. The purpose of the post-observation interview was to understand
the observed teachers’ behavior. Blessing and Chakrabarti (2009) and Gray (2004) have
stated that observations can provide better data if they are followed by other data
gathering instruments.

Reliability and Validity of the Instruments

To increase the reliability and validity of the research findings, the questions were
reviewed by ELT teachers teaching in the same area at another university. Modifications
were made based on the feedback of experts. Careful consideration was given to the
instrument's design, administration of the intended tools, analysis, and interpretation.
The verbatim transcription of the interview data was also made.
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Data Analysis

First the qualitative data were transcribed verbatim. Then categories were made
through reading and rereading the transcribed data in the way to serve the research
purpose. Together with coding the relevant data, data that was not useful or relevant to
the present research problem was bracketed and reduced. Though categories seemed
to be mutually exclusive, data analysis was made by making connections between or
among the various categories. For the supportive quantitative data, simple descriptive
statistics (frequencies and percentages) were used to show fidelity vis-a-vis adapting,
supplementing, or skipping activities of the designed material.

RESULTS
Results of the interview

Paulos, Seid, and Rahel confirmed that they took HDP training arranged by the
university. However, they disclosed that the focus of the training was on general
educational activities, not on ELT specific issues and challenges.

Moreover, the participants stated that they took the HDP training five years earlier and
its impact had become obsolete. The other two participants did not take any formal in-
service and/or on-service training after joining the university. Yared criticized the
university for failing to set up professional development training. Dawit also disclosed
that he did not participate in any formal in-service training that focused on English
language teaching. In general, all teachers complained about the scarcity of relevant in-
service training after they joined the university.

Concerning fidelity of ELT teachers to the freshman English curriculum, participants had
similar approaches to the curriculum, of course, with varying degrees. All participants
admitted that they usually adhered to the designed curriculum. They adhered to the
contents/activities, sequence/order of the activities, and the assessment procedure as
suggested in the curricular materials.

However, they criticized and expressed their dissatisfactions with the organization and
choice of contents in the freshman English curriculum. Paulos explained that the
students’' language background guided how teachers adhere or adapt to the designed
activities. Nevertheless, institutional motives forced him to stick to the designed
activities irrespective of the needs of students. Paulos unveiled the existence of activities
with less relevance to students. He added the presence of activities that took much time
to deal with in the classroom.

Moreover, there were activities that were difficult to do in the existing classroom context,
such as a large class size. For all such activities, Paulos stated that he used skipping as
almost a sole strategy rather than adapting activities.

Seid also stated that it was the needs of students that shaped his curriculum
implementation approach. He also criticized the lack of vertical and horizontal
integration of contents of the freshman English curriculum with the contents students
have learnt in secondary school. Seid’s idea was also echoed by Dawit. Seid and Dawit
believed that such contents should be adapted, but they preferred to adhere to the
activities whenever possible and skipped activities that did not suit to the classroom
context.
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Like Paulos, Seid and Dawit used skipping as a strategy for avoiding activities that could
not be done in their context. They focused on activities that they believed relevant to the
current needs of students. They also disclosed the department’s need as urging teachers
to use the suggested activities, assessment types, and procedures. Dawit complained of
the lack of student interest in doing activities other than grammar and reading.
According to him, students showed greater interest in doing those activities where
exams could be drawn. He went on to elaborate the presence of alignment problems
between instruction and assessment.

Furthermore, Paulos, Seid, and Rahel criticized the high-stakes exam which has been
used for placing students in different academic disciplines. That is, students’ placement
in various fields of study depended on the grade they scored in the first and second
semester of their first year at the university. As a result, the same exam was prepared for
students taught by different teachers. Hence, adhering to the designed activities has
become the accepted norm in order to avoid students’ complaints about teachers’
implementation disparities.

The other institutional problem highlighted by Paulos, Seid, and Rahel was the
assessment type ELT teachers follow in freshman English. They complained that
assesments did not test what they taught. All the three participants stressed that
students were tested on reading and grammar while the contents they taught included
all language areas. According to participants, listening and writing were disregarded in
the assessment.

Hence, there were alignment problems between instruction and assessment. Seid
seriously condemned the institution as one that disregards the professionalism and
teaching autonomy of teachers. He stated “l don't have the autonomy of assessing my
students focusing on all language skills that | have taught.” Rahel, on the other hand,
stated that since she knew the assessment area, it helped her to revise the contents and
prepare her students for the exam.

Moreover, Paulos and Seid (similar to Dawit) became aware of students’ interest in doing
reading and grammar activities. Both participants expressed that students were
motivated to do activities on areas where assessment questions were drawn. Knowing
the needs of students, Paulos and Seid tended to focus on reading and grammar
activities. Paulos stated that when he did the listening activities, most of the students
were not as interested as they were in reading.

Yared felt he had to follow the fidelity perspective of curriculum implementation. He
went on to say:

Personally, | tried my best just to follow uh... what has been written there in the material,
and there are conditions of course which force me to do so. As we know, freshman
students are students who are going to compete with others to select their field of studly,
so personally | believe, if it is possible, all the students must learn the same topic and
must be evaluated from the same content. For that purpose, uh | should adhere to the
designed material. ... do not like to act differently from other ELT teachers.

However, Yared acknowledged that he skipped some activities, particularly activities
that he assumed would not to be included in students’ assessment. He stressed that he
did not skip reading and grammar activities because he knew that most of the questions
that would appear in assesments would be from those two language areas. Though he
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skipped activities, Yared believed that the curricular materials that are prepared at the
center and send to institutes have better quality than those prepared by teachers at the
university.

Yared also discussed teachers' lack of enthusiasm in designing the material in addition
to the personal factors that affect teachers' classroom curriculum development (the
experience, skills, and knowledge on designing curriculum). He also had reservations
about teachers' willingness and interest of taking time to improve the activities of
prescribed curriculum.

Rahel noted accountability was related to her adherence to the prescribed curriculum.
She stated:

| don’t want to be accountable doing something different from what the
department has set to be done. So | usually do activities and assess my
students according to the guideline prepared at department level. Even if |
have the uh ..freedom of improving the curriculum, | could not take the
responsibility of improving it. In addition, | may not have the required
knowledge and skills to improve the curriculum prepared by the selected
curriculum experts. Moreover, | did not get relevant training on how
curriculum is improved.

She also added that it was challenging for her to ensure the activities she designed were
better than the activities in the original material. She felt good when she did activities in
accordance with the suggested sequences, methods, and assessment guidelines. In a
similar vein, she stated that she focused on areas where exams would be drawn,
sidelining other language areas. Rahel mentioned factors such as class size, shortage of
time, lack of suitable listening devices, and student interest influenced her choosing to
skip activities ratehr than adhering to the designed material.

Dawit questioned the skills and knowledge that ELT teachers have in adapting the
curriculum (similar to Yared and Rahel's idea). He had reservations about the willingness
and commitment of teachers to adapt the curriculum, and the skills, knowledge, and
experience teachers possess in curriculum development and improvement. As a result,
he stated, it would be better to follow the curriculum as it was originally designed.

Results of the post-observation interview

The onsite data from Paulos and Seid did not provide different reasons for teachers’
adherence than what they provided during the main interview. Paulos gave various
reasons both for his adherence to the prescribed curriculum as well as for skipping some
other activities in the post-observation interview.

Besides adherence to the designed curriculum, Paulos skipped activities that could not
be applied in large classes which made giving feedback a daunting task for him. He also
added students dislike listening activities and prefer reading and grammar. Students'
immediate need to score good marks also urged Paulos to focus on grammar and
reading activities.

Moreover, Paulos explained each unit had many activities that were difficult to finish in
a given time, so he chose to skip some activities and focus on others. Paulos believed
professionals could improve the curriculum, but there is a risk of complaints about a lack
of accountability as a result of implementation differences among ELT teachers.
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In addition, Paulos indirectly raised the issue of vertical integration of content between
first and second freshman English curriculum materials. He stated, “There is no
difference between the two curricular materials of freshman English both in
organization and in difficulty level.”

Seid, after a listening lesson, stated, “| wanted to address all the activities, but | skipped
some of the post listening questions believing that they were repetitions of the
preceding activities.” Seid reiterated that he was not happy with the curriculum since
there was a lack of integration with what students have learned. He also stated that the
curriculum emphasized receptive skills that made him prefer to skip some activities.

Students were another reason Seid preferred to skip some activities since students were
not motivated by listening activities, and, at the same time, were not up to Seid’s
expectations which also led him to skip activities. He noted that students were
motivated by and active with activities on grammar, not listening. Seid also attributed to
class size, lack of time, and relevance of activities as other factors that led him to skip
listening and writing activities.

Results of observation

Two teachers were observed while they finished two of the five curricular units. Fourteen
sessions were allotted to the contents of the two units. The obserrved teachers taught a
large class of predominantly female students. While Paulos was teaching in a classroom
of 56 students (19 males and 37 females), Seid was teaching in a classroom of 58 students
(24 males and 34 females).

There were 76 activities required for students to complete in the two observed units. The
observation's findings demonstrated that both Paulos and Seid have completed 51
(67.11%) and 50 (65.79%) of the 76 activities of the designed curriculum as planned. Seid
supplemented 3 (3.95%) activities, focusing on grammar (such as conditional sentences)
and reading activities (such as using the text “Housing in Britain” for students to identify
topic sentences from each paragraph).

Table 2
Observation data. *>Names are pseudonyms; f= frequency of activities

Observed teachers

Strategies Paulos* Seid*
f % f %

S L
Activities that were adapted/modified 0 0

Activities that were supplemented 0 3 3.95%
Activities that were skipped 25 32.89% 23 30.26%
Activities that were replaced 0 0

Total activities that were observed 76 76
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As the table depicted, the percentage of ELT teachers’ adherence to the designed
curriculum was found to be 67.11% and 65.79% for Paulos and Seid respectively. It is also
clear from the table that teachers’ adherence to the curriculum contents was not as high
as expected from teachers who depended on fidelity approach to curriculum
implementation. The decrease in the percentages of teachers’ adherence was the result
of them skipping activities rather than using an adaptation strategy.

As it can be seen from the table 2, Paulos and Seid skipped a significant number of
activities from the designed contents, 25(32.89%) and 23(30.26%) of activities,
respectively. Teachers did not tend to replace the activities they skipped. They simply
skipped activities could students’ attainment of the stated objectives of the curriculum.
Teachers were not seen taking time to improve the curricular activities that could
accomodate the activities teachers skipped. In spite of skipping many activities, teachers
were found to adhere to the sequence or order of activities and sub-activities suggested
by curriculum designers.

DISCUSSION

It is important to mention the lackof formal in-service and/or on-service training
opportunities at the university that enhance teachers’ professional development. None
of the ELT teachers received training on issues related to implementing ELT curriculum
in a foreign context after joining the university. This could be one of the reasons teachers
were dependent on the prescribed curriculum even in situations where the participants
felt that the activities were unsuited to the classroom context. A lack of training to enable
teachers to meet the demands of the moving world made teachers lean on a “teacher-
proof curricula” (Cho, 1998, p. 28).

Teachers who require a designed curriculum have technical abilities and factual
knowledge but were not equipped with methods of curriculum inquiry to face the
challenges resulting from individual, pedagogical, and context variations.

As a result, such teachers are unlikely to improve their educational and professional
growth (Cho, 1998). Suyanto (2017) also stated that in-service and/or on-service training
are crucial components to enhancing teachers' knowledge and expertise in classroom
curriculum adaptation. Shawer (2017) suggested the focus of the training should be on
more practical aspects of curriculum implementation and on the awareness and roles of
teachers that that influence classroom behavior.

Concerning fidelity, the data from all sources clearly shows that ELT teachers adhered to
the officially prescribed curriculum. Though fidelity was assumed to bring effectiveness
in implementation, it has many pitfalls.

Teachers who adhere to the prescribed curriculum play the role of consumers
(Hongboontri and Egerton Darling, 2020; Seneechai, 2020; Shawer, 2017). Bumen et al.
(2020) and Ocak and Olur (2019) argued teachers who try to maintain fidelity to the
prescribed curriculum do not take into account teacher characteristics, student
differences, or contextual variations in their teaching (Daro & Cohn-Donnelly, 2001);
Shawer et. al argued teachers focused on mainting fidelity to a curriculum are less likely
to improve student learning and motivation (Shawer, et al.,, 2008). Hlebowitsh (2005)
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described the curriculum implemented as planned by teachers as similar to a script
followed by teachers.

Teachers who adhere to the existing curriculum, ignoring the environmental dynamics,
rarely adapt the curriculum to make it more relevant for students, hence they are viewed
as lacking the desire for professional development (Verster et al., 2018).

According to Shawer et al. (2009), teachers who strictly followed the designed
curriculum and skipped activities neither maintain the fidelity model nor modify the
curriculum to suit the interest of their students. Hamdan (2015, p. 104) also stated that
adapting curriculum contents requires greater flexibility, creativity, expertise, and
broader knowledge from not only “new teachers but also by veteran teachers.” Hence,
teachers who try to adhere to the prescribed curriculum may lack all such necessary
elements.

Though ELT teachers appeared to maintain fidelity, their adherence scores from
observation did not reflect the high adherence score expected from teachers who follow
the fidelity perspective. The decrease in adherence scores of observed teachers came as
a result of skipping activities as the only strategy for dealing with activities that could not
be implemented a particular classroom context. Teachers simply skipped a significant
number of activities, including core activities (listening and writing) that could be vital in
achieving the goals of the curriculum. Activities were skipped not because they were
irrelevant, as stated by Shawer et al. (2008), but because teachers assumed those
activities were difficult to do at that moment. As stated elsewhere, teachers skipped core
components of the curriculum (for example, writing a paragraph with 100 words) and
rarely supplement or replace the missing elements of the curriculum. This strategy
would create opportunities with the missing curriculum objectives. Teachers who
adhered to the designed contents and at the same time skipped activities focus on
content coverage and neglect classroom dynamics (Shawer et al., 2008).

In answering the second question, many motives/factors were listed by the participants.
The motives were identified by participants for both their adherence to the prescribed
curriculum, as well as their connection to skipping activities. Challenges to teachers’
adherence to the designed activities can be categorized as institutional/environmental,
student-related, or personal/teacher-related factors (Shawer et al., 2009). Environmental
concerns were found to be the main challenge for teachers in trying to adhere to the
contents of the designed material. Among the institutional challenges, lack of in-service
or on-service training, the assessment types, and the value attached to the exam were
regarded by all participants as a main challenge to their adherence. The relevance of the
activities was the second factor affecting teachers’ adherence to the prescribed
curriculum, followed by lack of vertical and horizontal integration of contents and then
large class sizes.

In particular, the focus of the exam and the value of students’ scores for placement were
mentioned by all interviewees as challenges to adherence to the curriculum contents
and activities. In situations where institutional exams serve other purposes, learning
focuses on passing the exam (Shawer et al,, 2009). Shawer et al. (2009) warned that
exams used for other purposes tend to urge teachers to follow the imposed curriculum.
This in turn leads to students disregarding learning or at least not internalizing what is
taught. Moreover, Gibbs and Habeshaw (1989, p.23) stated the consequence of
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assessment on students: On many courses students are driven by the assessment
system. What is assessed is seen as what matters most. The tasks which you assess and
which count towards a qualification will receive ample attention, whilst those which are
not assessed will often be ignored.

Personal/teacher factors were also mentioned by participants of the study. Experiences
and the knowledge and skills participants possessed were mentioned as factors
affecting teachers’' fidelity to the curriculum. This is concurred with the study
byClemente et al. (2000), which stated that pedagogic and curriculum skills were
constraining factors for curriculum improvement. Commitment and the willingness of
teachers to adapt the curriculum were seen as attributes of ELT teachers lack. Shawer
et al. (2009, p.136) also pointed out that teacher-related factors “might have been
working behind the scene” Though they are crucial, teachers' experiences and level of
education might not be able to help teachers adapt curriculum. In addition, student-
factors, such as students' needs, interest, and motivation, played their own roles in
making teachers skip activities that did not suit to the context.

Concerning the challenges, Carroll et al. (2007), Durlak and DuPre (2008), James Bell
Associates (2009), Hill et al. (2007), and Pankratz et al. (2006) demonstrated that the
institution was responsible for adjusting the challenges that inhibit effective
implementation of curriculum. They also noted that institutions have to work towards
correcting problems that came as a result of characteristics of implementers (teachers),
students, and the support system (training and technical assistance) that affect teachers’
fidelity. Smylie (1988) underlined that professional development training, which also
included observation and support, was known to augment the capacity of teachers'
curriculum implementation.

As clearly observed from the discussion, teachers were found to criticize the official
curriculum material. However, they did not adapt the official curriculum to suit the
material to the context of the classroom. Though this seemed paradoxical, it was the
motives of the institution, coupled with other factors (teachers and student-related
factors) that forced teachers to adhere to the designed contents. Teachers were also
forced to use the skipping strategy as their main alternative for activities that they could
not do in a particular context.

CONCLUSION

Though teachers have a similar educational background, they vary in their teaching
experiences. However, the difference in teaching experiences did not yield differences in
teachers’ curriculum implementation since all participants tended to show fidelity to the
curriculum. Teachers who opt to maintain fidelity are unlikely to be up to date to
overcome the challenges of the fast changing world. This in turn led teachers be
ignorant of their students’ needs and interest. Teachers try to stick to the prescribed
activities in order to avoid risks of any kind coming from anyone (students, institutions
and colleagues).

Teachers' fidelity to the curriculum was affected by teachers’ use of the skipping
strategy. That means teachers did not adapt contents that they could not put into
practice. Rather, skipping was used as the sole strategy of adjusting the curriculum to
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the classroom context. This showed that teachers were characterized as curriculum
transmitters.

Prescribing teachers on what to teach and how to teach impeded teachers from
thinking critically. Giving priority to the institution and other authorities made teachers
fixed to the designed curriculum material. Hence they lack flexibility and creativity in the
dynamics of the classroom. Sticking to the ready-made materials sidelined teachers to
the strategy of adaptation. This again made teachers ignore the professional role they
could play in improving the curriculum. Moreover, teachers are preoccupied with
improving students’ scores or preparing students for examination. This encoruaged
student interest in activities where they understood the pattern that the department
followed for assesment.

Attainming the objectives stated in freshman English curriculum was challenged
because of the focus ELT teachers gave to some skills (reading and grammar) while
ignoring or at least disregarding others, such as listening and writing activities. The
implementation also reflected the problem of alignment between the intended
instruction and the assessment used in the university. What should be implemented
needs to be implemented, and what should be implemented should be assessed.

The attribution of institutional, personal, and student factors to ELT teachers behavior
should be taken into account. Institutional needs must be carefully crafted and adjusted
in ways that do not affect teachers' autonomy. Personal/teacher factors can be
eliminated or at least be reduced by updating teachers using formal professional
development trainings. Professional development trainings enable teachers to evaluate
each activity of the curriculum for its practicality. Such trainings can equip teachers with
the skills, knowledge, and confidence to adapt the material.

This study has implications for the teacher training mechanisms the instition uses. The
knowledge and skills obtained at one time would eventually become obsolete.
Therefore, teachers need to be kept up to date with need-based professional
development training. This would help teachers to meet the current needs of their
students. Teachers’ autonomy must also be noted.

Teachers' freedom to improving the curriculum needs to be guaranteed without
violating the core interests of the institution. Teachers do not need to take the
department’s guideline as a fixed rule in exercising classroom curriculum improvement.
Institutional leaders (administrators at different levels) have to adjust the interest of the
institution to the interest of teachers and the needs of students.
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AHOTALIA / ABSTRACT [in Ukrainian]:

BIAHOLUEHHS OO HABYAJIbHOI MPOrPAMMU | DAKTOPM ii
BMPOBAAEHHSA BUKJIAOAYAMMU AHIINCbKOI MOBU B
OEPXABHUX YHIBEPCUTETAX EdlOnNIi

Lle pocnigkeHHsa MaAs0 HQ MEeTi BUBYUTK BiAHOLIEHHS BUWKIQAAYIB
QHIIMCbKOI MOBU [0 PO3P06/1E€HOI NpOorpamMm A719 NepLIoKyPCHUKIB.

Y gocnigxeHHi BUKOPMCTOBYBABCS 3MIlLUQHMY METOA, A€ KI/IbKICHI AQHI
CAyryBanuv An8 MigTPUMMKKM  SKICHUX. HKICHWM MeTod, SKWM  [O03BOJIVB
BUK/1QAQYAM reHepyBATK CBOI ifdei, IKi BOHW OTPUMAM Mig 4ac peasizadii
HQBYQ/IbHOI MporpamMm 3 QHI/1IMCbKOI MOBUW /1 MNePLIOKYPCHUKIB, 6yB
BUKOPUCTAHUM SK OCHOBHUWM AMN3ANH OOCIAXKEHHS. B GKOCTI IHCTPYMEHTIB
360py AAHUX BUKOPMCTOBYBA/MCS iIHAMBIAYA/IbHE IHTEPB'HO, CMTIOCTEPEIKEHHS
TQ IHTEPB't0 Nic/sig CrnocTepeXxKeHHS. [ GKICHUX AAHMX 3p06/1eHO AOC/IBHE
UMTYBAHHSA. [loTiM 6yno 3pobreHo KAACcu®ikaLito BignoBiAHWX AAHUX |
BUAINTEHHS B AY>XKAX AAHUX, SKI HE CTOCYIOTbCH Uiei meTn. KaTteropii Mornim
6yTV  B3AEMOBUKI/IIOYHMUMYM,  OOAHAK  AHA/3  MPOBOAMBCH  LLU/IAXOM
BCTAQHOB/EHHS 3B’I3KIB MIXK PI3HMMI KATEropIiaMu.

Pe3ynbTatn rokasasiuv, O BUMKIAOQAY] QHI/TIMICbKOI MOBM AOTPUMYBQAINCS
BrpPOBAMKEHHS 3MICTYy HABYQ/IbHOI MpOrpamMy HABITb 30 OOCTABUH, KOJIM
nporpama noTpibysasna agantadii. OAHAK AOTPUMAHHSA BUMKIQAQYAMU
aganToBAHOI HABYQ/IbHOI nMporpamm abo o@iliviHOi HaBYA/1bHOI NPOrPamMm
6y/10 KOPEsIbOBAHO 3 PI3HUMKM GakTopaMu. DAKTOPK, GKi BIUHYIN HA
BUK/AQAQYIB, BK/IOYQIOTb TAKI IHCTUTYLIVIHI YUNHHUWKM, K ICITAT 3 BUCOKMMU
6as1amu, NpobaemMa y3rogXxeHHs HaBYAHHS TQ OLIHIOBAHHS, BUKOPUCTAHHS
6aniB A19 CTYAEHTIB rnpuv PO3MilleHHI, BiagrnoBigHOCTI i MOBTOPKBAHOCTI
3aBAAHb, Q4 TAKOX  BIACYTHICTb  MigroToBkn 3  6GOKYy  CTYOEHTIB.
OcobUCTI/BUKNAOALIbKI PAKTOPU (MepeKOHAHHS BUK/IAOAYIB, BrNeBHEHICTb,
3HAQHHS TA HABWYKK LLOAO BOOCKOHA/EHHS HABYQ/IbHOI nporpamu) Ta
CTYAEHTCbKI GAKTOPU (MOTMBALLIS TA IHTEPEC) TAKOXX MASIN 3HAYHUM BrJINB.

MOo)KHQ [iviT BUCHOBKY, LLIO BUWK/IQAQYI YMYyCTUM OAHY 3i BAXK/IMBUNX
npo@eciviHuX Q@YyHKLUIV, SIKy BOHW MoOr/iv 6 304i9TVi nig 4ac peasnizadii
HQBYQ/1bHOI Nporpamm —aaanTaLlis 3MICTY 3 YpPaAxXyBAHHAIM KOHKPETHOI rpyriv
ym Kypcy. Buknagadyam QHr/iviCbKoi MOBUM CAig 3AQrpOornoHYBATH AOAATKOBE
HABYQHHSA OO0 MpogeciviHoro po3BuTKY. Kpim TOro, HeobxigHO
36Q/10HCYBATU  [HCTUTYLUIVHI noTpebu Ta cBobody BuMKAQAQYIB 1OAO
BAOOCKOHQ/IEHHSI HABYQ/IbHOI MPOrpamMm HQ PIBHI rpyrv Y Kypcy.

KNMIOYOBI CJIOBA: aganrtauis, MpuxuibHICTb, BiAHOLLUEHHS, QHITIIMCbKA MOBQA Yy
MepLUOKYPCHMKIB, Miaxoam 40 BPOBAAXKEHHS.
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ABSTRACT

This study aims to highlight the significance of creating intercultural
competence among students in Ukrainian higher education institutions
(HEIs), especially in the context of European integration. The goal is to
investigate the potential impact of Euro Union (EU) educational policies and
the Association Agreement between Ukraine and the EU on students’
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intercultural competence, and to offer recommendations for the effective
implementation of intercultural education.

The methodology covers a comprehensive set of theoretical and empirical
research methods, including the analysis of scientific sources, regulatory
documents, an online questionnaire, pedagogical observation, and direct
interviews with Humanities instructors. The research specifically focuses on
160 first and second-year master's students in the specialties of
“Agroengineering” and  “Electricity, electrical = engineering, and
electromechanics” at Sumy National Agrarian University, taking the course
“Communications in the International Environment” during the academic
year 2023-2024.

The results of the study provide a perspective on the attitudes of students
toward international harmony, equality, and social values. The findings
reveal that the students prioritize living without war and conflict, national
security, and national greatness. However, the study also shows that there
are challenges to developing intercultural skills, as students express less
interest in an active social life, improving the welfare of those in need, and
making decisions that affect their community. The pedagogical observation
and expert evaluations underline the need for specialized training to
enhance intercultural skills among engineering students.

The conclusion is that the study’s dual focus on national specificity and
international relevance offers actionable perspectives for educators,
policymakers, and researchers. It promotes a deeper understanding of the
constraints and opportunities in intercultural competence development to
meet the demands of a globalized world. At a national level, the study
highlights the specific challenges faced by master students in Ukrainian HEIs
and the necessity for specialized training to enhance intercultural
communication skills. Internationally, the research aligns with EU
educational policies and Council of Europe initiatives, contributing to the
broader discourse on intercultural competence in higher education.
Recommendations include the incorporation of interactive teaching
methods, fostering intercultural dialogue, and promoting a nuanced
understanding of intercultural communication.

KEYWORDS: Cultural Diversity, European Integration, EU Educational Policies, Higher
Education, Intercultural Communication, Intercultural Competence.

INTRODUCTION

In determining the fundamental goal of modern education as a part of the integral
development of a person that combines all the components of the “cultural code” —
freedom, humanity, creativity, morality, spirituality, emotional intelligence - it is
necessary to note that a personality of culture in the modern world is not just a sum of
virtues and standards of etiquette, but also the ability to realize one’s individual abilities
and intellectual and spiritual-creative potential for a high level of responsibility to nature
and other people (Troitska, 2015).
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The endless flow of changes in the current world requires not solely an intensification of
work, competitiveness, ecological culture, tolerance, etc., but also opportunities to make
some kind of breakthrough in the worldview and value system of coordinates. This
process should be purposeful and organized by teaching a certain mode of behavior
with the help of cultural and educational institutions such as family, educational
providers, labor groups, national and religious organizations, public associations, and
government institutions, etc (Mufoz, 2017). Educational activities should include cultural
and social diversity among students and academics, and encourage intercultural
learning and social readaptation.

At the same time, the realization of the possibilities of multicultural education depends
on multiple conditions:

— The nature of the conditions in which pedagogical influence takes place.

— The potential and capabilities of all subjects of a multicultural and multilingual
educational environment.

— The functioning of educational and cultural space.

— The unfolding of this space as a human dimension, in which humanity is the
commensurability of each subject's being with the world, with other people, and
with their own inner world (Coste & Cavalli, 2015).

This article aims to explore and disseminate the potential of the EU educational policies
in light of the Association Agreement between Ukraine and the EU for the formation of
Ukrainian HEIs learners’ intercultural competence and experience. These are crucial for
learners’ active participation in a multicultural society and global labour market. These
also nurture their intercultural knowledge and prevent misunderstanding or possible
disruption in intercultural communication through:

— providing students with the fundamentals of culture, speech etiquette, social norms,
and patterns of behavior of culturally diverse people to develop trainees’ ability to
hear and understand ideas of ethnic mosaic background,;

— fostering learners’ value-based competencies, namely respect for human dignity
and human rights, encouragement of multiculturalism, and affirmation of
democratic justice, impartiality, equality, and the rule of law;

— increasing inclusivity, diversification, and quality of intercultural learning
opportunities that allow students to gain experience with various strategies of
speech among culturally diverse people and their behavioral patterns, including
openness to other cultures, beliefs, worldviews, and custom;

— encouraging public self-awareness, sense of responsibility, sense of self-importance,
and resilience in the face of uncertainty;

— stimulating active citizenship through volunteering and intercultural learning,
including experiences that allow students to acquire practical skills such as self-
education; systematic, analytical, and critical thinking; the capacity for listening,
observing, feeling, and expressing empathy; flexibility and adaptability; leading,
organizational, and collaborative skills; and the ability to resolve conflicts.
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THEORETICAL FRAMEWORK

A modern higher education institution, as a multicultural space, enables the mobilizing
of creative self-realization of students, and encourages their self-development and ability
to form peer-to-peer interactions with all participants in the cultural and educational
space through the dialogic parameter of educational and cognitive activity.

The gradual integration of students, teachers, and employees of an educational
institution, as well as representatives of state, political, cultural, and educational
organizations and movements, influences the cultural and educational development of
Homo Educandus. In the various directions of modernizing higher education, the
implementation of a Europeanized intercultural approach is gaining substantial
popularity in goal setting, content, organization, and management conditions of
education (Bransen, 2021).

Historically, European societies are multicultural. Sometimes the movement and
mobility of a population has caused certain tensions and conflicts, however, citizenry in
the EU is based on such values as mutual understanding, intercultural and interreligious
dialogue, solidarity, equality of genders, and harmonious relations on personal and
national levels. The issues of overcoming intercultural barriers and cultural identity in
education are not only the focus of scientists, but also relevant organizations such as the
Council of Europe (Kuhn, 2015).

A number of declarations, projects, and programs were adopted and approved, namely:

— ‘“Intercultural Problem in the Education System: Religious Diversity, Dialogue in
Europe (2002)";

— ‘“Intercultural Education: Managing Diversity, Strengthening Semocracy”
(Declaration of the Standing Conference of European Ministers of Education, 2003);

— “Materials of the International Seminar on the Problems of Intercultural Dialogue in
the University Campus (2008)”;

— ‘“Living together in equality and dignity” (White Paper on International Dialogue,
2008);

— “Competences for Democratic Culture: Living Together as Equals in Culturally
Diverse Democratic Societies” (Council of Europe, 2016);

— ‘“Intercultural Cities Programme” (Council of Europe, 2016);
— “Languages at the heart of learning (2016)
— European Union Youth Strategy (2019-2027

— Model Framework for an Intercultural Integration Strategy at the National Level
(2021)

— The European Declaration on Global Education to 2050 (2022).

Thus, the Council of Europe has affirmed that the intercultural approach to the
educational space has provoked an open and respectful exchange of views based on
mutual understanding and respect between people and groups with different ethnic,
cultural, religious, and linguistic backgrounds.

educationalchallenges.org.ua 49


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

This approach assists in overcoming linguistic, cultural, ethnic, religious, gender, and
social-economic barriers and enables constructive and democratic interactions on the
basis of common universal values. This helps to achieve social harmony and prevent
conflicts because it is necessary to introduce democratic management of cultural
diversity in various forms. Furthermore, the intercultural scope strengthens democratic
civil society and expands citizen participation, it creates and enhances spaces for
intercultural dialogue, such as the European Declaration on Global Education to 2050
(2022), which has made commitments to education’s contribution to international
solidarity, human rights, global social justice, and sustainability and peace
(https://www.gene.eu/ge2050-congress).

METHODOLOGY

In order to achieve the study's purpose, a combination of theoretical and empirical
research methods was used. The theoretical methods involved analysis and
generalization of the scientific sources and regulatory documents to determine the
main issues of the research. These approaches allowed the authors to collect and
summarize valuable points from scholars’ contributions worldwide and enriched the
authors’ experience in fostering engineering students’ intercultural skills.

Besides the specified theoretical methods, the empirical methods of scientific
knowledge that were utilized to obtain data included gathrring information from
engineering students using Google Forms as an online questionnaire, pedagogical
observations, and direct interviews with humanities instructors. The technology of for
human values testing (Braithwaite, & Law, 1985) was modified and adapted for the needs
of the study.

The pilot survey was conducted among the first and second-year master's students
enrolled in agroengineering, electricty, electrical engineering, or electromechanics
specialities at Sumy National Agrarian University (Sumy, Ukraine) (https://snau.edu.ua/)
who took the course “Communications in the International Environment” during the
autumn semester of the 2023-2024 academic year.

A total of 160 full-time engineering students participated. This training course and its
participants were chosen because the course covers both foreign language and cultural
aspects. The course included componenets in English and offered a module in cultural
considerations for design components.

Moreover, the level of development of engineering students’ intercultural competence
was identified on the basis of pedagogical observation. The following intercultural skills
of students were evaluated:

— the ability to distinguish general and specific in the culture of native and foreign-
speaking countries;

— the ability to follow the norms and rules of behavior adopted in a multicultural
society;

— the ability to establish and maintain communication with representatives of other
cultures;

— the ability to navigate in situations of intercultural communication;
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— the ability to overcome intercultural misunderstandings during communication in
the form of “dialogue of cultures.”

During the pedagogical observation, expert evaluations were used to obtain better data
results. The specified method consisted of an intuitive and logical analysis of the problem
of developing students’ readiness for intercultural communication. As part of the expert
evaluations, a survey of lecturers of the Humanities (5 participants) was conducted. The
interaction of students during practical classes and extracurricular activities was
observed to determine certain changes in the level of development of students'
intercultural competence.

RESULTS

In order to examine students’ views on the importance of different factors in intercultural
interaction, the authors implemented an opinion (N=22 options) based on the Goal
Values and Social Values Inventories questionnaires (Braithwaite & Law, 1985). The
students were asked to rate the importance of each option on a five-point scale: - Not
at all important to me, 2 — Not important to me, 3 - Somewhat important to me, 4 -
Important to me, and 5 - Very important to me.

Thorough analysis student responses to the questionnaire revealed that among the
participants prioritized living without war and conflict (98.1%), national security (96.9%),
and national greatness (91.5%). Most students valued international cooperation as well.
Participants (65.7%) considered having all nations working together to help each other
as important, with 15.4% saying it is “very important.” A large percentage of participants
(89.6%) believed in greater economic progress and prosperity for the nation. The
respondents also thought about preserving the natural environment, with 61.5% feeling
it was important to prevent the destruction of nature’s beauty and resources and 19.6%
thinking it is “very important.”

At the same time, they were not ready for an active social life (98.8%), improving the
welfare of all people in need (94.3%), or making decisions that affect their community
(93.1%). Half of the students (51.9%) were unsure in evaluating their readiness to change
the way of life for the better.

Furthermore, the analysis of empirical data from pedagogical observation showed that
the majority of students had not developed intercultural skills, had no experience in
intercultural interaction, and didn't know how to follow social norms and rules adopted
in @ multicultural environment. Only a small part of students had the ability to analyze
and compare the cultural realities of their native and foreign-speaking countries to apply
some speech etiquette formulas.

Almost unanimously, academics believe that engineering students, as part of the
European integration of Ukraine, need special training for intercultural communication.
The students’ levels of readiness for intercultural interaction with representatives of
different languages and cultures were highlighted. They assessed the level of
development of intercultural competence among students as follows: average — 80% of
respondents, low —17%, and high — 3%.
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Thus, the results of the conducted research revealed the problems faced by lecturers of
the Humanities during the training of engineering students for intercultural interaction,
as well as students’ existing level of readiness for intercultural communication.

DISCUSSION

The results of the analysis of the pilot survey, which was conducted among students and
academics of Sumy National Agrarian University (SNAU), indicated signs of value
ambiguity — an uncertainty in orientations similar to “viewpoint vacuum” - in the
answers. However, there was data indicating that students with an active life position,
who participate in dialogue with representatives of diverse cultures, profoundly study
foreign languages.

The outcomes of the pilot survey revealed the necessity of developing students’
awareness of the benefit of including various cultures in the formation of their own value
orientations, creating a balanced determination of personal development, realizing an
individual's own initiatives when choosing and making fateful decisions, and
“gravitating” to the conceptual understanding of life’s problems and contradictions in
contrast to the consumerist approach.

Currently, the students and educators of Sumy National Agrarian University (SNAU) are
oriented towards academic mobility programs and projects. Cooperation with
international partners is implemented in different meaningful directions using various
organizational forms, including academic mobility, participation in international
conferences, seminars, “round tables,” implementation of joint educational programs,
and partnership in various international scientific and educational organization projects.

Academics and students of the university are actively taking part in the implementation
of the European Union ERASMUS+ program and the German Academic Exchange
Service (DAAD). In the framework of the DAAD project “Support of German-language
Educational Courses,” students and faculty interned and studied at the University of
Applied Sciences Weinstein-Triesdorf, Germany.

International projects INTERADIS (International Students Adaptation and Integration)
and UNICOM (Universities-Communities: Strengthening Cooperation) have provided
academic internships with foreign partner universities in Lithuania, Italy, etc. These
internships promote familiarization with the new tools from the best European practices
in the field of cultural studies and intercultural communication. The mediating
languages are modern European languages such as English, German, Polish, French, etc.

Intercultural communication affects the participants’ communicative culture in the
educational process. For its development, it is necessary to have appropriate conditions,
such as: awareness of the need for the formation of a communicative culture, motivation
of the actions of participants in the educational process, availability of basic
communication culture skills among student, use of effective innovative teaching
methods, in particular interactive business games, and control over the dynamics of the
formation of elements of communicative culture (Byram & Wagner, 2018).

As the main pedagogical technologies that determine the effectiveness of the
developed course, we single out the following: the use of forms, methods, and means of
education oriented to the activation of educational and cognitive actions: a) seminars-
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disputes; b) role-playing games; c) interactive technologies. We consider it necessary to
use effective organizational forms of training that promote interpersonal interaction,
such as: collective (interactive lectures, “round tables” and group (discussions and
debates, case study, project method, intercultural trainings).

When studying the proposed course, special attention should be paid to the formation
of intercultural strategies used by communication partners to establish and maintain
intercultural contact. The aim is to overcome cultural differences and improve the
quality of intercultural interaction. The following strategies should be used: making
analogies, contrasts, generalizations, and comparisons of native and target cultures;
interpreting of new aspects of the target cultures; observing culture when
communicating with representatives of the target cultures (Holubnycha et al., 2021).

In this context, there is a crucial necessity to studying the process of students’
intercultural adaptation and the European approaches that can be implemented by
Ukrainian universities. This process can facilitate and support the formation of the
physical and virtual intercultural educational environment (Bilotserkovets et al., 2020;
Nagachevska & Kushka, 2023; Lushchyk, 2020).

It is essential to take into account peoples’ overall capacity to encode and decode
information appropriately in order to adjust to the host environment, as well as their
capability to overcome culture shock in the process of intercultural adaptation (Byram &
Wagner, 2018; Fomenko et al., 2019).

Some scholars (Lushchyk et al., 2020; Bilotserkovets et al., 2023) note that an individual
needs to adapt to certain aspects of the foreign culture with temporary cultural contacts
such as training, internships, participation in different international programs etc,, to
acquire certain practical skills that underlie cultural and deterministic behavior of people
of distinctive culture and to understand the rules for social relations in that culture.

As potential problems can emerge because of the mismatch of norms, values, and
peculiarities in the partners’ backgrounds, it is relevant to find “points of contact” that
link different linguistic and cultural bases. Moreover, aside from the lack of foreign
language knowledge and skills, which can complicate intercultural communication,
there is the issue of recognizing diverse psycholinguistic features such as cultural and
spiritual aspects, which is necessary for mutual understanding among different peoples
in a particular social or professional field (Fomenko et al.,, 2020).

Additionally, personal identity acquires signs of mature positivity when people integrate
in the foreign cultural space. They are inclined to show empathy to culturally diverse
people and are able to transform their own stereotypes. As “foreigners” perceive the
elements of another culture, their self-esteem shifts from an exclusively cultural state to
an intercultural state. This intercultural identity is flexible and quite mobile because it is
no longer based on belonging to the original or foreign culture (Benet-Martinez & Ying-
Yi, 2015; Lushchyk et al., 2021; Bilotserkovets et al., 2023).

Although international students’ decisions about higher education institutions are
influenced by numerous criteria, the most important one is the quality of education. This,
in many respects, depends on leaners’ effective adaptation to the new academic
environment.
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This process, in our opinion, should involve all agents of socialization (family, educational
establishments, national and religious organizations, socio-political institutions). For
young people, the conviction that the uniqgueness of their native culture, in comparing
to social values, can be known and felt through the dialogue of cultures. The ability to
equate and contrast the cultures of different nations and identify their peculiarities and
common features fosters emotional intelligence, systematic and creative thinking,
orientation to ethical values, and encourages students to take into account the ethno-
cultural and religious characteristics of the individual as a carrier of culture.

Therefore, the promotion of Ukrainian educational services to the international market
requires organization of international students’ adaptation to the academic and cultural
environment of higher education institutions as well as the preparation of Ukrainian
students for participation in the academic mobility programs abroad (Banks, 2015;
Kobzhev et al., 2020).

CONCLUSIONS

This study makes a significant contribution at the national and international level, as it
addresses the crucial issue of nurturing intercultural competence among students in
Ukrainian higher education institutions (HEIs) in the context of European integration.
The novelty of this research lies in its profound exploration and dissemination of the
potential impact of EU educational policies and the Association Agreement between
Ukraine and the EU, as well as the presentation of recommendations for implementing
intercultural education that resonates with the European discourse.

At the national level, this study sheds light on the specific challenges students face in
Ukrainian agrarian settings, a domain that has received limited attention in previous
research. The findings from the pilot survey conducted at Sumy National Agrarian
University underscore the significance of fostering intercultural skills, including the
ability to navigate diverse cultural norms, establish effective cross-cultural
communication, and address potential misunderstandings.

Notably, the expert evaluations from Humanities lecturers and the survey results
indicate a consensus among academics on the necessity for specialized training for
Ukrainian students in the face of European integration. The training will enhance
students’ preparedness for effective participation in a multicultural community and
ensure the success and adaptability of Ukrainian agrarian graduates in diverse and
dynamic professional environments.

Internationally, the study provides insights into the broader discussion of the role of
intercultural competence in higher education. By aligning the study with EU
educational policies and drawing on declarations, projects, and programs initiated by
the Council of Europe, the research establishes a bridge between national and
international perspectives. This helps in understanding how educational policies and
practices can be harmonized to promote intercultural skills among students in diverse
cultural and academic contexts.

In essence, this study's findings, with a dual focus on national specificity and
international relevance, offer actionable perspectives for educators, policymakers, and
researchers both within and beyond Ukraine, fostering a deeper comprehension of the
challenges and opportunities associated with intercultural competence developmentin
the rapidly evolving landscape of higher education.
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AHOTALIA / ABSTRACT [in Ukrainian]:

PO3KPUTTHA MOXXJTUBOCTEMN AN CTBOPEHHS MDKKYJIbTYPHOIO
CEPEOBMULUA B YKPAIHCbKOMY ArPAPHOMY BH3

docnipxkeHHa MQ€E HA MeTi BUCBITIMTU  BAQXK/IMBICTb  POPMYBAHHS
MDKKY/IbTYPHOI  KOMMETEHTHOCTI cepef CTYAEeHTIB YKPAIHCbKUX BULLIMX
HaBYa/IbHWX 3aK1a4iB (BH3), 0ocob/11BO B KOHTEKCTI €BLOMNENChKOI iIHTerpaLii,
OOCianT MOTEeHUINHMI Br/IMB OCBITHBOI nonitmkn €C TaQ Yroaw npo
acouiauito MKk YkpaiHoro Ta €C Ha @GOopMyBAHHSA  MDKKY/IbTYPHOI
KOMMETEHTHOCTI CTYAEHTIB, d TAKOXX 3ArporioHyBATH pekoMeHaaAuii woao
epEeKTUBHOIrO BPOBAAXKEHHS MXKKY/1bTYPHOI OCBITHU.

MeTtopgonoria oxornie KOMMIEKCHMM HA6Ip TEOPETUYHNX TA eMMipuYHnNX
MeToaiB AOC/IAXKEHHS, BK/TIOYAOYM QHQA1I3 HAQYKOBUX AXKePes], HOPMATUBHMNX
OOKYMEHTIB, OHMAQUH-QHKETY, MNedqQroriyHe CcrioCTePEXeHHS Ta Mpsami
IHTEPB'IO 3 BUKIQAAYAMUK FYMAHITAPHMX CeuiaribHOCTeN. Y AOCAIKEHHI
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B39/ ydacTb 160 CTyAdeHTIB MNepLIoro 74 APYroro Kypcy MAricTpatypu
crieyiasibHOCTEeN «ArpoiHXXeHepis» TA «ENNeKTPOoeHepreTnKa, e/1IeKTPOTEXHIKA
TQ e/1eKTPOMEXAHIKA» CYMCbKOIro HALIOHA/IbHOrO ArpapHOro YHIBEPCUTETY,
gKi MPOTAroM HABYQ/IbHOIO POKY BMBYA/IM  KypcC «KomyHikauii B
MiKHApoAHOMY cepenoBuiLi» y 2023-2024 HQBYQ/IbHOMY POLII.

Pe3ynbTaTtun gocnig>xeHHs O3BOJIS0Tb No6ayYymTii CTABAEHHS CTYAEHTIB A0
MiXHQLIOHQIbHOI 3/1QroAun, PIBHOCTI TA COLQ/IbHUX LIIHHOCTEN. Pe3ynbTaTtm
MOKQ3YKTh, LLO CTYAEHTWN HQAQKTb MepEBAry XXUTTH 6e3 BillHM TQ KOHO/IIKTIB,
HauioHanbHIV 6e3neli Ta HAUioHAIbHIN Bendi. [1poTe AOC/AXKEHHS TAKOX
MOKA3YE, L0 ICHYIOTb MpobiemMu y GopMyBAHHI MKKY/IbTYPHUX HABUYOK,
OCKI/TbKW CTYAEHTM BUSBISIOTb MEHLINW [HTepec 4O QKTUBHOIO COLiA/IbHOro
YXKUTTS, MOKPALLEHHS 4O6POBYTY TUX, XTO MOro noTpebye, | NMPpUHATTS PiLLeHb,
SKi BM/IMBAKOTh HA iXHIO rpomaay. [egaroriyHe criocTepexxeHHs T eKCnepTHI
OUIHKW MiAKPEeC/oTb HeobXiAHICTb CcrnewianizoBaHoOro HABYAHHS A8
DOPMYBAHHSA  MDKKYJIbTYPHUX HABUYOK ceped CTYAEHTIB I[HXeHEePHMX
crieyiasibHOCTeM.

BUCHOBKM r10/I9rAt0Thb B TOMY, LLIO MNOABINMHA CrPSIMOBAHICTb AOC/IAXKEHHS HO
HauloHAIbHY crieum@piky TQ MIKHAPOAHE 3HAYEHHS MPOMNOHYE MPAKTUYHI
nepcreKTMBK aAs19 OCBITAH, MOITUKIB | AOCIIAHMKIB. Lle crnpuae rnméLiomy
PO3YMIHHIO  OBMEXXeHb |  MOXJ/IMBOCTEM  PO3BUTKY  MIKKY/IbTYPHOI
KOMMETEHTHOCTI A719 3a40BOJ/IEHHSA roTpeb r1o6asnizoBaHOro cBiTy. Ha
HAQLiOHQ/IbHOMY PIiBHI AOC/IAXKEeHHS MiAKPEC/IOE CrieUn@idHi BUKAMKU, 3
AKUMUN CTUKQKOTbCH CTYAEHTU-MAriCTPUN B YKPAIHCbKUX BULLIMX HABYQA/IbHMUX
30K1040X, | HeobXigHICTb creuiai30BAHOI NiAroToBKY A/19 BAOCKOHA/IeHHS
HABMYOK MIKKY/IbTYPHOI KOMYHIiKaALUli. Ha M>XXHAPOAHOMY PiBHI AOCIAXKEHHS
V3roMKy€eTbCH 3 OCBITHbOW MoaAiTukoro €C 1A iHiuiaTuBamMm Pagm €Bporuy,
CrAPUFIOYN LLMPLIOMY AUWCKYPCY MIKKY/IbTYPHOI KOMMAETEHTHOCTI Y BULLIN
OCBITI. PekomeHAaALii MpOroHYTb BK/IIOUYEHHS [HTEPAKTMBHUX METOAIB
HQBYQHHS, CAPUSHHS MDKKY/IbTYPHOMY [iQ/I0ry TA MPOCYBAHHS TOHKOIO
PO3YMIHHS MIXKKY/TbTYPHOI KOMYHIKALLii.

KNMIOYOBI CJIOBA: BuLa OCBITQ, €BPOMENCbKA [IHTErpaLis, Ky/bTypHe pO3MAiTTS,
MIDKKYIbTYPHQ KOMYHIKALIS, MDKKY1bTYPHQ KOMMAETEHTHICTb, OCBITHS MoaiTnka €C.
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ABSTRACT

The article deals with the traditional format of teaching and learning from
the point of view of its quality, in particular the advantages and
disadvantages of face-to-face education in comparison with online training.

The purpose is to check whether the classroom training process is of better
quality than online teaching and learning on the basis of the real case of
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teaching English at Yaroslav Mudryi National Law University. The tasks are
to find out the pluses of offline training in comparison with the online
format; to reveal the minuses of the traditional educational form in
comparison with the online format on the basis of real teaching experience;
and to check whether the pluses or the minuses of offline training have a
greater influence on intermediate students’ learning results.

The investigation methods are empirical methods (surveys, observation)
and general theoretical methods (analysis, syntheses and comparison).

The results exposed the following: 1) benefits of face-to-face training: real-
time interaction, improvement of social skills, collaboration, organization,
motivation, accessibility, and better assessment; 2) cons of face-to-face
training: processing a smaller capacity of programme material;, problems
with discipline; impossibility of listening to the lesson material repeatedly if
necessary; problems with access to learning material from the internet; and
the tendency of some students to have a psychological barrier to speaking
a foreign language “live” in front of other students; and 3) the intermediate
students’ learning results demonstrated that offline students have worse
academic progress than the students studying online.

The conclusion is that the minuses of offline training have a greater
influence on students’ learning results than the pluses do. In order to
conclude which format of education is of better quality, it is necessary to
continue investigating the problem.

KEYWORDS: face-to-Face Education, Teaching and Learning Formats, Online
Training, Education, Quality of Education.

INTRODUCTION

The long-lasting, destructive, and bloody war unleashed against Ukraine in the twenty-
first century in the middle of Europe by the aggressive leadership of the neighbouring
state has changed educational processes in the country significantly and launched a
number of new pedagogical topics for research. These topics differ greatly
(Holubnycha et al., 2022b; Kostikova et al., 2023a; Sytnykova et al., 2023) but all of them
are connected to the search for the most optimal ways to provide quality educational
services by Ukrainian education institutions, in particular higher education, in these
exceptional conditions.

Today, the optimal ways to teach and learn in different parts of Ukraine vary greatly. In
particular, the organization of the educational process in higher education institutions
located in different regions of Ukraine differs depending on their distance from the war
zone. The country has a large territory (603,628 km?2, which makes Ukraine the second
largest country in Europe), and regions in the east and south of the country are
temporarily occupied (about 20 %), so in this territory there are military clashes.

Therefore, it is natural that higher education institutions located in the specified
territories have been evacuated to the safer western regions, where it is possible to
teach students in university classrooms or by using a mixed format. In order to ensure
the safety of the students and academic staff, those higher education institutions that
are located in the territories close to hostilities provide online educational services.
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In August 2022 the State Service for Quality of Education in Ukraine conducted an
anonymous online survey among educators, scientific-educational workers, and
students from higher education and vocational institutions. Its aim was to assess the
readiness of participants in the educational process for possible forms of organizing
teaching in the academic year 2022/23. The results were published on the official
government portal. In total, 24,000 individuals participated in the survey, making its
results representative and reliable.

Notably, among respondents representing the higher education system (69.4%), the
majority expressed readiness to reinstate a face-to-face educational process in the
stated academic year. Every tenth respondent reported that their educational
institution plans to start the new school year with in-person instruction. However, a
significant number of higher education institutions opted for a combined approach,
with a rotation of in-person and distance learning interactions.

It is interesting that 80% of all respondents (students and teachers) consider the
implementation of distance education effective during the state of war in the country
(What, 2022).

It is also important to note that, despite Russia's extensive war against Ukraine,
domestic higher education institutions continue to organize classes for international
students and invite applicants from other countries, applying special admission rules
for foreign students. This aspect confirms the importance of distance learning as a
compromise solution for both sides.

However, it is normal for both students and professors to want to work face-to-face. So,
in the 2023/24 academic year, several higher education institutions in Kharkiv (situated
nearly 200 kilometres from the military clashes), which have deep and spacious
basement premises and the possibility of converting them into bomb shelters with
classrooms suitable for teaching and learning, offered their students the opportunity to
study offline.

Thus, at Yaroslav Mudryi National Law University, where a certain number of
classrooms were equipped in bomb shelters, almost half of the first-year students (49%)
chose to study in a mixed format, with both remote (online) lectures and offline
practical and seminar classes. The remainder of the first-year students (51%) chose to
study online completely. So the teachers got an opportunity to compare different
aspects of online and offline education while working in parallel: face-to-face and
distantly.

Today there is a widely held opinion that online education is of a lower quality than
classroom learning. Academic staff members’ experiences of teaching may either
support or refute this idea. So the problem under study here is rather topical.

Analysis of resent research demonstrates that due to the coronavirus pandemic
interest in studying online teaching and learning is very widespread among scholars.
Various instruments for providing online teaching and learning, as well as different
methods related to the technology of teaching, were investigated by Holubnycha &
Baibekova (2020), Chetveryk (2023), Hontarenko (2021), Akinwumi & Itobor (2020),
Kolbina & Oleksenko (2020), and Nahaev & Hrynova (2020).
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Another group of researchers considered the advantages and disadvantages of online
education (Holubnycha et al, 2022a; Jackson, 2021, Manea & Gari-Negut, 2021;
Shevchuk, 2021). Some scientists compared the experiences of different countries in
providing online education (Aksu, 2020; Nalyvaiko et al., 2021; Rebukha & Polishchulk,
2020). There are also works devoted to the attitude of subjects of the educational
process to distance learning, with an emphasis on their psychological state during
online teaching and learning (Holubnycha et al.,, 2021; Moralista & Oducado, 2020;
Nariyati et al., 2020).

Nowadays, during the war, researchers are studying similar aspects of teaching and
learning as those studied as a result of the pandemic. Changes in the educational
system caused by warfare have been described by Anishchenko et al. (2023); Banyoi et
al. (2023); Bohomaz et al. (2022); and Lavrysh et al. (2022). The psychological state of the
educational process on subjects has been studied by Chaikovska et al. (2023); Kostikova
et al. (2023b); and Tverdokhliebova & Yevtushenko (2023).

Investigation of these works has shown that they are dedicated to the specifics of
distance education and reveal both positive and negative characteristics (Rajab, 2018).
The advantages and disadvantages of both face-to-face and distance teaching and
learning during the war were studied by Horbatiuk & Polishchuk (2022).

However, traditional forms of training usually were not considered in comparison with
the online format in order to identify both desirable and undesirable factors.

Thus, the purpose of this article is to assess whether the classroom training process is
of a higher quality than online teaching and learning on the basis of the real case of
teaching English at Yaroslav Mudryi National Law University.

The tasks are: 1) to find out the pluses of offline training in comparison with the online
format; 2) to reveal the minuses of traditional educational forms in comparison with the
online format on the basis of real teaching experience; and 3) to check whether the
pluses or minuses of offline training have a greater influence on intermediate students’
learning results.

METHODOLOGY

The methods used for achieving this purpose and undertaking the tasks of the study
were at both the empirical and general theoretical level.

Empirical methods included surveys of the academic staff (20 respondents) of the
Foreign Languages Department of the stated university, who worked in parallel, both
online (with 51% of first-year students) and offline (with 49% of first-year students), in
order to get feedback about the received teaching experience, as well as observation of
offline and online classes. This helped uncover failures in the organisation of face-to-
face training in comparison with the online format.

General theoretical methods, such as analysis synthesis and comparison, were
necessary to compare the aforementioned formats of teaching and learning and
determine the reasons for the revealed advantages and disadvantages.

RESULTS

Face-to-face training has a very long history. It is the oldest format of education. It has
been developing for centuries of human civilization. There is little doubt about the
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effectiveness of such an approach, and it has had practically no opponents. But new
methods and forms of teaching are always appearing, as well as progressive
pedagogical technologies that lead to better-quality results.

When coronavirus broke out and online teaching and learning became widespread,
scholars who investigated this style of teaching indicated its weak points and noted a
great number of advantages of face-to-face classes.

Scientists insist that the benefits of in-person classroom teaching encompass not only
the learning process itself but also professional-practical, social, psychological,
motivational, and scientific aspects. Classroom teaching contributes to the
development of key skills that are crucial for a student to make a valuable and active
contribution in various areas of social life (Horbatiuk & Polishchuk, 2022).

Analysis of resent research has shown that scholars single out a number of pluses of
classroom education:

— One of the advantages mentioned by the scientists is real-time interaction.
Classroom teaching provides the opportunity for an immediate exchange of ideas
and information between the student and the teacher, as well as among the
students themselves. This is particularly important for those who learn better
through collaboration and group work. Asking questions, receiving real-time
answers, and completing tasks on the spot create a conducive environment for
guality interaction among participants in the educational process (Nikolopoulou,
2022).

However, it is necessary to note that all the specified opportunities have students not
only in face-to-face classes but also in online classes, using, for example, Zoom, Google-
Meet, etc.

— Another significant highlighted benefit is the improvement of social skills through
participation in classroom lessons. During classroom teaching, self-confidence and
collaboration are developed. It is very important to state that they are essential for
successful functioning in society. These skills include the ability to speak in front of
a group, resolve conflicts, and develop oratorical and organizational skills
(Yaremena et al,, 2021).

— Regarding collaboration, group work is an integral part of the traditional learning
process, and a lack of collaboration skills can impact students’ professional
competitiveness (Nogai, 2021).

To tell the truth, there is also remote collaboration and certainly it is possible online.
Moreover, in the global world, online collaboration is widespread.

— Organization. The importance of this advantage lies in the availability of a clear
schedule and set deadlines, requiring students to have time management skills
and respect for the time and attention of others. Effective time management is a
crucial factor in an individual's success, involving the harmonious combination of
learning/work skills with personal time/family/leisure.

Beyond the regular lecture schedule, students sometimes find it challenging to self-
organize, and online distance interaction and asynchrony add additional negative
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elements that can impact the quality of understanding the educational material
(Shelestova, 2021).

Moreover, we suppose that long periods of distance learning have significantly
influenced students’ skills in self-organizing.

— Motivation. The traditional atmosphere of educational interaction in the classroom
serves as a strong source of motivation for students, contrary to virtual classrooms
where procrastination until tomorrow can become a frequently occurring
phenomenon. This applies not only to students but also to teachers, whose
motivation in the context of online learning often escapes the attention of
researchers. The traditional form of teaching creates an immediate orientation of
“here and now" for the entire educational process (Shelestova, 2021).

— Accessibility. Face-to-face learning can be the most suitable method for those who
avoid interaction with information and communication technologies or who do not
have access to technical devices (Finlay et al., 2022).

However, this advantage loses significance in the conditions of armed conflict and
global digitization, as discussed earlier. During periods of wartime, the maximum
coverage for participants in the educational process is usually achieved through a
hybrid format, where each student can choose a learning format that best suits their
needs. But hybrid educational interactions raise numerous questions regarding the
equality of knowledge, the development of competencies, the role of the teacher, and
the tariffication of their work (how to ensure, simultaneously, two learning formats for
different students), etc.

— Better assessment. Auditorium classes give academic staff the opportunity to
watch their students all the time during lessons. First, they reduce academic
dishonesty. Second, a teacher can better assess not only the student'’s activity and
level of knowledge and skills but also how hardworking, diligent, or motivated the
student is (Nikolopoulou, 2022).

Moreover, if the teacher notices that certain students need some help, the teacher can
direct them or just support them.

All of these advantages are really essential and testify in favour of face-to-face teaching
and learning.

However, the experience of teaching a foreign language in parallel online and offline
formats during the first semester of the 2023/24 academic year allowed the authors to
discover that both formats have positive and negative aspects, as well as to compare
intermediate learning outcomes in order to determine which format provides better-
quality education.

An oral survey of the academic staff of the University Foreign Languages Department
allowed us to find out the respondents’ general impressions about the peculiarities of
offline teaching and learning organisation (influencing the quality of education) in
comparison with the online format, and its influence on intermediate results. On the
next step we revealed the weak points of face-to-face training.
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Most of the teachers who went through the aforementioned experience pointed to the
following negative aspects of the organization of the educational process in the offline
classroom in comparison with the online format:

— In one double period (80 minutes) in the classroom, an academic group under the
guidance of a teacher manages to process a smaller volume of programme
material than in the same period of time when working online.

The teachers see the following as possible reasons for this deficiency:

1) the need to move to the bomb shelter when an air raid is announced (up to five
minutes are lost for the entire group of 23-25 students to move). In addition, after
the interruption of the class, the group has to readjust to continue working. Please
note that in the online classes we no longer interrupt work during an air raid alert;

2) raising the general emotional background when performing game exercises,
creative tasks, group work, etc., and the need to calm emotions after them, then
gather and focus on more serious programme material. When conducting an
online class using the same activities, students’ emotions do not interfere with
continuing work because all students are disconnected, their microphones are
turned off and the emotions of one student do not affect the other students;

3) loss of time because students must go to the blackboard and return to their seats
when performing certain tasks, while in online classes a screen is used instead of a
blackboard;

4) the need to observe discipline (after long-distance learning during the quarantine
and the year of war, students missed “live” communication with their peers),
especially if students are not highly motivated to learn a foreign language. It is clear
that there is no such problem in an online class.

Ultimately, it may be presupposed that consistently performing a lower volume of
training tasks results in insufficient mastering of certain programme material.

— The problem of discipline in individual groups. Over the years of online education,
students (younger student who had never studied in classrooms before) were not
even used to the fact that during class one cannot walk around the classroom,
leave it and enter it without permission, communicate with classmates, use the
phone, eat, etc. Only near the end of the semester did students get used to the
need to observe discipline in class.

It is natural that these behaviours take up time in class, distract the attention of both
the teacher and other students, and hinder other students from concentrating, not to
mention the fact that sometimes students do not understand the teacher’'s remarks
and feel negative emotions, which can affect the attitude to the subject as a whole.

We consider the aforementioned shortcomings crucial to the perception of
programme material by the student group. This in turn affects the mastery of the
academic subject.

— When working in the classroom, students cannot listen to the lesson material
again, whereas in online classes, students who missed classes or were distracted
during them have the opportunity to listen to the class again in a recording.
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Moreover, the possibility of listening to some difficult points of the lesson
repeatedly can improve the quality of learning.

— Sometimes there are problems with access to learning information (if the internet
is necessary). Notably, this happens more often in offline classes. Since in a face-to-
face lesson all the students are at the same place if the internet connection is bad,
this concerns everybody.

— In auditorium classes some students are embarrassed to speak English in front of
the whole group. They feel insecure and afraid of the reaction of their classmates if
they perceived themselves as being at a lower language level. There is no such
problem in online classes. Probably these students feel more comfortable sitting at
home. Maybe they do not notice facial expressions, gestures, and other nonverbal
cues of their peers and this gives them a certain self-confidence.

We proposed that teachers texpress their opinion on all of the listed shortcomings. The
results can be seenin table 1.

Table 1
General results of the teachers’ survey about the disadvantages of face-to-face
training in foreign languages

. Agree, Neutral Disagree
Question-Statements gree, ! gree,

% % %

Processing a smaller volume of programme material a5 10 5
in offline classes in comparison with online ones.
Problem of discipline in offline classes in comparison

. . P P 65 20 15
with online ones.
Impossibility of listening to the lesson material o5 5 0
repeatedly if necessary.
Problems with access to learning material from the 90 5 5
internet.
Some students have psychological barriers to
speaking a foreign language “live” in front of other 75 15 10

students

It is natural that the aforementioned positive and negative aspects of the organization
of offline training should affect the intermediate results of training (results of training
during the semester—semester credit). Specifically, we have discovered that not all
students in the groups that studied in the classrooms received a credit within the
specified time. So, 10-15% of offline students had to finalize the semester's material and
pass the assessment separately.

Note that in groups with an online form of study, although there were students (5-10%)
who were lagging behind the group and had certain academic deficits during the
semester, problems with obtaining credit on time affected only 0-5% of students.
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Even if we admit to the possibility of academic dishonesty in the groups with the online
format of studying, we have to agree that those students know what kind of
information should be looked for, what is important, and where it can be found.

Thus, the intermediate educational results demonstrate that online students have
better academic progress than offline students.

DISCUSSION

It is interesting to discuss the advantages and disadvantages of online and face-to-face
training analysed from the perspective of student results, which are presented in most
research. By contrast, we have studied the perception of these formats by the
academic staff.

However, a number of scientists have found that, based on students’ learning
experience, face-to-face education has a wide range of shortcomings. Liyen Lim, Hen
Toong Tai, and Yee Ping Liew (2023) found the following: students who are already
familiar with the convenience and flexibility of online learning, state that online
learning helps them more than face-to-face learning to manage their time and can
connect students from different places easily. Moreover, they claim they feel more
comfortable with online learning because they can interact with lecturers and friends
virtually.

Nikolopoulou (2022) revealed the following faults of classroom learning, as defined by
students: a more demanding timetable; minimal or no use of technology; less free
time; distractions and noise in class; the danger of viruses spreading; lessons being lost.
Two of these disadvantages (distractions and noise in class; lost lessons) were also
named by the academic staff in our research.

Riaz et al. (2023) exposed such additional weak points of offline learning difficulty in
waking up after the renewal of auditorium learning (51%); feeling tired (77%); feeling
unhappy after starting offline lessons again (63%); and difficulties in getting to the
college (45.8%). Considering different teaching and learning methods, students
identified the following disadvantages of in-person education: difficulty with time
management (52.5%); difficulty in concentrating (57.5%); feeling less comfortable
(70.8%); feeling less alert (59.2%); and feeling less satisfied and believing they get worse
exam scores (83.3%). Moreover, 85.5% of respondents would choose online learning and
71.7% prefer to follow the online format in future studies.

However, we are not sure that all of the listed points really contribute to improving the
guality of education. In our opinion, some of the ideas are caused by the students'
reluctance to overcome learning difficulties.

The results of an investigation conducted by AIMunifi and Alfawzan (2023) revealed a
positive assessment of face-to-face learning by students. Specifically, they singled out
better comprehension of learning material; the convenience of engaging in
discussions; greater opportunities for seeking assistance from fellow students; fostering
university life; easier interactions with academic staff and peers; the overall quality of
educational experience; the ability to utilize downtime between lectures for
collaborative work with classmates; and the development of social skills through
communication and interaction with both peers and teachers.
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Although, according to the authors, the students claim that they experience greater
satisfaction and comfort in acquiring knowledge and learning through the online
format and that this leads to improved exam scores.

We completely agree both with the advantages of face-to-face education and with
getting better academic progress.

CONCLUSIONS

Thus, in the course of this study of face-to-face teaching and learning, with regard to
quality, we have found out that:

First, there is no doubt that the classroom training process has a number of
advantages in comparison with online teaching and learning, including real-time
interaction, improvement of social skills, collaboration, organization, motivation,
accessibility, and better assessment. What is more, both teachers and students
highlight the pluses of offline training in comparison with the online format, assessing
this form of education rather positively.

Second, it is natural that offline education also has disadvantages, including processing
a smaller volume of programme material; the problem of discipline; the impossibility of
listening to the lesson material repeatedly if necessary; problems with access to
learning material from the internet; and the psychological barrier that some students
have in speaking a foreign language “live” in front of a group.

Third, the intermediate students' learning results demonstrated that students who
were engaged in offline training had worse academic progress than the students
studying online.

On balance, we believe that the minuses of offline training influence students’ learning
results more than the pluses do. But we must assume that in order to conclude which
format of education is of higher quality, it is necessary to continue investigating the
problem.

CONFLICT OF INTERESTS

The authors declare that there are no conflicts of interest regarding the publication of
this paper.

FUNDING

The authors declare that this study received no specific financial support.

REFERENCES

Akinwumi, F. S., & Itobor, T. (2020). Managing education in a peculiar environment: A
case study of Nigeria's response to COVID-19. International Studies in

Educational Administration, 48(2), 92-99.
https://edu.thecommmonwealth.org/wp-content/uploads/2020/11/ISEA-2020-
482.pdf

Aksu, Z. C. (2020). Distance education in COVID-19 pandemic: Insights from Turkish
students. Research Methods in Social Sciences Final Report, 11, 1-15.
https://www.researchgate.net/publication/344787867

educationalchallenges.org.ua 67


http://educationalchallenges.org.ua/
https://edu.thecommonwealth.org/wp-content/uploads/2020/11/ISEA-2020-482.pdf
https://edu.thecommonwealth.org/wp-content/uploads/2020/11/ISEA-2020-482.pdf
https://www.researchgate.net/publication/344787867

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

AlMunifi, A A, & Alfawzan, M.S. (2023). Back to the new normal in engineering
education towards student-centered learning: Remote? In person? Hybrid?
Sustainability, 15(18), 13510. https://doi.org/10.3390/su151813510

Anishchenko, V., Vdovenko, |, Tretyak, O., Chebonenko, S., & Prytulyk, N. (2023). Full-
scale military invasion of the Russian Federation of Ukraine as a factor of social
transformations in higher education. Revista Amazonia Investiga, 12(61), 287-296.
https://doi.org/10.34069/A1/2023.61.01.29

Banyoi, V., Kharkivska, O., Shkurko, H. & Yatskiv, M. (2023). Tools for implementing
distance learning during the war: Experience of Uzhhorod National University,
Ukraine. Arab World English Journal. Special Issue on Communication and
Language in Virtual Spaces, 75-97. https://dx.doi.org/10.24093/awej/comm]1.6

Bohomaz, O., Koreneva, I, Lihus, V., Kambalova, Y., Shevchuk, V., & Tolchieva, H. (2022).
Digitalization and diversification of modern educational space (Ukrainian case).
IJCSNS International Journal of Computer Science and Network Security, 22(11),
11-18. https://doi.org/10.22937/I3CSNS.2022.22.11.2

Chaikovska, O., Palyliulko, O., Komarnitska, L., & Ikonnikova, M. (2023). Impact of mindset
activities on psychological well-being and EFL skills of engineering students in
wartime. In Proceedings of the 22nd International Scientific Conference
Engineering for Rural Development (Vol. 22) (pp. 282-288). Latvia University of
Life Sciences and Technologies. https://doi.org/10.22616/ERDev.2023.22.TFO57

Chetveryk, V. (2023). Multimedia Resources in Foreign Language Learning for
Intercultural Competence Development. In Learning & Teaching: after War and
during Peace [Electronic Edition] : Conference Proceedings of Il International
Scientific & Practical Conference, Kharkiv, Ukraine, 10 November, 2023 (pp. 36—
37). H.S. Skovoroda Kharkiv National Pedagogical University.
https://dspace.hnpu.edu.ua/handle/123456789/13255

Finlay, M. J,, Tinnion, D. J.,, & Simpson, T. (2022). A virtual versus blended learning
approach to higher education during the COVID-19 pandemic: The experiences
of a sport and exercise science student cohort. Journal of Hospitality, Leisure,
Sport & Tourism Education, 30, 100363. https://doi.org/10.1016/j.jhlste.2021.100363

Holubnycha, L., & Baibekova, L. (2020). Modern technologies for university students’
language learning in pandemic. Postmodern Openings, T11(2), 59-65.
https://doi.org/10.18662/po/11.2/158

Holubnycha, L., Besarab, T., Pavlishcheva, Y., Romaniuk, S., Sytnykova, Y., Ahibalova, T., &
Alpatova, O. (2022b). The effectiveness of mobile learning technology at the
tertiary level during conflicts. International Journal of Interactive Mobile
Technologies (iJIM), 16(23), 148-160. https://doi.org/10.3991/ijim.v16i23.33793

Holubnycha, L., Besarab, T., Pavlishcheva, Ya., Kadaner, O., & Khodakovska, O. (2022a). E-
learning at the tertiary level in and after pandemic. Acta Paedagogica Vilnensia,
48, 47-60. https://doi.org/10.15388/ActPaed.2022.48.3

Holubnycha, L., Kostikova, I., Sytnykova, Yu., Melnikova, T., Guzenko, N., & Dorozhko, A.
(2021) Information technology implementation in on-line teaching and learning:
staff and students’ attitude. Journal of Theoretical and Applied Information

68 educationalchallenges.org.ua


http://educationalchallenges.org.ua/
https://doi.org/10.3390/su151813510
https://doi.org/10.34069/AI/2023.61.01.29
https://dx.doi.org/10.24093/awej/comm1.6
https://doi.org/10.22937/IJCSNS.2022.22.11.2
https://doi.org/10.22616/ERDev.2023.22.TF057
https://dspace.hnpu.edu.ua/handle/123456789/13255
https://doi.org/10.1016/j.jhlste.2021.100363
https://doi.org/10.18662/po/11.2/158
https://doi.org/10.3991/ijim.v16i23.33793
https://doi.org/10.15388/ActPaed.2022.48.3

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

Technology, 99(21), 4958-4968.
http://www jatit.org/volumes/Vol99N021/4Vol99No21.pdf

Hontarenko, |. (2021). Peculiarities in distance learning of foreign language using
Moodle platform. Educational Challenges, 26(2), 52-62.

https://doi.org/10.34142/2709-7986.2021.26.2.05

Horbatiuk, O. V., & Polishchuk, S. V. (2022). Features of the functioning of institutions of
higher education during the war: Face-to-face and distance forms, their key
advantages and disadvantages. Modern Information Technologies and Innovative
Teaching Methods in Professional Training: Methodology, Theory, Experience,
Issues, 66, 5-13. https://vspu.net/sit/index.php/sit/article/view/5478/4925

Jackson, E.A. (2021). Efficacy of virtual technology as the way forward for teaching and
learning with the experience of a global pandemic. Educational Challenges,
26(2), 6-12. https://doi.org/10.34142/2709-7986.2021.26.2.01

Kolbina, T., & Oleksenko, O. (2020). Implementation of distance learning in Ukraine.
Educational Challenges, 25(1), 46-54. https://doi.org/10.34142/2709-7986.2020.25.1.04

Kostikova, |, Holubnycha, L., Marmaza, O., Budianska, V., Pochuieva, O., & Marykivska, H.
(2023a). Real country experiences: On-line teaching in wartime after pandemic in
Ukraine. International Journal of Interactive Mobile Technologies (iJIM), 17(03),
123-134. https://doi.org/10.3991/ijim.v17i03.36419

Kostikova, |., Holubnycha, L., Sytnykova, Y., Shchokina, T., Soroka, N., & Tarasova, S. (2023b).
University teachers’ psychological state during the stress of online education after
pandemic in wartime in Ukraine. International Journal of Emerging Technologies
in Learning (iJET), 18(13), 152-162. https://doi.org/10.3991/ijet.v18i13.3982552

Lavrysh, VY., Lytovchenko, I, Lukianenko, V., & Golub, T. (2022). Teaching during the
wartime: Experience from Ukraine. Educational Philosophy and Theory, 1-8.
https://doi.org/10.1080/00131857.2022.2098714

Liyen Lim, Hen Toong Tai, & Yee Ping Liew. (2023). A study on students’' perspectives
towards online learning and face-to-face learning in post-pandemic context. In
11th International Conference on Information and Communication Technology
(ICoICT) (pp. 242-247). http://dx.doi.org/10.1109/IColCT58202.2023.10262766

Manea, C.N, & Gari-Negut, O. (2021). When “face-to-face” is no longer an option:
Classroom management challenges during the Covid-19 pandemics. Educational
Challenges, 26(2),13-25. https://doi.org/10.34142/2709-7986.2021.26.2.02

Moralista, R. B., & Oducado, R. F. (2020). Faculty perception toward online education in
higher education during the coronavirus disease 19 (COVID-19) pandemic.
Universal Journal of Educational Research, 8(10), 4736-4742.
https://doi.org/10.31219/osf.io/nhr7b

Nahaev, V., & Hrynova, Y. (2020). Pedagogical model of organization of distance
teaching and learning in the conditions of network technology of students’
educational and creative activity management. Educational Challenges, 25(1),
82-95. https://doi.org/10.34142/2709-7986.2020.25.1.07

Nalyvaiko, O., Khomenko, A., Vereshchak, D., & Poliakov, D. (2021). Comparative analysis
of distance learning systems in the United Arab Emirates and the United States

educationalchallenges.org.ua 69


http://educationalchallenges.org.ua/
http://www.jatit.org/volumes/Vol99No21/4Vol99No21.pdf
https://doi.org/10.34142/2709-7986.2021.26.2.05
https://vspu.net/sit/index.php/sit/article/view/5478/4925
https://doi.org/10.34142/2709-7986.2021.26.2.01
https://doi.org/10.34142/2709-7986.2020.25.1.04
https://doi.org/10.3991/ijim.v17i03.36419
https://doi.org/10.3991/ijet.v18i13.3982552
https://doi.org/10.1080/00131857.2022.2098714
http://dx.doi.org/10.1109/ICoICT58202.2023.10262766
https://doi.org/10.34142/2709-7986.2021.26.2.02
https://doi.org/10.31219/osf.io/nhr7b
https://doi.org/10.34142/2709-7986.2020.25.1.07

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

of America. Educational Challenges, 26(1), 86-101. https://doi.org/10.34142/2709-
7986.2021.26.1.07

Nariyati, N.P.L, Sudirman, & Pratiwi, N.P.A. (2020). EFL pre-service teacher's
perception toward the use of mobile assisted language learning in teaching
English. International Journal of Language Education, 4(1), 38-47.
https://doi.org/10.26858/ijole.v4i2.10052

Nikolopoulou, K. (2022). Face-to-face, online and hybrid education: University students’
opinions and preferences. Journal of Digital Educational Technology, 2(2),
ep2206. http://dx.doi.org/10.30935/jdet/12384

Nogai, V.P. (2021). Integration of face-to-face and distance forms of language learning in
a higher educational institution. https;//virtkafedra.ucoz.ua/el_gurnal/pages/
vyp9/nogaj.pdf

Rajab, K. D. (2018). The effectiveness and potential of E-learning in war zones: An
empirical comparison of face-to-face and online education in Saudi Arabia. IEEE
Access: Practical Innovations, Open Solutions, 6, 6783-6794.
http://dx.doi.org/10.1109/ACCESS.2018.2800164

Rebukha, L, & Polishchuk, V. (2020). Ukrainian society and Covid-19: The influence of the
pandemic on educational processes in higher school. Postmodern Openings,
71(2), 120-127. https://doi.org/10.18662/po/11.2/165

Riaz, F.,, Mahmood, S. E.,, Begum, T.,, Ahmad, M. T,, Al-Shaikh, A. A, Ahmad, A, Shati, A. A,
& Khan, M. S. (2023). Students’' preferences and perceptions regarding online
versus offline teaching and learning post-COVID-19 lockdown. Sustainability,
15(13), 2362. https://doi.org/10.3390/su15032362

Shelestova, L. V. (2021). Advantages and disadvantages of mixed education in primary
school. Modern trends in development science and practice, 487-490.
https://lib.iitta.gov.ua/728316/1/2021_ShLV%20_Bulgaria.pdf

Shevchuk, A. (2021). The peculiarities of teaching foreign languages by means of
information and communication technologies. Educational Challenges, 26(1),
102-111. https://doi.org/10.34142/2709-7986.2021.26.1.09

Sytnykova, Yu. Shlenova, M., Kyrpenko, Ye., Kyrpenko, V. Konoplenko, N. &
Hrynchenko, I. (2023). Teaching technologies online: Changes of experience in
wartime in Ukraine. International Journal of Emerging Technologies in Learning,
18(18), 165-176. https://doi.org/10.3991/ijet.v18i18.40491

Tverdokhliebova, N., & Yevtushenko, N. (2023). Pedagogical culture of teachers at
technical universities for safe educational process during the war in Ukraine.
Educational  Challenges,  28(1), 175-187.  https://doi.org/10.34142/2709-
7986.2023.28.1.14

What form of education do vocational pre-higher and higher education institutions
choose: survey results. Government portal. State Education Quality Service of
Ukraine.  August 29, 2022. https//mwww.kmu.gov.ua/news/yaku-formu-
navchannia-obyraiut-zaklady-fakhovoi-peredvyshchoi-ta-vyshchoi-osvity-
rezultaty-opytuvannia

70 educationalchallenges.org.ua


http://educationalchallenges.org.ua/
https://doi.org/10.34142/2709-7986.2021.26.1.07
https://doi.org/10.34142/2709-7986.2021.26.1.07
https://doi.org/10.26858/ijole.v4i2.10052
http://dx.doi.org/10.30935/jdet/12384
https://virtkafedra.ucoz.ua/el_gurnal/pages/vyp9/nogaj.pdf
https://virtkafedra.ucoz.ua/el_gurnal/pages/vyp9/nogaj.pdf
http://dx.doi.org/10.1109/ACCESS.2018.2800164
https://doi.org/10.18662/po/11.2/165
https://doi.org/10.3390/su15032362
https://lib.iitta.gov.ua/728316/1/2021_ShLV%20_Bulgaria.pdf
https://doi.org/10.34142/2709-7986.2021.26.1.09
https://doi.org/10.3991/ijet.v18i18.40491
https://doi.org/10.34142/2709-7986.2023.28.1.14
https://doi.org/10.34142/2709-7986.2023.28.1.14
https://www.kmu.gov.ua/news/yaku-formu-navchannia-obyraiut-zaklady-fakhovoi-peredvyshchoi-ta-vyshchoi-osvity-rezultaty-opytuvannia
https://www.kmu.gov.ua/news/yaku-formu-navchannia-obyraiut-zaklady-fakhovoi-peredvyshchoi-ta-vyshchoi-osvity-rezultaty-opytuvannia
https://www.kmu.gov.ua/news/yaku-formu-navchannia-obyraiut-zaklady-fakhovoi-peredvyshchoi-ta-vyshchoi-osvity-rezultaty-opytuvannia

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

Yaremena, I. V, Holovchanska-Pushkar, S. E., Dereziuk, A. V. & Baidiuk, . A. (2021).
Modern advantages, disadvantages and prospects for the development of
education in the context of distance learning in the institutions of higher
medical education of Ukraine. Ukrainian Journal of Medicine, Biology and
Sports, 6(34), 224-229. https://doi.org/10.26693/jmbs06.06.224

AHOTALIA / ABSTRACT [in Ukrainian]:
OYHE BUKITAQAHHA TA HABYAHHSA: NPOBJIEMA 9KOCTI

Y cTaTTi po3rIgA4AETbCA TRPAANLIVIHNNA GOPMAT BUKIQAAQHHS TAQ HABYAHHS 3
rmornsay Moro SIKOCTI, 30KpemMa rnepeBary 1A Hegoslikil O4HOro HABYAHHS
MOPIBHAHO 3 OHAAMH HABYQHHSM.

MeTta — nepeBipuUTH, Y € AYAUTOPHUI HABYQ/IbHUKI MpoLec KpALMM 3a
AKICTIO, HDK OHJ/IQVMH BUWK/AQAQHHS TA HABYQHHS HQ OCHOBI peqasibHOro
AOOCBIAYy BWKIAQOAAQHHS QHIT1IIMCbKOI MOBW B HALOHQ/IbBHOMY HOPUANYHOMY
YHIiBepcUTETI iMeHi HpocnaBa Myaporo. 3aBAAHHS: BUSBUTK repeBaru
oiariH HABYAHHSA B MOPIBHSAHHI 3 OH/IQMH QOPMATOM, BUABUTI HEAO/IKU
TPAANLIVIHOI OpMM HABYAHHS MOPIBHAHO 3 OH/IANH GOPMATOM HQ OCHOBI
peasibHoro regaroriyHoro AocBidy; NepeBipuTH, Lo 6inblie BrIMBAE HA
pe3yNbTATU HABYAHHS CTYAEHTIB: M/IKOCU Yt MiHYCH OP/IANH HAOBYAHHS.

MeToan [OC/igXKEHHS MAKOTb eMMIPUYHMI (OMNMTYBAHHS, COCTEPEXEHHS)
TQ 3AQrasibHOTEOPETUYHNM PIBEHb (QHQA/I3, CUHTE3 | MOPIBHAHHS).

Pesynbraru BugsBuuv: 1) nepeBarn OYHOro HABYAHHS: B3QEMOAIS B
peasibHOMY  4AcCi, MOKPALUEHHS  COUIQ/IbHUX  HABWYOK, CriBrApaLs,
OPraHi30BAHICTb, MOTMBALLISA, AOCTYMHICTb, KPALLE OLiHIOBAHHS, 2) HEAOIKN
ayaAMTOPHOro BUKAQAAHHS TAQ HABYQHHS MOPIBHIHO 3 OH/IANH POPMATOM:
OnpaALBAHHSA MEHLLIOro o06cary nporpaMHoOro Marepiasy HaA ogiarH
3QHATTAX MOPIBHAHO 3 OH/IQWH ¢opmMaTomM, npobaema AUCUNMAIHKW HA
opaviH 3QHATTSX Y MOPIBHAHHI 3 OH/IAWH 3QHATTIMU, HEMOX/INBICTb Y pPA3i
rnoTpebu NoBTOPHO MPOCAYXATM MATEPIasT 3QHATTS, NMpPobemMu 3 4OCTYMOM
OO0 HaBYaQ/ibHMX MaTepianiB 3 IHTEepHETY, Adedki CTydeHTW MAroTh
MCUXOsIoriYHMY 6ap’ep roBOPUTM [HO3EMHOK MOBOK «HAXXMBO» repen
rpyriow  CTyAEeHTIB; 3) TMPOMDKHI  pe3ynbTaTh  HABYAHHS  CTYAEHTIB
MpPOAEMOHCTPYBAMM, O OGAANH-CTYAEHTW MQIOTb [ipLUnY aKagemMiyHuM
MAPOrpec, HiXX CTyAEeHTH, SKI HOBYQKTbCH OH/IAMH.

BUCHOBOK [10/19rQe B TOMY, IO HeOosiku o¢gnarH HABYAQHHSA 6inblue
Br/IMBAIOTb HA PE3Y/IbTATU HABYQHHS CTYAEHTIB, HiX rnepeBarn. OTKe, o6
AT BUCHOBKY, GKM GOpPMAT HABYAHHS € 6ibll GKICHUM, HeobXigHO
MPOAOBXKNTIN AOCIAXKEHHS O3HAYEHOI npobremu.

KnouoBi cnoBa: oyHa ocBiTa, popmMaTH BUKIAAAHHS TA HOBYAHHS, OH/IQMH HOBYAQHHS,
OCBITQ, GKICTb OCBITH.
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ABSTRACT

The article addresses the issue of identifying the most efficient methods for
preparing and delivering university lectures. Despite being the oldest
instructional approach, lectures remain widely employed in universities
worldwide. However, recent pedagogical research by Ukrainian scholars has
not fully explored this matter, hindering the development of practical
guidelines for instructors aiming to organize and deliver effective lecture
courses.

The article aims to provide insights into best practices, methodologies, and
strategies that contribute to the effectiveness of lectures, ultimately leading
to improved educational outcomes in higher educational institutions.
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The following research methods were used to solve the assigned tasks:
theoretical — analysis of scientific sources, pedagogical and teaching-
methodical materials, comparison; empirical —generalization of pedagogical
experience.

The results are the following. In the article we underscore the significance of
establishing learning objectives, precise timing and structuring, reducing
content volume, outlining lecture notes, careful selection of examples, and
the lecturer’s adaptability. Additionally, the authors highlight the importance
of understanding the main stages of delivering a lecture, recognizing the
nuances of maintaining students’ effective attention, and involving them in
active learning practices.

The article provides practical recommendations for lecturers based on the
reviewed sources and the authors’ experience, accompanied by
precautionary remarks. These precautions include avoiding the
simultaneous use of numerous types of illustrative material and an excess of
visual aids such as PowerPoint presentations. Such practices can lead to
cognitive overload, as different processing forms may interfere with one
another.

Conclusion. The present study has explored the challenges and opportunities
of effective lecturing in higher education, drawing on the insights from the
British and American literature review and the empirical data collected from
Ukrainian lecturers and students. Moreover, the article endeavors to conduct
a more methodical analysis of efficacious techniques for preparing lectures,
encompassing the critical stages of presentation. Furthermore, the present
study seeks to delve into the nuances of captivating students’ effective
attention and involving them through practices associated with active
learning.

KEYWORDS: Practical Recommendations, Effective Ways, Preparing and Delivering
University Lectures, Goals, Timing and Structuring, Flexibility, Active Learning.

INTRODUCTION

Effectively delivering lectures constitutes a perennial challenge within the
contemporary global landscape characterized by the rapid evolution of information and
communication technologies. The compilation of academic courses by educators
frequently brings about the challenge of orchestrating a compelling lecture,
notwithstanding the availability of alternative pedagogical methods. As stated, “The
lecture is probably the oldest teaching method and still the method most widely used
in universities throughout the world” (Hontarenko, 2021).

Notably, the methodologies and tools employed by our Foreign Language (FL)
educators appear to lag behind those embraced by their international counterparts. The
extant pedagogical research within native sources fails to comprehensively address this
predicament, rendering it insufficient for serving as substantive guidelines for
instructors aspiring to achieve efficacy in lecture organization and delivery. This
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discrepancy has propelled our investigation into this matter within the realm of foreign
pedagogy.

The principal objective of this article is to succinctly synthesize and accentuate pivotal
considerations aimed at augmenting the quality of lectures, as scrutinized by
researchers from Great Britain and the United States.

One crucial aspect pertaining to the effectiveness of a lecture lies in its meticulous
preparation. The initial phase involves the establishment of learning objectives for the
academic course as a whole and for each specific lecture. As articulated, “Once you and
your students know where you're going, the trip is easier and more efficient”
(Chekhratova et al., 2022).

Prior to or concurrently with articulating these objectives, it is imperative to consider
contextual factors such as the students' background (including age, ethnicity, gender
mix), their predispositions (including hopes, fears, and level of interest), as well as their
prior knowledge or experience with the subject matter or the lecturer. Additionally, the
environment in which students will engage with the course information holds
significance, encompassing considerations such as the size of the lecture hall, lighting
and sound conditions, and the time of day (Hrytsenko, 2013).

Scholars from Berkeley University, California, advocate a structured approach to
establishing learning goals, proposing the following steps:

— Answer the question, “What do | want my students to know or be able to do after
completing my course?” (e.g., critically analyze a text, understand the causes of
World War |, and so on);

— Revise your syllabus to match these goals;

— Decide what evidence you will need to prove that students have met the goals (e.g,,
certain questions on an exam, a research paper or annotated bibliography that
meets particular criteria, and so on); and

— Make sure that every goal has a clear assessment. Mind that outcomes should be
measurable (Hrytsenko, 2013).

The article aims to provide insights into best practices, methodologies, and strategies
that contribute to the effectiveness of lectures, ultimately leading to improved
educational outcomes in higher learning institutions.

METHODOLOGY

It is necessary to explore and emphasize the significance of efficient preparation and
delivery of lectures in the context of higher education. The focus is on how these aspects
play a crucial role in enhancing the learning experience for students.

The following research methods were used to solve the assigned tasks: theoretical -
analysis of scientific sources, pedagogical and teaching-methodical materials,
comparison; empirical — generalization of pedagogical experience.

RESULTS

In higher education institutions, a lecture traditionally holds one of the most significant
roles in the educational process. The term originates from the Latin /ectio, meaning
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reading, and its derivative lector, referring to a reader. This meaning is rooted in the
historical practice by which, initially in Ancient Creece, Ancient Rome, and later in
medieval European universities, the primary method of teaching involved annotated
reading of texts.

In the modern era, a lecture serves both as an organizational form of education, a
“specific way of interaction between the lecturer and students, within which diverse
content and teaching methods are implemented,” and as a teaching method, a
monological presentation of educational material in a systematic and sequential form,
primarily focused on fundamental scientific issues.

A lecture (Latin lectio — reading) is a concise, logically concluded, scientifically justified,
sequential, and systematized presentation of a specific scientific problem. A lecture
should organically complement other forms of educational activities, serving as a
foundation for deepening and systematizing the knowledge acquired by students
through both in-class and out-of-class learning activities.

Consider the advantages of lecture-based teaching:

1. Economical concentration of linformation: Lectures allow for the concentration of
information related to the educational content in a concise and economical form.

2. Rapid response to legislative changes: Lectures can adapt to changes in legislative
and regulatory frameworks much faster than printed publications.

3. Compensation for lack of updated textbooks: Lectures can to some extent
compensate for the absence of the latest textbooks and manuals.

4. Classification and commentary on diverse perspectives: Lectures enable the
classification and commentary on trends, especially when there are numerous and
sometimes conflicting viewpoints on a particular issue.

5. Focus on complex issues: Lectures allow the concentration on the most complex
issues that may be challenging for individuals to grasp independently.

6. Development of listening and comprehension skills: Lectures contribute to the
development of listening and comprehension skills, involving important cognitive
operations such as analysis, synthesis, comparison, and more.

7. Direct contact and emotional impact: Lectures provide direct contact, emotional,
and educational influence from the instructor to students, which no textbook can
offer.

8. Integration of theory with practice: Lectures embody the principle of connecting
theory with practice, showcasing the results of both individual and collective
scientific activities.

9. Effective guidance for further independent work: Lectures are highly effective in
outlining directions for subsequent independent work.

The example of the author's online lecture from Ukraine to foreign students in English is
presented in figure 1.
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Figure 1

Introductory lecture on the course “Management of educational activities in a higher

education institution (in English)” in Simon Kuznets Kharkiv National University of
Economics presented by the author
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Consider the disadvantages of lecture-based teaching:

1.

Mismatch with modern professional trends: Lectures may not align with the
contemporary trends in professional preparation, as practical expectations now
include not only knowledge but also a greater emphasis on skills and abilities.

Encouragement of reproductive learning: Lectures may foster reproductive learning,
hindering creative independent thinking. Subsequently, seminar sessions might
transform into a mere repetition of lecture content.

Shift in the role of instructors: In the present era, instructors are no longer the sole
source of knowledge. Independent student work with textbooks, the internet, and
other resources is often more effective.

Passive role of learners: Lectures compel learners to remain in a passive position
within the educational process.

Limitations in differentiated approach: Simultaneous communication with a large
audience restricts the ability to employ a differentiated approach, making the
lecture less engaging and beneficial for both high-achieving students and those
with average abilities.

Time constraints: Lectures are time-regulated, and not all questions can be
adequately addressed within the allocated time.

Potential for dictation-style delivery: Lectures can sometimes turn into dictations,
where not everyone has the opportunity to fully comprehend the information
presented by the instructor.

Overreliance on auditory analysis: In the absence of teaching aids, lectures engage
primarily the auditory channel, while approximately 80-90 percent of individuals
predominantly receive and memorize information through the “eye-brain” channel.
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This psychological factor may result in a deviation from the principles of perception.

Experienced lecturers recommmend maintaining a manageable and realistic number of
learning goals or outcomes, with five or six objectives being considered a prudent
starting point (Kazak, 2018). The crux lies in clearly commmunicating to students the
grading procedures, attendance requirements, policies regarding late homework, and
protocols for missed tests, among other aspects, in writing, and distributing this
information on the first day of the course (Blight, 2000).

Similar principles apply to setting objectives for individual lectures. A logical and effective
starting point is to pose the question, “What do you want the students to know and be
able to do at the end of the lecture?” Additionally, formulating guiding questions that
the lecturer will address can optimize the instructional potential of the lecture.
Displaying these questions as an overhead or using handout materials at the outset of
the class serves as a means of assisting students in comprehending the nature and
scope of the specific learning outcomes they are expected to progressively achieve as
the lecture or session unfolds.

Accurate timing and the clear structuring of a lecture are integral factors contributing
to its enhanced effectiveness. When planning a lecture, it is advisable to consider that it
should not span the entire allocated time period. This is prudent for two reasons: first, it
requires some time for the lecture to gain momentum, and second, students’ questions
often consume more time than anticipated (Stynska et al., 2021).

The significance of clear lecture structuring is underscored by a majority of scholars as a
fundamental principle of effective lecturing (Stynska et al., 2021). Experts from Waterloo
University offer specific guidance on the process of structuring a lecture, emphasizing
the following points:

1. Providing the “Big Picture”:

— Explain how the lecture connects to previously covered material, course themes,
and overall goals.

— Begin the class with a brief review of key points from the last session and conclude
with a preview of topics for the next class, including reminders about readings or
assignments.

2. Introduction, Body, and Conclusion Framework:
— Clearly articulate what will be discussed before delving into the day's topics.
— Summarize key points after covering the material to reinforce understanding.
— Repeat key information during the lecture to aid student note-taking.

3. Visible Lecture Outline:

— Keep the lecture outline visible for students, whether written on a corner of the
blackboard or displayed on an overhead.

— Return to the outline periodically to demonstrate progress through the material
and emphasize key points.

4. Explicit Transitions and Mini-Summaries:
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— Make explicit transitions between topics with mini-summaries.
— Link current material to previously learned content and future lectures.

— Clarify how one topic connects to the next, or ask students to articulate these
connections.

5. Focused Coverage:
— Cover only a few main points in each lecture, aiming for depth over breadth.
— Present central points or general themes that unify multiple topics.

By adhering to these principles, lecturers can enhance the clarity and coherence of their
presentations, contributing to a more effective learning experience for students
(Stynska et al., 2021).

The selection of lecture material is a critical and meticulous process, underscored by a
term introduced in foreign pedagogy known as “Content Tyranny,” which addresses a
pervasive issue among college instructors. Mitigating this challenge often involves a
strategic reduction in the volume of material covered. The authors of the concept
propose that lectures should prioritize the following types of material:

1. Key points and general themes

2. Especially difficult material

3. Material not covered elsewhere

4. Examples and illustrations

5. Material of high interest to students

To address this, researchers recommend a methodical approach: instructors should
review the syllabus, categorize each topic as “essential” or “helpful,” and subsequently
exclude the “helpful” topics, relocating them to “suggested further reading” (Kazak,
2018).

An additional key element in effective lecturing is the practice of outlining lecture notes,
avoiding the creation of a complete script. This approach, advocated by American
colleagues, is deemed less time-consuming and enables instructors to maintain eye
contact with students, fostering spontaneity. Professor William E. Cashin supports the
idea of listing major points and underlining them with minor points that elaborate or
explain each major point. Experimentation with different note-taking methods, such as
detailed outlines, lists of major points, or tree diagrams, is suggested to identify the most
effective approach. Lecturer's notes should encompass key definitions, proofs, solved
problems, examples, and analogies.

Careful consideration of examples is another crucial aspect of lecture organization.
Relevant and relatable examples, especially those familiar to students, prove more
effective than lengthy abstract or theoretical descriptions (Hontarenko, 2021). Including
“delivery notes” for oneself is emphasized, allowing for additional notes about audio-
visual aids, questions for students, and last-minute examples. The use of color-coded
notes is also recommended.

Flexibility during the lecture is essential, with instructors encouraged to gauge students’
interest and confusion levels to adjust the depth and order of content accordingly.

78 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

Lecturers are advised to be mindful of the listener, presenting content in a listener-
friendly manner using simple words, short sentences, and a conversational speaking
style. Visual and auditory presentation of information is encouraged whenever possible
(Stynska et al., 2021).

During the presentation or delivery stage of a lecture, special emphasis should be placed
on the opening and closing segments. It is advised to steer clear of a predictable opening
and instead capture students’' attention right from the start. Dimming the lights and
displaying the first overhead can be more effective in engaging students than
attempting to quiet pre-lecture chatter through loud talking. Ignoring latecomers is also
recommended (Stynska et al., 2021).

Initiating the lecture with a provocative question, anecdote, or current event related to
the content is deemed more effective. Experts suggest alternative methods, such as
asking a student to summarize the previous session, utilizing a question box to address
interesting or challenging questions, or presenting a problem with the promise of
providing the tools for a solution by the end of the class

Regarding the conclusion of the lecture, a more effective approach is to plan to end five
minutes early, allowing time for summarization, raising questions, previewing the next
topic, and framing an approach for assigned reading. Researchers recommend avoiding
the pressure to cover all material, as even experienced lecturers may overestimate what
can be covered in a given timeframe. Prioritizing thorough coverage of a portion of the
material is preferable to rushing through all of it, with adjustments possible in future
sessions to balance content (Kazak, 2018).

Concerning the core part of the lecture, two critical considerations include
understanding the nuances of students’ effective attention and engaging them through
active learning practices. D.A. Bligh, the author of What's the Use of Lectures, notes a
decline in student attention and lecturer performance throughout a traditional lecture,
with the effective attention span being 25-30 minutes.

Introducing interruptions, even brief respites, can have beneficial effects. Strategies such
as inviting questions, posing simple-choice questions with hands raised, or assigning
simple exercises for buzz groups can help maintain engagement (Kazak, 2018).

In the examination of cognitive theories, Stanford University researchers delineate three
phases of the learning process. The initial phase involves selectively orienting attention,
making it imperative for the lecturer to capture the audience’s attention. In the second
phase, individuals organize what they hear or observe into a coherent mental pattern or
structure.

Accordingly, providing students with a framework for interpreting lecture material
facilitates their understanding of new ideas. These first two stages contribute to the
creation of short-term memory for new information. To transition this information to
long-term memory, rehearsal and connection to existing knowledge frameworks are
required. In the classroom, this final stage commences with review and application,
extending beyond the classroom through well-crafted assignments.

A more comprehensive exploration of emotional means to capture students’ attention
is detailed in another article. Notably, the instructor's expressiveness and enthusiasm for
the subject are identified as crucial elements. The concept of the lecturer’s presence—
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physical, emotional, and intellectual — is highlighted as a significant attention-grabber,
with no additional gimmicks necessary (Stynska & Kondur, 2020).

Addressing the challenge of organizing information into a mental structure, the second
stage of learning, can be accomplished by providing students with a framework for each
lecture. Several approaches are suggested:

1. Study Guide:

— Develop a study guide for the course that outlines each lecture’s objectives, key
concepts, and questions to consider.

2. Lecture Handouts:

— Provide handouts with the lecture’s major points to guide students in listening
and identifying central elements. For instance, a method guide incorporating
lecture notes can streamline information delivery for topics like the History of
Great Britain and the United States.

3. Skeletal Lecture Handouts:

— Distribute skeletal lecture handouts with space for students’ notes, potentially
more effective than furnishing full lecture notes.

4. High-Level Questions:

— Introduce each part of a lecture with a high-level question that the forthcoming
information aims to answer.

Moreover, a lecturer should strive to be explicit about what students should focus on,
incorporating variations in pacing and voice, pausing strategically before new or key
points, and considering the use of gestures. Clear introduction of key concepts and
definitions is crucial. Experts recommend employing verbal and visual cues to
emphasize major points and categories. Additionally, asking students to review or
explain the most important points can prove effective (Stynska & Kondur, 2020). These
strategies collectively contribute to the creation of a framework that enables students to
successfully identify core ideas in the lecture.

It is essential for the lecturer to be mindful of not overloading students’ memory,
recognizing that students cannot immediately absorb extensive new information.
Considering Bligh's assertion that audience attention in a lecture diminishes
significantly after 10 minutes of listening (Stynska & Kondur, 2020), incorporating short
breaks and introducing formal activities or assignments every 15-20 minutes of
presentation can help maintain engagement.

Summarization, in particular, can be useful to break the monotony of the lecture flow.
Researchers advocate providing students with practice in note-making, emphasizing
that students benefit more from summarizing, prioritizing, and making their notes
personalized learning tools rather than mere transcriptions. Thus, dividing the lecture
into discrete segments, both in terms of time and material (e.g., 10 or 15-minute blocks
with specific topics), and subsequently asking students to summarize and make notes
can effectively interrupt the lecture routine, rejuvenate students’ attention, and engage
them in active learning practices.

Overloading students is a critical concern, and using too many diverse types of
presentation materials simultaneously may exacerbate this issue. While lecturers often
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incorporate audio, video, and written materials to capture students’ attention, cognitive
overload can occur when different forms of processing interfere with each other.
Research by Mayer suggests that replacing written explanations with auditory
narratives, utilizing a different sensory channel, is more effective when presenting
illustrations. Thus, coordinating verbal instructions with other media and maintaining a
reasonable pace are recommended strategies (Stynska & Kondur, 2020).

The final stage of the learning process, revision and application, can manifest in two
primary ways:

1. In-lecture review and application:
— Allocate time during the lecture for students to review and apply ideas.
2. Assignments encouraging review and application:

— Provide assignments that prompt students to revisit their lecture notes and apply
the content.

Various small tasks can be integrated during a lecture, such as discussing problems or
issues in pairs, working individually and voting on a solution or position, reading extracts
from handout material, creating charts, tables, or concept maps, asking and answering
guestions, giving feedback, performing calculations, prioritizing items, and more.
Berkeley University experts suggest engaging in-class exercises, including breaking the
class into groups to investigate a problem and responding randomly, passing cards with
guestions to generate discussion, and showing short relevant video clips (Stynska, &
Kondur, 2020).

R. M. Felder proposes a range of in-class exercises, such as drawing and labeling charts,
providing reasons for the usefulness of solutions, and brainstorming lists of reasons or
possible solutions. Responses can be given individually, in pairs or groups, and sometimes
worked on alone and improved in pairs (think-pair-share) (Felder & Brent, 1999).

In-class activities can also serve as a conclusion to a lecture period by having students
write and submit a brief statement of the main point of the lecture or suggest
improvements to the class. Felder notes that incorporating one or two active learning
exercises lasting no more than 5 minutes in a 50-minute session can provide sufficient
stimulation to keep the class engaged without disrupting the syllabus (Hontarenko,
2021).

DISCUSSION

Although extensive research has been carried out by international researchers in this
domain, a more thorough examination of incorporating active learning into the lecture
process in Ukraine is essential, setting the stage for future investigations. To sum up, the
matter of effective lecturing continues to be relevant, and insights from British and
American researchers provide a framework for future exploration. Further scrutiny into
active learning, interactive elements in lectures, and the judicious use of visual aids, such
as computer presentations, is warranted and will be the primary focus of upcoming
research.

CONCLUSIONS

The present study has explored the challenges and opportunities of effective lecturing
in higher education, drawing on the insights from the British and American literature
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review and the empirical data collected from Ukrainian lecturers and students. The
findings suggest that lecturing is still a dominant and valued mode of instruction, but it
requires adaptation to the changing needs and expectations of the learners.

While significant research has been conducted by foreign colleagues in this field,
especially in the UK and the US, a more detailed analysis of integrating active learning
into the lecturing process in Ukraine is necessary, serving as an objective for future
investigation. In conclusion, the issue of effective lecturing remains pertinent, and the
experiences of British and American researchers help outline major directions for further
study.

The utilization of active learning, interactivity in lectures, and the appropriate use of
visual aids, including computer presentations, warrant more detailed analyses and will
be the focus of future research. Moreover, the study of the impact of lecturing on student
motivation, engagement, and learning outcomes, as well as the development of
lecturers’ professional skills and competencies, are also important areas for further

inquiry.
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AHOTALIA / ABSTRACT [in Ukrainian]:

ONTUMI3ALIA BUKNNAQAHHS: K/TIOYOBA POJ1Ib EOEKTUBHOI NIAFOTOBKU TA
NPOBEAEHHS NNIEKLUIN Y 3AKNAQAX BULLOI OCBITU

Cratra npucBa4eHa npobsieMi BU3HAYEeHHS HAMbIbll epeKTUBHMUX METOAIB
MigroToBKM T4 MPOBEAEHHS YHIBEPCUTETCbKMX /1EKLIN. He3Baxkarym HA Te,
Lo nekKkuii € HaMAABHILLUMM METOAOM BUKAQAAHHS, BOHM [MPOAOBXYHKOTh
LLINPOKO BUMKOPMCTOBYBATMCA B YHIBEPCUTETAX MO BCbOMY CBITY. OaHAK
OCTQHHI rfefgaroridyHi AOCAIAXKEeHHS YKPQIHCbKUX HAYKOBLIB HE MOBHICTIO
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OOC/IQXKYIKOTb L€ TMUTAHHS, WO MepeLuKOMKAE pPo3pobLi MPAKTUYHNX
peKkoMeHaAuiv A58 BUKAQAQYIB, K NPArHyTe OPraHIi3yBATKM TA MNPOBECTM
epeKTUBHI TeKUIVIHI Kypcu. 106 3arnOBHUTM LK MPOrainHy, M1 PO3r/ISAAEMO
npaui 6PUTAHCbKMUX TA AMEPUKAHCbKMX AOC/IAHMKIB, Y3ArasibHKEMO IXHI
pekoMeHAALii TQ BUMOKPEM/TIOEMO K/KOYOBI QCMEKTU A/1F NiABUNLLEHHS GKOCTI
YHIBEDCUTETChKUX JIEKLIIN.

MeToro CcTaTTi € O3HAMOMIEHHS 3 HAMKPALUNMMW MPAKTUKAMUK, METOAO/I0MAMMU
TQ cTpaTeriaMu, AKi CAPUSAIOTb €PEKTUBHOCTI JIEKLIV, LLO 3PEeLUTO CrpUSE
MOKPALLEHHIO PE3Y/IbTATIB HABYAHHS Yy 3QK/IA4AX BULLOI OCBITH.

g BupilLeHHS MOCTAB/IEHOI MeTW BUKOPUCTOBYBAJIMCH TAKI MeToAu
AOCNIAKEHHSI: TEOPETUYHNK — QHQA/1I3 HAQYKOBUX yKepes, NeaaroriyHmux 1a
HQBYQ/IbHO-METOAMYHMX  MQATEepIiasiB,  MOPIBHAHHS,  eMMipu4yHun  —
y3arasibHeHHS negaroriYyHoro 4ocBigy.

Pe3ynbTatn. Y CTATTI MiAKPECTKOETbCH BAXK/TNBICTb MOCTAHOBKM HABYQA/TbHNX
uinieri, TOYHOro XPOHOMETPAXKY TA CTPYKTYPYBAHHS, CKOPOYEHHS O6CAary
KOHTEHTY, KOHCMEKTYBAHHSA /eKUiv, peTelbHoro nigbopy MnpuvkaagiB T1a
aganTUBHOCTI /1eKTopa. KpimM Toro, QBTOPU MIAKPEC/IIOTb BAXK/INBICTb
PO3YMIHHS OCHOBHMX €TarliB MpoBeAeHHS eKLii, pO3Mi3HABAHHS HKOQHCIB
nigTPUMAHHSA epeKTUBHOI yBArK CTyAeHTIB TA 3Q/Iy4eHHS iX A0 AKTMBHOI
HQBYA/1bHOI 4IF9/IbHOCTI.

CTaT1Td MICTUTB MPAKTUYHI PeKOMeHAAUIi 4719 BUKAQAAYIB, O rOYHTYHTbCSH
HQ OnpaubOBAHUX XKepesiax TAa AOCBiAi ABTOPIB | CYyrpOBOAXKYHTbCS
3acTepeXkKeHHIMU. LI 3aCcTepeXeHHS BK/IOYATb YHUKHEHHS O4HOYACHOIMo
BUKOPUCTAHHSA YNCTIEHHWX BUAIB ITIOCTPATUBHOMO MATepiasay T HOAIMLLIKY
Bi3yQribHWX 3QC06iB, TOKMX SK Mpe3eHTauii B PowerPoint. Taka MpakTMKa
MOXKe MPM3BECTU 4O KOrHITUBHOIMO MePEBAHTAXKEHHS, OCKIIbKU PI3HI popmMm
06pP06KM IHPOPMALLT MOXKYTb 3ABAXKATK OAHA OAHIM.

BUCHOBOK. Y Uiy po6OTi AOCAiMKYIOTbCS MApobremMy TAd MOXK/IMBOCTI
epEeKTUBHOIrO BUKIQAAHHS 1EKLIN Y BULLLIV OCBITI, CAIMPQAKYNCb HQ BUCHOBKM
6PUTAHCHKOro Ta AMEPUKAHCbKOro or/1a4y niTepatypu Ta eMripu4YHi AaHi,
3i6paHI Bif YKPQAIHCbKNX BUKIQAQYIB | CTyAEHTIB. Y CTATTI 3p06/1€HO Cripoby
npoBecTn 6inbll METOANYHMKM QHA/II3  LWoAO eQEKTUBHUX PUMOMIB
MigroTOBKW J1IEKLIM, OXOM/IIOKYM KPUTUYHI eTanuy rpe3eHTauii. Kpim Toro,
AOOC/IQXKEHHS nNparHe 3arinbuTncs B HIOAQHCKU e(peKTUBHOIO npuvBePTAHHS
YBAruv CTyAEeHTIB I iX 3a/1y4eHHS 3Q AOMNOMOIrow NPAKTUYHWUK Aiv, MOB'93QHMX
3 QKTUBHMM HABYAHHSIM.

KJTIO4YOBI CJIOBA: MnpaKkTum4YHI pekoMeHAALlil, epeKTMBHI Crnocobu, MigrotoBkKa i
npoBeAeHHS] YHIBEPCUTETCbKMX JIEKLUIW, Ui, XPOHOMETPAX | CTPYKTYPYBAHHS,
FHYYKICTb, QKTUBHE HABYAHHS.
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ABSTRACT

Purpose. Our research has been conducted in a region of Ukraine where no
direct military operations have occurred since 24 February 2022. However,
we have been living in the shadow of the horrible ongoing war,; regular air
raid alarms have had negative impacts on people who feel mental
constraints: uncertainty, anxiety, anger, despair, disillusionment, and often
hopelessness. Thus, the primary aim of our survey was to get deeper insights
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into the feelings and attitudes of our students towards the war in order to
help them process the situation they have been living in.

Methodology. We have applied the quantitative research method in our
study. We designed an online questionnaire using Google Forms with
sixteen 16 Likert-scale-type questions. It was administered online to college
students aged 17-24, having 17 different majors. Altogether 194
questionnaires were completed and returned during February and April
2023. Descriptive statistics were calculated with the objective of providing a
clear and concise summary of the data that would allow us to gain insights
into the main topic under consideration, as well as to understand patterns
emerging within the data.

Results. The findings suggested that students were mostly worried about
the outcomes of the war. Students were rather informed about the
happenings of the war, although about a third of the respondents claimed
they did not follow the daily news from the front. A large majority of
research participants were optimistic about the fast and positive ending of
the war in spring 2023. In contrast, only approximately a third of the
students were absolutely positive about the future of their native land after
the end of the war.

Conclusions. Overall, it can be stated that the students’ attitudes towards
the war were rather optimistic. It is two years now that the war has been
going on. The initial optimism of our students concerning the outcomes of
the war must have changed during this time. Therefore, as a further
research direction, a cross-sectional study is due to be performed in which
we trace the shift in attitudes of our students towards the war in Ukraine
and compare and contrast them with previous results.

KEYWORDS: College Students, Distance Learning, Online Teaching, Students’
Attitudes to the War, Transcarpathia, War in Ukraine.

INTRODUCTION

2020-2024 have been a real trial for people in Ukraine. First, the COVID-19 caused
serious disruptions in the country. We had to switch to a method of teaching that was
hardly known to us until then, online teaching, in order to reduce the danger that was
lurking around us.

We started to investigate the issue of distance learning and all the related challenges
for both teachers and students in our educational context, at the Ferenc Rakdoczi |l
Transcarpathian Hungarian College of Higher Education (ICIS TESOL, 2023); Huszti,
Csatary, et al. (2022); Huszti, Fabian, et al. (2023); Huszti, Lechner, et al. (2022); Lechner et
al. (2022). We had barely recovered from the pandemic when another blow hit us: our
country was attacked and the war began.

Since the start of the war in Ukraine on 24 February 2022, life in Transcarpathia has
undoubtedly changed. Compared to other parts of Ukraine, Transcarpathia has been
relatively free of direct military engagement. However, the region has seen a significant
influx of internally displaced people from eastern Ukraine seeking refuge.
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Transcarpathia has become a crucial hub for humanitarian aid to Ukraine. Numerous
international organizations and volunteers are operating in the region, providing vital
assistance to refugees and displaced persons.

Despite the challenges, the people of Transcarpathia have demonstrated remarkable
resilience and community spirit. Locals have opened their homes and hearts to
welcome refugees, providing food, shelter, and emotional support. Looking ahead, the
future remains uncertain for Transcarpathia and all of Ukraine. The war's long-term
impact on the region’'s economy, demographics, and social fabric is yet to be fully
understood. However, notwithstanding the uncertainty, there is also a strong sense of
hope and determination to rebuild and recover.

Amidst such circumstances we decided to conduct research among our students of
the Ferenc Rakoczi Il Transcarpathian Hungarian College of Higher Education, located
in Berehove, a small town of about 20,000 inhabitants only six kilometres from the
Ukrainian-Hungarian border. The rationale for our survey was to gain insight into how
our students related to the war, what feelings and attitudes they had towards it. The
survey was conducted about a year after the invasion, by which time the research
respondents were believed to have formed their own position and views in relation to
the investigated issue.

A great number of papers have been published on the state of tertiary education in
wartime Ukraine since 24 February 2022, when the invasion started (Korniush, 2023;
Lavrysh et al, 2022; Schulten et al,, 2022). Some of them present general theses. For
instance, Bondarenko (2022) analyses the challenges Ukrainian education experiences
in these trying times. In addition to characterising the current state of Ukrainian
tertiary education, Kornytska et al. (2023) propose that at present the asynchronous
mode of teaching is the most realistic and practicable in a significant part of Ukraine
because of the well-known obstructing factors.

Boyko et al. (2021) believe that in order to provide high-quality education at the tertiary
level, distance learning technologies must be applied. This view is also supported by
Banyoi et al. (2023), who claim that these technologies are the key to achieving success
in higher education in wartime Ukraine.

This opinion is shared by Holubnycha et al. (2022), who write about the effectiveness of
mobile technology in tertiary education in wartime Ukraine. The researchers carried
out an experiment with 80 first-year university students in two groups, half of the
participants in the experimental group and the other half in the control group. In the
first group, course material was delivered exclusively via mobile devices, while in the
second group only traditional forms of learning were applied.

A major finding at the 0.05 significance level was that student achievement in the
experimental group had improved by 15%, whereas in the control group there was a
10% decline. This led the authors to the conclusion that mobile learning technology
may play a crucial role in enhancing student achievement in the long run.

Westerlund et al. (2023) aimed to analyse online English teaching and learning
experience in higher education institutions in Ukraine through pandemic and wartime.
A mixed-method research design was employed focusing on social, methodological,
and emotional aspects of education. Ukrainian university teachers of English (N = 100)
and students (N = 277) were asked about their experiences related to the emergency
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caused by the pandemic and wartime both quantitatively (via questionnaires) and
gualitatively (through interviews).

The researchers found that the major wartime challenges for students were air raids
and power outages and, consequently, disrupted communication and isolation, stress
and a sense of insecurity, a large amount of homework, no access to the software,
inconvenient schedule, and their own unwillingness, which might lead to academic
procrastination. However, Cherepiekhina et al. (2023) emphasized that students cannot
be blamed for procrastination. Rather, educators need to understand the difficulties
that forced online learning might cause to students and should adjust course
requirements as student conscientiousness is considerably reduced.

Kostikova et al. (2023) explore online teaching in Ukraine during wartime. A study by
Kostikova and Viediernikova (2023) also deals with the problem of organizing online
teaching in tertiary education. It presents details about the way online teaching is
realized at a Ukrainian university during the Russian-Ukrainian war. An analysis of the
challenges Ukrainian tertiary education participants have to face is demonstrated in a
study by Galynska and Bilous (2022), who also discuss the efficiency of distance
learning in higher education.

Baklazhenko and Kornieva (2023) compare online or blended teaching English as a
foreign language during the pandemic and the war in Ukraine. They come to the
conclusion that the blended teaching and learning format is most effective and
beneficial for both teachers and students in tertiary education. Matviichuket al. (2022)
delve into the possibilities of organization of the tertiary educational process within the
frame of e-learning. They also look into students’ attitudes to the educational process
in a time of war.

Students’ attitudes to e-learning were also investigated by Budnyk et al. (2022). The
authors presented it as a large-scale innovation. In addition, they characterized e-books
and electronic teaching aids as useful tools in the teaching process.

We have found a study that deals with the influences of online learning on students
and teachers (Opanasenko & Novikova, 2023), while Kurapov et al. (2023) write about
the influences of the war on both students and teachers. They have concluded that the
negative effects of war can be “associated with mental health, fear, stress, loneliness,
burnout, and other related conditions” (p. 167).

Finally, Antoniuk (2023) speaks about the risks and losses in Ukrainian higher
educational institutions that are experienced due to the war, referring to issues of
security and preservation of infrastructure, human resources, and student body of the
educational institutions.

As the above overview shows, a large number of studies analyse and discuss the
tertiary educational process in Ukraine during martial law. However, very few look into
students’ attitudes towards the learning process. Moreover, we have found hardly any
that consider students’ attitudes towards the ongoing war itself and its psychological
impacts on them. Thus, the rationale for conducting our survey is to fill in the gap in the
academic literature on this issue and provide empirical data from objective analysis.

Therefore, the main purpose of the research was to obtain relevant information about
our students’ feelings and attitudes towards the war. Getting deep insights into the
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issue was believed to enable us teachers to help students better process the difficult
situation they had been living in, for we firmly believe that it is our responsibility to
develop measures to stimulate students’ self-organization and psychological support.

Thus, the present study aimed to reveal answers to the following concrete research
guestions:

1. What are the students’ views concerning the outcomes of the war?
2. How do students keep informed about the war news?
3. How do students feel when hearing the war news?

4. What are the students’ beliefs in relation to the future of their motherland?

METHODOLOGY

In addition to the theoretical analysis of the academic literature on the topic, we
applied the quantitative research methodology and compiled a questionnaire to
collect empirical data for the survey. In addition to gathering demographic information
about the respondents, our online questionnaire contained three main blocks of Likert-
scale questions, each of which was devoted to one major issue connected to the war. In
this paper, the answers to the questions of Block 1 (General Attitudes) will be discussed.

We intended not to traumatize the psyche of our students and therefore tried to
formulate our statements in a rather positive way. The questions inquired about the
students’ feelings about and attitudes to the Russian-Ukrainian war, about where they
obtained information about the war from, and their hopes and beliefs in relation to the
future of Transcarpathia.

Participants

Altogether 194 BA and MA students (among them 47 [24.2%] male and 147 [75.8%]
female participants) completed and returned the questionnaire. The number of
students by the age is presented in Table 1. The proportion of students studying in the
daytime and the correspondence training forms was as follows: 114 (58.7%) daytime
students, 64 (33%) correspondence students, and 16 (8.3%) studying in both training
forms. A significant number of students (128 [66%]) stayed in Transcarpathia, whereas
24 (12.4%) students lived abroad and 42 (21.6%) students stayed partly in Transcarpathia
and partly abroad.

Table 1
Age and Number of Research Participants

Age (years) Number of students Percentage (%)
17-18 44 22.7
19-20 87 44.8
21-22 31 16
23-24 7 3.6

Above 24 25 129
TOTAL 194 100
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Procedure

The respondents completed the questionnaire online on the Google Forms platform in
February — April 2023. They had to indicate on a scale from 1 to 5 how much they
agreed with the proposed statements, where 1 meant ‘Strongly disagree’ and 5 meant
‘Strongly agree’, with a neutral option of 3 meaning ‘Neither agree, nor disagree’. After
clearing the data, descriptive statistics were calculated with means and standard
deviations to get a clear picture of the student attitudes in question.

RESULTS

Block 1 of the questionnaire contained questions focusing on the students’ general
attitude towards and feelings about the Russian-Ukrainian war. We wanted to
understand whether our students were optimistic or pessimistic regarding the
situation in the country. We formulated our questions in both positive and negative
forms, with positive statements prevailing. Students were concerned about the
outcomes of the war, as 62% of them were very worried and 13% were worried. An
indecisive answer was given by 18% of respondents. Only 5% of students declared that
the outcomes did not worry them, while 2% stated that they were completely
indifferent (mean [M] = 4.29, standard deviation [SD]=0.88).

We inquired about how informed our students were about the happenings related to
the military operations in the country. About 38% of respondents did not follow the
latest news about the war on a daily basis. A somewhat lower percentage of students
(34%) claimed they listened to or read the news about the war every day, while 28%
gave a neutral answer, referring to the fact that they sometimes followed the news,
other times they did not (M =2.99, SD =1.07).

We asked about the sources of their information about the war. We were interested in
what ratio our students were informed from social media, through official Ukrainian TV
and radio, through Western media (e.g., German, American, or British), and Hungarian
media. Fifty-four percent of students followed the war news on social media (M = 3.66,
SD = 1.05). Hungarian media reporting on war news were actively followed by 31% of
students (M = 2.69, SD = 1.27), whereas the official Ukrainian media were followed by
only 21% of students (M = 2.39, SD = 1.20). The least popular among our students were
the Western media, as only 16% of the students watched, listened to, or read them (M =
211, SD =1.09). The remaining students were indifferent or paid no attention to the war
happenings. Figure 1 shows the most popular information sources and the percentage
of students who preferred them.

Figure 1
The Most Popular Information Sources Among Students
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When asked about the end of the war, 82% of students were optimistic. They hoped the
war would end soon. Only 7% of respondents were pessimistic about when the war
would end, while 11% were indecisive in relation to this question (M = 4.46, SD = 0.77).
Concerning whether the pre-war conditions would be soon restored in Ukraine,
students were less optimistic, as 51% answered positively. A negative response was
given by 30% of the students, that is, they did not believe that the pre-war order could
be restored in the country. A neutral answer was given by 19% of students (M = 3.43, SD
=1.33).

In this part of the questionnaire, we wanted to ascertain the students’ views on the sad
events and conseqguences of the war. Every day we hear tragic news about the deaths
of young people, a great many of whom are our kin from Transcarpathia; thus, 79% of
respondents were deeply saddened by these facts, 11% were distressed by the news of
these tragedies, 8% could not give a clear opinion, and only 1% of students were not
saddened and another 1% were not at all concerned about these issues (M = 4.66, SD =
0.55). There was a divide in the responses to hearing war news:. 5% were not at all
concerned by sad news, 6% were partly interested, 20% could not formulate their clear
opinion, 16% were saddened by daily war news, and more than half (53%) of the
students were deeply saddened by it (M = 4.06, SD = 0.99).

Three quarters (74%) of respondents were confident that wise decisions would be
taken in the near future to end the war as soon as possible, 12% were mostly confident,
9% were uncertain, 3% were not particularly confident, and 2% did not believe that
decision-makers would find the optimal solution to end the war in the near future (M =
4.52,SD = 0.70).

The prosperity of our region was absolutely doubted by 5% of the respondents, 12%
were somewhat optimistic, and almost a quarter could not take a position, while 22%
tried to hope in a better future for Transcarpathia, 35% of students were convinced that
our homeland had a prosperous future and that development would come without
delay (M =3.72,SD = 1.04).

In the last two decades, power outages in our region were rare. The majority of
students participating in our research project grew up with secure electricity. However,
in 2022 drastic blackouts occurred in Transcarpathia, impacting all spheres of life.
Nonetheless, presumably taking into account the experience so far, almost half of
respondents (45%) were confident that power outages would cease when the war was
over, 29% were optimistic, 17% could not or did not dare take a position, only a few (6%)
were trying to be optimistic, while 3% of respondents did not believe that there would
be permanent electricity supply (M = 4.92, SD = 0.82).

The statement “| believe that we do not have to wait much longer for peace” was
reacted to differently by the respondents: 12% did not believe the war would end soon,
23% were trying to be optimistic, more than a quarter (30%) could not take a position,
while 14% were trying to be hopeful and only 21% expressed true optimism (M = 3.08,
SD =1.04).

Respondents were evenly divided in their opinion about whether the war in
Transcarpathia would end positively. Nearly a quarter of respondents (24%) believed
that their homeland would prosper, with a similar proportion (27%) who could not give
a clear answer, slightly fewer (20%) were optimistic, while 16% considered the
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statement to be somewhat correct and 13% did not consider it relevant (M = 3.26, SD =
1.13). The results from the questionnaire concerning the future of Transcarpathia are
presented in Figure 2.

Figure 2

Student Beliefs and Hopes About the Future of Transcarpathia

'l feel that this war will end positively for us here in
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More than half of respondents agreed with the Latin saying ‘Dum spiro spero’ (Hope
dies last, or While I live, | hope), 13% of respondents were mostly sanguine. Less than a
quarter of respondents expressed uncertainty (21%), while the proportion of those who
gave a negative answer and those who did not support the statement was similar (5%
and 6%, respectively) (M = 4.07, SD =1.02). Table 2 summarises the overall findings.

Table 2
Descriptive Statistics

1 2 3 4 5

M SD (%) (%) (%) (%) (%)

: The Qutcome of the war in Ukraine 429 0.88 5 5 18 13 62
worries me.

Every day | follow the latest news

2 299 107 15 23 28 15 19
about the war.

3 | keep myseI.f |nformed about the war 3.66 1.05 7 9 20 21 23
through social media.
| keep myself informed about the war

4 through official Ukrainian TV and 239 120 38 18 23 8 13

radio.

| keep myself informed about the war
5 through Eastern media (e.g., German, 211 109 47 16 21 1l 5
American, English).

| am informed about the war through

o 269 127 30 16 23 16 15
the media in Hungary.

7 | hope that the war will end soon. 4.46 0.77 3 4 n 10 72
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| believe that the pre-war order in

Ukraine will be restored soon. R = L= L= 1€ e

| am saddened by the news about
9 young people who have lost their lives 4.66 0.55 1 1 8 n 79
in the war.

10 | am saddened by the daily war news. 4.06 0.99 5 6 20 16 53

| hope that wise decisions will soon be
11 taken to end the war as soon as 452 070 2 3 9 12 74
possible.

| am optimistic that Transcarpathia

12
will flourish again.

3.72 1.04 5 12 26 22 35

In My opinion, once the war is over,

13 .
the power outages will also cease.

492 082 3 6 17 29 45

14 | believe that we do not have to wait 3.08 1.04 o >3 20 14 51
much longer for peace.

| feel that this war will end positively

15 . .
for us here in Transcarpathia.

3.26 113 13 16 27 20 24

16 | believe that ‘hope dies last'. 4.07 1.02 5 6 21 13 55

(1 = Strongly disagree, 2 = Disagree, 3 = Neither agree, nor disagree, 4 = Agree, 5 =
Strongly agree; M = mean, SD = standard deviation)

DISCUSSION

The results obtained from the online questionnaires are organized around the four
mMain questions that our investigation intended to answer.

—  What are the students’ views concerning the outcomes of the war?

The findings show that three-thirds of our research participants were concerned with
the outcome of the war and that it worried them greatly. This reaction is not
unexpected in the present situation in the country. An overwhelming majority of
students indicated their hopes for the war to end soon. This proves how eager the
students were to live in peace again in their own country. However, this hopeful
attitude of the students was not reflected in the responses when asked about their
views on how long they will have to wait for peace in the country, because true
optimism was shown only by a little more than a third of the respondents. Here
students demonstrated some pessimism. The means of statements (1, 7, 11, 13, 14)
providing answers to Research Question 1 were high, mostly above 4, proving that
students in general were positive, enthusiastic, and hopeful about the outcomes of the
war, which is also supported by the low standard deviation values.

— How do students keep informed about the war news?

It is crucial to learn about daily news about what is happening in Ukraine, to keep
informed and up to date about the events concerning the ongoing war so that we can
be prepared for everything in time. Therefore, it is surprising that only a third of
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respondents claimed they followed the news from the war front on a daily basis. This
might be explained by many students being more concerned about their studies than
anything else.

In addition, a self-protecting mechanism might have worked in the students to save
them from even hearing the horrors from the war. Various media interpret the events
diversely. In the digital age, it is easy to get information on this or that issue. Moreover,
social media are very popular among young people nowadays, and they definitely play
a crucial role in the life of students; therefore, it is not surprising that students were
primarily informed about war news on social media. The highest mean (3.66) among
the responses to statements 2, 3, 4, 5, and 6 aiming at answering Research Question 2
also proves the wide popularity of social media among our student population as an
information channel.

— How do students feel when hearing the war news?

We come across the war news everywhere whether we want it or not: in radio and TV
news bulletins, in newspapers, and on the internet. Every day, we hear and see news
stories of soldiers who heroically defended their country and gave their lives for it.
Often these soldiers were the same age as our students. Therefore, it is understandable
why an extremely high ratio of students were saddened to hear such tragic news.
Statements 9 and 10 were intended to collect data to answer Research Question 3, and
the means of both were above the value of 4, proving that students felt distressed
because of the war news. Those very few students who claimed they were not
concerned about the war news and the tragic death of defenders of the homeland
simply showed indifference to a question of great significance.

—  What are the students’ beliefs concerning the future of their motherland?

In general, students were optimistic and hopeful about the future of their country and
Transcarpathia in particular. A great many students believed that the war would end
soon and that the stakeholders would make wise decisions to help the country
overcome the difficulties. Approximately a year after the outbreak of the war, our
student respondents were still very positive about the outcomes of the war and were
brave to claim that their homeland would prosper after the conclusion of this horror.

This was supported by the majority of participants who declared that ‘Dum spiro,
spero’, or ‘While | live, Ihope'. The mean values above 3 among the answers to the
statements 8, 12, 15, and 16 aiming to answer Research Question 4 prove that our
respondents were rather optimistic about this question.

— Implications of the findings
Our research findings refer to the following pedagogical implications:

1. Teachers need to help students process the difficult situation they have been living
in.

2. Teachers need to develop methods and means for providing psychological support
for students.

3. Teachers need to develop measures to stimulate students’ self-organization.
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As a next phase in our investigation of the war effects on tertiary students’ educational
processes, a cross-sectional study will trace the alteration of student attitudes towards
the war in Ukraine. The findings will be compared and contrasted with previous results.
Another possible research direction may investigate what impact the experience of the
war has had on students’ academic achievement.

CONCLUSIONS

Based on the research findings we have come to the conclusion that our students were
deeply concerned with the possible outcomes of the war. Although some students
showed a pessimistic attitude, most of them expressed their hope and optimism
towards the future of the homeland.

In the course of our survey, the importance and influential role of social media were
emphasized as the students kept informed about the war news primarily via these
means of information, which are one of the most popular channels of information
among young people. The daily news from the front line of the war shocked the
students. Nevertheless, they tried to be optimistic and hopeful as to the outcomes of
the war and the future prosperity of the country.

Nobody is in the know about when the war will end and peace will come to us. One
thing is certain: we must be optimistic about the future and trust that everything will
turn out well. We have to nurture this confidence in our students, too, because as the
Latin proverb says, ‘While | live, | hope'.
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AHOTALIA / ABSTRACT [in Ukrainian]:
CTABJIEHHS CTYAEHTIB [0 BINHU B YKPAIHI

MerTa. [JocnigXXeHHS rnpoBOAM/IOCbL B OAHOMY 3 PEerioHiB YKpaiHu, ae 3 24
nroToro 2022 poky He BeayTbcs 6e3rnocepenHi 6oviosi Aii. OAHAK MU XXNBEMO
B YMOBQOX JXXAX/AMBOI BiVIHW, £KA W HQAAAl TPUBAE, 3 PEryisgpHUMM
MAOBITRPAHUMU  TPUBOrAMM, IO HEraQTMBHO Br/IMBAKOTb HA Jrogen |
CMPUYNHSIOTE BAXKKE MCUXIYHE HABAHTOXXEHHS: HEBMNEBHEHICTb, TPMBOrY,
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37iCTb, Big4au, 3HEBIPY, PO34APYBAHHS, 6€3HAQIVHICTb. TAKUM YUHOM,
OCHOBHOK METOK HALLUOrO ONUTYBAHHS 6Y/10 r/1MbLIe 3p03yMITH MOoYyTTs |
CTaB/IeHHSA 3006YyBAYiB BULLOI OCBITM HALIOrO 3AK/A1Q4Y A0 BIiVIHW A/19 TOro,
1j06 4OMNOMOITH iM BMOPATMCH 3 CUTYALIEHD, B SKii BOHM OMUHUITACS.

MeTtopgonorisa. Y gocnigxKeHHi 3aCTOCOBAHO KiNlbKICHUM MeTon OOC/TiOXKeHHS.
B gkocTi 3HapSaAd  AOC/IAXKeHHS  pOo3pobr/ieHO  OHIAMH-QHKETY 3
BuKopumcTtaHHAaM Google Forms 3 LWiCTHAAUATbMA MUTAHHAMU TUAY WKAAMN
Jlankepta. OnuTyBAHHS MpoBoAausiocsd Yy @GopmMaTi OHAAWH cepen
3006yBAYIiB 3aK/1AA4Y BULLOI OCBITU BIKOM Bia 17 4O 24 pOKIB, AKi HABYQKOTHCS
HQ CIMHQAUATK PI3HMX CcrieyiasibHOCTSX. 3arasaom 6y10 3arnoBHeHO 194
QHKETU [MPOTAroM JIIOTOro-kBITHA 2023 poky. OnucoBy CTATUCTUKY
BUKOPMCTAHO 3 METOK UYITKOro | CTWUC/IOro Yy3arasibHeHHS AAHMX, Lo
[AO3BOJ/IN/IO  OTPUMATU  /InbLIe pPO3yMiHHA OCHOBHOI TeMu, Q TAKOX
3P0O3YMITV 3QKOHOMIPHOCTI, LL{O BUM/IMBAIOTH i3 LUMX AAHUNX.

Pe3ynbTatn. Pe3ynbTaTi AOCIAXKEHHS MOKA3A/1M, LLO CTYAEHTIB HAMbI/bLLEe
TYPOYIOTb HACIAKN BiVIHWU. BOHW AOCUTb NOIHYOPMOBAHI NpPO Xid BikiHW, XO4a
6/1M3bKO TPETUHUW PECMNOHAEHTIB CTBEPOXKYBA/IM, O He C/iAKyrTb 3a
LoAEHHUMN HOBUHAMUK PO CUTYALit0 B Aep>KaBi. [TepeBa)kHA 6Ii/bLUICTb
YYACHUKIB AOCNIMKEHHS 6y ONTUMICTUYHO HA/IALUTOBAHI HABeCHi 2023
POKY L0AO0 LWBUAKOMO TA MO3MTMBHOIO 3ABEPLUEHHS BiviHW. Ha npoTtmBary
LUbOMY, nunuie 6/7IM3bKO TPETUHU CTyAeHTIB 6yrun abCco/IloTHO MO3UTUBHO
HQ/IQLUTOBAHI LWOAO MANGYTHbOro CBOEI PiAHOI KPAiHW Mic/a 3aKIHYEHHS
BIVIHMW.

BUCHOBKW. Y LI/IOMYy MOXXHQ 3Q3HAQYUTH, O [MepPeBaAXXHA 6Ii/1bLUICTb
pPEecrioHAeHTIB OMNTUMICTUYHO HQ/IQLITOBAHI  L4OAO MQaVi6yTHbOIO.
[o4aTKOBUMM OMTMMI3M PECMOHAEHTIB CTOCOBHO HAC/IIAKIB BiViHW 3Q Lien 4yac
oYeBMAHO 3MIHWBCH. TOMY B GKOCTI MOAQ/IbLLIOIO HAMPAMKY OOC/IAXKEHHS
3Qr/I0HOBAHO MNpPOBEeAEeHHS AOC/IAXKXEeHHS rnornepeyYyHoro nepepisy, B KoMy
MU MO/ 6 MPOCTEXKUTU 3MIHUW Y CTAB/IEHHI HALUMX CTYAEHTIB 4O HAC/AKIB
BIVIHW B YKPQIiHI TQ 3iCTABUTM iX 3 rloriepeHiMu pe3y/ibTaTamMu.

KNMIOYOBI CNOBA: BitiHa B YKPQiHi, ANCTAHLUINHE HABYAHHS, 3QKAPMNQTTH, OHIAMH
HQBYQHHS, CTAB/IEHHSA CTYAEHTIB A0 BiIHU, CTYAEHTM 3AK/1AA4Y BULLIOI OCBITH.
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ABSTRACT

Purpose. This research was designed to determine the impact of remedial
classes on the performance of Grade 7 Learners in Mathematics using Project
TAPPIK (the abbreviation in the national language — Tanging Aksyon sa
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Pagbasa, Pagsulat, at Pagbilang para langat ang Karunungan) in the
Philippines.

Methodology. This research employed mixed mode research methodology,
which compromised qualitative and quantitative research methods. They
were seventy-two Grade 7 Low-Numerate learner participants in the study.
They were identified through results of NIT2L (Numeracy Intervention Tool for
Laguna Learners) Pre-Test and Post-Test assessment tool by students
currently enrolled for the school year 2022-2023. The research instrument
consisted of three parts. Part | was to administer pre-test and post-test of the
NIT2L assessment tool to the Grade 7 learners to identify the Low-Numerates.
Parental consent was secured from the identified learners. Part Il of the
research instrument was the conduct of orientation to the learners and
parents regarding the remedial classes on the numeracy program. Part Il of
the research instrument was conducted during the remedial classes,
reviewing the teacher distributed and the teacher-made learning materials
to assess the Grade 7 Low-Numerates understanding and comprehension of
(1) four fundamental operations on whole numbers, fractions, decimals, and
integers; (2) translating algebraic expressions into a mathematical sentence;
(3) solving problems involving basic geometry and polygons.

Results. Most of the 7th Grade learners were 12-13 years old. The changes in
the attitude of 7th Grade low level (Low-Numerate) learners toward learning
Mathematics during their remedial classes showed that the learners’
attitude is: the (a) enjoyment, it sesemed that the respondents for the offered
statements had verbal interpretations as “ALWAYS” answer or 4.58 mean in
enjoying solving Math problems whenever they saw them, (b) the fear,
anxiety, and distress revealed that “ABOUT HALF OF THE TIME” answer with
an area was 3.023;, “MOST OF THE TIME” answer — they thought Math was
confusing. The use of Mathematics in everyday life they “ALWAYS” believed
that the knowledge they got in Math class would be useful in life with a mean
of 4.30. The perceived Mathematics achievement, they ‘ALWAYS” saw
themselves as a successful student in Math had a mean of 4.22.

Conclusions. The interventions/teaching strategies that gave impact the
Grade 7 Low-Numerate learners in improving their numeracy performance
significantly improved their scores.

KEYWORDS: Attitude, Literacy, Low-Numerate, Mathematics, Numeracy, Learners.

INTRODUCTION

The journey of this research in implementing strategies and relevant approaches despite
the test of the pandemic was clearly mapped out in the BE-LRCP (Basic Education-
Learning Recovery Program). It affirms its commitment of bringing out excellence in
everyone with the school learning recovery and continuity planin literacy and numeracy.
To achieve this, the researchers developed intervention materials on numeracy and
applied the NIT2L (Numeracy Intervention Tool for Laguna Learners) validated materials
to the 242 learners of Grade 7.

The research is conducted on the whole population which was selected by team work of
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the remedial classes program every Friday. The population was selected according to
the following criteria (1) student performance in their grade according to their teacher’s
assessment and opinion, (2) low achievers with learning difficulties in numeracy, reading,
and comprehension.

The remedial classes program is one of the teacher creativity center programs which are
provided for children who have learning problems or difficulties that prevent them from
mastering basic skills in numeracy, reading, and comprehension.

On February 2, 2023 our Vice President and DepEd Secretary Sara Z. Duterte
emphasized, “The improvement of literacy and numeracy programs and the integration
of ‘peace competencies’ will be some of the priorities of the Department of Education
(DepEd) in making the K to 12 curriculum relevant to produce job-ready, active and
responsible citizens.”

Also, she noted that the Department will revitalize its Reading, Science and Technology,
and Math programs as part of the MATATAG: Bansang Makabata, Batang Makabansa
agenda. Iti is proposed that this research will enhance the numeracy of Grade 7 Low-
Numerates for this school year 2022-2023. Also, to know the impact of remedial classes
of learning intervention materials to the performance of Grade 7 Learners.

This research’s results may help us consider teaching strategies or learning materials in
improving low numerate learners in Grade 7, assess the learners’ performance, and
better focus corrective action on challenging factors in numeracy-remedial classes.

The purpose of this research is to determine the impact of remedial classes on the
performance of Grade 7 Learners in Mathematics using Project TAPPIK (the abbreviation
in the national language —Tanging Aksyon sa Pagbaa, Pagsulat, at Pagbilang para langat
ang Karunungan). Specifically, the researchers seek to answer the following:

1. How does the profile of Grade 7 Low-Numerate learners in terms of (a) gender, (b)
age and (c) family status affect their numeracy performance?

2. What are the changes in the attitude of Grade 7 Low-Numerate learners toward
learning Mathematics during their remedial classes?

3. What are the interventions/teaching strategies that help Grade 7 Low-Numerate
learners improve their numeracy?

The research wants to determine the impact of remedial classes on the performance of
Grade 7 Learners in Mathematics using the Project TAPPPIK. The remedial classes for
the Grade 7 Low-Numerates will happen every Friday, the time will start at 3:00-4:00 in
the afternoon. The intervention and strategy was implemented between May to
June,2023. The teachers prepared teacher-made intervention materials, math games,
flashcards, and a math problem bank.

METHODOLOGY
A. Participants and/or other Sources of Data and Information

The participants of the study will involve the seventy-two (72) Grade 7 Low- Numerate
learners identified by taking the NIT2L Pre-test and Post-test assessment tool currently
enrolled for the school year 2022-2023.
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B. Data Gathering Methods

Research Design. The descriptive method will be used in this study. The researchers
preferred descriptive design method because it is concerned with answering questions
such as “what” and “how”. (Grand Canyon University, n.d.). This study will determine the
impact of remedial classes on the performance of Grade 7 learners in mathematics.

Research Instruments. The research instrument consists of three parts. Part | is to
administer pre-test and post-test of the NIT2L assessment tool to the Grade 7 learners to
identify the Low-Numerates. Parental consent was secured from the identified learners.
Part Il of the research instrument was the conduct of orientation to the learners and
parents regarding the remedial classes on the numeracy program.

Part Il of the research instrument is during the remedial classes, the teacher distributed
the teacher-made learning materials to assess the Grade 7 Low-Numerates
understanding and comprehension of (1) four fundamental operations on whole
numbers, fractions, decimals, and integers; (2) translating algebraic expressions into a
mathematical sentence; (3) solving problems involving basic geometry and polygons.
The attendance of the participants will be monitored for every remedial class and their
performance.

Data Gathering Procedure. In conducting research, it will be guided by the following
procedure:

Securing permissions from the DepEd officials. Permission will be asked from the Public
Schools District Supervisor and the school principal to gather relevant data.

Validation of the instrument. The head teacher/coordinator in Mathematics will
evaluate the teacher-made test and learning materials.

Conducting orientation. This is to highlight the benefits of this research/program to the
learners, parents, teachers, and schools’ PPAs.

Administering the NIT2L Pre-Test and Post-Test. The result will be used as the baseline
in determining if there is a positive outcome from the intervention.

Conducting the intervention. Remedial classes will be done from 3:00-4:00 in the
afternoon on Tuesdays and Thursdays. The researcher will monitor if the remedial classes
is done appropriately.

Checking, recording, and tabulating. Scores will be tabulated.
C. Data Analysis Plan

The researchers will apply the weighted mean average (WMA), standard deviation (SD),
and an MPS to know whether there is a significant difference between the mean scores
of the pre-test and post-test.

D. Statistical Treatment of Data

ARITHMETIC MEAN. This was used in determining the changes in the attitude of Grade
7 Low-Numerate learners toward learning mathematics during remedial classes.

The formula was: X = El};—x where:

> fx —the sum of the product of frequency and values N - total number of respondents.
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MEAN, MPS, and SD. This was used to determine the best practices in the interventions
/ teaching strategies that give impact the Grade 7 Low-Numerate learners in improving
their numeracy performance. The formula was:

_, _ Total Score of Learners >

Mean (X) ~ Total Number of Takers SD= ’le_xl
_ Computed Mean(X) n
" Total Number of Test Items

MPS x 100

RESULTS

Project TAPPPIK was a collaboration between the Filipino, English, and Mathematics
teams, to develop a well-rounded and equipped learner who is capable of enriching not
only his prior knowledge but also his learning progress in reading, writing, and numeracy
skills, and upgrading reading comprehension in producing a well- balanced
competency to rationalize what impact education has to his life.

As the starting point of this action research, the Grade 7 Mathematics teachers conduct
pre-test and post-test Level 2 of the Numeracy Inventory Tool for Laguna Learners
(NIT2L). The result was presented below.

Table 1

Pre-test and post-test results in nit2l level 2 for grade 7

Non- Low Highly Advance
Level 2 Numerate
Result Numerate Numerate (21-29) Numerate Numerate TOTAL
(0-10) (11-20) (30-35) (36-40)
Pre-Test 133 72 32 3 0 540
Post-Test 76 92 64 8 0 540

Table 1 presents the initial data for our Grade 7 learners regarding the numeracy level in
pre-test and post-test. It reveals that seventy-six (76) learners were non-numerate.

THE PROFILE OF GRADE 7 LOW-NUMERATE LEARNERS

GENDER. The Figure 1 shows the distribution of respondents on their gender. The male
respondents were thirty-eight (38) or 52.78% and female respondents were thirty-four
(34) or 47.22%. Most More of the participants were male than female.

Figure 1
Distribution of Respondents According to Gender

= Male

53% Female
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AGE. Based on Figure 2, shows the distribution of respondents according to age out of
seventy-two (72) Grade 7 learners thirty-nine (39), or 54.17% were 13-14 years old, thirty-
one (31) or 43.05% were to 11-12 years old, and two (2) or 2.78% were 15-16 years old. Most
of the Grade 7 participants were 13-14 years old.

Figure 2
Distribution of Respondents According to Age

2,78¢

= 11-12
1314

54,17% 1516

FAMILY STATUS. Based on Figure 3, it reveals the distribution of respondents according
to their family status out of seventy- two (72) of them, thirty-two (32) or 44.44% were
married, twenty-seven (27) or 37.50% were separated, and thirteen (13) or 18.06% were
widowed. Most of the Grade 7 respondents were married their parents as family status.

Figure 3
Distribution of Respondents According to Family Status

4

= Married
Separated

= Widowed
37,05%

The gender, age, and family status of learners is used to understand the impact of the
remedial classes on attendance, participation, and the learners’ attitudes towards the
mathematics lessons and activities.

THE CHANGES IN THE ATTITUDE OF GRADE 7 LOW-NUMERATE LEARNERS TOWARD
LEARNING MATHEMATICS DURING THEIR REMEDIAL CLASSES
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This study confirms that numeracy activities have effects not only on mathematics
achievement but also affects confidence and interests considering gender, age, and
family status as conditions.

Although the effects of numeracy activities on mathematics achievement have been
widely researched (DeFlorio & Beliakoff, 2014), their effects on mathematics affects have
received little attention in past research. Numeracy activities are meaningful for children
not only because they are playful but also because they are educational. Mathematics
curricula and mathematics teaching emphasize both cognitive and affective outcomes,
see table 2.

Table 2
The changes in the attitude of grade 7 low-numerate learners toward learning
mathematics during their remedial classes

VERBAL

STATEMENTS MEAN INTERPRETATIONS

LEARNERS ATTITUDE
A. ENJOYMENT

1. | enjoy solving Math problems whenever |

4.58 ALWAYS
see them.
| feel happy when dealing with Mathematics. 3.88 MOST OF THE TIME
| enjoy exploring Math in my free time. 3.96 MOST OF THE TIME
4. |like to thlrjk critically and solve 276 MOST OF THE TIME
mathematical problems.
5. |feel confl_dent about trying different ways 268 MOST OF THE TIME
when solving Math problems.
6. | think Math topics/lessons are very enjoyable 278 MOST OF THE TIME
and fun.
AREA MEAN 3.94 MOST OF THE TIME
B. FEAR, ANXIETY, AND DISTRESS
1. |think Math is confusing. 3.48 MOST OF THE TIME
2. |think Math is boring. 2.4 SOMETIMES
3. | only study Math to pass the subject. 324 ABOUT HALF OF THE TIME
4. Math is the subject | fear the most. 276 ABOUT HALF OF THE TIME
5. lam armoygd by the fact that Math is a 216 ABOUT HALE OF THE TIME
course consisting of symbols and formulas.
6. | got tired of working with numbers. 31 ABOUT HALF OF THE TIME

AREA MEAN 3.023333 ABOUT HALF OF THE TIME
THE USE OF MATHEMATICS IN EVERYDAY LIFE

1. | believe that the knowledge | get in Math

class will be useful in life. 4.3 ALWAYS
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2. | think | can make sense of what we do in

3.98 MOST OF THE TIME
Math.
3. | believe Math will be useful for my future 41 MOST OF THE TIME
work.
4. | think learning to solve Math problems is 294 MOST OF THE TIME
useful.
AREA MEAN 4.08 MOST OF THE TIME
PERCEIVED MATHEMATICS ACHIEVEMENT
1. My friends think that | am excellent in Math. 3.68 MOST OF THE TIME
2. | see myself as a successful student in Math. 4.22 ALWAYS
3. | am not a model student in Math. 3.42 MOST OF THE TIME
4. | develop cpnﬂdence in solving 250 MOST OF THE TIME
mathematical problems.
AREA MEAN 3.7 MOST OF THE TIME

Table 2 shows the changes in the attitude of Grade 7 Low-Numerate learners toward
learning mathematics during their remedial classes. It shows that the learners’ attitude,
the (a) enjoyment it seems that the respondents have ALWAYS or 4.58 mean in enjoying
solving Math problems whenever they see them.

The others have MOST OF THE TIME in terms of they feel happy when dealing with
mathematics (3.88), they enjoy exploring Math in their free time (3.96), they like to think
critically and solve mathematical problems (3.76), they feel confident about trying
different ways when solving Math problems (3.68), and they think Math topic/lessons are
very enjoyable and fun (3.78).

Also, (b) the fear, anxiety, and distress reveal that ABOUT HALF OF THE TIME with an area
mean of 3.023 that MOST OF THE TIME they think Math is confusing has a mean of 3.48
and SOMETIMES they think Math is boring with a mean of 2.40.

The use of mathematics in everyday life, Table 1 reveals the perception of our Grade 7
low numerates they ALWAYS believe that the knowledge they get in Math class will be
useful in life with a mean of 4.30, while the others were MOST OF THE TIME such as they
think they can make sense of what they do in Math (3.98), they believe Math will be useful
for their future work (4.10), and they think learning to solve Math problems was useful
(3.10).

The perceived mathematics achievement, data shows (see Table 1) that they ALWAYS
see themselves as a successful student in Math has a mean of 4.22, while the others were
MOST OF THE TIME such as their friends think that they are excellent in Math (3.68), they
are not a model student in Math (3.42), and they develop confidence in solving
mathematical problems (3.52).

THE INTERVENTIONS/TEACHING STRATEGIES THAT GIVE IMPACT THE GRADE 7
LOW- NUMERATE LEARNERS IN IMPROVING THEIR NUMERACY PERFORMANCE

An individual's ability to understand and use numbers, such as data and risk information,
to make health and healthcare decisions often depends on and can be greatly supported
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by the way numbers are presented. The challenge is to know what numerical
information to present (if any) and how to present it so people can find, understand,
evaluate, communicate, and use that information to make an informed.

The study provides a basis for the development of an enhancement program by
introducing an assessment method essential in promoting literacy and numeracy
among learners at the secondary level, particularly in Grade 7. Also, it explored how
numeracy and literacy work together in developing comprehension among learners
toward enhanced academic performance, see table 3.

Table 3
The interventions/teaching strategies that give impact the grade 7 low-numerate
learners in improving their numeracy performance

INTERVENTIONS TOPICS/LESSONS MEAN MPS SD
Dicey Equations Whole Numbers 2.69 4580 157
Convert the Message Fractions and Decimals 371 7420 142
Exponential Rolls Exponents and Radicals 3.51 7020 118

Table 3, shows that the interventions/teaching strategies significantly improved their
scores. It shows that teaching and learning, assessment serves as a bridge. The Mean,
MPS, and SD are used to analyze student responses to individual responses on the
interventions/teaching strategies made by teachers. It isan important tool to uphold test
effectiveness and fairness.

The best practice for using the intervention to improve the numeracy of learners in
Mathematics 7to 10 in LBNHS-Poblacion was the Convert the Message the topic involve
was fractions and decimals it has a mean of 3.71 with a mean percentage score was 74.20
and standard deviation of 1.42. It indicates the ratio between the number of correct
guestions or the percentage of correctly answered in the activity was greater than the
incorrect responses.

The pre-test and post-test achievement scores of the Grade 7 students from the back to
basic numeracy skills, see table 4.

Table 4
Summary of mean and standard deviation

BACK-TO-BASIC TOPICS PRE-TEST POST-TEST
. STANDARD STANDARD
(15-item test) MEAN DEVIATION MEAN DEVIATION
Whole Numbers 12.37 2.86 13.72 3.00
Fractions and Decimals 11.28 1.79 12.48 3.68
Exponents and Radicals 12.42 3.04 15.37 2.77
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The table showed the mean and Standard Deviation of the achievement scores in
remedial classes in back-to-basic lessons. The data revealed that the mean of the three
(3) topics were almost identical.

This implies that the students in back-to- basics were comparable in terms of their
achievement scores which indicates that these groups possess prior knowledge of back-
to-basic topics /lessons. With this result, we can infer that the students in the remedial
class had knowledge of the back-to- basic topics/lessons compared to the pre-test result.

DISCUSSION

The project problem was partly discussed among researchers (Specht, 2022; Gunerathne
& Marikar, 2023). The Math teaching problem was partly discussed among researchers
too (Maistriuk & Ponomarova, 2022; Olefirenko et al., 2019; Olefirenko et al., 2020).

The results, give us to conduct this action research and implemented remedial classes
every Friday (3:00-4:00 PM), using various teacher-made worksheets, activity sheets, and
game-based learning. Also, strengthened the DepEd Basic Education Report (BER) 2023
delivered by our Vice President and Secretary of Education Sara Z. Duterte, it aims to
revitalize its Reading, Science and Technology, and Mathematics programs as part of the
“MATATAG: Bansang Makabata, Batang Makabansa”.

The researchers determined the gender, age, and family status of Grade 7 learners
because according to Anders, et. al (2012) early numeracy activities may be more than
simply serious mathematics games played between parents and children. It may
contribute to multiple outcomes affecting children later in life. Parental and children’s
characteristics may also play roles in early numeracy activities, which in turn may affect
children’s achievement.

Based on the research results and discussions presented, the following findings were
drawn:

1. Most ofthe Grade 7 learners were 12-13 years old, the male was the dominant gender,
and most of their parents were married as family status. The gender, age, and family
status of learners emphasizes the impact of the remedial classes in attending,
participating, learners’ insights towards the mathematics lessons and activities.

2. The changes in the attitude of Grade 7 Low-Numerate learners toward learning
mathematics during their remedial classes it shows that the learners’ attitude the (a)
enjoyment it seems that the respondents have ALWAYS or 4.58 mean in enjoying
solving Math problems whenever they see them, (b) the fear, anxiety, and distress
reveal that ABOUT HALF OF THE TIME with an area mean of 3.023 that MOST OF THE
TIME they think Math is confusing.

The use of mathematics in everyday life they ALWAYS believe that the knowledge they
get in Math class will be useful in life with a mean of 4.30. The perceived mathematics
achievement, they ALWAYS see themselves as a successful student in Math has a mean
of 4.22.

The use of mathematics in everyday life they ALWAYS believe that the knowledge they
get in Math class will be useful in life with a mean of 4.30. The perceived mathematics
achievement, they ALWAYS see themselves as a successful student in Math has a mean
of 4.22.
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3. The interventions/teaching strategies that give impact the Grade 7 Low- Numerate
learners in improving their numeracy performance significantly improved their
scores.

This implies that the students in back-to-basics were comparable in terms of their
achievement scores which indicates that these groups possess prior knowledge of back-
to-basic topics /lessons.

CONCLUSIONS
The conclusion was based on the findings presented:

1. The Grade 7 participants were male aged 12-13 years old. It is evident that the learners
need to improve their skills on numeracy and literacy.

2. The activities in remedial classes were enjoyable, but they think confusing in their
answers, they have prior knowledge of back-to-basic topics/lessons, and someday
they become successful students in Mathematics after the project was
implemented.

3. The Grade 7 learners improved their numeracy performance and significantly
improved their scores.
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AHOTALUIA / ABSTRACT [in Ukrainian]:

BMNJIMB KOPEKLLIMHUX 3AHATTb HA YCHILWHICTb YYHIB 7 KJIACY 3
MATEMATUKMU Y NPOEKTI TAPPPIK

Merta. [JocnigxxeHHS 6y710 po3po6/1eHO, LLO6 BU3IHAYNUTN BIJIMB KOPEKLINMHNX
3QHATb HQ YCMILWHICTb YYHIB 7 KIACY 3 MATEMATUKM 30 JOMNOMOIroK MpPOEKTY
TAPPIK (a6peBiaTtypa HauioHaAsibHOO MoBOK — Tanging Aksyon sa Pagbasa,
Pagsulat, at Pagbilang para langat ang Karunungan) Ha @inirniHax.

MeTtopgonoria. Y UbOMy [OOCHIAXKEHHI BUKOPUCTOBYBQ/IQCH 3MilLIQHA
MeToOo/10rg AOOC/IIKEHHS, 9KA MNo€EaHAIaQ SKICHI TAQ KIZIbKICHI MeToau
OOC/IMKEHHS. Y4ACHUKAMW OC/IAXKXEHHS CTA/IM CIMAECAT ABQA (72) y4HS 7-ro
KAQcy 3 HU3bKMM pPIBHEM HABWUYOK /1i4641, BM3HAQYEHI 3Q [JOMOMOIOH
IHCTPYMEHTY 40 Ta Mic/ia TeCTOBOIro OUiHIBAHHSA 3a mMetoamkoro NIT2L
(Instrument Numeracy Intervention for Laguna Learners), ki HaB4aaumcs y
2022-2023 HaB4asibHOMY podui. JdoCnigHMNUbKUNA [HCTPYMEHT CK/AQAABCH 3
TPbOX YACTUH. YacTmHa | nepenbayasa npoBeneHHT 4O TA MiC/19 TeECTOBOro
ouiHBAHHS 3a metoamkoro NIT2L ans yyYHiB 7 KAQcy LoA0 BUSBIEHHS YYHIB
3 HuU3bkUMKM 6anamu. 3roga 6aTbkiB 6yria oTpumaHa. YactuHoro I
IHCTPYMEHTY AOCAIMKEHHSA 6Y/10 MpoBeaeHHS OpIEHTALIl yYHIB | 6ATbKIB HA
KOpEeKLUiVHI 3QHATTS 3a rnporpamor 3 ai4bun. YactuHa Il iHCTPYMeHTY
AOOCANIXKEHHS — i 4ac AOMOMDKHMX 3QHATb, YyYUTE/lb PO3MOBCIOOXKYBAB
po3pobaieHi HMM HABYQsIbHI MaATepianu, Wo6 OUiIHUTM PO3YMIHHS Ta
OMAHYBAHHS YYHAMM 7 KIIACY, Yy GKMX 6y HU3bKI 6a1u: (1) HOBUYKIM YOTMPBOX
OCHOBHMWX onepaLivi 3 HaTypPaAsIbHUMMK YUCIAMU, 4PO6AMM, 4ECITKOBUMM TA
uinumm ymcaamu;, (2) nepeknag anrebpaidHux BMpAa3iB Yy MATeMATUYHE
pedyeHHs; (3) po3B'a3aHHSA 3Q4Q4, NMOB'A3QHMX i3 6A30BOKO reoMeTpiero Ta
6QraTtoKyTHUKAMMU.

Pe3ynbTatn. bifbLIOCTI y4YHIB 7 Kacy 6yr1o 12-13 pokiB. 3MIiHW Yy CTAB/IEHHI
YYHIB 7 KAAQcy A0 BMBYEHHS MATEMATUKMK i Y4AC iX KOPEKLUINHMX 3AHSATb
MOKA3yKTh, WO Y4YHI OTpumanu. (a) 3a40BoOfIeHHS, —3AQ€ETbCH, L0
PECNOHAEHTN MQKOTb BIAMOBIAb «3ABXAW» — e 4,58 — cepenHd OUiHKa
3040BO/IEHHS BiAd BUPILLIEHHS MATEMATMYHUX 30444 LLOPA3Y, KOJIN BOHMU
6a4aTtb ix; (b) CTPAX, 3QHEMOKOEHHS TA TUCK BUSB/IAIOTb YYHI, e «b/IN3bKO
MO/IOBUMHM 4ACy», 1O BiAMNoBiAae cepenHboMy 3Ha4YeHHto 3,023; «binbLUiCTb
yacy» BiAMOBIAQKOTb YUYHI — BOHU AYMQKOTh, IO MATEMQATMKA 3aAriiyTaHa. [1pu
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BUKOPUCTAHHI MQATEMATUKKM B MOBCSIKAEHHOMY XUTTI YYHI «3QBXXAM»
BBQ)KAIOTb, 1O 3HAHHS, SKi BOHW OTPUMYIOTb HQ YyPOLIi MATEMATUKM, 6yayTh
KOPUCHUMIN B XXUTTI — e cepeaHivi 6an 4,30. CripuiHAaBLUM JOCArHEHHS B
MaTemMaTuLi, y4HI «3aBXAan» 6Q4aTb cebe YCrilHMUMM YYHIMM 3 MATEMATUKU,
mMaroum cepenHivi 6an 4,22.

BucHoBKwW. CTpaTerii BTpYYAHHS | 4OAATKOBOIro HABYAHHS, Ki BIIMHY/IM HA
YYHIB 7 K/IQCY 3 HU3bKUM piBHEM 6Q/1iB, MOKPALUWNIN iXHI pPe3y/1bTATH B
06YMCIIEHHI, 3HAQYHO MOKPALLUMIN iXHI 6AIN.

KNMIOYOBI CJNTOBA: cTaB/IEHHS, IPAMOTHICTb, HU3bKA Ki/TbKICTb, MOTEMATMKA, YAC/TEHHS,
VYHI.
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ABSTRACT

Purpose. The purpose of this article is to study the relationship between
Bloom’s Taxonomy and Kawyasekara. According to some, the first instance
of Bloom’s Taxonomy was recorded by Benjamin Bloom in 1956, while
Kawyasekara was written by Thotagamuwe Sri Rahula Thera in 1449.

Methodology. Modern concepts of three hierarchical models, which differ
from other types of educational concepts, did not develop until the fifteenth
century, according to the critics. In this paper, it is shown how the concept we
now refer to as Bloom'’s Taxonomy was first presented in a similar manner in
a text from the Kotte Era in Sri Lanka, written in the fifteenth century by
Thotagamuwe Sri Rahula Thera.

Results. This manuscript demonstrates that Thotagamuwe Sri Rahula Thera
deserves praise for distinguishing educational notions from other kinds of
educational conceptions. Thotagamuwe Sri Rahula Thera categories, which
were much more recently discovered, are given special consideration.
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Conclusions. This document considering contemporary scientific findings
and pedagogy exposes instructional ideas that have been around for
centuries. These findings’ theoretical are also examined.

KEYWORDS: Bloom'’s Taxonomy, Kawyasekara, Thotagamuwe Sri Rahula, Sri Lanka.

INTRODUCTION

The desire to comprehend behavior and education may be as old as the earliest written
records created by man. As a result, it should not be surprising to discover descriptions
of educational concepts in ancient works (Demirel and Yildiran, 2013). Since social
context has a significant influence on how people perceive mental development,
teaching likely evolved differently because of the educational situation in the past
(Scharfe, 2018). Information on earlier cultures can be found in historical manuscripts.
Ancient texts come in a variety of forms, including paper, palm leaf, stone, and metal
carvings. Lack of effective conservation techniques is the reason for the abundance of
well-preserved manuscripts (Sahoo, 2016).

Before the invention of paper, palm leaf manuscripts were regarded as one of the
fundamental sources of written information. The first publication on educational
concepts, or pedagogy, dates to the year 1872 (Figure 1), discusses palm tree writing,
which dates to 1449 and is therefore over 570 years old. The authors will demonstrate
that Bloom'’s first volume of the taxonomy of educational objectives, a masterpiece of
educational theory published in 1956, was influenced by Kawyasekaraya.

Thotagamuwe Sri Rahula Thera (1408-1491)

The Buddhist monk and illustrious scholar Thotagamuwe Sri Rahula Thera flourished in
Sri Lanka in the fifteenth century. A polyglot, he was given the moniker “Shad Bhasha
Parameshwara” for his proficiency in six eastern languages that were widely spoken in Sri
Lanka and on the Indian subcontinent. Sangharaja Thotagamuwe Sri Rahula Thera was a
renowned author, accomplished astrologer, and skilled ayurvedic doctor (Gamlath, 2014).

There are numerous folktales about Sri Rahula Thera’'s life, from his youth through his
passing. Despite being a young genius, he had a mischievous personality and a thirst for
adventure. One well-known tale claims that he drank a full bottle of “Saraswathi oil,” a
therapeutic oil that improves memory, despite the fact that only a drop should be used.
It is thought that Thotagamuwe Sri Rahula Thero's remarkable memory throughout his
life was the result of the effects of this therapeutic oil. According to local tradition and
folklore, Thotagamuwe Sri Rahula Thera was also an exorcist who used mantras to
command demons to perform manual labor (Gamlath, 2014).

In the Sri Lankan district of Kegalle, in Dematana, a village close to Dedigama, Sri Rahula
Thera was born in 1408. Jayaba was his real name. Although his parents are unknown,
some accounts claim that his mother was the older sister of Keerawelle Kumari, the
gueen who served as King Parakkramabahu VI of Kotte's principal consort. If this is
correct, Prince Wickramabahu was his father and Princess Seelawathi was his mother.
Prince Jayaba was raised by King Parakkramabahu VI and his wife after his mother
passed away while he was a little child. Uthurumula Rahula Thera and Wilgammula
Thera, who were also related to Prince Jayaba, served as his primary teachers. Prince
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Jayaba was consecrated as a novice Buddhist monk and given the monastic name
Wachissara Rahula Thera (Gamlath, 2014).

Young Rahula Thera relocated to the Wijayabha pirivena of Thotagamuwa for his further
education after receiving his ordination as a monk. The best-known and best-liked
educational institution during the Kotte era was Vijayaba Pirivena, located at
Thotagamuwa, Hikkaduwa, in the Galle District of Sri Lanka. The Polonnaruwa monarch
King Vijayabahu | founded this illustrious pirivena, which gave the nation numerous
oriental academics. Young Rahula Thera quickly amassed a vast grasp of literature,
eastern languages, and Buddhist teachings. He entertained his professors and the king
by fluently reciting the entire Tripiaka by heart. Sri Rahula Thera spent the majority of his
life at Vijayaba Pirivena, where he also produced some of his best-known literary works.
As main prelate of Vijayaba, he later succeeded his grandfather's Uthurumua Rahula
Thera and Galthurumula Thera. The title of Sangharaja, bestowed upon Thotagamuwe
Sri Rahula Thera by King Parakramabahu VI, was also a first for a Sri Lankan Bhikkhu (De
Silva, 2017).

A key figure in Sri Lankan literature, Sri Rahula Thera produced a number of highly
regarded Sinhala literary works. Some of his major compositions are Buddhagajjaya
(1430), Uruthamala Sandesaya (1435), Paravi Sandeshaya (1445), Gira Sandeshaya,
Salalihini Sandeshaya (1447), Kawyashekaraya (1449), Parakumba Siritha, Panchika
Pradeepaya (1457), Buddhipasadiniya (1480), Sakaskada, and Mawula Sandesaya
(Madhusanka, 2015).

Sri Lankan traditional poetry has a lengthy history. The earliest manuscripts that have
survived were created under Parakrama Bahu I's rule (1153-1186). It is reported that he
built 128 libraries across his empire. Prose treatises on religion, morals, medicine, and
science were among the first Sinhalese writings written on olas, but there were many
more poems than prose works (Madhusanka, 2015).

Between the middle of the fifteenth century and the middle of the nineteenth century,
there was a difficult time characterized by conflicts between groups and invasions from
the West; this was an unfavorable time for the development of poetry. Some historians
and critics believe that the uncorrupt body of Thotagamuwe Sri Rahula Thera, which was
transported by the Portuguese from the isolated town of Ambana in Southern Sri Lanka,
is what is maintained in the Basilica of Bom Jesus in Goa, India (Nissanka, 2017).

A fifteen-canto lyrical composition, Kawyasekara is believed to have been written after
the author was invited to do so by Ulakudaya, a queen in ancient Sri Lanka. The goal of
Venerable Totagamuve Sri Rahula Thera's visit was to increase the queen's
understanding of Buddhism. The work honors the Buddha's wisdom and is based on a
story from the Jataka book, a literary work that describes the Buddha's former
incarnations. The Sattubhatta Jataka story paints a detailed picture of how the Buddha
mesmerized his family and well-wishers with his astonishing insight. The Jataka tales’
key moments are described by Venerable Rahula Thera in clear Sinhala, using a variety
of similes and metaphors.

Benjamin Bloom

The Taxonomy of Educational Objectives: The Classification of Educational Goals, which
Benjamin Bloom published in 1956, classified learning objectives based on a framework
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that has come to be known as Bloom’s Taxonomy (Bloom and Krathwohl, 2020). It was
one of the earliest attempts to objectively categorize cognitive functioning levels and it
brought structure to gifted students’ otherwise fluid thought processes. According to
the 1981 study “Significant Writings That Have Influenced the Curriculum,” by Harold G.
Shane and the National Society for the Study of Education, Bloom's Taxonomy continues
to be a cornerstone of the academic profession. Also credited to him is Bloom'’s 2 Sigma
Problem (Adams, 2015).

Benjamin Bloom studied students’ academic performance. Bloom and his colleagues
observed aspects both inside and outside of the school environment that can affect how
children learn through performing a range of investigations (Sivaraman and Krishna,
2015). The lack of variety in instruction is one example. Bloom postulated that children
could learn more effectively if teachers tailored their lesson plans to the unique needs of
each student. As a result, the Bloom's Mastery Learning process was developed (Bhargav
et al., 2016). Teachers divide up concepts and skills into lessons that last one to two weeks
as a result of this procedure. The student is given an assessment at the conclusion of the
unit that offers helpful criticismm on what the student has learned. Corrective
assignments based on the material they had problems understanding is given to
students who did not understand some of the unit's key ideas. After that, students take
a second evaluation that concentrates solely on the knowledge and abilities they were
told to exercise. This guarantees that each student receives tailored education at the rate
the child requires to learn effectively. It is advised that students who demonstrate
mastery of the subject matter get enrichment exercises to extend their learning. These
activities are self-selected by the student and may come in the form of academic games,
reports, special projects, etc. (Marzano, 2001).

The original Bloom’s cognitive taxonomy consisted of six distinct domain levels:
knowledge, understanding, application, analysis, synthesis, and evaluation. The
knowledge and cognitive processes were the fundamental themes of each Bloom
domain. The affective domain, which is concerned with students’ interests, attitudes, and
feelings, was later the focus of the American educational psychologist David Krathwohl
and several of his colleagues (Bloom and Krathwohl, 2020). A different American
educational psychologist created the psychomotor domains, which cover a wide range
of motor skills. The emphasis on the cognitive in Bloom's work was a major selling point.
Even though in his work he frequently explored the entire range of “entry” traits
(cognitive and affective) that students demonstrate when they first start their schooling,
Bloom came to be closely linked with the cognitive dimension.

Explanation of Sections 48-53 in the Kawyasekaraya

Extracts from sections 48-53 in the Kawyasekara were taken from a publication done in
the year 1872 (Figure 1) by Mohottiwatte Gunanda himi, though the book was initially
published by Thotagamuwe Sri Rahula Thera in 1449. On the left the extracts are written
in the Sinhala language and on the right is a direct translation.

The purpose of this article is to study the relationship between Bloom’s Taxonomy and
Kawyasekara.
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METHODOLOGY

The study used a general scientific method that facilitated the analysis, comparison, and
systematization of archival materials and scientific literature; the historical and
pedagogical method provides information on the development of the study's structure.

The study provides a definition of traditions and innovations in the directions and
content of adult pedagogical education during a certain period; terminological analysis,
which provides the definition of basic concepts in accordance with the subject of the
research; and prognostics, which make it possible to outline the prospects for using, at
the present stage, the experience of the “Knowledge” Society of Sri Lanka in the
organization of adult education.

Figure 1
Kawyasekeraya publication (A: palm tree, and B: printed page).

RESULTS

Knowledge in section 48

_ 45

®dtB» esnIg L Without hurting teachers mind
eBed emndde & Works on time
EiSlen® pog %] Embed love with kindness
ﬂ"@ffﬁ:m‘ﬂfa 2530 G0 oF) Learn from a king with solid basics

Section 48 explains respectful and considerate behavior: treat teachers with respect and
consideration, appreciating their knowledge and work. Avoid saying or doing anything
that can offend them or make them feel insecure. Time management: stress the value
of working quickly and finishing projects on time. To ensure timely completion of work,
encourage teachers to prioritize activities, create attainable goals, and manage their
time well.

Create a culture of love and kindness within the school community to cultivate a caring
atmosphere. Encourage educators to show compassion, empathy, and understanding
for their students and coworkers. Encourage generosity and appreciation. Building on a
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solid foundation: encourage teachers to improve their instructional techniques by taking
advice from more seasoned teachers who have a firm grasp of the fundamentals. Stress
the value of learning the fundamentals of knowledge before examining more
sophisticated methods or approaches.

By adhering to these values, we may support teachers without endangering them,
encourage a punctual and effective work ethic, build a climate of love and kindness, and
promote ongoing education from knowledgeable mentors with a solid background in
their profession. All three domains — Knowledge, Skill, and Attitude — were explicated
in this section.

Comprehension in section 49

e & L) ﬁqg._-[ =N A person with solid gratitude
ﬂﬁ.c}' f;-_‘-'EE' @ s1En Who learn quickly what teacher taught
E__ﬂ'ﬂﬁ'.‘l'l&qa ) sizm A person with well sound education
®PI csieg @didevsion Reflect what they learned from the teacher

In this description, a person is shown to have a deep sense of gratitude for their
professors and to cherish the teachings they have taught them. This person is portrayed
as being able to pick up new information quickly and enthusiastically. The person is also
described as having a well-rounded education, implying that they have a thorough
understanding of several different courses or fields of study. They have had a wide variety
of educational opportunities and have built a strong foundation of abilities and
knowledge.

Furthermore, the person reflects upon what they have learned from their teachers. They
take time to contemplate and internalize the lessons, understanding their significance
and relevance in their own life. This reflective process allows them to integrate the
knowledge into their own thinking and behavior.

The person recognizes and values the influence their professors have had on their
academic and personal development. They cherish the advice and assistance their
professors gave them, and they show their appreciation for them by using the
knowledge and skills they have learned in productive ways. The description highlights
this person’s commitment to lifelong learning and their profound respect for the role
that teachers play in their intellectual development. It also highlights their thankfulness,
quick learning capacity, strong education, and reflective character.

Application in section 50

8g E;eﬁu‘!'ué . & Mindfulness with subject knowledge
sl Saturated with work positivity
B BmP 60 edndax I Behavioral change as a lecturer
20t Emege ©id & Graduation on time.
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Important elements of preserving job positivity, encouraging behavioral change in
lecturers, and assuring on-time graduation are highlighted. Combining mindfulness
with topic knowledge requires being totally focused and present when performing
teaching or research work. It involves approaching the topic with curiosity, engaging in
self-reflection, and keeping up with current research and debates.

Saturated in work positivity: it's important to keep a positive outlook on work for both
productivity and well-being. This entails finding meaning and purpose in your career,
practicing appreciation, surrounding yourself with inspiring people, and giving self-care
activities first priority. Change in behavior as a lecturer: as a lecturer, you must foster a
supportive learning atmosphere, encourage active learning, offer helpful feedback, and
set a good example for your students if you want them to modify their behavior. It
involves encouraging pupils to think critically and empathically while creating a
safe space for them to express themselves and what they have learned by
application.

Graduation on time: providing support services, monitoring progress, and clearly
communicating program requirements to students will help them graduate on time.
Academic advising will also assist with course preparation. Students can finish their
degrees successfully and on schedule if faculty members support them in using school
resources and dealing with any academic or personal challenges. Teachers may help
students succeed academically and personally by introducing mindfulness practices,
upholding a positive outlook, encouraging behavioral change, and providing support.
This will ultimately help students graduate on time.

Analysis in section 51
51
est™Gaed mO8m
e2id % g2 d
95 @ F sy
LS Foosieddd g8

Saturated with the smell of the color
Matured flower which smell all over
features as iconic figure

Becomes a legend in his field.

e oy 09 oy

Avibrant canvas emerges in the world of art, where the aroma of color dances in scented
spaces. An iconic figure with an unmatched presence, its aroma fills the air like that of a
ripe flower. With each stroke, he establishes himself as an industry legend and an artist
whose skill leaves us speechless and overcome. His works go beyond the commonplace
and everyday, elevating the canvas to unimaginable worlds.

His creations are on display all over the world, a monument to his talent and the pure joy
of being an artist. His vision and talent leave an enduring impression, and his name
reverberates through art galleries, museums, and people's emotions. He creates a
symphony through the use of brush and palette, weaving together unseen tales,
feelings, and fantasies. With each brushstroke and line, he catches the essence of life,
captivating and entrancing us with his work.

As fans and detractors congregate, filled with wonder and sadness, the aroma of his
ability remains in the air. Because legends are created, not born. The phrase conjures up
the idea of an artist whose works are drenched in vivid hues and perfumed with enticing
scents. As they develop into a mature flower-like artist, they become an iconic figure in
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their industry, making an impression on both fans and detractors. They transcend
borders and become legends in the field of art thanks to their extraordinary talent and
mastery.

Synthesis in section 52

= © b2 Knowledge skills attitudes and mindset

85 c® Beem o Acquired all the educational concepts
©® B3men EDm _a" As well as seven religious concepts
ol wpe? g = Skillfully person like a king who produced from the
g figere R3A ®3 9 process

The cornerstones of personal development and growth are knowledge, skills, attitudes,
and mindset. People develop a broad understanding of many areas and disciplines
through the acquisition of educational concepts. They are given the intellectual tools
necessary to successfully traverse the world's complexity thanks to this knowledge.
Religious concepts, in addition to educational ones, are important in forming a person’s
viewpoint and values. These ideas can provide people a moral compass and help them
live lives with meaning if they understand and embrace the ideas.

But knowledge on its own is insufficient. People can apply their knowledge in real-world
circumstances more successfully by developing their talents. Through repetition,
experience, and ongoing learning, skills are polished. A skilled person may invent,
innovate, and lead with competence just like a king who controls the industrial
process as synthesis. Beyond information and abilities, attitudes and mindset are
essential elements of personal development. Positive attitudes that help people
overcome obstacles and failures include perseverance, flexibility, and resilience. A
growth mentality, on the other hand, encourages confidence in one'’s capacity to learn,
develop, and seize new possibilities.

Individuals have the potential to be potent agents of growth and change when all these
factors come together. They have a comprehensive education, a grasp of religious ideas,
refined skills, and an optimistic outlook. Such individuals have the ability to create, to
inspire, and to have a significant impact on their own lives as well as on the lives of others,
much like a monarch who has undergone a transformative process. Acquiring
knowledge, honing abilities, forming good attitudes, and creating a growth mindset all
contribute to personal development. Religion offers moral guidance and ideals while
education provides a basis of knowledge and comprehension. Individuals can apply their
information more successfully by developing their skills, and attitudes like tenacity and
flexibility help people get through obstacles. A growth mindset encourages ongoing
learning and development. Individuals are given the power to create, to inspire, and to
have a significant impact on their lives and on the world when all these factors come
together.

Evaluation in section 53
) 53
cumencdecs g
pmemB Sos] dem
RNTE 6INID ©
296 onem cBsipcy

Lighten up the place with the knowledge
g With the shining all the object
e Gained knowledge from the teachers what was taught
& Live the entire life as a king
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Knowledge enlightenment makes the world a more pleasant place to live. It shines on
everything like a ray of light, blazing the way to understanding. Valuable information is
taught through the leadership of teachers and mentors, laying the groundwork for
growth and learning. With this understanding, one can make wise and self-assured
decisions in life. Every experience becomes a chance to put the knowledge gained to
use and choose wisely. In this way, armed with the wisdom they have attained, a person
can live their entire life as a monarch.

Similar to how a king rules over his realm, a person who has gained knowledge has the
ability to control their own destiny. They have the capacity to make informed decisions,
follow their passions, and advance society. They possess the capacity to motivate and
guide, resulting in favorable change in their surroundings. Living like a king has nothing
to do with having power or tangible money; it has everything to do with the way one
thinks and lives. It involves accepting information, pursuing improvement constantly,
and employing that knowledge to have a significant influence. With this outlook, one
can shine brightly and make a lasting impression on the world.

The world is made lighter and brighter by information accumulation. Individuals acquire
information through teachers and mentors, which equips them with crucial insights to
make their way through life. They are better able to make wise decisions and
contribute to society as a result of this knowledge, which gives them a sense of
aristocratic living by evaluation. Using knowledge to lead, motivate, and effect positive
change is what it means to be a “king” in this context. It is not about having a lot of
money; rather, it is about embracing information, continuing to improve, and leaving a
lasting impression on the world.

This clearly maps with Bloom’s taxonomy, one to one. Therefore, Thotagamuwe Sri
Rahula Thera wrote a masterpiece that we need to value.

DISCUSSION

In our opinion, public associations can serve as platforms for testing, and for
implementing innovative methods and tools for organizing nonformal education. In
particular, to promote the adaptation of education to the new realities of the fifteenth
century, where nonformal education, as stated in the Memorandum of Continuing
Education long before the Bloom's Taxonomy by Thotagamuwe Sri Rahula Thera.

In our opinion, the “Knowledge Society” is a positive example of the organization of
nonformal education, namely in the implementation and development of the
organization of pedagogical education of adults in the Kawyasekara.

At the same time, we share the opinion of Benjamin Bloom (1956) that the development
of adult education in the mid-twentieth century was due to political and economic
realities. However, in our opinion, the pedagogical education of adults, which was
established in the fifteenth century by Thotagamuwe Sri Rahula Thera, is evidence based
proved it.

Limitations

There are numerous restrictions when doing a historical analysis of the idea of
obsessions. For instance, because they were written in Pali, Sanskrit, and Sinhala,
manuscripts of this type from the scholastic era are difficult to access. This made it
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difficult for us to evaluate Thotagamuwe Sri Rahula Thera's contributions in comparison
to those of his contemporaries. When manuscripts were available, discussions on the
idea of obsessions tended to be brief and dispersed, which could result in unintentional
omissions.

CONCLUSION

The view of education in Thotagamuwe Sri Rahula Thera’'s book, which dates back to the
height of Buddhism, is surprisingly more akin to contemporary views of education than
those of his contemporaries. The writings of Thotagamuwe Sri Rahula Thera raise several
interesting questions, one of which is how closely our modern conceptions of education
resemble those of his generation in many respects. It's likely that it has taken close to a
millennium for people to acknowledge and value the precocious talent of Thotagamuwe
Sri Rahula Thera's work.
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AHOTALIA / ABSTRACT [in Ukrainian]:
IAEI TAKCOHOMII BJZTYMA B TPAKTATI 15 CTONITTA HA LUPI-NTAHLL

MeToro Liei CTATTi € BUBYEHHS 3B'93KY MIXX TAKCOHOMIEK briymMa TQ TOAKTATOM
KaB’scekaporo. 3a AeTKUMU AAHUMM, NePLUMA eK3EeMIMIAP TAKCOHOMII Byma
6yB 3anmncaHm beHgxxamiHom Brymom y 1956 poui, TpakTaT Kas'acekapa
(1449) 6yB HanucaHumv Totaramyse LLpi Paxyna Tepa.

MeTtopgonoria. Ha aymKy aOesaxkux [OC/IAHWKIB, CydYACHIi KOHLemnuii Tobox
IepApXiYHMX Moaesieun, IKIi BIAPI3HAOTh iX Bif IHLLIWX TUIMIB OCBITHIX KOHLEMLINA,
He po3BuBanmca 4o 15 ctonitra. Y uivi cTaTTi MOKQ3AQHO, K KOHLUEerNL s, aKy Mu
3apa3 HA3MBAEMO TAKCOHOMIe bryma, 6ysa Briepue npeacrtaBieHa
noai6HMM YMHOM y TEKCTI TPAKTATY erioxu Kotre Ha LLpi-J1aHLi, HAnMCcaHOMY
B 15 cTtonitTi Totaramyse LLpi Paxyrio Tepoto.

Pe3ynbTatn. BioKpuTTa LbOro pyKOnucy AeMOHCTPYE, o Totaramyse LLpi
Paxyna Tepa 3Qc/yroBye CXBAAEHHS 3Q PO3PI3HEHHS OCBITHIX MOHATh Bid
IHLLMX BUAIB OCBITHIX KOHLUerNUin. Kateropiam Totaramyse Lpi Paxyna Tepa,
aKi 6ym gocnimKeHi Ha6araTo nisHille, NPUAIISEMO 0Ccob/1MBY yBATrY.

BUCHOBKW. YuTaHHS TPAKTATY 3 Or/194y HQ CyYACHI HQYKOBI BIOKPUTTA TA
megaroriky BM3HQUAQE aKaAeMidHi igei, aKi iCHyBaauv CTOAITTAMU. TAKOXK
PO3r/ISAQI0THCSH TEOPETUYHI TA MPAKTUYHI HACIAKN LMX PE3Y/IbTATIB.

KJTIOYOBI CJITOBA: TakcoHomig brnyma, Kas'acekapa, Totaramyse LLpi Paxyna Tepaq,
LLpi-JTaHKa.
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ABSTRACT

Purpose. The article examines the question of the levels of foreign language
communicative competence development of students for technical
specialties. The characteristics of the corresponding levels are given. The
tasks are to find out the essence of the concept «level of foreign language
communicative competence», to analyze classifications of foreign language
proficiency levels;, characterize the criteria for the levels of foreign language
communicative competence develooment of students for technical
specialties, based on the analysis.

Methodology. Research methods are the analysis and summarization of
relevant scientific materials for the purpose of collecting and presenting
results, as well as coming to the conclusions.

Results. The concept of the mastery level of a foreign language can be
defined as a student's ability to formulate his foreign language statements
in a grammatically correct and communicatively acceptable way to solve
certain functional communication tasks, that implies the possession of a
certain set of linguistic and sociocultural knowledge, skills. Many level
systems are oriented (for practical purposes)to three main levels: elementary;
medium (intermediate); advanced, they can be divided into sublevels
depending on the purpose of level determining. As a result, six levels
emerged, where each of the three main ones is divided into one more
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advanced and one less advanced, compared to the most basic level of
foreign language proficiency.

The system of levels of foreign language proficiency is closely related to the
system of control, assessment and self-assessment of the level foreign
language communicative competence development. Each type of foreign
language communicative competence corresponds to its own level of
learning, that differs in final target settings. The training level (planned result)
is a projection of the goal on the content of training, it involves taking into
account the training conditions.

Taking into account the characteristics of the component composition of
foreign language communicative competence, the experience of developing
new control models, it is possible to single out the parameters and criteria
necessary for assessing the level of foreign language communicative
competence development of students. Namely, the purpose of the final
control is to establish the correspondence between the level of foreign
language communicative competence and the requirements of the English
language curriculum for students of technical specialties.

Conclusion. Thus, when considering issues related to the control of foreign
language knowledge, skills (definition of goals, content, exam type,
evaluation criteria), one should take into account both international
standards of the level of foreign language proficiency and modern national
requirements, they are submitted in educational programs and foreign
language textbooks. In other words, all components of foreign language
communicative competence should be the object of control.

In particular, the pan-European system of language proficiency levels can be
adapted to the goals of professional education and can serve as a basis for
various diagnostic models that ensure the technologicalization of the
competence approach in the process of foreign language training under the
conditions of non-language higher education.

KEYWORDS: Multi-Level Model, Pan-European System, Language Proficiency Levels,
Foreign Language Communicative Competence, Competence Approach, Levels of
Foreign Language Proficiency.

INTRODUCTION

In today's conditions, the system of training students of higher education institutions, in
particular technical specialties, requires not only a rethinking and restructuring of the
content and structure of the learning process, but also the need to effectively solve the
problems of diagnosis and knowledge control of future specialists.

The use of competencies as the main structural element of building the state standard
of higher education requires a comprehensive study of the process of developing
learning outcomes, which must identified to develop a standard to measure the
achievements of the educational process in a competency framework. The competence
approach affects the formation of a new assessment culture, which involves the
transition from knowledge assessment to competence assessment.
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An analysis of higher education standards underscored the crucial need for graduates
to possess foreign language communicative competence. Within our work, we define
this competence as the individual's capacity and willingness to engage in both
interpersonal and intercultural commmunication using a foreign language.

This goes beyond simply having linguistic, sociocultural knowledge, abilities, and skills.
It encompasses the flexibility and appropriateness of adapting one's language behavior
to different contexts and situations, as deemed relevant and appropriate. This model of
foreign language communicative competence consists of linguistic, conversational and
sociocultural competences. The listed competencies appear as components of foreign
language communicative competence and create a system of a single whole.

The success of building foreign language communicative competence in technical
students hinges on how well these key components are developed. The level of
competence formation is a characteristic that changes over time. The assimilation of
components occurs gradually. The introduction of degrees of levels of competency
acquisition is necessary for ranking the depth of its formation.

The purpose is to investigate and describe the various proficiency levels of foreign
language communication skills among students in technical fields.

METHODOLOGY

Research methods are the analysis and summarization of relevant scientific materials for
the purpose of collecting and presenting results, as well as coming to the conclusions.

RESULTS

In the British methodical tradition, the level of English language proficiency is
determined by how close a student is to a native speaker in their language behavior.

According to S. Hamidova, the problem of selecting communicative skills can be solved
using the concept of «<speech action». He proposes that the ability to perform the speech
act of «finding out where something is» can be used as a gauge for foreign language
proficiency (Hamidova at al., 2020).

But even if such language actions are mastered to the level of proficiency, it is impossible
to solve the problem of selecting communicative skills, the problem of determining the
content of the learning goal, since communication does not consist only of such
language actions. Communication primarily arises from communicative tasks
embedded within wider communicative activities, rather than isolated speech acts.
These tasks constitute the essence of direct commmunication (Zhernovnykova et al., 2019;
Zubkov, 2022; Shandruk & Arkushyna, 2021). Beyond acquiring knowledge, the real goal
of learning a foreign language should be achieving a level of mastery that allows
effective communication.

Within a specific methodological framework for classifying language proficiency levels,
foreign language communicative competence should be viewed as a distinct level
characterized by precise features of an individual's linguistic, conversational, and
sociocultural behavior. This distinctness allows for clear differentiation from other levels
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of language mastery, both as a tool for coommunication and cognition (Hosseini &
Ghonsooly, 2017).

Some researchers define the pinnacle of foreign language proficiency as achieving a
level where linguistic, extralinguistic, and sociolinguistic parameters closely resemble
those of native speakers. Individuals at this level can:

1. Articulate their understanding of the world and engage in informative discourse.

2. Initiate and manage communication effectively, ensuring both fluency and
accuracy.

3. Effortlessly process and retain language, possessing robust memory and
anticipation skills across all linguistic levels.

4. Adapt their language and communication style to match their interlocutors and
contexts.

5. Enact diverse social roles and build genuine social connections.

6. Engage in metacommunication, reflecting on and discussing the very nature of
communication itself.

7. Leverage both verbal and nonverbal cues for enhanced comprehension and
expression (Wiliam, 2017; Ishchuk & Mazurenok, 2022; Chykhantsova, 2019).

This interpretation of the highest level of foreign language proficiency differs from
D Himes's perspective, which acknowledges inherent uncertainty in language
acquisition and qualitative assessment. Himes argues that foreign language
communicative competence develops within any method, but its effectiveness hinges
on a nuanced understanding of its components and structure (Cheipesh, 2019; Palasiuk,
2014; Vasilieva, 2020).

A. Zubkov argued that effective communication task completion hinges on four key
factors: individual willingness and readiness to actively express oneself in the foreign
language; resourcefulness in utilizing the existing vocabulary and grammar structures;
understanding of paralinguistic cues (e.g., tone, intonation) and their role in language
use; awareness of kinesthetic aspects (e.g., body language, gestures) and their
contribution to communication (Zubkov, 2022).

In her research on standardized language tests for business communication,
S. Omelianchuk defines "level of communicative competence" as a measurable degree
of proficiency that enables individuals to: solve practical communication tasks in a
foreign language context; align their language skills and knowledge with the specific
demands and situations of real-world business commmunication (Omelyanchuk, 2019).

Hosseini, H. and Ghonsooly, B. differentiate between «level» and «objective» within
foreign language learning. They further identify two key characteristics associated with
both «levels» and «tasks»:

— Capability: This refers to the abilities possessed by a student or language user,
encompassing what they can potentially do;

— Performance: This focuses on the quality of execution, or how well they can perform
a particular task (Hosseini & Ghonsooly, 2017).
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Foreign language mastery revolves around a student's ability to construct grammatically
accurate and communicatively appropriate statements. This ability enables them to
solve specific functional tasks within communication, reflecting their grasp of diverse
linguistic and sociocultural knowledge, skills, and abilities (Shandruk & Arkushyna, 2021;
Chornobai, 2021) .

Thus, there are also discrepancies in the selection and description of levels of foreign
language communicative competence. As is obvious from the above definitions, the very
concept of «level» in the studies of different authors carries a different semantic load,
there is no generally accepted classification of levels of foreign language proficiency.

There has now been a transition from a 2-tiered model, which includes basic and
advanced levels, to a multi-tiered model.

Within the advanced level of foreign language proficiency, two subcategories were
established: advanced-superbasic (threshold), aligning with the requirements of the
secondary comprehensive school program; actual-advanced (Vantage), the level
students should achieve by the end of their studies with an in-depth focus on the foreign
language.

In the scientific literature, six levels of foreign language communicative competence are
distinguished:

—  primary;

— average;

— advanced;

— high (above basic);

— professionally sufficient;

— higher (as native speakers).

Seeking to categorize foreign language proficiency, scholars from outside Europe
developed a framework known as the Common European Framework (CEFR) under the
auspices of the Council of Europe.

A group of international experts, working as part of the Council of Europe, established
the Common European Framework (CEFR) as a system for classifying foreign language
proficiency levels.

With the goal of establishing a standardized classification of foreign language abilities,
the Council of Europe, in collaboration with international researchers, initiated the
development of the Common European Framework (CEFR).

First of all, the problem is to determine the number of level categories. If a small number
of level categories are used, the accuracy and validity of determining the level of foreign
language proficiency will be sacrificed to reliability. A more flexible approach to the
allocation of so-called conventional levels was needed.

Many level systems are focused (for practical purposes) on three main levels:
— elementary (elementary);

— medium (intermediate);
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— advanced,
which can be divided into sub-levels depending on the purpose of determining the level.

This process yielded six distinct levels, with each of the three major categories further
subdivided into one level that is more proficient and another that is less proficient
compared to the foundational level of foreign language proficiency.

The project ultimately resulted in a six-level framework, where each of the three primary
levels is further differentiated into one sub-level of higher proficiency and one sub-level
of lower proficiency relative to the entry-level of foreign language competency.

This initiative culminated in the establishment of a six-level system, where each of the
three central levels is further divided into one more advanced and one less advanced
variant compared to the baseline level of foreign language proficiency (Council of
Europe, 2011).

These include the following levels:

—_

Al - «Survival» (Breakthrough).

A2 - «\Waystagen».

B1 - «Threshold».

B2 - «<Advanced Threshold» (Vantage).

I NINEEN

C1-«High» (Effective Proficiency).
6. C2-«Perfect command of the language» (Mastery) (Council of Europe, 2011).

The established levels of foreign language proficiency closely align with the systems
used for monitoring, evaluating, and self-evaluating the development of foreign
language communicative competence. Notably, while language competence and even
reading and listening skills can be assessed based on the percentage match between
the task and the final grade, evaluating language and sociocultural competence often
relies on a «formal, sample-based approach» (Menke & Paesani, 2019). Qualitative criteria
are necessary. These can be scales consisting of a description of foreign language
knowledge, skills and abilities within one or another level.

Different categories of foreign language communicative competence map to distinct
learning levels, each culminating in specific target outcomes. The training level (desired
outcome) translates the overall goal into the curriculum content, incorporating the
specific training environment and conditions (Palasiuk, 2014).

Several key criteria can be used to evaluate the development of foreign language
communicative competence:

— correctness and correctness of lexical-grammatical, intonation-syntactic and
phonetic design of foreign language speech,;

— acceptability and expediency of the language behavior strategies used,;

— ability to communicative partnership;

— the communicative expediency of using linguistic means of broadcasting;

— acceptability of language means and language behavior in socio-cultural terms;

— presence of socio-cultural awareness of the country of the language.

educationalchallenges.org.ua 129


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

The implementation of the pan-European system of levels of foreign language
proficiency does not limit the possibilities of educational institutions to develop their
system of levels of education. It should be noted that the development of objective
criteria for assessing the level of foreign language proficiency will ensure the recognition
of grades obtained by students in exams (Fandieieva, 2020).

In the real practice of teaching foreign languages, attention can be focused on a certain
set of levels and categories depending on the specific goals and conditions of learning.

One of the ways to objectively assess the real level of foreign language proficiency is
international standardized tests (exams), which aim to either confirm the declared level
or have a diagnostic nature. Such exams of most of the largest British chambers: UCLES
(Cambridge), ARELS (Oxford), Pitman Qualifications City and Guides of London Institute
and others. All exams of this group are multi-level, that is, with a general format, they
have a different degree of difficulty, allowing the candidate to test his strength
depending on the level of language proficiency.

They involve testing abilities and skills in all four types of language activities: reading,
writing, speaking and listening.

The results of this testing are recognized in various spheres: the business community,
leading universities, government organizations, national educational structures. The
Cambridge ESOL exams certificate is considered a «mark of quality» for an employer.

Cambridge international exams determine the level of foreign language communicative
competence of candidates in everyday everyday and professional communication. In
line with the communicative approach to foreign language learning, Cambridge ESOL
primarily reflects the practical side of candidates' foreign language communicative
competence.

When assessing foreign language knowledge, skills, and abilities, it's vital to consider
both international standards for proficiency and current domestic requirements
outlined in curricula and textbooks. All aspects of foreign language communicative
competence should be evaluated.

DISCUSSION

The problem of foreign language communicative competence development was
discussed among national researchers (Kostikova et al, 2019; Kostikova et al, 2024;
Holubnycha et al. 2021; Gunerathne & Marikar, 2023). The problem of training students
for technical specialties was discussed among national researchers too (Lebedeva, Norik,
Lebedev, 2022).

CONCLUSION

The pan-European language proficiency levels are a flexible framework, not a rigid one.
While educators can still design their own learning levels, using the standard categories
enhances understanding and ensures objective assessments. Additionally, these levels
can be adapted to specific professional needs and form the foundation for technology-
driven assessment models, aligning with the competence-based approach in foreign
language training for non-language majors. This system is expected to evolve with
experience, further supporting its effectiveness in achieving educational goals.
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AHOTALUIA / ABSTRACT [in Ukrainian]:

XAPAKTEPUCTUKA PIBHIB COOPMOBAHOCTI IHLLOMOBHOI KOMYHIKATUBHOI
KOMMETEHTHOCTI CTYAEHTIB TEXHIYHUX CNELUIANTbHOCTEN

B cTaT1Ti po3rnagqaeTecs nMATAHHS U040 PIBHIB COOPMOBAHOCTI iHLLIOMOBHOI
KOMYHIKQTMBHOI KOMMETEHTHOCTI CTYAEHTIB TEXHIYHUX CreLiasibHOCTEMN.
HaBoamTbCs XApAKTEPUCTMKA BiAMOBIAHMX PIBHIB.

MeTa — BU3HQYUTK TAQ OXAPAKTEPMIYBATH PIBHI COOPMOBAHOCTI IHLLIOMOBHOI
KOMYHIKQTMBHOI KOMMETEHTHOCTI CTYAEHTIB TEeXHIYHUX CcreLwiasibHOCTEMN.
3aBOAHHS: 3’'9CYyBATU CYTHICTb MOHATTH «PIiBEHb IHLLOMOBHOI KOMYHIKQTMBHOI
KOMMETEHTHOCTI»,  MPOQHA/I3yBATM  KAACUPIKALIi  pIBHIB  BOJIOAIHHS
[HO3EMHOK MOBOI, HQ OCHOBI AQHQ/II3y OXAPAKTEPU3YBATH KPUTEPII PIBHIB
CPOPMOBAHOCTI [HUIOMOBHOI KOMYHIKQTWUBHOI KOMMETEHTHOCTI CTYAEeHTIB
TeXHIYHUX crieyiasibHOCTe.

Merogonoria. Metogamu AOOC/IAXKEHHS € QHA7I3 TA  y3arasbHeHHS
BiAMoBIAHWX HAYKOBMX mMATepianiB 3 MeTor 360py TA MNpeacTaB/ieHHS
pe3y/IbTATIB, A TAKOXX POPMY/1HOBAHHS BUCHOBKIB.

Pe3ynbratn. [TOHATTS pPIBHS BOJIOAIHHA [HO3€MHOK MOBOK MOXXHA
BM3HAQYUTU SK 34ATHICTb CTYAEHTA rPAMATUYHO MPABMIbHO | KOMYHIKQTUBHO
APUNHATHO OQOPMJIATH CBOI [HLLIOMOBHI BWC/IOB/IIOBAHHS A/19 BUPILLEHHS
MeBHUX QYHKLIOHAIbHWX 3QBAAHb CrI/IKYBAHHS, O nepegba4yae BOIOAIHHS
MEeBHOK CYKYMHICTIO MOBHMX TA COLIOKY/IbTYPHUX 3HAHb, YMiHb TQ HABUYOK.
barato cuctem piBHIB OPIEHTOBAHI (y MPAKTUYHUX LINSX) HQ TPU OCHOBHI
pIiBHI: enemeHTapHU (elementary); cepenHivi (intermediate); npocyHyTuv
(advanced), aki MOXXyTb Mo4inAaTUCa HA MNiApIiBHI 3Q/eXXHO Bid MeTu
BU3HQYEHHS PIBHS. Y pe3ybTaTi BUHUKAE LUICTb PIBHIB, A€ KOXXEH i3 TPbOX
OCHOBHUX AINNTbCS HA oAMH 6GinblLl MNPOCYHYTMNA | OOMNH MEHLL MPOCYHYTUN,
MopIBHAHO 3 CAMUM 6A30BUM PIBHEM BO/IOAIHHS IHO3€MHOK MOBOKO.

Cuctema piBHIB BO/IOAIHHS IHO3EMHOK MOBOK TICHO MOB'93QHA 3 CUCTEMOKO
KOHTPO/IKO, OLIHKM TAQ CAMOOLIHKW pPIiBHS C@OPMOBAHOCTI [HLIOMOBHOI
KOMYHIKQTUBHOI KOMMETEHTHOCTI. Ko)xHoMy TIny IHLLOMOBHOI
KOMYHIKQTMBHOI KOMMAETEHTHOCTI BIiAMOBIAAE CBiN1 PIBEHb HABYEHOCTI, GKUM
BiAPI3HAETbCH KIHLUEBUMMK LiIbOBUMUK YCTAHOBKAMUW. PiBEHb HABYE€HOCTI
(MAQHOBAHMI  PE3Y/IbTAT) € rPOEKLIE MEeTU HA 3MICT HABYAQHHS |
nepenbayae BPAXyBAHHS YMOB HABYAQHHS.

BpaxoByro4dn  XQPAKTEPUCTUKM  KOMIMOHEHTHOrO  CKAQQY  IHLWOMOBHOI
KOMYHIKQTMBHOI KOMMETEHTHOCTI, [AOCBig [PO3PO6KM HOBMX MoAesien
KOHTPO/IKO, MOXXHQ BUAITATHU NAPAMETPU TA KPUTEPIi, HEOBXIAHI A1 OLiHKM
PIBHS  CPOPMOBAHOCTI  IHUIOMOBHOI KOMYHIKQTMBHOI KOMMETEHTHOCTI
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CTYAeHTIB. MeToto MigCcyMKOBOIro KOHTPOJIKO € BCTAHOB/IEHHS BIAMOBIAHOCTI
MK PIBHEM [HLIOMOBHOI KOMYHIKQTUBHOI KOMMETEHTHOCTI TA BMMOramm
HQBYQ/IbHOI MporpamMu 3 QHI/1IMCbKOI MOBW A719 CTYAEHTIB TEeXHIYHUX
crnewuiasibHOCTe.

BUCHOBOK. TAKVM YHOM, MPu pPO3r7g4ai MUMTAHb, NOB'93QHMX 3 KOHTPO/IEM
IHLLOMOBHMWX 3HAHb, YMiHb TQ HABMUYOK (BU3HAYEHHS LiZIEN, 3MICTY, popmaTy
ICANTIB, KPUTEPIIB OLIHKM), CAig BPAXOBYBATM K MDKHAPOAHI CTAHAOAPTU
PIBHS BO/IOAIHHSA [HO3EMHOK MOBOK, TAK | Cy4YACHI BITYU3HSAHI BUMOIrn, GKi
moaqroTbCH Yy HABYQ/IbHUX MPOrPAMAax TaA nigpy4YHUKAX 3 IHO3eMHOI MOBM.
IHWnMM  crioBamMu, O6'€EKTOM KOHTPOJIKO MQAKTb CTATU BCi KOMMOHEHTU
[HLLIOMOBHOI KOMYHIKQTUBHOI KOMMNETEHTHOCTI.

30Kpema, 3arasibHOEBPOMENCbKA CUCTEMA PIBHIB BO/IOAIHHS MOBOK MOXXE
6yTV a4anTOBAHA 4O Lifier npodeciviHOi OCBITH i MOXKE MOC/TY>KMTM OCHOBOK
A8 PI3HUX AIArHOCTUYHMX Mopaeriev, aki 3a6e3reyyroTb TeXHOJIOM3aLito
KOMMETEHTHICHOro rigxody y Mpoueci iHLWOMOBHOI MigroTOBKM B YMOBAX
HeMOBHOIO 3aK/1Q4Y BMLLOI OCBITU.

KJTIIOHOBI CJIOBA: 6aratopiBHEBQ MOAE/b, 3Ara/IbHOEBPOMNENCbKA CUCTEMA, PIBHI
BOJIOAIHHA MOBO, [HLUIOMOBHQ KOMYHIKATWUBHA KOMMETEHTHICTb, KOMMETEHTHICHWNA
nigxigd, piBHi BO/104IHHS IHO3EMHOK MOBOIO.
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ABSTRACT

The fully online and electronic environments of today as the only way of
teaching/learning require some reviews and appraisals of the paradigms of
digital transformation, including the paradigm of smart education.
Therefore, the current study investigated the paradigm change of the smart
education to the smarter education, leading to the review of Teaching
English as a Foreign Language (TEFL).

Purpose. The current study intends to update both the traditional theories
and practice of TEFL in the new age of digital transformation, which will have
effective theoretical and empirical implications in the practice of TEFL in
smarter learning environments.

Methodology. The present study was designed in two phases and employed
a qualitative methodology with a descriptive design. It tried to answer how
this paradigm change affects the theories of TEFL.

Results. In the first phase of the study, the Preliminary Framework for Smart
Learning Environments by Spector was adapted and expanded into the
Model of Smarter Learning Environments based on the challenges and
opportunities brought about by the new age of digital transformation. The
second phase involved reviewing Krashen'’s Acquisition/Learning Hypothesis,
exploring its relevance and applicability to TEFL in the context of the Model
of Smarter Learning Environments. The aim of this phase was to identify the
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potential challenges and opportunities associated with managing TEFL
classroom resources within this new framework.

The investigation concluded that the mandatory application of fully online
teaching, in the case of TEFL, which resulted from the New-Age Digital
Transformation, requires reviewing the traditional theories of Second
Language Learning and Teaching. It has created challenges and
opportunities in the class resource management. Finally, providing digital
facilities and training was proposed as a solution to the challenges.

KEYWORDS: Acquisition-Learning Hypothesis, Class Resource Management, Model of
Smarter Learning Environments, New-Age Digital Transformation, Preliminary
Framework for Smart Learning Environments.

INTRODUCTION

The exploitation of technology in educational contexts has been growing worldwide and
has facilitated the process of teaching and learning and enhanced the outcome of
education and the attainment of more desired objectives. The integration of cutting-
edge technology, such as audiovisual tools and multimedia devices, into educational
settings has had a profound impact on teaching and learning practices since the 1960s
(Marty, 1981).

Early computer assisted language learning (CALL) programs primarily displayed text on
screens, and learners could only interact with the material by typing in their responses.
However, with the continued advancement of technology, more interactive and
immersive learning experiences have become possible, offering a wealth of new
opportunities for language learners and educators alike. Then it advanced to
computational linguistics and human language technologies (HLT).

Then it came up to the use of artificial intelligence (Al), referred to as “intelligent CALL"
(ICALL) (Matthews, 1994). The evolution of CALL has led to the widespread adoption of
exploratory approaches in contemporary language education. These approaches
include the use of web concordances, web-based CALL practices (Tribble & Jones, 1990),
and data-driven learning (DLL) (Johns & King, 1991).

In parallel, interactive multimedia materials were also being developed and utilized.
With the advent of the World Wide Web in 1993, web-based and hybrid approaches to
CALL emerged, incorporating the web and CD-ROM multimedia (Felix, 2001). This was
followed by the introduction of web-authoring programs that made it easier for
educators to create and customize learning materials, reducing the need for advanced
computer science knowledge (Bickerton, 1999; Bickerton, Stenton & Temmermann,
2001).

This do-it-yourself) approach has democratized the creation of language learning
resources, enabling educators to tailor materials to the specific needs and interests of
their learners. Today, there are many different professional associations in the world
grouped under the associations of World CALL (https://worldcall.org/) such as the
Australian Association for Technology Enhanced Language Learning (ATELL), the
International Association for Language Learning Technology (IALLT), and the European
professional association for CALL (EUROCALL).
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As it can be noticed, although these technological innovations were enhancing and
reinforcing the processes and products of teaching and learning, they were perceived as
a should, not a must. They were just tools, not a requirement. In other words, they were
a choice, not a force; a feed, not a need.

But now, with the unexpected outbreak of pandemics and similar episodes, electronic
and web technologies in the teaching and learning practice have been transformed
from an assistance (CALL: computer assisted language learning) to an essence without
which this practice is not feasible. So, the world has gone through a New-Age Digital
Transformation, evolving such that, in many cases, online and digital communication is
the only way of development.

This digital transformation has recreated some recent impacts on the definitions and
perceptions of the traditional paradigms, theories, thoughts, and concepts. As the
contemporary age of digital practice transformed the traditional definitions, theories,
and practices, so too have been created new effects on the contemporary theories,
statements, paradigms, and methods in different fields of study. Therefore, the present
study tries to explore two primary questions:

1. How has the digital transformation impacted Spector's (2014) Preliminary
Framework for Smart Learning Environments, and what modifications are necessary
to develop a more advanced educational model, known as the Model of Smarter
Learning Environments?

2. How has Krashen's (1982) Acquisition-Learning Hypothesis been affected by
theoretical revisions, and what are the practical challenges and opportunities
associated with its application within the context of the Model of Smarter Learning
Environments?

By addressing these questions, the study aims to contribute to a deeper understanding
of how technology can be leveraged to enhance learning environments, especially TEFL
environments, requiring revising language learning theories to adapt to the rapidly
evolving and fully online digital contexts.

Regarding the related literature to establish the niche for the current study, the theories
and practices of the TEFL and smart education must be reviewed. The most impressive
theory in the field of second language acquisition is Krashen'’s (1982) Monitor Theory, a
renowned framework comprising five key hypotheses that shed light on the language
learning process.

These hypotheses include the Acquisition-Learning Hypothesis, the Natural Order
Hypothesis, the Monitor Hypothesis, the Input Hypothesis, and the Affective Filter
Hypothesis. These proposals have had a lasting impact on language teaching practices,
providing valuable insights into how best to promote second-language proficiency. The
scholarly literature has extensively documented the profound influence of Krashen's
Monitor Theory on various aspects of second language acquisition research and
pedagogy since the 1980s. However, it is important to note that the theory has also been
met with substantial critical feedback and debate (Abukhattala, 2013).

According to Ellis (1985), Littlewood (1984), and Krashen and Terrell (1983), students
develop their second language skills in two different ways, namely acquisition and
learning. To distinguish acquisition and learning, Krashen (1982) proposed that while

educationalchallenges.org.ua 137


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

learning is an instructional, planned, and conscious mental process, acquisition is a
natural, untutored, and unconscious conceptual process.

The focus of the former is on the form, whereas the focus of the latter is on meaning.
Likewise, Michael Long's (1991) Focus on Form (FonF) model of language acquisition and
teaching proposed an approach that differed significantly from the more traditional
FonF model. While the former focuses on the message with occasional shift of attention
from meaning to linguistic forms and structures, the latter focuses on the linear, discrete
linguistic forms and items. The FonF practice model also boosts the learners’ dynamic
motivational levels. Figure 1 also demonstrates the FonF Practice Model by Bahari (2020)
which is a digital and adaptive learning model for the learning and practice of form.

Figure 1
FonF Practice Model adopted from Bahari (2020)

Another model relevant to the acquisition/learning distinction is the usage-based model
of language proposed by Langacker (1987) and developed by linguists like Tomasello
(2000). It assumes language acquisition as the context-based mental processing and
that there is a profound relation between linguistic structure and usage and actual
language use. Tomasello viewed language acquisition as the building and actualizing of
concepts through use. He states: “In usage-based models of language ... all things flow
from the actual usage events in which people communicate linguistically with one
another.” (Tomasello, 2000, p. 61-62).

Similarly, there is quite a number of other approaches, methods, and models proposed
based on the tenets of the distinction between acquisition and learning such as the
Communicative Approach and Communicative Language Teaching (CLT), which
focuses on the interaction, communication, and language use as the both means and
end of language education and acquisition (Savignon, 1997, Savignon, 2000). The
incorporation and utilization of the capabilities of technology and CALL in programs
such as distance learning and blended learning accelerate, facilitate, and reinforce the
interactive process of foreign language learning.
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Given that no single learning or teaching theory can be considered the ultimate solution
for all educational settings, including online, on-campus, and blended environments,
various theories have emerged, drawing upon major learning theories to address the
unique challenges and opportunities presented by different contexts. One such theory
is the Integrated Multimodal Model for Online Education proposed by Picciano (2017).

The model includes elements that might be required for a unified and integrated model
for online education. Picciano’'s model draws inspiration from Anderson’s (2011) Online
Learning Model, which posits that none of the instruction is delivered through traditional
face-to-face methods. Consequently, blended learning models, which incorporate some
degree of face-to-face interaction, fall outside the scope of Anderson’s model (Picciano,
2017, p. 178).

In his own work, Picciano (2017, p.186) articulated this distinction by stating: “The
proposed Multimodal Model for Online Education includes many of the major attributes
of other learning and online education theories and models. For example, behaviorists
will find elements of self-study and independent learning in adaptive software.”

Multimodal Model for Online Education consists of six basic pedagogical modules and
expands on the Blending with Pedagogical Purpose Model (Picciano, 2009) which are
indicated in figure 2 and adds several new components from Anderson and others,
namely, community, interaction, and self-paced, independent instruction (ibid).

Figure 2
Blending with Pedagogical Purpose Model adopted from Picciano (2009)

Blending with Purpose The Multimodal Model
Pedapgogical Objectives/Activities == Approach/Technology

Content

|
/ SociallEmotional

Reflection

Blending with

/\ Purpose

Collaborabon'/Student
Generated Content

Synthesis/ Evaluatio

(AssignmentsiAssessment)

As it is demonstrated in figure 2, the Blending with Pedagogical Purpose Model
incorporates several key modules to facilitate effective learning and development:
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1. Content: This module utilizes a variety of tools, such as visual aids, learning
management systems (LMS), content management systems (CMS), media, and
games, to deliver course materials and facilitate student engagement.

2. Social/lemotional development: Fully online courses and programs offer
opportunities for faculty members to provide social and emotional support as
needed, while blended courses and programs may incorporate face-to-face
interactions to address these aspects of learning.

3. Dialectic and questioning activities: Electronic discussion boards, such as Voice
Thread, enable students to engage in critical thinking and reflective discussions.

4. Reflection: Pedagogical activities encourage students to reflect on their learning and
share their insights via digital platforms, such as blogs and journaling, in both
individual and group contexts.

5. Collaborative learning: Wikis and other digital tools facilitate group projects and
collaborative writing assignments, promoting teamwork and communication skKills.

6. Evaluation: CMSs/LMSs and other online platforms provide a variety of assessment
methods to measure student progress and learning outcomes.

By incorporating these modules into the learning experience, the Blending with
Pedagogical Purpose Model aims to create a well-rounded and engaging educational
environment that supports student growth and development.

The Blending with Pedagogical Purpose Model includes the modules of content (visual
aids LMS, CMS, media, games), social/emotional development (the development of the
fully online courses and programs allows faculty members to provide some social and
emotional support where possible and appropriate, and a face-to-face mode in blended
courses and programs), dialectic and questioning activities (the electronic discussion
board such as Voice Thread).

As well as reflection (pedagogical activities that ask students to reflect on what they
learned and share their reflections with their peers, teachers, and fellow students via
digital sites such as blogs and blogging whether as a group exercise or individual
journaling), collaborative learning (wikis create a space for students to generate content
to be shared with others in group projects and writing assignments, email, mobile
technology, and other forms of electronic communication), evaluation (CMSs/LMSs and
other online tools and platforms and technology providing different evaluation
methods).

Picciano (2017, p.181) considers the six components of the Blending with Pedagogical
Purpose Model, described above, and “adds several new components from Anderson
and others, namely, community, interaction, and self-paced/ independent instruction to
form an integrated community of learning in which rich interaction, whether online or
face-to-face, can be provided and blended across all modules.”

In this way he modifies and enlarges of the Blending with Pedagogical Purpose Model
to the Multimodal Model of Online Education to be considered a model for online
education in general. The leading feature of this model is that it supports the student
learning, not distance learning. In other words, it has been developed as a subset of
learning in general rather than a subsection of distance learning. For the learning
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community of the Multimodal Model of Online Education, interaction is a basic required
characteristic.

Moreover, the self-study/independent learning module “that Anderson emphasized as
incompatible with any of the community-based models” is integrated with other
modules. Furthermore, adaptive learning software plays a crucial role in self-study,
offering a flexible and personalized approach to education. This type of software can
function independently or be seamlessly integrated into other components of the
Blending with Pedagogical Purpose Model (Picciano, 2017, p. 182).

By adapting to each student’'s unique learning needs and preferences, adaptive learning
software enhances the overall learning experience and facilitates individualized
progress. Figure 3 demonstrates the Integrated Multimodal Model for Online Education
proposed by Picciano (2017).

Figure 3
Integrated Multimodal Model for Online Education proposed by Picciano (2017)
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In relation to the effect of technology and digital transformation on foreign language
education, a study by Kucukler (2020, p. 643) found that “through technology, learning
can be made more interactive and interesting to increase their engagement, social
interactions and motivation.”

In addition to the possibility of faster and further interaction among students and
teachers-and-students, the idea of personalized learning rose in the age of digital
transformation as well; and sequentially and consequentially they have been intensified
and extended in the new age of digital transformation. So, the concept of smart
education as attracted much attention.

As such Zhu, Yu, and Riezebos (2016, p. 3) proposed a framework for smart education
based on which learners can access digital resources and network and to gain both
personalized and interactive learning. They stated that “the personal and smart
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technologies make learners engaging in their learning and increase their independence
in more open, connected and augmented ways by personally richer contexts”.

Zhu and He (2012, p. 6) stated that “the essence of smart education is to create intelligent
environments by using smart technologies, so that smart pedagogies can be facilitated
as to provide personalized learning services and empower learners”. Then Zhu, Yu, and
Riezebos (2016) introduced the three-tier conceptual framework of smart education
including smart environments, smart pedagogy, and smart learner. Figure 4 indicates
the research framework of smart education.

Figure 4
Research framework of smart education adopted from Zhu, Yu and Riezebos (2016)

Smarter
Education

lickeotogy)

Smart Lesrning
Environmanis

Smar Pedagopkes

Their framework incorporates a four-level architecture of abilities necessary for students
to thrive in the context of smart education and prepare them for the demands of
modern society. These levels include:

1. Basic knowledge and core skills: This foundational level emphasizes the acquisition
of fundamental knowledge and skills essential for navigating various aspects of life
and work.

2. Comprehensive abilities: This intermediate level focuses on the development of
broad competencies that transcend specific domains, equipping students with
adaptability and versatility in diverse contexts.

3. Personalized expertise: This advanced level encourages students to cultivate
specialized skills and knowledge that align with their unique interests and career
aspirations, enabling them to excel in their chosen fields.

4. Collective intelligence: This highest level fosters the ability to collaborate effectively
with others, leveraging diverse perspectives and skills to achieve common goals and
drive innovation.

By encompassing these four levels of abilities, the framework provides a comprehensive
roadmap for empowering students to thrive in the evolving landscape of smart
education and society. Figure 5 demonstrates the elements of the learning structure of
the framework and four-tier architecture of smart pedagogies adopted from Zhu, Yu,
and Riezebos (2016).

142 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

Figure 5
Four-tier architecture of smart pedagogies adopted from Zhu, Yu and Riezebos (2016)

Mass-based genarativie
leaming

Individual-based
personalized learning

Comprehensive abifity

Group-based
collaboralive learning

Class-based
differentiated instrection

Therefore, in the digital transformation age, smart education necessitates the
implementation of innovative and flexible learning and teaching resources and
pedagogical approaches. These can be categorized into four distinct levels, each serving
a unique purpose in facilitating student learning and growth:

1. Differentiated learning: This level involves tailoring instruction to meet the diverse
needs and learning styles of individual students, ensuring that all learners have
equitable access to meaningful educational experiences.

2. Collaborative learning: This level emphasizes the importance of group work and peer
interaction, fostering critical thinking, commmunication, and teamwork skills through
collaborative projects and activities.

3. Personalized learning: This level focuses on customizing the learning experience to
align with students’ unique interests, strengths, and goals, enabling them to take
ownership of their education and pursue their passions.

4. Generative learning: This level encourages students to go beyond the acquisition of
knowledge and develop the ability to create new ideas, solutions, and innovations,
equipping them with the skills necessary to become active contributors to their
fields and communities.

By incorporating these four levels of learning, smart education empowers students to
develop a diverse range of abilities and skills, preparing them to thrive in an increasingly
complex and interconnected world.

But as the matter of fact, the requirements and qualities of smart education in the new
age of digital transformation are required to be reviewed and improved to be upgraded
and promoted to smarter education models and paradigms. So, the purpose of the
present study is to meet this requirement. It tries to update the smart learning
environments to smarter learning environments, and also the principal theory and
practice of second/foreign language teaching/learning in the smarter learning
environments.

The purpose of the current study is to update both the traditional theories and practice
of TEFL in the new age of digital transformation that will have effective theoretical and
empirical implications in the practice of TEFL in smarter learning environments.
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METHODOLOGY

The qualitative descriptive design is used in the present study to describe the what of
the Model of Smarter Learning Environments, where it has come from, and the why of
the proposition of the model regarding the phenomenon of the New-Age Digital
Transformation where the application of fully online education is obligatory. The current
study is also designed to review and study the case of one of the primary theories of TEFL
that is the Acquisition/Learning Hypothesis proposed by Krashen (1982).

Attempts have been made to describe in what ways the principles of the theory have
been influenced by the features of the Model of Smarter Learning Environments in the
context of new-age digital transformation. Moreover, it is designed to describe and
discuss the what of the opportunities and challenges of the practice of a TEFL class
resource management in the Smarter Learning Environments.

RESULTS

The results of the current study are collected from a systematic review and overview of
primary studies which contains statements and objectives related to the purpose of the
available research to describe and discuss the research questions. They come from the
logical and controversial explanations and classifications of the findings, figures, tables,
and graphs.

Smarter Learning Environment

Though Zhu, Yu and Riezebos (2016, p. 2) stipulate that “intelligent technologies, such as
cloud computing, learning analytics, big data, Internet of things (loT), wearable
technology and etc., promote the emergence of smart education,” smarter education
comes from the fact that the digital and online media have developed to prevail in all
living conditions, and teaching and learning peripheries.

Although there are various definitions for the concept of ‘smart, it is defined by Zhu, Yu,
and Riezebos (2016, p. 6) as follows: “For software, ‘'smart’ refers to adaptive and flexible
[software]. It is efficient to carry out personalized learning for learner[s] according to their
personal difference, with adaptive learning technologies (e.g. cloud computing, big
data, learning analytics, adaptive engine, and etc.)".

Apart from the global trend of the smart education, the concept of smarter learning
environment requires to address not only the educational and technological topics of
smart pedagogy and environments, but also the psychological and philosophical
features of learning in a smarter environment.

As stated in Spector (2014, p. 2), features of smart learning environments might include
“(a) collaboration, (b) struggling learners, (c) motivation.” Moreover, he counts the main
attributes of being smart as being adaptive, effective, efficient, engaged, flexible, and
thoughtful.

Furthermore, he presents the preliminary characteristics of the Smart Learning
Environments in his framework as Effectiveness, Efficiency, Autonomous, Engaging,
Flexible, Adaptive, Personalized, Conversational, Reflective, Innovative, and Self-
organizing. Figure 6 shows the preliminary framework for smart learning environments
adopted from Spector (2014).

144 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

Figure 6
A preliminary framework for smart learning environments adopted from Spector (2014)
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So, to establish a smarter learning context, it is crucial to enhance the key attributes of
the smart learning environment, both in terms of quality and quantity. In the new age of
digital transformation, it is important to have strategic educational managements such
as students’ collaboration and interaction, their needs analysis, feedback analysis and so
on. The appropriate adjustments to what a learner knows, has mastered, and wants to
learn next are improved and reinforced in the production and application of the on-
going innovative software, especially in the time of global events such as disease
pandemics where there is no way round to communicate in the activities and processes
of teaching and learning.

In @ smarter learning environment both teachers and students must be involved. It is
beyond a blended context. It is an all-virtual context. Unlike the result of a study by
Abbasova and Mammadova (2019, p. 370), it is stated that “all the interviewed teachers
emphasized the huge advantages of modern technologies applied during the teaching
process for both teachers and students.” In the New-Age Digital Transformation, all
teachers and students need to be trained the presentation and practice of teaching and
learning.

So, there is no way round unless teachers acknowledge the global digital educational
platforms and practices effectively as the only essential and educational instrument,
utilize the available online and digital media tools, provide students with regular
updates, participate in the training sessions and panel meetings with other teachers and
technicians, and work together with students in helping them master new learning
opportunities.

educationalchallenges.org.ua 145


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

In addition to teachers, digital tools and soft wares, materials and institutions, for a new-
age digital transformation to be more effective, efficient, autonomous, engaging,
flexible, adaptive, personalized, conversational, reflective, innovative, and self-organizing,
it needs student”s cooperation, and adaptation, too. To support language learning, an
interactive environment is crucial. Students should be reactive and proactive, but not
overactive, when using technology, according to Panagiotidis et al. (2018).

As Abbasova and Mammadova (2019, p. 368) found “all the teachers seem to indicate at
least one drawback. Since the technology became a fundamental temptation of youth,
it might be misused during the classes.” A study by Suharti et al. (2020), along with
several other investigations like Alwehebi (2021), Luan et al. (2020), Mese and Sevilen
(2021), and Susanti (2020), highlights the positive impact of online language learning
platforms on student engagement and participation in the EFL learning process.

These studies demonstrate that utilizing digital tools and resources can enhance the
overall learning experience, fostering greater interaction and involvement among
learners. By leveraging the capabilities of technology, educators can create more
dynamic and effective EFL learning environments that support students’ growth and
development as language users.

What shifts the paradigm of the digital transformation to the New-Age Digital
Transformation is not just the use of technology, tools, and software but the conditions
in which the use of digital and online learning tools and settings is the only way. It has,
therefore, changed the smart education to the smarter education which proposes and
imposes some requirements in the areas of psychology and philosophy, too.

As discussed above, Spector’s (2014) framework for a smart learning environment is built
upon three key foundations: technology, psychology, and epistemology. This framework
also encompasses three categories of characteristics that contribute to the effectiveness
of such an environment:

1. Necessary characteristics: These are the fundamental elements that must be
present for a learning environment to be considered smart.

2. Highly desirable characteristics: While not absolutely essential, these characteristics
significantly enhance the overall quality and effectiveness of the learning experience.

3. Conversational characteristics: These features encourage interaction and dialogue
among learners and facilitators, promoting a more engaging and collaborative
learning environment.

By integrating these foundational and characteristic elements, Spector’s framework
provides a comprehensive approach to designing and implementing smart learning
environments that foster effective and meaningful education.

A smarter learning environment is composed of all the mentioned characteristics with
the addition of two other indicators that are prevailing and entailing. In fact, basically,
the smarter, digital and online environments of new-age learning paradigm, employing
educational technology are a pervasive and mandatory provision. In reality, these two
indications as mandatory requirements and requisites have changed the educational
and managerial paradigms of the digital transformation to the new age of digital
transformations.
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Acquisition/Learning Hypothesis in the Model of Smarter Learning Environment

According to the Acquisition/Learning Hypothesis of Krashen's (1982) Monitor Theory
there are two ways of in-taking and developing a-second-language skills; one of them is
acquisition which is automatic and subconscious; the other is learning which is
subconscious and instructional. Abukhattala (2013) summarizes the hypothesis in a
table. Table 1 demonstrates the distinction between Krashen's acquisition and learning
adopted from Abukhattala (2013).

Table 1

The distinctions between Krashen 's acquisition and learning adopted from
Abukhattala (2013)

Learning Acquisition
Conscious process Subconscious process
Knowing the rules Picking up the learning
Results in accuracy Results in accuracy and fluency
Formal, traditional teaching helps Formal, traditional teaching does not help
Available for correction Available for Automatic correction

As it is indicated in table 1 the underlying key implications are immersion (reception),
attention (process) and production.

The Model of Smarter Learning Environments builds upon Spector’s (2014) framework
for smart environments by incorporating not only the necessary, highly desirable, and
likely features, but also by providing a comprehensive approach to creating a pervasive
online/offline learning environment.

This model is particularly relevant in contexts where an Internet-based and computer-
mediated learning approach is essential, such as learning platforms, schools, and
situations like disease pandemics, and metaverse environments. By addressing the
diverse needs and challenges of contemporary education, the Model of Smarter
Learning Environments offers a robust and adaptable framework for fostering effective
learning and growth.

In other words, the smarter learning environments are fully effective (acceptable
outcome), efficient (cost effective), scalable (beyond a small number of practices),
autonomous (a reactive learning service to learners to help organize their goals,
processes, outcomes, etc.), engaging (active participation, motivation), flexible
(adjustable to changes and resources), and adaptive and personalized, (adjustable to
specific learners’ needs and competencies, their cognitive and non-cognitive learning
and life styles, etc.), as well as conversational (providing [group] dialogues), innovative
(emerging and new technology or innovative use of technology), self-organizing
(rearranging resources and mechanisms through interaction with learners), pervasive
(all-surrounding digital learning environment and extensive availability and use of smart
devices everywhere), and mandatory (indispensable and obligatory use of online and
offline e-learning devices and programs as the only way of instruction and learning).
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The pervasiveness and extensive need to digital learning environment in the promoted
version of smart learning environment of Spector (2014) henceforth named smarter
learning environment provides learners with more significant exposure and immersion
to learning a foreign language.

According to the Acquisition/Learning Hypothesis, when learners are undergoing
poverty of input and are exposed to a foreign language just in the formal and instruction-
based classrooms they need to learn not acquire a language. In other words, they need
to make a conscious effort, to memorize and know rules and vocabulary.

On the other hand, when the learner is exposed to a second language especially at lower
ages, the learner is not trying to memorize and learn the rules but just picks up the
learning (Shatz, 2007; Chomsky, 1980). Therefore, smarter learning environments create
a rich input environment of i+1 for language learners, as suggested by Krashen's (1982)
Input Hypothesis.

This approach promotes effective learning by providing learners with diverse and
challenging materials that slightly exceed their current language proficiency level. By
leveraging technology, educators can foster more meaningful language acquisition and
support learners' growth toward greater fluency and mastery. So, in this way, the smarter
learning environment changes the paradigm of the learning attempts of a foreign
language to the natural-like and subconscious acquisition and picking up of a
foreign/second language.

Moreover, regarding both the strong and weak versions of communicative language
teaching (CLT), this ubiquity feature of smarter learning environments creates an
extensive use of digital learning environments, especially in the online environments for
learners, which increases communication, interaction, engagement and immersion.

In short, CLT is an approach to second/foreign language teaching that aims at
developing communicative competence through interaction and problem-solving
tasks. Howatt (1984) introduced a “strong” and a “weak” version of CLT. The “strong”
version stresses that language is acquired through the using of language in
communication. The weak version stresses emphasize providing opportunities for
learners to use the language for communicative purposes. In other words, strong version
claims that “using the language to learn it.” while the weak version entails “learning to
use the language.”

The use-based approaches of language learning such as weak or strong CLT, implies the
Output Hypothesis and the production of language too. The Comprehensible Output
Hypothesis developed by Merrill Swain (1995) claims that comprehensible output
enhances the learners’ language input due to the mental and cognitive processes
connected with the production of language.

In other words, language acquisition involves production gaps between their knowledge
and output, and bridging them through learning and experimentation. The Noticing
Function leads to the Hypothesis-Testing Function, where learners modify their output,
seek feedback, and refine their language skills, moving closer to their communication
output.

Upon receiving and processing feedback on their language output, learners engage in
the Metalinguistic Function, a critical component of language acquisition. During this
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stage, learners actively reflect on the linguistic knowledge they have gained, integrating
it into their understanding of the target language. The all-present opportunity made in
the smarter learning environment for the extensive and indispensable reception of
input, production of output, and use of a foreign language has changed the paradigm
of the learning to acquisition principles and practice.

It also eradicates the problem of the Output Hypothesis proposed by Krashen, stating
that learners make rare and less input. In a smarter learning environment, where digital
media and online interaction serve as the only modes of communication, students are
compelled to actively produce language output in order to engage with the learning
materials and interact with their peers.

This situation aligns with Krashen's (2003) Need Hypothesis, which posits that language
acquisition is most effective when learners have a genuine need to communicate and
express themselves. In the Smarter Learning Environments which are only digital and/or
online, students need to communicate only through the digital tools. Moreover, in the
context of online learning, the virtual environment can help reduce affective filters,
allowing students to express their true selves more comfortably.

As a result, learners are more likely to actively produce language and engage with the
learning materials, fostering more meaningful and effective language acquisition.
Besides, the online and smarter learning environments make students produce more
simultaneous, less monitoring and more fluent production; in this way, the principles of
the learning paradigm change into the acquisition paradigm.

Regarding the high attention and speed of the processing of language in a collaborative
dialogue, Wells (2000, p. 73) points out that “one of the characteristics of utterances,
whether spoken or written, is that it can be looked at as simultaneously process and
product: as ‘saying’ and as ‘what is said’.”

According to the psychological and philosophical foundations of the smarter learning
environments, the interaction of socio-cultural, cognitive and behavioral thoughts,
theories and practices are realized and enhanced in the widespread and ceaseless virtual
learning media.

For instance, Vygotsky's Sociocultural Theory of Cognitive Development highlights the
role of social and cultural factors in shaping cognitive abilities, such as language
development, attention, memory, and problem-solving skills. According to this theory,
proposed by psychologist Lev Vygotsky (1896-1934), these cognitive abilities are not
innate, but rather are constructed and facilitated through social interactions and cultural
contexts (Langford, 2005).

Similarly, the theory of social constructivism in education states that learners actively,
socially and contextually construct knowledge and create mental representations in
different ways rather than just passively and individualistically take in the transmitted
information.

One way is engaging learners in the social meaning-making tasks to build up new
knowledge upon their pre-existing and personalized information and experiences. Social
constructivism comes from Lev Vygotsky (1974), and is closely connected to cognitive
constructivism with the added influence of societal, social, and peer elements. In other
words, he believes that cognitive functions are the products of social interactions. The
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process of development and learning is through social interaction and that social
learning actually leads to cognitive development.

So, in the model of smarter learning environments, where the prevalent existing e-
learning media is the only channel of teaching have created the utmost interactional
opportunity for teachers and learners, Krashen's learning might be changed into
acquisition in his principle of distinction between acquisition and learning. The New-Age
Digital Transformation has provided the cognitive development of learning to take place
across an utterly interactive environment. Therefore, the paradigm of learning as a rule-
teaching, corrective, formal, and traditional instruction has changed into the use-based
and practical, productive, less formal, and global teaching.

Moreover, observation, modeling, and imitation have founded a social theory of learning.
Bandura’'s (1977) research on social learning theory highlighted the importance of
observational learning, particularly through the imitation of symbolic models presented
in various media forms. These symbolic models, such as those found in movies, videos,
digital media, and podcasts, can serve as powerful learning tools, demonstrating
behaviors and skills that learners can emulate. Students watch and listen to them
attentively and envision the way actors and characters react and feel, and act like them.
He proposed the Social of Theory of Learning.

Bandura's (1977) Social Learning Theory interconnects three fundamental theories of
psychology and philosophy of learning; namely behaviorist, cognitivist and social
constructivist theories of learning. Figure 7 indicates Bandura's Theory of Social Learning
adopted from Kurt (2020).

Figure 7
Bandura’s Theory of Social Learning adopted from Kurt (2020)
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Social Learning Theory of Albert Bandura agrees with the behaviorist theory in the way
that behavior is learned from the environment through the process of observational
learning (McLeod, 2016). However, he argues that observation alone may not be sufficient
enough to learning. He asserts that while most human behavior is learned through
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observation, imitation,and modeling; a learner can observe, imitate, or model something
but might not learn it in the behaviorist sense of learning, that is a permanent change in
behavior.

So, in addition to these three basic tenets of his theory which connects it to the social
theory of learning, he also cites four necessary elements for learning as attention,
retention, reproduction, and motivation. So, learners’ motivation and mental state also
influence the learning. The last factors of his theory connect Bandura's learning theory
to those of cognitive-developmental theories (Kurt, 2020).

However, Spector (2014) regards some emotions and habits as non-cognitive aspects of
thought and behavior. Therefore, in the Model of Smarter Learning Environments, where
there are boundless, extensive, and pervasive opportunities for the digital and internet
mediated interaction with peer learners and teachers worldwide, learners can exercise
the three tenets and four elements of Bandura’s learning theory effectively, functionally,
and competently.

In brief, the Model of Smarter Learning Environments is the updated and upgraded
Spector’s (2014) Preliminary Framework of Smart Learning Environment, required by the
New-Age Digital Transformation, which would be connected to the International
Association for Smart Learning Environments (IASLE) per se (http://iasle.net/).

In other words, the technological advancement has made a transition of digital
transformation to the New-Age Digital Transformation. It has made requirements, in
turn, on the revision of the models, paradigms and frameworks of the smart education.

So, building upon Spector's (2014) Preliminary Framework of Smart Learning
Environment, this study presents a Model of Smarter Learning Environments. In this
model, one of the key theories of language acquisition in the field of TEFL, Krashen'’s
(1982) Acquisition/Learning Hypothesis, was reevaluated within the context of smarter
learning environments. In the next section, the class administration, application, and
implication of the reviewed Acquisition/Learning Hypothesis in the Model of Smarter
Learning Environments will be investigated.

TEFL Resource Management in the Model of Smarter Learning Environments

One of the key components that plays a leading role to the effective learning of students
is class management. Class management is an issue that is influenced by many factors,
such as resource management which is the focus of the present discussion.

Human and nonhuman class resources include students, material/gadget,
syllabus/curriculum, time and space which should be managed by the teachers. They
are all involved to create the most conducive and optimal student learning conditions.
Resource management, in the current study, involves making a strategic plan for
organizing and using the instructional resources. Instructional resources include all the
materials, tools and means that an instructor uses to implement instruction/syllabus and
achieve instructional objectives.

The central feature of an effective teaching is the selection of instructional materials that
fit the learning environment and meet the teaching needs. Five types of instructional
materials can be classified as print (e.g., textbooks and handouts), audio
(e.g., microphone, podcast, and CDs), visual (e.g., charts and photographs), audiovisual
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(e.g., multimedia, videos, and screencasts), electronic interactive instructional materials
(e.g., computers and tablets, Internet and social media).

In the Model of Smarter Learning Environments, where the line between acquisition and
learning has also faded away, the common instructional materials are audio, visual,
audiovisual, and electronic interactive materials. The use of these nonprint instructional
materials in the Model of Smarter Learning Environments and fully online teaching
might bring challenges and opportunities.

There are many active and potential opportunities and challenges, at the same time, in
using online education especially TEFL regarding the collaboration and connectivity
among users, and access to a number of different sources. Regarding the opportunities,
teachers become more effective since they can use a variety of different online teaching
and learning tools, such as videos and podcasts, as part of their instructional plans, and
expand their lesson plans beyond the materials in print to the online and digital
resources.

Moreover, as the Smarter Learning Environments are more scalable, they can manage
to carry out the flexible, personalized, customized, and adaptive syllabus for students
with different learning style, speed, and backgrounds. Furthermore, Teachers become
more efficient because there are plenty of various digital and online instructional
materials which are affordable or provided by the institute or even free for both teachers
and students, and accordingly they are more innovative, available, reasonable, and easier
to share.

Hence teachers will have a good deal of material options in their lesson plans and class
managements. In addition, where there is no geographical lines and limits but more
connectivity, teachers, especially TEFL teachers, can enjoy the worldwide connections,
increased interactions and collaborations with their students and native colleagues. It
also generates a more conversational, reflective, and engaging atmosphere for students
to take advantage of native speakers and peer learning.

Besides, the flexibility of time and location leads to higher rate of students’ attendance
because online classes can be attended from any location. Therefore, by and large, the
Smarter Learning Environments provide the, TEFL teachers with opportunity to manage
their class resources the way in which the learning process and activity change into that
of acquisition.

On the other hand, the Smarter Learning Environments cause teachers to face with
challenges in their class resource management. One of the frequent and common
challenges is about the accuracy, reliability and validity of students’ language proficiency
assessment.

Although fully online and digital education can exploit a variety of soft wares for testing,
it makes the TEFL teachers less assured with the written (especially multiple-choice
tests) and spoken modes of tests partly because of the standardization of online and
digital assessment tools, poor internet connection, or any technical glitch, lack of
facilities and infrastructure in some remote and less urban areas, and poor digital
literacy, and partly because of the ethical issues on the side of the test takers. The validity
of a test is to measure the trait it is designed to measure (Guion, 1980).
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If the students make use of some aids during the test, it impairs the validity and
generalizability of the scores. It will also damage the reliability of test scores. The
reliability of test scores is the extent to which they are consistent across different
administrations (Franzen, 2011). So, implementing valid and reliable assessment,
especially in achievement tests, is one of the challenges of the fully online TEFL
education. In addition to the assessment, poor knowledge of digital media use on the
side of both teachers and students can create considerable challenges in the practice of
teaching.

Another challenge of the Smarter Learning Environments is about students’ attention.
While the online education increases students’ attendance, it decreases their attention.
Lack of in person interaction leads to the lack of physical connection and less emotional
communication which can detach students from classes and class settings. Moreover,
students might be struggling with the digital tools during the class and miss the track
of instruction. Furthermore, if students attend the online classes from a crowded place
or a workplace, the environment will distract them and disrupt their learning.

DISCUSSION

As it has been discussed earlier, the principles of Krashen's Acquisition/Learning
Hypothesis to distinguish learning from acquisition can be correct and applicable in the
age of non-or-less technology. Today, in the age when digital technology is not only a
device but only an environment of learning and teaching, the theory and practice of
Krashen's hypothesis needs to be updated for the new-age smarter learning
environments.

So firstly, a smart learning environment, the model of Spector (2014) has been selected
and discussed to be promoted and updated. Then a theory of language learning and
teaching, the Acquisition/Learning Hypothesis of Krashen (1982) has been discussed and
reviewed for the practice in the new-age digital classes, and class resource
managements. The opportunity for teaching in the fully online learning environment
creates challenges for both teachers and students. Therefore, it requires training, tools,
and resources to be implemented and applied.

CONCLUSIONS

Many practical designers are operating under the constraints of theoretical
backgrounds. The way learning and learning process is theoretically defined has
important implications in the way it can be practiced. Different learning theories provide
instructional designers and practitioners with related instructional strategies and
techniques for the facilitating and enhancing of learning. Moreover, with the
advancement of technology and development of human life style, and biolinguistic and
biological evolution across generations, both primary and contemporary theories need
appraising.

So, one of the primary objectives of the present study was to examine Krashen's (1982)
Acquisition/Learning Hypothesis in the context of fully online education in TEFL. It
resulted in the proposition that in the New-Age Digital Transformation in which fully
online education is a pervasive must, the distinction between acquisition and learning
has been dissolving.
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In addition to the theory, the practice of different fields of education needs to be
appraised and upgraded in the New-Age Digital Transformation especially in particular
episodes such as disease pandemics. Thus, the preliminary framework for Smart
Learning Environments introduced by Spector (2014) was reviewed and promoted to the
Model of Smarter Learning Environments.

Finally, tying a theory to its practice, the opportunities and challenges of the class
resource managements of the new-age digital practice of TEFL in the Smarter Learning
Environments were described and discussed. It is concluded that apart from numerous
advantages of the new-age practice of TEFL in the Smart Learning Environments,
providing required facilities and training for both teachers and students is still a
challenge which should be dealt with by the policy makers and administrators.
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AHOTALIA / ABSTRACT [in Ukrainian]:

BUK/TIAOAHHS AHIMMIUCbKOI MOBU 1K IHO3EMHOI TA PO3YMHILLE
HABYAJbHE CEPEOBMLLE B HOBY ENMOXY LLUGPOBOI TPAHCOOPMALLII

Cy4QcCHi MOBHICTHO OH/IQMHOBI TQ €/TIEKTPOHHI CepenoBumLLQA K EAMHNK Croci6
BUKIQAQHHSA/HABYAHHS BUMArailoTh AESKUX Or/ISAIB TA OLIHOK MapaaurM
LmppoBOi TpPAHCHOPMALLii, BKTKOYAKYM MAPAAMNIMY PO3YMHOI OCBITU. TAKUM
YMHOM, AOCAIAXKEHHS BMBYQ/IO 3MIHY MapaaurmMim po3yMHOI OCBITU HA GifibLL
PO3YMHY OCBITY YV BWUNQAKY BWKAQAQHHS QHIT1IMCbKOI MOBU SIK [HO3EMHOI
(TEFL).

MeToro focrig>KeHHS € OHOBMIEHHS SK TRAQANLIVMIHUX TEOPIN, TAK | MPAKTUKM
BUKIQAAHHS QHI/TIMCbKOI MOBU SK IHO3eMHOI (TEFL) y HOBY ernoxy LmndpoBoi
TPAHCHOoPMALlli, L0 MATUME ePEKTUBHI TEOPETUYHI TA eMIipUYHI HACIAKN
O79 MPAKTUKW BUKAQAQHHS QHIJIIMCbKOI MOBW 9K [Ho3eMHoi (TEFL) y
PO3YMHILLMX HOBYQ/IbHMX CepenoBMLLAX.
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Merogonoria. Lle pocnigkeHHa 6yno po3pobreHo y ABa eranu Ta
BMKOPUCTOBYBA/IO SKICHY MeTOoAOsIorito 3 OfMMCcCoBUM AM3ANHOM. BoOHO
HaMQrasiocs BiAMoBICTH, SK 3MIHA MNapaagurMu  BrAJIMBAE HA Teopii
BWKAQAAHHS QHIT1IMCbKOI MOBUM K iHO3eMHOI (TEFL).

Pe3ynbrartn. [leplmnyi eTan UbOro AOCAIAXKEHHS MosaraBs Yy MpoOCyBAHHI
rornepenHboi OCHOBM 4719 PO3YMHUNX HABYA/IbHUX CEPEAOBMLL, MPOMNOHOBAHY
Criektop, A0 M™Mogdesi PO3YMHILINX HABYA/IbHUX CcepenoBull HA OCHOBI
pe3y/IbTATIB HOBOI eroxu LmdpoBoi TpaHcpopmMauii. Apyrivi eTan rnossgrasy
nepernsaai rinotesm po3yMiHHS/HABYAQHHS, MPOMNOHOBAHY KpallueH, y HOBY
ernoxy UngpoBoi TpaHCcopMaLlii TQ 06roBOPEHHI MOXX/TMBOCTEM | BUK/TUKIB
3QCTOCYBAHHS YrNPAB/IHHA PECYpPCAMU KAACY BUKIAAAAHHS QHIJ1iIMCbKOI
MOBU GK IHO3eMHOI (TEFL)y moaeni po3yMHILLIMX HABYQA/IbHWX CepenOBMLL.

LdocnigpxeHHs Aivilu1o BUCHOBKY, LLJO 060B’I3KOBE 3QCTOCYBAHHS MOBHOIMO
OHQUH-BUKAQAAHHSA Y BWNOQAKY BUMKAQAAHHS AHIMJIIMCbKOI MOBU (K
iHo3eMHOI (TEFL), ske cTasio pe3y/1bTATOM LnGpoBOi TpaHCcpopmaLlii HoBoro
yacy, BuMarae nepernisgay TeaauuUiviHUX Teopinl BUBYEHHS TA BUKIQOAHHS
IHO3eMHOI MOBUW. Lle CTBOPWIO BUKIWKK TA MOXX/IMBOCTI B YMPAB/IAIHHI
pecypcamu Kaacy. HapeLwTi, 9k BupilueHHs rnpobsem 6ys10 3arnpornoHOBAHO
HAOQHHS LUNPPOBIMX 3QCO6IB | TPEHIHTIB.

KNMIOYOBI CINMOBA: rifore3a po3yMIiHHA-HABYAHHS, YPAB/IHHA PECYPCAMU K/ACY,
Mogaesib PO3YMHILLINX HAOBYA/IbHMX CepenoBuLL, LiNMGPOBA TPAHCHOPMALIS HOBOIrO 4acy,
ronepenHs oCHOBA /15 PO3YMHUX HOBYA/IbHUX CepefoBULL.

CITE THIS ARTICLE AS (APA style):

Roozafzai, Z. S. (2024). Teaching English as a Foreign Language and
Smarter Learning Environments in the New Age of Digital
Transformation. Educational Challenges, 29(1), 135-158.
https://doi.org/10.34142/2709-7986.2024.29.1.10

158 educationalchallenges.org.ua


http://educationalchallenges.org.ua/
https://doi.org/10.34142/2709-7986.2024.29.1.10
https://doi.org/10.34142/2709-7986.2024.29.1.10

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

https://doi.org/10.34142/2709-7986.2024.29.1.11

ADDRESSING THE CHALLENGES FACING UNIVERSITY
INSTRUCTORS IN TEST CONSTRUCTION PRACTICES
IN TANZANIA

Received: 08/12/2023 Accepted: 14/02/2024
L]
Asia M. RUBEBA

Ph.D. in Education, Department of Psychology and Curriculum
studies, College of Education, The University of Dodomaq,
Tanzania.

04 E-Mail: rubeba2016@gmail.com
® https://orcid.org/0000-0001-7136-5486

T
i

4{."

;{\

4

ABSTRACT

This study examined how instructors implement tests in their teaching and
learning process and address the challenges facing them during practising
test.

Methodology. Three universities were chosen. The study was informed by
transcendental phenomenological designs. Purposive sampling obtained
responses from 48 key Iinformants. Interviews, observations, and
documentary analysis were used concurrently to gather data. The data were
analysed thematically. Ethical issues were addressed.

Results. The analysis revealed that university instructors face multiple
challenges, including a Ilarge number of students; a Ilack of
manpower/instructors, resources, training on test construction and internal
moderation commitment; and a heavy teaching load.

The study concludes that assessment is crucial for improving the teaching
and learning process and thus determining its quality. Issues that should be
addressed include mandatory workshops and seminars for instructors who
have not undergone teacher education. Universities should ensure that
sufficient human and material resources are available to strengthen
assessment efforts aimed at improving teaching and learning.

KEYWORDS: Test, Test Construction Practices, University Instructors, Teaching and
Learning, Assessment.
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INTRODUCTION

Traditionally, a test is used for improving grades, and it is termed as assessment of
learning. Thisimplies that learning is measured through facts, and the information found
in tests is used to judge student performance and report these findings (Earl & Katz
2006).

However, the paradigm shift (competence-based assessment) emphasises tests as part
of the formative assessment that focuses on student learning difficulties (diagnostic
view) and finding immediate solutions (Popham 2008). This process of assessment is
termed as assessment for learning. It is an assessment that enables instructors to
understand the ability of the student to comprehend the learned materials and whether
or not they can apply it to a real-life situation. Besides, instructors would like to use tests
to check whether students can critically analyse their learning.

Therefore, they use assessment as learning, which focuses on the ability of the student
to link assessment and learning through self-reflection. Assessment is a process of
developing and supporting metacognition of students (Earl & Katz, 2006). Students are
capable of reflecting on prior knowledge and linking it to new knowledge into a
meaningful way.

Test may be conceptualised as an assessment tool that comprises a list of items that
relate to the desired learning outcomes during and by the end of course instruction
(Babyegeya, 1998; Enon, 1998; Gichuhi, 2014; Linn & Gronlund, 2000). Gronlund and
Waugh (2009) explain the two major types of tests, that is, teacher-made tests and
standardized tests.

Teacher made tests are normally prepared by a teacher for diagnosing student
difficulties in learning and as result give feedback to the teacher about the progress of
teaching and learning. Standardised tests, on the other hand, follow strict procedures in
setting questions; in moderating, administering, and marking the tests; and interpreting
and communicating the test results. Popham (2008) defines a standardised test as one
designed to yield norm-referenced or criterion-referenced inferences that are
administered, scored, and interpreted in a standard predetermined manner (p. 282).

The major aims of standardised tests are to measure the intelligence, aptitude, and
achievement of students whose results can be interpreted based on norm-referenced.
Furthermore, Babyegeya (1998) points out that, when selecting the sample items, three
guestions need to be answered:

The first question is “What has been taught?”. This invites the instructor to consider the
instructional objectives. The second question is “What is to be measured?”. This question
requires the instructor to include some items and leave out others. The third question is,
Are items in a test a representative sample? With regard to this question, the test
developer needs to confirm the representation and precision of the objectives.

Therefore, content evidence related validation is determined by using a table of
specification. This is a two way chart which shows the content coverage, domains and
instructional objectives used during test development (Babyegeya, 1998). Looking at the
content evidence-related validity in setting the items in the test, instructors have to
focus on the content covered, the domains to be measured, and the aims of the
curricula.
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Despite the fact that assessment is a complex activity that requires instructors to assess
multiple skills, instructors are employed based on their academic qualifications, and
promotional ranks with higher grade-point averages (GPAS) in their first degrees as a key
requirement (Tanzania Commission for Universities, 2019; UDSM job advertisement for
teaching Assistants and part time tutors, October, 2020).

With regard to this criterion, a majority of instructors, especially those who did not
undergo teaching courses and teaching programmes, find themselves ineffective when
it comes to demonstrating assessment skills that could enable them to effectively
construct and administer tests in their classroom and in teaching and learning activities
(Sanga, 2016).

Notably, taking into consideration the number of students in the classroom, the
teaching workload, the insufficient number of instructors, and instructors’ abilities,
interests, perceptions, teaching experiences, expectations, and varying orientations and
backgrounds (Sanga, 2016); various studies associate assessment competence literacy to
the lack of training on teaching and assessment (Popham, 2009); and/or in-service
assessment training (Komba & William, 2017).

Some university instructors lack competence in test item construction, as some of them
were employed based on their academic performance alone and not based on their
attending pedagogical training, which should accompany their academic credentials.
This is because they are not professional teachers.

Rather, they are subject experts but not professional teachers who generally should
possess knowledge on test construction and administration. In that way, they find that
they are incompetent in teaching and in assessing teaching and learning activities.
Again, during the course of action, they find that insufficient training is offered in their
respective universities.

Thus, instructors need to be exposed and oriented to teaching and assessment skills in
order for them to integrate teaching activities, learning activities, and expected learning
outcomes (objectives) during teaching and learning processes (Sanga, 2016). Studies
indicate that sending teachers for professional development such as seminars and
workshops as well as attending conferences in teaching and assessment help to
improve their assessment beliefs and competencies, as well as their use of desirable
classroom assessment practices (Sanga, 2016; Koloi-Keaikitse, 2017).

Most of studies have been conducted in primary and secondary schools, which had left
a gap in the literature, since few studies have focused on universities, which have a
different socio-cultural context. Thus, addressing the challenges facing instructors in test
construction practices is of paramount importance towards improving teaching and
learning processes in universities. To achieve the current study, the specific objectives
were the following:

I. Examine the challenges experienced by university instructors in test construction
practices in Tanzanian universities.

[I. Find out the strategies that would address the challenges experienced by
universities instructors in Tanzania.
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METHODOLOGY

The study employed a transcendental phenomenological research design. This design
was propounded by Edmund Husserl in 1931. Husserl believed that humans’ lived
experiences could be taken into consideration during the research methodological
process. Transcendental phenomenological design focuses on consciousness from the
first-person point of view; those that experience the phenomenon first-hand offer the
truest meaning of it (Moustakas, 1994).

The use of this design helped the researcher to stand firm by suspending subjectivity
during tools development, data collection, analysis, and reporting of the findings. The
study believed that instructors play multiple roles in test construction, from designing
to releasing the results, for example, coursework and university examination results.

Therefore, interviewing the instructors with lived experiences on test construction
practices would bring sufficient data that might be useful in improving examination
construction in Tanzanian universities. The sample size was 30 university instructors and
12 heads of department from three universities.

Purposive and convenience sampling techniques were used to obtain representations.
Interviews, observations, and documentary analysis were used to gather data. Data were
analysed thematically, and patterns and similarities were used during coding and
interpretation. Trustworthiness was assured through credibility, dependability,
confirmability, and transferability. Ethical issues were addressed by following the
necessary procedures of adhering to ethical conduct.

RESULTS
The study findings are presented in the following subsections:

(i) Challenges Experienced by University Instructors during Test Construction
Practices.

a. Large Number of Students

During interviews, most of the university instructors mentioned a large class size as a
major challenge affecting their test construction practices. Most of the interviewed
instructors believed the current test construction activities were mostly influenced by
the number of students in one programme/course.

More particularised explanations were revealed in the tendency of the university
instructors to use short answer test item types and few questions to evaluate students’
learning achievement. This means that most instructors were avoiding using types of
test items that would require too much time to mark since they had a large number of
students in one course or programme. Emphasising this notion, one of the instructors of
educational courses remarked:

In one programme, | am teaching more than 800 students and another programme
with more than 600 students. With this number of students, it is not easy for me to
measure their understanding in different learning outcomes. It is also not easy to give
them many essay questions. Rather, you give only one which makes it easy for you to
mark. (Interview with Senior Lecturer 2)
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During the interview with one of the heads of department and a senior lecturer, she
showed her concern with regard to the effect of class size on instructor test construction
practices:

| have more than 3,500 students from the first years to the third years but with only 50
instructors. This student-instructor ratio has negative implications when it comes to
students’ assessment and teaching. For example, due to a big load of teaching and
marking, instructors don't have enough time to prepare marking schemes and do peer
review or even use the Table of specifications during test construction. This has been
affecting the validity and reliability of the tests constructed. (Interview with Head of
Department 3)

The finding above suggests that instructors had insufficient time to follow the
recommended test construction principles during test construction. This situation also
forced professors to include unreliable test items. On this particular aspect, one professor
(head of department) had this to say:

The number of students is a problem in this department. It has really affected even the
assessment practices, and many students complain that some of the test items come
only from one area of the content taught and much of the content is not covered. The
nature of test items is also not friendly as instructors prefer short answer types of
guestions to longer ones. (Interview with Head of Department 2)

Following the findings above, it is clear that instructors were not using the table of
specifications as part of their test construction practice. This finding was also supported
by document review findings from the selected universities: out of 50 test items
reviewed by the researcher in all the selected universities, only 18 (36%) of them covered
all the content students were taught, whereas 32 (64%) covered only a small part of the
content taught. This means that most instructors tended to avoid the types of test items
that demanded too much time in marking due to their having a large number of
students in one course/programme.

b. Inadequate Teaching and Learning Resources

Interviews also revealed that inadequate resources such as printers, photocopy
machines, manpower, and other important facilities were revealed to affect university
instructors’ ability to construct quality test items. The findings revealed that none of the
three universities had facilities to support their instructors. During interviews, one
experienced instructor had this to say:

| have been in this university for 20 years now. Some years ago, we had one photocopy
machine for this department. This photocopy machine was used by instructors during
tests/examinations. Slowly as the number of students increased, the service was
removed. Therefore, instructors have now to look for other alternatives during test
construction. Imagine you have more than 650 students; which means, you have to
make 650 question papers. These are only for one test in one course. This is too much to
me. (Interview with Senior Lecturer2)

Sharing the same concern, another professor demonstrated the inadequacy of
resources:
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The nature of the test items we construct is also affected by the facilities available here.
For example, in this department, only the head of department has access to the printer,
computer, and photocopy machine but for administrative duties. Others don't have such
privileges. So, before | think of how | will test my students, | have first to think of how
much cost will | incur in the process, and this will imply the type of test items to be set.
In fact, we compromise good tests due to our inability to meet the costs involved and
the university's failure to offer the teaching and learning resources as is required. This is
a normal practice here. (Interview with Lecturer 3)

This implies that instructors were sometimes forced to spend their own money to print
and photocopy tests. One experienced instructor had this to say about the challenges
they were facing during the test construction process:

Sometimes, it is very challenging when you are in the middle of your lesson, then you are
required to prepare the test, print it yourself, make copies, and find venue for
administering the test, request assistance from other colleagues for invigilation. Oh! It is
a very tiresome activity that's why, sometimes; | prefer short answers or projects which
may not take much of my time to administer in classroom tests. In fact, continuous
assessments are very difficult to handle. (Interview with Senior Lecturer 1)

This shows that lack of facilities was negatively affecting the whole academic process as
instructors were now forced to use test items that did not need much money and also
resources, that is, large venues and invigilators.

c. Lack of Training on Test Item Preparations

Interview findings unveiled that, with the exception of education, academic fields had
very few training courses on test construction for their instructors. Subsequently, most
instructors complained that they had never been trained to prepare and construct
test/exams items using guidelines, such as a table of specifications, types of test items,
use of Bloom'’s taxonomy, and how to ensure they used valid and reliable assessment
tools. Regarding this, one novice instructor had this to say:

The only knowledge | have regarding test construction is about types of test items. But,
actually, | do not know much about what procedures | should follow. Earlier you
mentioned the table of specifications, but | could not say whether | was using it or not
until you helped me to have a clue Actually, | have been using it but | was not aware of
it. | think today | have learned about it from you. (Interview with Assistant lecturer 1)

Just to confirm this assertion, one of the lecturers had the following to say:

We do rarely have test/exam item construction orientation or seminars for instructors
here in this university. We could expect to have one or two each academic year because
these instructors are only subject experts, not teachers by profession. So, they only use
their experience to construct test items. That is why you find they know nothing about
test construction procedures or standards of good test items. (Interview with Lecturer 2)

Another instructor had this to say: “Many university instructors are not teachers by
profession, and the few professional teachers lack on the job training on test
construction” (Interview with Lecturer 3).

Lack of sufficient knowledge about principles and procedures of test construction was
also discovered during the interviews and it was clearly observed in the following three
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cases. These cases represent a majority of the instructors. When asked by the researcher
to explain the principles of test construction they knew and followed, they gave the
following responses:

Case 1: As | know, principles are subjective, since every person has different ways to
construct a test depending on the needs of students. On my side, | would wish my
students to avoid reading notes and paraphrasing what they have read, that is
conceptualisation. (Interview with Assistant Lecturer 1)

Case 2: | follow the following procedures during test construction, i.e. (1) identify
learning outcomes, (2) focus on course description, and (3) do topic outlines that |
covered in the class. (Interview with Assistant Lecturer 3)

Case 3: | follow the following test construction principles, i.e., (1) consider topics coverage,
(2) weight distribution, (3) phrases to be used in constructing the questions, (3) time
allocation, (4) marks distribution against time to be used to respond to the question, and
(5) construct a test that measures all levels. (Interview with Senior Lecturer 5)

The three cases show a clear lack of adequate knowledge on principles guiding test
construction among interviewed university instructors. This suggests that most of the
university instructors did not have sufficient training on test construction practices.
Likewise, another instructor, when asked to say how he ensured that his test was valid
and reliable, said:

| have learned the principles of assessment/testing from different countries and different
universities. (2) In order to construct a test which is valid and reliable, | use simple
language, (3) | construct tests that measure all levels of domains, (4) | construct the test
based on the coverage of the topics and not out of what was taught, and (5) | give
different questions that measure different levels of students’ understanding. (Interview
with Lecturer ©6)

The assertion above shows that instructors did not have sufficient knowledge about how
to ensure that their tests were valid and reliable. Many factors that affect test reliability
and validity were not being taken into consideration by most of the interviewed
university instructors. This indicates the need for professional training among university
instructors. To support this, one senior lecturer with an education background noted:

The mistake we make is that we think everyone with high GPA is competent to teach at
university. With this fallacy, universities are busy recruiting instructors with high GPA,
but they forget that a GPA is not a factor for teaching or assessing students in other
countries. In those countries, before an individual is employed as an instructor, apart
from having high qualifications, one has to undergo professional training first, which in
fact is oriented towards teaching activities. Here, in our country, universities never take
that into consideration. After one has been employed, he or she can start teaching and
assess students’ learning. (Interview with Senior Lecturer 6)

The finding above illustrates the need to provide professional training to all university
instructors upon their hiring. They have to be oriented to teaching and how to assess
their students. This suggests that most university instructors did not have sufficient
training on test construction practices.

d. Lack of Internal Moderation Commitment
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During interviews, it was revealed by most of the heads of department (lecturers) that
most of the instructors were not attending internal moderation meetings. Because of
this, most of the problems observed by external moderators remained without being
solved, since only a few instructors were attending the meetings. On this matter, one
head of department (lecturer) shows his concern by saying:

Another challenge we are facing on recommended test construction is a lack of internal
moderation commitment shown by most of the instructors. Internal moderation
meeting is a platform where we discuss and learn from external moderators’ comments.
Failure to attend these meetings makes instructors continue making similar mistakes
every year. We are not learning from external moderators' reports at all. (Interview with
Head of Department ©6)

The quotation above shows clearly that instructors did not benefit from the external
moderators’ comments because they were not attending internal moderation meetings.
These meetings are a platform where external examiners comments would be discussed
and shared among instructors.

(ii) Ways of Addressing Challenges Experienced by University Instructors on Test
Construction Practices

Measures of overcoming challenges facing instructors when it comes to test/
examination construction practices are explained herewith.

a. Increase the Number of Instructors

This suggestion was given by the majority of the instructors. It was observed that there
has been an increase in the number of students in recent years, but that it is not
proportional to the number of instructors available in the respective universities. In this
particular regard, during interviews, one instructor noted:

With the big number of students we have now, how do you expect that | should
construct the test/exam that observes all procedures? What | can do is to set an exam
that is easy to mark. To address this problem, | urge the government to employ more
instructors; otherwise, assessment of students’ learning outcomes will not make any
difference. (Interview with Professor 8)

These views from the respondent underscores the need for the government to employ
more instructors to address the challenge of the insufficient number of instructors
working at universities which, as a result, has been compromising the standards of
education in universities when it comes to test/exam construction.

b. Increase Budget Allocated to MoEST

It was noted that some instructors were using part of their salaries to photocopy test
items and sometimes buy materials that otherwise should have been purchased by the
university. Regarding this issue, one of the instructors had this to say:

| sometimes feel bad and sorry for the instructors with large class sizes. This is due to the
fact that they use their own money to print tests and sometimes photocopy the tests
out of the university premises. This is unethical, because the tests may leak since we
cannot ensure their security. Given this situation, | am of the opinion that the university
should give priority to assessment conduct because it is one of the core priorities of the
university. There is no way one can separate teaching from assessment. Therefore, the
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budget should be increased to address inconveniences like what | have mentioned.
(Interview with Senior Lecturer 7)

Another instructor with a large class size offered another suggestion to address the
problem:

The university can add funds that could be used to buy supplies and other materials for
tests that are not paper and pencil; e.g., projects. Therefore, my suggestion is that the
university should think about allocating more funds for buying stationeries. In doing so,
some of my worries would be partly resolved. (Interview with Lecturer 7)

Based on these views, one notes that there has been a shortage of funds allocated to the
universities for academic matters. However, as a way of responding to what the
instructors had said, the head of department from one university, during the follow-up
guestions, gave a clear explanation about the need to increase the budget for teaching
and learning activities:

Very small consideration has been put on teaching compared to other roles, such as
research, consultancy, and publications. This is due to the fact that more research and
consultancies are needed to make the university go on functioning smoothly. (Interview
with the Head of Department 4)

The head of the department’s statement demonstrates that teaching and assessment
were being compromised for the sake of research, consultancies, and publications.
However, this should not be allowed to continue. Instead, there should be enough funds
allocated to support and promote teaching and learning activities. Otherwise, teaching
effectiveness will not materialise, and instructors will continue to experience hardships
in their teaching, including test construction. Therefore, government intervention in
terms of increasing budget allocations for academic matters in universities is an urgent
matter.

c. Giving Incentives to Instructors with Big Teaching Loads

It was suggested by the respondents that motivating instructors with big teaching loads
by giving them some monetary incentives was important. On this particular issue, it was
noted that some universities were giving incentives to their instructors with big
workloads although others were not doing so. Therefore, all universities should have a
clear and consistent policy on how to incentivise workers, particularly instructors, to
motivate them. One instructor elaborated on this issue:

| have been teaching in this university for almost five years now, but | have never received
any coin as an incentive for having a big workload. Where | was teaching before, we used
to have this kind of incentive. It was categorised based on the number of classes one had
and the size of the class. At the end of the semester, you would receive an allowance that
could add to your pocket! Again, during marking, we were given an honorarium.
Therefore, there is a need for universities to consider this. (Interview with Lecturer 8)

d. Capacity-Building Training

It was observed during the interviews that there was a need to build capacity on
teaching and assessment. This was suggested by most of the interviewed instructors. It
was also reflected in the completed questionnaires. On this, during the interviews, one
instructor had this to say:
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Capacity-building training should be mandatory for all instructors who do not have
educational background. There is a big difference in assessment of teaching and
learning outcomes between the instructor who has educational background and the
one who does not have one. However, | am not saying that instructors with educational
background always construct tests/exams that are perfect! No! They do have their own
problems at times, but theirs can be easily solved through a few corrections and
directions given here and there. (Interview with Senior Lecturer 9)

Looking at what has been explained by interviewees, the universities need to see how
they can best offer this kind of training to the instructors. These findings show the gap
from one university to another and among individual instructors. However, the methods
of training may be different from one university to another depending on the resources
and experts available in the university.

e. Improved Infrastructure

There was a concern on improving infrastructure, specifically, the size of the class in
relation to the number of students, availability of standby generators in case a shortage
of power, classrooms (auditoriums and lecture halls) to be installed with projectors and
other teaching and learning facilities. With regard to this, one head of department
commented:

Although there have been university efforts made in building lecture rooms which can
accommodate about five hundred students, the university needs to put aside some
amount of money that could be used to build other lecture rooms which can
accommodate more than one thousand students. If this is done, it will assist much in
reducing the overcrowding of students in some venues during the administration of
examinations and tests. (Interview with the Head of Department 8)

The findings expressed in the quotes above show that there is limited teaching
infrastructure in the universities. Therefore, the universities should address these
problems and also increase the teaching morale of their instructors. It should be noted
that assessment is part and parcel of the teaching and learning processes since it acts
as a central role to the teaching process. Therefore, there is no learning if there is no
assessment. Universities should get more funds that could be budgeted for improving
the infrastructure. This will make the university a better place for knowledge
dissemination and acquisition, as it is the centre of excellence.

f. Change Instructors’ Attitude toward Test/Exams Items Construction

There was a suggestion given by some heads of department and a few instructors on
changing the mindsets of the instructors on test/exam item constructions. This was
observed following the fact that there were some comments from external moderators
and examiners on constructing the tests which cover a broad spectrum of items,
including objective to essay/extended-item types.

However, it was observed that some instructors were not ready to change and
accordingly work on the suggestions given by the examiners. When they were asked by
the heads of department and sometimes the moderators, they would say that multiple-
choice items and their related objective items were too easy for university students.
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Therefore, they stuck to extended items, and when their final results were cross-
examined, big discrepancies among the students’ results were observed. Regarding this,
one of the heads of department made this suggestion:

| think instructors need to change their attitudes towards test/exam item constructions.
This is because all students need to be given an equal chance to demonstrate their levels
of understanding. However, constructing the tests that lie in one category denies
students the opportunity to show their abilities. (Interview with Head of Department 10)

The findings expressed in the above quotation indicate that there is a serious problem
in test/examination setting. This was observed by the researcher when reviewing
test/exam papers in some courses. One instructor said the following to reinforce this
finding:

| don't see any reason as to why | should set objective questions, such as multiple choice
and matching items in my course. The nature of my course does not encourage those
types of questions. Rather, it needs solid and very hard questions to get to know the
student who is serious with studies or who came here to joke. (Interview with Lecturer
4)

Therefore, instructors need to be aware of the varieties of test items. This awareness
could be acquired through a hands-on workshop. Instructors should give students the
benefit of the doubt and include questions with mixed items, from objective to
subjective kinds of test items as students have different learning abilities and needs.
Therefore, constructing examinations that cut across a variety of items indicates fairness
among the students and allows them to show their potentialities. In such a situation,
there is a great chance of students to meet their needs and feel more secure.

g. Provision of Policy Guideline

Instructors suggested that, since the Tanzania Commission for Universities (TCU) has the
mandate to monitor and evaluate the implementation of teaching across the
universities across the country, it should therefore prepare and give policy guidelines to
the universities that require instructors without teaching profession to attend a teaching
course. This suggestion was made due to the fact that some instructors were observed
to have limited teaching and assessment skills.

During my classroom observation, | noted some differences among instructors: some
instructors were good at teaching, but a review of their tests and examinations by
internal and external moderators showed that a lot was left to be desired. On this need
for a policy guideline, one instructor with teaching profession background had this to
say:

You know that there is neither mandatory training nor policy guideline that can force
instructors to attend the teaching course prior to being hired. Given this situation, every
individual is teaching according to his/her experience. This teaching behaviour may
sometimes accelerate teaching ineffectiveness. However, if TCU could make deliberate
efforts to prepare the policy guideling, | think there would be an improvement in terms
of teaching and assessment. (Interview with Senior Lecturer 1)

In addition to that, one instructor without teaching profession showed how important it
was for TCU to prepare a policy guideline:
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We need the policy to make sure that every individual who teaches in the university has
teaching and assessment skills. Such policy should be prepared by the TCU in order to
create harmonisation of knowledge among university instructors. Otherwise, if each
university is left on its own, as is the case now, despite the fact we are offering the same
knowledge to our students, we may create knowledge discrepancies among them.
(Interview with Lecturer 3)

Based on the findings of this paper, it is clear that each university has its own way of
providing professional development to its instructors. However, the modes of training
on teaching and assessment have to be cross-examined by TCU, which may then come
up with a policy document that can show necessity for instructors to undergo training
prior to and after hiring.

DISCUSSION

This discussion section explains both the challenges and strategies of test construction
practices by referring to other previous scholars.

Enrolment rates in relation to teaching and learning resources. The findings obtained
from the current study on enrolment rates are in agreement with previous studies (Yeni
et al, 2016; Adu & Orivel, 2006; Effah, 2005; Teferra & Altbach, 2004; Chevaillier, 2000).
These studies observed that the situation in most African countries is particularly grave.
Effah (2005) gave the example of Ghana, where a university built for 3,000 students was
at the time of the study coping with about 24,000 students without corresponding
expansion in academic and physical facilities, thus overstretching the existing facilities
to their maximum elastic limits.

Giving another example, Obanya (2004) cites the University of Yaoundé, Cameroun,
which in 1993-94 had over 40,000 students on a campus originally intended for 5,000
students. Furthermore, Galabawa and Narman (2004) commented that a shortage of
classroom buildings and laboratory rooms for practical activities creates overcrowding
and diminishes the quality and quantity of teaching and learning process with serious
implications for attainment of goals.

Staff development programmes. This finding corroborates other studies, such as
Oruonye, Ojeh, and Ahmed (2018), Rubeba and William, (2017), and Ozurumba and
Amasuomo (2015), which found that most state-owned universities were not adequately
following staff development programmes.

An academic staff could not live up to their expectations because of the inability of the
government and university administration to supply them with in-service training and
current practices in their fields. Writing on the importance of professional development
for university academic staff, Okeke (2000) states clearly that the opportunity for staff
development through conferences is imperative and has become noticeable with the
challenging development in the society with the rapid rate of technological changes.

The training received by workers a few years ago is likely inadequate to meet the
challenges of today’s school system. Hence, according to scientist, the academic staff
ought to regularly attend conferences and seminars to update their knowledge and
expand their capacity to develop skills and knowledge needed to meet new challenges.
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Above all, non-attendance at conferences often resulted in a high rate of staff attrition,
mediocrity, and stagnation of staff growth and development.

Moderation activities. Writing on the importance of moderation, Handa (2018) and
Nutal (2007) view moderation as a process of ensuring that grades awarded are fair and
reliable and that the marking criteria are consistent. In the same line of argument, Bloom
says that moderation ensures that instructors are in a consistent, accurate and well-
designed manner.

This suggests that moderation of assessment is the process of ensuring quality
standards. Similarly, Bloxham et al. (2016) emphasise that moderation is a first-class
warranty system that plays an important position in the coaching, learning, and
assessment cycle in higher education. Instructors should make sure all tests are
effectively moderated in order to maintain fairness and provide justice to students with
varying needs.

Changing the mindset towards test construction items. According to Egger and
Merkt (2016), mindsets are beliefs about oneself and people who believe themselves to
act in a different way though they are in the same environment. Therefore, instructors
have to change their attitudes and embrace new reforms and ideas to make their
teaching and testing more effective.

CONCLUSION

Based on these findings, the study concludes that university instructors were facing
several challenges, including a large number of students, lack of manpower/instructors,
lack of resources, lack of training on test construction, lack of internal moderation
commitment, and a large teaching load.

In order to address these challenges, this study therefore proposes that mandatory
workshops and seminars be conducted for instructors who did not go through teacher
education. This study was conducted in only three public universities, thus, more
detailed studies to include private universities as well are recommended. Likewise, an
intervention study may be conducted to improve test construction practices among
university instructors in Tanzania.
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AHOTALIA / ABSTRACT [in Ukrainian]:

BUPIWWEHHYA NPOBJIEM BUKJTAQAYAMMU YHIBEPCUTETIB Y NPAKTULI
PO3POEKM TECTIB Y TAH3AHII

MeTta Lboro gocrnigXXeHHsS Mosigrasaa B TOMYy, LLO6 BUBYUTU, K BUKIQ4AYI
BMPOBAMKYIOTb TECTU Yy MNPOLEeC BUKAQAOQAHHS, | BUPILLNTK ripobraemu, GKi
MOCTQIOTb Nepen HMMM Mig 4Yac TeCTYBAHHS HQ MNPAKTMLIIL

MeTtogonoria. byno 300i9HO TPy yHiBepcuTeTu. [JocnigxeHHs 6a3yBasiocs
HQ TPAQHCLEHAEHTHOMY PEHOMEHOTOMYHOMY AN3AMHI — XXUTTEBOMY A0OCBIdi
OMUTYBAHMX, BOHO 30CepPeaXeHO HA CBIAOMOCTI Mor/s4iB OnMTYBAHOIO.
LlinecnpsamoBaHa BMbipKa 6y/1a BUKOPUCTAHA A/19 OTPUMAHHS rNor/1a4iB 48
npoBiAHWX BMKAAAAYIB. [1519 360py AQHMX OAHOYACHO BMKOPUCTOBYBQ/INCS
IHTEPB’0, CrNOCTEPEXXEHHSA TA QHA/I3 AOKYMEHTIB. [aHi mpoaHQ/1i30BAHO
TEMATUYHO. By PO3rAIGHYTI €TUYHI MUMTAHHS.

Pe3ynbrartn. AHA/I3 BUSBUB, LLO BUKIAAQAYI YHIBEPCUTETIB IITKHY/INCS 3
KinnbKOMA rpobsieMamMi, 30KPEMA. BETMKOK KIIbKICTIO CTYAEeHTIB, 6paKOM
PO60YOI CUMN/BUKIAAAYIB, 6PAKOM PECYpPCiB, BiACYTHICTIO MiAroTOBKU LLIOLO
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mo6yaoBm TECTIB, BIACYTHICTIO BHYTPILLIHIX MOMIPHMX 3060B’930Hb TA BE/TUKNM
HABYQA/IbHUM HAOBAHTAXKEHHSIM.

Locnig>xeHHsa Aivilui0 BUCHOBKY, LLIO OLIIHIOBAHHS MQE XXWUTTEBO BAXK/IMBE
3HA4YeHHS A718 MNOKPALIEHHS MpoLecy BUKAAAAHHS TAQ HABYAHHS, TOMY,
BWU3HQYQAOYM NOro AKICTb, C/1iA BUPILLINTN HU3KY MUTAHb, TOKUX 9K 060B’'93K0BI
ceMiHapW 1A TREHIHIMM A/1I9 BUKAQAAQYIB, GKi HE MQIOTh NegaroriyHoi ocBiTu.
YHiBepCcUTETN MAIOTh 3a6e3re4YnTit JOCTATHLO COLIQ/IbHMX | MATEPIAIbHMX
pecypciB A719 MOCUIEHHS OLIHFOBAHHS 3 METOK MOKPALLEHHS BUK/IQAAHHS TA
HABYQHHS.

KJTIOYOBI CJTOBA: TecCT, rNpaKTUKKW CTBOPEHHS TeCTiB, BWUK/IQQAQYI YHIBEPCUTETIB,
BUKIQOAHHS TQ HABYAHHS, OLiHIOBAHHS.
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ABSTRACT

The article is devoted to the issue of national patriotism education in the
conditions of war as a new form of social work and education for children and
adults in communities. This new form is in demand in practice, with donors,
but there is no theoretical justification and methodological support for it. The
purpose of the article is to define a more structured, scientifically based
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concept of integration of internally displaced persons in social work in various
state and non-state institutions, communities, definition of its logic, formes,
types, requirements and recommendations to implementation.

The research methods are theoretical analysis of sources, generalization of
experience, induction, deduction, synthesis, observation, comparison and
analysis of situations. Research methodology make up the approaches of
different levels as well: philosophical, general scientific, specific scientific
approaches, scientific approaches within individual sciences.

The scientific novelty of the article is defining the integration measures as a
new form of national-patriotic education for adults and children in the
conditions of war, the method of their implementation in communities, their
features as a form of educational organization and a social form work at the
same time. The practical significance lies in determining the stages and
recommendations for the methodology of carrying out integration activities.

The results of the research are justification of the purpose, principles, content,
methods and forms of integration activities, requirements for carrying them
out. The prospects for further research are the generalization of experience
conducting such events in Ukraine, and identifying their impact on
integration of internally displaced persons in new communities.

The conclusion is that the integration of people with various signs of
vulnerability in Ukraine in conditions of mass resettlement and large-scale
aggression is absolutely necessary.

KEYWORDS: /Integration Measures, Social Cohesion, National Unity, Ukraine Centrism,
Human Centrism.

INTRODUCTION

The cohesion and unity of Ukraine throughout the period of independence were
debatable issues and were used by various political parties to achieve their own political
and economic interests. Thus, for quite a long period, these concepts did not so much
unite as divide Ukrainians, and they passed from the category of objective factors to
subjective ones. The concepts although manipulated by politicians, were necessary
conditions for the improvement of the socio-economic situation of citizens. The extent
of cohesion and unity has been directly impacted by large-scale Russian aggression.

Cohesion and unity are integral to the country's national interests, efforts to preserve the
nation, and ensuring the life, rights and freedoms of every Ukrainian. Without real
cohesion, there is no community serving as the basis of the administrative structure of
the Ukrainian state, the main link of civil society. When there is no cohesion, then there
is space and opportunity for propaganda, psychological operations (PSYOP), the
incitement of conflicts, enmity, quarrels, discord, and other factors that divide the
country and communities, all of which serve the enemy, and reduce the country's
defense capability.

Given that we are all individuals with different life experiences, education, material levels,
traumatic experiences, etcetera, in the conditions of war, having a commmon goal (idea)
that unites citizens is important. One of the directions of such an association is the
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integration of citizens by conducting social, informative and legal work in the
community instead of political manipulation. It acquires special relevance in war
conditions and is necessary for strengthening the unity of people and mutual assistance,
pooling community resources, reducing social tension in communities and society,
overcoming stress, joint satisfaction of people's basic needs, and resolution of their
urgent problems.

Today, studies record a decrease in the material standard of living of people, the quality
of their life, in the majority of the population there is a violation of the usual life, mental
health disorder due to stress, wars, displacement, hostilities, loss of housing, work, family
members, etcetera. We observe social maladjustment of people in new living conditions,
significant psychological problems, psychological injuries, adaptation disorders, etc.
These problems can largely be solved in the community through the provision of
assistance to those most in need.

Connecting, first of all, the most vulnerable categories of people at the community level,
it is important to provide targeted social assistance, both materials, in-kind, and
psychological, socio-pedagogical. It is necessary to restore hope to them, to give them
the opportunity to return to work for the benefit of the country, the community and for
self-sufficiency.

Therefore, work needs to be undertaken within communities to address the issue
integration of people made vulnerable as a result of the war, in particular internally
displaced persons (IDPs), seeking to unite people around the concept of a national idea.
For this, specialists are needed who know how to work with IDPs who have been
displaced as a result of hostilities or occupation of the territories of their permanent
residence. As at the time of writing, there are approximately 5 million IDPs in Ukraine (7).
Most of them have lost property, relatives and loved ones. They left in order to remain
Ukrainians, although they could have either stayed in the occupied territories or gone to
the EU and lost their identity.

That is, they chose life in Ukraine, that is why they need help in integrating in a new
environment. Over time, they will begin to adapt to new conditions. Therefore, the
process of integration is an important next step in the lives of these individuals as they
endeavour to become full-fledged new members of the community, working for its
benefit anddevelopment. Thus, we consider the idea of integration as a national idea -
an independent, united, Ukraine in a specific community.

The opportunity to do this exists precisely because of the provision of various social
services (legal, economic, psychological, socio-pedagogical, etcetera) in the community
by state institutions, public organizations (POs), charitable funds (ChFs), and local self-
government bodies. Therefore, there is a need for a more in-depth study of the essence
of integration processes in social work for IDPs and other categories of Ukrainian citizens
who have suffered from the consequences of the war. We understand social work as
social conditions for the realization of human rights, as guarantees of the state in the
community through social services for the realization of these rights and solving people's
problems (8), in particular, in conditions of martial law, which are in difficult life
circumstances.

Today, there is a draft Strategy for the Adaptation and Integration of IDPs in Ukraine,
which provides for 5 goals:
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1. State response to the challenges of internal displacement.

2. Safe evacuation of citizens from dangerous areas and meeting their humanitarian
needs.

3. Adaptation of IDPs at their new place of residence.
4. Integration and development of IDPs in host territorial commmunities.
5. Support for safe return to the abandoned place of residence and reintegration (10).

However, the technology and methods of their implementation are absent, as in
previous strategies (12,13). The authors try to determine the integration of IDPs and other
categories of people affected by the war as an actual problem of social work in modern
conditions (9, 2, 3, 5), including a review of donor projects in Ukraine, charity and public
organizations, as the need of therapists to solve the problems of people who definitely
need it (11).

These are the projects of UNHCR, USAID, UNICEF, local public organizations, etc. Today,
many organizations in Ukraine seek to address this problem in their own way, both at
the level of communities, regions, and the country. Integration measures are understood
as holidays, group information and counselling of people in combination with an
individual approach, provision of humanitarian aid to motivate people's participation,
etc. (6) That is, there is no clear understanding and interpretation of integration
measures in social work, as well as a standard for their implementation in Ukraine. There
are also no methodological principles for their implementation.

At the same time, the forms of their provision can also differ and can be implemented in
the traditional form, both through a network of state or communal institutions, and by
introducing new forms, for example, the work of mobile teams, volunteering, etc. Each
organization prescribes its own standard operating procedures for the provision of such
services, based on its budget and capabilities, availability of personnel, etc.

But they do not have a single understanding of the essence and principles of integration
of IDPs through social work and social services. International social standards for
providing assistance to the civilian population are used, which do not correlate to
Ukrainian legislation, which creates diversity in the understanding of the concepts of
case management, integration measures, and people with reduced mobility, etc. (1).

There are also many categories of people that these organizations care for, depending
on the resources and budget: IDPs, elderly people, disabled people, other people who
show signs of vulnerability, for example, families of the dead, military personnel,
representatives of national and religious minorities, refugees from other countries,
stateless persons, HIV-infected, chronically ill, veterans and their families, discharged
servicemen and their family members, wounded civilians, traumatized children, children
of war, widows, orphans, etc.

Assistance is needed by many, and for this reason unity of approach and resources is
important. This can be achieved, through social work at the community leve,l which is
aimed at the provision of help and support, help and the promotion of self-help,
depending on the condition of people and the satisfaction of their basic needs.
Historically in Ukraine, social work was not used as a resource for solving the social
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problems of the majority of the population, only in relation to certain categories of the
population that had problems of socialization.

Under the current conditions, everyone requires a degree of socialization because they
were not taught how to live and work, maintain relationships and family, build life plans
and prospects, etc. in war conditions. We believe that today the preservation of the lives
of Ukrainians, the satisfaction of their basic needs, their unity and mutual assistance
correspond to the national interests of the state. Therefore, there is a question of a single
definition of the concept of integration in social work as a direction in ensuring national
security in the conditions of martial law (15).

Existing studies reveal integration in the context of combating discrimination and
segregation of certain categories of people, social integration as a methodological basis
for inclusive education, rehabilitation of certain categories of the population that need
rehabilitation, creation of conditions for living in new IDP communities, return of
veterans to society after the end of the war. That research, however, does not single out
integration as a field of activity of a social worker in the context of a state of war. (11, 14, 9).

Nevertheless, foreign social services do promote integration and adaptation of veterans
to peaceful life after hostilities, social work with families of servicemen in the Ministries
of Defense (USA, Germany, Great Britain), with migrants (France, Germany, etc.). In
Ukraine, the tasks and content of the integration of vulnerable categories are not clearly
defined and substantiated, there is no general vision of it as a direction of social work
and social services, which fully applies to integration measures as a form of such work.

Therefore, the purpose of the article is to define a more structured, scientifically based
concept of integration of IDPs in social work in various state and non-state institutions,
communities, to define its logic, forms, types, requirements and recommendations for
its implementation.

METHODOLOGY

Research methods and methodology. We chose the following scientific approaches to
research:

— Philosophical approaches:

1. humanistic, which gives us a goal — human centrism, respect for people and their
rights; the theory of human rights - in order to create conditions for maximum
implementation and respect for people's rights in conditions of war, satisfaction of
their basic needs, when the implementation of human rights and community
resources are limited:;

2. pragmatic: preserving the unity of the country, ensuring national interests,
community development, resolving human problems, all of which ensures the
principle of Ukrainian centrism- that which is good for the people is good for the
country. So, guaranteeing human rights ensures the best conditions for Ukrainians,
their communities and the independence of their country.

— General scientific approaches:

1. The informational approach as a means of solving people's problems, exposing
disinformation, national education, and building trust in authorities.
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The approach of exposing hatred and enmity for better grouping of the population
of communities based on the understanding of a common enemy for all territories
of Ukraine.

Active, which involves all stages of education from words to their application by a
person in activities and self-education based on habits.

Axiological, which speaks of the need for both European and national values in every
action and word of people, the need for national education.

Humanitarian approach —assistance in meeting the basic needs of people for better
integration; the main principles of its implementation are humanity, dispassion,
neutrality, independence.

The theory of development — explains that, even in the conditions of martial law, one
should not just wait for victory, but approach it and change oneself, with the
individual daily solving new problems for the sake of him or herself and the
development of the country. Examples could include learning to master new
professions, assume new professional functions in the war, to contribute to self-
sustainability, etc.

Systematic approach to activities to consistently meet needs, solve problems,
coordinate interests, prevent and resolve conflicts. A system of integration measures
is needed that spans the identification of needs, problems, conflicts and their causes,
selection of clients and their motivation to participate in events, social advertising,
measures taking into account security issues in martial law, organization of
integration work to its implementation and analysis of results, their correction.

— Specific scientific approaches:

1.

psychological, which explains how external influences and the struggle of motives
are reflected in a person's consciousness; psychological features of perception of
environmental influences, behaviour, etc.

legal, which explains how to implement the goal of integration in practice within the
limits of current legislation, respect human rights and how to protect them for better
integration of certain categories of the population.

social psychology regarding the mechanisms and ways of integration;

social work as an opportunity for the realization of human rights by the individual for
their better integration;

an economic approach to meeting the basic needs of a person and ensuring a
dignified life for the individual and their family members;

an artistic approach to meeting people's spiritual needs and influencing people's
emotions through art that saves the world and unites people;

medical approach for the identification and treatment of psychosomatic problems,
somatic diseases that escalate in war and affect the mental health, psycho-
emotional state of people, their quality of life and life itself;

— Scientific approaches within individual sciences:

1.

person-oriented in pedagogy as a technology of education,
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2. recovery strategy in social work in the conditions of war as a direction of efforts,

3. ecological strategy of social work as a precaution not to harm in wartime with one's
intervention,

4. social pedagogy regarding social education of the population in the direction of
integration,

5. national education in pedagogy as a tool for shaping the consciousness and
behaviour of children and youth,

6. concepts of "help for self-help" and "crisis intervention" in social work,
7. family-centric approach in social pedagogy for systematic work with families,

8. social approach in inclusive pedagogy for the integration of certain categories of the
population,

9. management of social services for the organization of social work in the direction of
integration according to plans, standards, etc.,

10. risk-oriented approach to determine dangers and risks in a certain area (4, 16).

All of the above provides the purpose, principles, content, forms, and methods of social
work for the integration of IDPs in wartime in accordance with the specified scientific
approaches.

We chose the following methods for this research: theoretical analysis of sources,
generalization of experience, induction, deduction, synthesis, observation, comparison
and analysis of situations.

RESULTS

Integration as a scientific concept has been studied by sociology, psychology, political
science, informatics, economics, social work, etc. Integration is defined as combination,
cohesion, addition, merger, association of independent people, organizations to work,
live together, etc. Accordingly, integration by means of social work and social services
means, in terms of content, the gathering of people of a certain territory (village,
community, region, country) so that they all live conflict-free in this area and solve their
problems, develop themselves and the community. Therefore, there is a problem of
harmonizing and satisfying legitimate interests, solving problems, conflicts, meeting the
needs of socialization and development of a person, family, community, and territory.
Integration is the opposite of segregation, discrimination, exploitation, etc.

Regarding social work as a professional activity for the integration of people into a new
community. This is, first of all, an activity, therefore it must have a purpose, content,
conditions of implementation, and a result. Integration in social work in the conditions
of war is a separate direction of its content, which is aimed at uniting people on the basis
of Ukrainian-centrism and human-centrism, harmonizing their legitimate interests,
meeting not only basic, but also spiritual and social needs, and needs for self-realization.

The goal of integration in social work is the maximum realization of people's rights,
freedoms and interests, creating social conditions for this under the conditions of martial
law for those who have difficulties with this in new conditions (war, displacement, other
factors of vulnerability). Integration is aimed at the development of a person, family,
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community, territory, at the successful socialization of children and adults, and at the
prevention and elimination of those factors that prevent this: negative phenomena in
the environment (alcoholism, drug addiction, smoking, etc.), gender-based violence,
human trafficking, exploitation, discrimination, segregation of certain categories of the
population. The only cathedral community in which everyone lives well, there are no
conflicts is the result of integration.

Therefore, integration is aimed at national unity and social cohesion, whatever
differences people may have. Integration, in contrast to adaptation, is aimed at
development in new conditions, already without psychological trauma, when the
problems of everyday life, basic needs have been solved, social ties have appeared and a
person does not have adaptation disorders. If support is needed in adaptation, then
integration requires a focus on human development to live under new conditions.

So, these are social services and social work, which does not involve supporting people
permanently and treating the recipients of social services as an object, it is treating them
as a subject and teaching the subjectivity of one's own life, setting life perspectives,
creation of life in new conditions, etc. Integration is already a manifestation of the
subjectivity of people in their lives, which is possible through help and self-help as a
complex of social services.

Thus, we formulate that the goal of integration of IDPs and other vulnerable persons by
means of social work and social services is: ensuring social cohesion and national unity
of the community, conflict-free coordination of interests and satisfaction of all needs,
creation of social conditions for the realization of rights, prevention of violations of the
rights of vulnerable categories of the population.

Integration as a direction of professional activity of social workers consists of separate
actions that can be expressed in different forms. Since the activity consists of actions and
techniques, integration is a system of measures as a separate, time-fixed action, each of
the measures has its own specific goal and task for a certain time, related in content to
other measures in the integration system and implemented in a certain sequence,
consists of smaller elements — individual social services of social work specialists (basic
or specialized, etc.).

Therefore, we can talk about planning a system of integration activities for a certain
period of time, which may be long-term and will consist of the work of a multidisciplinary
team of specialists. Integration measures may include: information, counselling,
transport services and other appropriate services for people in the host commmunity. The
integration measure for IDPs in social work, according to our understanding, is a form of
interconnected actions of community residents, IDPs and social workers, determined in
a certain period of time, in a certain territory, which is aimed at the social cohesion of the
community, national unity and satisfaction of people's needs, solving their problems,
coordinating legitimate interests in the commmunity, realizing rights, preventing negative
phenomena and violations of the rights of IDPs and members of the host community,
development of people and the community.

Since social work on integration is a response to the needs of certain categories of the
population, communities with certain difficulties, its content and form depend on those
needs, the characteristics of the categories, as well as upon the ability to identify them
and select adequate services for their satisfaction. Today, there are many people with
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various signs of vulnerability who may live and need social services in the community:
widows, the poor, the disabled, single elderly people, orphans, large families, IDPs,
veterans, etc.

The methods of assessing the needs of the community and those in difficult life
circumstances (DLC) currently exist and have been implemented. All of them in the
conditions of war should be human-centric and Ukrainian-centric (oriented to help
people and in the interests of an independent Ukraine).

An integration event for persons in DLC in social work is a form of interconnected actions
of community residents, recipients of social services and social workers, determined in a
certain period of time, in a certain territory, which is aimed at social cohesion of the
community, national unity and satisfaction of people's needs, solution of their problems,
coordination of legitimate interests in the community, realization of rights, prevention
of negative phenomena and violations of the rights of persons in the DLC and members
of the host community, development of people and the community. Integration
measures as a new form of social work in Ukraine can be mass, group, individual, field
and stationary, mediated, direct, permanent and periodic. It all depends on needs,
problems and resources.

Integration measures in general by purpose and possible content should be aimed at:

— prevention and overcoming of conflicts in the community and family, prevention of
gender-based violence, negative phenomena in the environment, segregation,
discrimination, rights violations, exploitation, etc,

— nationally oriented social education of the population, cultural and educational
work with the population regarding the traditions, history, culture of the community,
region, and country;

— creation of conditions for comprehensive development of adults and children, their
successful socialization, satisfaction of spiritual and social needs, needs for self-
realization, learning to own one's condition in various conditions, worry about one's
mental health, develop one's life prospects, etc,;

— learning to use one's rights, self-help, satisfaction of one's own needs and interests,
without violating the rights of other people.

Thus, if adaptation requires support in satisfying basic needs and getting out of the state
of objectivity, then integration requires a focus on the development of a person to live in
new conditions through the development of his subjectivity. So, these are social services
and social work that does not involve supporting people as a permanent help, teaching
the subjectivity of one's own life, setting life perspectives, living life in new conditions,
etc.

Today, it is possible to formulate requirements for the implementation of integration
measures, based on scientific approaches and tasks of social cohesion, unity, national
interests of the country, and human rights:

— combination of an emotional component with a rational one in its perception by the
population;

— use of cultural and artistic events to unite people;
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— application of national-patriotic education as a basis for working with the population,
national symbols, regardless of the organization holding the event, involvement of
government representatives in the event;

— informing the population about the possibilities of solving problems and what is
happening in the community to solve them;

— the attitude of social workers towards the population in integration as subjects of
their own lives and subjects of the community, the country;

— systematic multidisciplinary field work with the population of social work specialists
to solve problems and meet needs, bringing social services closer to people;

— a person-oriented approach and an individual approach to the population in the
provision of social services;

— people from different categories of the population should be at the event, children
and adults can be at the same time, only children of IDPs and local people, etc;

— involving representatives of local self-government bodies to participate in the event;

— preliminary monitoring of the needs of the community and IDPs regarding filling the
event with activities that correspond to them;

— combination of various forms of events and communication to meet needs,
determining the effectiveness of integration measures.

There are separate requirements for carrying out integration measures depending on
the level of dangers and risks as a result of hostilities. In Ukraine, there is a zone of
hostilities, a zone of possible hostilities, which requires differences in the approach to the
requirements for the number of participants, shelters and facilities, activities of the
service sector, and, as a result, restrictive measures for the safety of people, etc.

It is determined by local authorities and approved by a government decree, which is a
legal act that is mandatory for the management of all subjects, individuals and legal
entities. A clear example of this approach is the construction of underground schools in
Kharkiv region, the use of the subway for mass events and activities of the subway school.
Implementation of a comprehensive approach in the region (a combination of offline
and online learning) regarding the functioning of higher education institutions can also
be considered as integration measures among students.

There is a separate issue regarding inclusion as a basis for the social integration of certain
categories of the population with special needs (SN) into society. If there is work on
taking into account special educational needs (SEN) for children, there were no such
recommendations for adults. There is a question about the integration of adult displaced
persons from the SN, people with disabilities, children of war, creating conditions for
their life in new communities, about the elderly and their assistance.

Here, for integration, the documents of international organizations regarding social
standards and social work with such persons, which are implemented by international
humanitarian organizations working in Ukraine, taking into account the danger, are
useful. So, they implement the social service "care at home'", transport social services,
physical support of a person to solve his problems of life in the community,
representation of the interests of such people, etc.
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It is possible, taking into account the above, to formulate recommendations for the
implementation of integration measures:

1.

An integration event is conducted for a certain category of people who need it, with
community residents who have opposite interests or are indifferent to the problems
of this category of people.

The event should be of long duration (up to 5-6 hours), have no more than 20 people
of defined categories, be complex to solve various problems of socialization,
development, satisfaction of interests, overcoming negative factors, etc. At the same
time, the participants at the event can change: each part of the event lasts for an
hour to an hour and a half, and not all people are at the event all day.

The program of the event should be publicised in advance to interested persons, but
not accessible to the majority of the population in the interest of people's safety.
There should be a schedule of events that is close to the place of residence of the
people for whom it is organized.

The event should consist of:

the welcoming part, as a rule, emotionally saturated, motivating to participate in the
event; with information on the procedure for its implementation;

presentations of the organization that conducts it;
an informational part about solving problems faced by this category of people;

a training part regarding certain problematic issues for learning how to solve one's
problems, developing subjectivity;

breaks with refreshments and communication;
consultation part of various specialists for people according to predetermined needs;

a summary of the event and the delivery of humanitarian, natural, sanitary aid to
people (what is available).

planning joint activities in the community as a continuation of the event.

It should be noted that a positive emotional component should be maintained
throughout the event in various ways as a motivation to participate. The national-
patriotic part should also be constantly present, even if the event is held with the
participation of donors. These can be: state symbols, Ukrainian towels, embroidered
clothes, household items (didukh, pottery, etc.), food, music and songs, etc.

The stages of preparation of the integration event are:

diagnostic: what are the problems, who has them in the community, selection of
categories for the event;

preparatory: what will we conduct, when, in which premises, under what conditions,
what specialists are needed and how to involve them;

planning: preparation of the summary of the event; its participants and involved
specialists;

organization of the event: determination of the purpose of the event, social
advertising of the event to the right people, motivation of people to participate,
stimulation of them to the event, determination of criteria and indicators of the
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effectiveness of the event, preparation of incoming and outgoing questionnaires
regarding the effectiveness of the event, determination of event presenters,
preparation of a mobile team, cars to trips, etc,,

— holdingan eventinthe community for the population in accordance with the outline
plan;

— summary of the event: analysis and comparison of answers in questionnaires,
impressions of participants and specialists, their observations, summarization of
financial results, etc., identifying what was successful, what was not, why, what to
take for the future, what to abandon and why.

DISCUSSION

An analysis of the work of humanitarian organizations working both globally and in
Ukraine leads to the conclusion that the large-scale aggression of the Russian
Federation, a large number of the affected population, the scale of resettlement - 5
million in Ukraine and 4.1 million (7) people in the EU require new approaches to social
assistance to migrants as a result of a large-scale war, the existing approaches have been
tested in relation to a local conflict. It is appropriate to use, and Ukraine does use, the
norms of international standards for providing assistance to families with children
regarding the use of schools in wartime as centres of social assistance in the community.
This happened for the first time in Ukraine in 2022.

The ideas of psychosocial support and mental health of the population found a response
among Ukrainians who were not used to going to psychologists and tended to address
their psychological problems through the church, friends, alcohol, sports, physical labor,
etc. The idea of a safe space for women and girls is beginning to be implemented in the
lives of Ukrainian women in the territories of the war zone and possible hostilities in order
to preserve their psyche and return to the habits of a peaceful life due to external
circumstances.

But not all norms of international social standards of helping the population in war are
as effective for our country as in other countries. Refugee camps, towns for IDPs, places
of temporary residence today, in fact, are a manifestation of segregation for a large
number of people. As early as 2014, places of compact living and settlements for
displaced persons were introduced as transit and temporary for a certain time.

None of the government officials and donors imagined that people would live there for
years, because, as already noted, these towns are not adapted for permanent long-term
residence. Such places hinder the integration of IDPs, because people live the life of IDPs,
communicate only with the same neighbours, do not establish social ties in the
community due to the lack of constant commmunication with local residents, if they do
not work, and children study online, do not enter kindergartens teams through usual
children's activities and communication. If you look at the advantages of temporary
residences, it is useful for people who do not seek to integrate and want to preserve their
identity in new conditions, receive humanitarian aid, survive together, helping each
other.

But this means the absence of independent life, development, integration into new
conditions, because many IDPs have nowhere to return. And they cannot start life with

186 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, VVolume 29, Issue 1 ISSN 2709-7986 (online)

a new sheet of paper because of fear. They want to return to their usual life and
environment, which is almost impossible, because living conditions have already
changed. They also do not want to make a decision about the beginning of a new life in
new conditions, because they are trying to reproduce their system, their habits, everyday
life, coommunication and traditions of their pre-war life in these new conditions.

This is evidenced by many studies on IDPs in places of temporary residence, our own
observations and experience. But all this hinders the integration of people into the host
communities, distances people from real life here and now. Therefore, joint activities and
communication, which are at integration events, are useful from the point of view of
overcoming fears and stereotypes, provide social connections and understanding.

Studies show the need for joint activities and communication between adults and
children with IDPs and local residents for the integration of people. Integration centres
for IDPs and the host community were even implemented as a form of such work
(Berdyansk, 2017). But integration measures have appeared only now, and there are
ongoing discussions about what they should be and how they should be carried out.

Our conclusions regarding the structure and principles for holding such events, their
themes and requirements for them somewhat coincide with the experience of EU
countries regarding the integration of migrants from Africa and the East, when there is
joint commmunication between children and adults from migrants and locals at events
on the occasion of city and country holidays, sports, cultural events, etc. But these
measures in the EU do not have a national orientation for migrants, they are national for
all residents of this country, aimed at tolerance and understanding, a certain acceptance
and adaptation of people to each other.

Integration measures within our country should also have a national orientation, be
based on national unity and cohesion, national social education of the population for the
sake of victory, and in the period after the victory, in the period of the reconstruction of
an independent, united Ukraine. Their theme is not only adaptation to a new
community, but also the cohesion of people. And they are conducted in Ukraine,
including taking into account military security requirements, and not only taking into
account terrorist threats, as is the case in EU countries.

This makes it impossible to carry out mass integration events in Ukraine, which are
typical for the EU today, such as the day of cities, villages, etc. It also requires a greater
number of events with less coverage of people offline, greater resources of time, money,
but allows for more individual communication with people and targeted help to
integrate them into the new community.

But everywhere, integration measures are needed and are carried out jointly by the
authorities, non-governmental organizations (NGOs), religious organizations and all
those who help the population of the country in establishing life in new conditions. It
should be noted that the activities of non-governmental organizations of a religious
orientation in Ukraine such as “Caritas”, “HelpAge” and others do not have a selective
focus on a certain category of believers, for example: Christians, they help everyone who

needs it.

And it also works for the idea of integration rather than dividing people on religious lines.
It should be noted that there is no experience of integration of IDPs into the EU
community. Because they are simply not there as such. The experience of social work on
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integration in these countries applies to foreign migrants, veterans to a peaceful life, etc.
We note that it isimportant to create a unified approach to the organization of this work,
namely, the implementation of this work by competent specialists in social work under
the auspices of not only donors, but representatives of local self-government bodies in
communities.

This provides an opportunity to “reach” a significant number of people who need help
and who previously received it from departmental bodies, but with the beginning of the
war lost this opportunity (for example, members of the families of military personnel who
are not together, other distant families who are separated united war). This will make it
possible to develop a unified approach, unified standards for the provision of social
services and will help more effectively implement integration measures to all sectors of
the population that need it.

We note that state social standards today are not identical to the standard operating
procedures for providing social services to vulnerable categories of the population in
ChFs, POs, and international humanitarian organizations and therefore differ in content
and content, which creates certain problems in understanding their essence and
evaluating their effectiveness.

CONCLUSIONS

Integration for people with various signs of vulnerability in Ukraine in conditions of mass
resettlement and large-scale aggression is necessary and relevant. It is carried out
through integration measures that implement the idea of social inclusion of persons in
the DLS, are carried out as social guarantees of the realization of human rights by the
state, local self-government bodies, humanitarian and charity organizations. They are
implemented as social services, which are comprehensive and are provided after
assessing the community's needs for them.

We have defined an integration measure in social work as a form of interconnected
actions of community residents, persons in social housing and social workers,
determined in a certain period of time, in a certain territory, which is aimed at the social
cohesion of the community, national unity and satisfaction of people's needs, solving
their problems , coordination of legitimate interests in the community, realization of
rights, prevention of negative phenomena and violations of the rights of DLSs and
members of the host community, development of people and the community.

Integration in Ukraine through social work is based on a complex of scientific
approaches of different levels, which define the goal — social cohesion, the principles —
Ukrainian-centrism and human-centrism, the content of social work — those social
services that contribute to the formation of human subjectivity and its development in
new living conditions , forms — integration measures in communities, methods of their
implementation — those that contribute to the formation of consciousness, a new
experience of behaviour.

The forms of carrying out integration activities are different, depending on the needs
and interests of people, they must meet the requirements of martial law regarding the
safety of people, the principles of social work, the needs of the community and people.
Prospects for further research are the generalization of the experience of conducting
such events in Ukraine, their impact on the integration of IDPs in new communities.
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AHOTALIA / ABSTRACT [in Ukrainian]:

IHTEFPALLIUHI BAXOA4U Y TPOMAOAX €K WGX A0 HALLIOHAJIbHOI €AHOCTI,
3ryYPTOBAHOCTI TA 3ABE3MNEYEHHSA HALLIOHANTbHUX IHTEPECIB KPAIHU
CTatra npucBaYeHQ QKTYaQsbHi npobriemi HALOHA/IbHO-MATPIOTUYHOIO
BUXOBAHHS B YMOBQAX BIiViHW — HOBIV ¢OpMi coLliasibHOI po6OTM | BUXOBAHHS
AOiTen TQ A4OPOC/IMX B rpoMadax. Lig HoBa ¢popma € BAXK/INMBOKO HA MPAKTULL, Y
AOHOpIB, aQsie HEeEMQE i TeopeTn4YHoOro O6rpyHTYBAHHS TA MEeTOAMYHOro
3a6e3riedyeHHs. MeToro CTaTTi € BU3HAYEHHS 6i7bll CTPYKTYPOBAHOIO,
HQYKOBO-06IPYHTOBAQHOIrO MOHATTS [HTerpauii BHYTPILLHbO-MePEMILLEHNX
oci6 (BIO) B couianbHivi pob6OTi B PI3HUX OEPXKABHUX | HeOepXXABHMUX
IHCTUTYLISIX, rpPoOMaAqQX, BU3HAYEHHS i /10rikv, ¢opm™, BuAIB, BMMOI TA
pekomMeHaauivi Ao 34iMiCHeHHS. MeTtoaaMu OOC/igXKEHHS € TeOpeTUYHNMN
aQHaI3 mKepes, y3arasbHEHHS AO0CBidy, I(HAOyKUiS, AOedyKLuUid, CUHTE3,
CMOCTEPEXKEHHS, [MOPIBHAHHSA TAQ  QHA/I3  cuTyauin.  MeTtogosiorito
OOC/IMKEHHS TAKOXX CKAQAQKTb MNiAXoAn pi3HOro piBHS: @inoco@cChKi,
3QrasibHOHAYKOBI, KOHKPEHTHO-HAYKOBI MiAX0oAn, HAYKOBI MiAXOAM Y MexXax

OKPEMUX HAYK.

HaykoBot HOBM3HOK CTATTI CTA/I0 BU3HAQYEHHS IHTErpaLuiviHUX 3axo4iB SK
HOBOI opMuM HALIOHQ/IbHO-MATPRIOTUYHOIO BUXOBAHHS B YMOBAX BIVHU
Aopocnux i AiTen, MeTOAMKA iX MPOoBeAEHHS B rPOMAAAX, iXx 0COb/IMBOCTEN 9K
¢dopMm opraHizauii BUXOBAHHSA | ¢OpMin couia/sibHOi poboTKM BOoAHOYAC.
MNpakTn4yHe 3HQYeHHS MOofIarde y BM3HQYEHHI eTaniB | pekomeHaauivt o
METOANKM MNPOBEAEHHS IHTErpPALiMHMX 3AX00IB.

Pe3ynbTaramMu [OC/IOAXKEHHS CTAN: O6rpyHTYBAHHSA METH, MPUHLMIB,
3MICTY, MeTodiB | popmM npoBedeHHS IHTerpaLuinnHMx 3axo4iB, BUMOri Ao ix
nposeaeHHs. lNepcrnekTmBaMm MoAA/IbLUMX AOC/AIQKEeHb € Yy3arasibHEeHHS
AocBiay MpoBeAeHHS TAKWX 3AXOAiB B YKPAIHI, BUGB/IEHHS iX Br/inBY HA
iHTerpadviro BIMNO B HOBUX rpoMaaax.

BUCHOBOK: HTerpauisa Ans Araen 3 PIi3HUMKU O3HAKAMKM BPA3/IMBOCTI B
YKpQiHi B yMOBAOX MQCOBOIro rnepecesieHHs 17a LNPOKOMACLUTA6HOI arpecii
BKpQaw HeObXiagHAQ.
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ABSTRACT

The migration processes in Ukraine have become especially intense in recent
years. On the one hand, they are a serious challenge for the education of
young people, but, on the other hand, they represent an opportunity for their
development, although they require legal support and regulation.

For quite some time now, thousands of Ukrainian children and youth have
had to pursue their education abroad while hostilities continue in Ukraine.
The duration of the war is decisive not only for the number of Ukrainian
youths abroad, but also for their ability to plan their future life. Starting life in
a new country and finding one’s way in a new society can be a very difficult
process. Young people face new risks and challenges. They are in dire need of
educational opportunities. Many people have to learn a language, identify an
educational qualification, or undergo educational retraining. Some of them
still need psychological help and cannot adapt and find themselves and their
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place in a new country, but they cannot return home, where active fighting
continues.

The purpose of this article is to study the main psychological reactions to life-
threatening situations that can affect the psychological well-being of
children and youth under martial law in order to develop recommendations
for overcoming stress in the process of adaptation to new conditions of
existence in a new country and integration into a new educational
environment.

The methodology is based on the fundamental methodological principles of
the systems approach and includes the use of a complex of general scientific
(comparison, classification, generalization, systematization) and empirical
(observation, search, conversation, description, analysis) methods. The
integrative BASIC Ph model for stress management and increasing resilience
after severe stress, developed by the Israeli Scientist M. Lahad, was used as
the framework through which we sought to identify appropriate stress
coping resources. Various procedures were proposed too: searching for
meanings, drawing, creating collages, free writing, interaction in a group as
in a "safe environment", playing with sand, breathing “4-7-8".

As part of our research, the following results were achieved. The views of
scientists regarding problematic issues that arise for Ukrainians as they seek
to integrate into the system of a new country are summarized. The basic
psychological reactions of a person to life-threatening situations are
considered. The study summarizes the refugees’ feelings of concern about
their own situation and the fate of those remaining in Ukraine during the war.
Recommendations, which include the use of the integrative BASIC Ph model,
are proposed as means to address problem situations during training
sessions with pupils and students. In so doing, we seek to ensure the effective
educational integration of Ukrainian youth.

The conclusions suggest that in order to restore and preserve the
psychological state of Ukrainian youth who have gone abroad, it is necessary
to understand and determine a person’s psychological reactions to life-
threatening situations in the current conditions of martial law in Ukraine for
the timely application of appropriate measures and techniques to overcome
them, depending on the specific situation that has arisen.

KEYWORDS: Youth, Educational Integration, Language Courses, Psychological State,
Extreme Stress, Stress Management, Model BASIC Ph.

INTRODUCTION

The experience of war and flight, loss of a familiar social environment, separation from
family members, friends and loved ones cause psychological problems among
Ukrainians who have left the country. About 67% of registered refugees are women,
about 38% are children and youth. However, due to visa exemptions for Ukrainian
refugees upon entry and subsequent travel to other host countries or back to Ukraine,
this information is inaccurate.
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In conditions of intercultural learning and international understanding, Ukrainian
refugees are forced to integrate into the educational system of the countries that
have accepted them. Ukrainian children and youth should receive education in other
countries, regardless of the possible length of stay, and try to maintain the
opportunity to realize their right to education.

The individual's ability to exercise that right, however, can be undermined by the their
natural reactions to life-threatening situations. Such reactions include, in particular,
the following psychological phenomena:

— avoidance - under conditions of existential stress, especially when a person
experiences powerlessness, he classifies stimuli from the environment as a “life-
threatening situation”. Even if the individual danger to a person has already
passed, each similar situation or each similar stimulus (for example, anxiety) can
be subjectively perceived as a threat here and now and cause automatic reactions
such as flight and fight, freezing, trembling or sweating;

— re-experiencing (intrusion) — many images and events of the war are firmly and
vividly imprinted in the memory and are still experienced very close in the present
time and in a safe place. This experience may involve people mentally replaying
or tracking scenes from the recent past. At the same time, they feel very tired,
because they cannot sleep at night, because they again experience some of their
fears in the form of nightmares;

— hyperarousal — attention may currently be focused on dangers in the person’s
environment. The person may therefore appear tense and irritable, be easily
distracted, nervous and have difficulty concentrating and will need support.
Maintaining a calm and clear demeanour and making it clear that one is safe here
and now can strengthen a person's subjective sense of safety.

Children and adolescents often respond to stress with physical symptoms such as
headaches, abdominal pain, nausea, and eating and digestive disorders. Normally,
such reactions last from several days to several weeks. However, if family members
are still in mortal danger in their home country, the subjective sense of mortal danger
remains in the here and now, and stress reactions cannot yet be fully processed. In
this case, such reactions should be considered as appropriate attempts to cope with
a threat to life.

Understanding human responses to extreme stress is of universal importance and
helps understand student responses in educational contexts. Despite having new
contacts, Ukrainian refugees may feel lonely because close relatives or friends remain
in their home country, and the frequency and quality of social contacts in the new
country are not sufficient.

The purpose of the article is to study the main psychological reactions to life-threatening
situations that can affect the psychological well-being of children and youth under
martial law in order to develop recommendations for overcoming stress in the process
of adapting to new conditions of existence in a new country and integration into a new
educational environment.
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THEORETICAL FRAMEWORK

People fleeing armed military conflict are usually exposed to high psychological stress.
If you have to leave the country, the move is often associated with prolonged physical
stress, which also has a negative impact on the physical and psychological well-being of
refugees (M. Metzing et al,, 2020). As a consequence, in one case this is accompanied by
the mobilization of internal vital resources; in another —a decrease or even a breakdown
in performance, deterioration of health, physiological and psychological stress
phenomena. It depends on the individual characteristics of the organism, living
conditions, awareness of current events and understanding of the degree of danger.
Thus, factors that give rise to mental tension can in some cases have a positive impact
on the person mobilizing it, and in others - a disorganizing, negative impact.

In general, each country's national rules apply to refugees. In every country that accepts
Ukrainian refugees, there are courses for integration in the labor market, in the
education system and the economy (Siegert, 2019; Siegert, 2021).

It is important for schoolchildren to visit the educational institutions of the state in which
they arrived: in a new environment they meet people of their own age, see structured
daily life and can take part in various educational activities. Educational offers of states
that have accepted refugees from Ukraine take into account two options — early or
medium-term return to Ukraine, as well as medium- and long-term integration of
people into the context of the country in which they are receiving education
(Cerna, 2019).

Attending language courses is a key condition for learning a language (Spérlein &
Cornelia, 2019). Thanks to the language course options, there are a number of other types
of courses of which Ukrainian refugees can take advantage. In particular, if they are
registered as unemployed, they must necessarily participate in integration courses
(often with an in-depth target level) (Brucker et al., 2023).

The level of participation in language courses may also differ depending on the
intentions of Ukrainians to stay in the country. This suggests that if refugees intend to
stay for a limited period of time (for example, only 1year or until the end of the war), they
are less willing to attend language courses.

In addition, it becomes clear that those who plan to stay in the country for a long time
spend time with local residents more often than those who do not plan to do so. It is
possible that refugees who spend a lot of time with local people feel socially integrated,
meaning they are more likely to stay in their host country for a long time.

The vast majority of Ukrainian refugees, if they were employed in Ukraine, had skilled or
highly skilled jobs. Acquired professional competencies are an important condition for
integration into the labor market of a European state (Kosyakova & Kogan, 2022).
However, it is apparent that due to fundamental differences in the education systems
of Ukraine and EU countries, Ukrainian refugees often lack qualifications. Thus, the
professional qualifications of Ukrainian refugees are partially devalued.

METHODOLOGY

To achieve the research aim, general scientific (comparison, classification,
generalization, systematization) and empirical methods (observation, search,
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conversation, description, analysis) were used. Based on these methods, we have
formulated practical recommendations for ensuring appropriate conditions for
preserving the psychological state of Ukrainian youth in modern conditions of living
abroad.

In seeking to develop a resource-oriented stress coping model, reference was made to
Israeli scientist M. Lahad’'s BASIC Ph (Belief, Affect, Social, Imagination, Cognition;
Physiology) model for stress management and increased resilience. Research
participants were offered a survey (Resource-oriented model of stress relief BASIC Ph,
n.d.). In order to strengthen dominant coping resources, as well as to develop passive
channels, various methods were proposed: searching for meanings, drawing, creating
collages, free writing, interaction in a group as in a “safe environment”, playing with sand,
breathing “4-7-8".

RESULTS

It is necessary to take into account the special life situations of Ukrainians abroad
(searching for housing, learning a language, getting an education, finding a job,
medical care, etcetera). It is important in the current situation to provide special
support to Ukrainian refugees, who are very concerned about their own situation in a
new country, as well as the situation of loved ones who remained in Ukraine (Fig. 1).
The survey involved 120 people who left the territory of Ukraine as a result of Russia’s
military aggression since February 24, 2022.

Figure 1
Percentage of refugees concerned about their own situation and the fate of those
who remained in Ukraine
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===———————-— - |

High education

W great concern for family members left behind
big worries about own lag
71% of young people aged 18 to 30 said they were very worried about their loved ones

who remained in Ukraine, which is 11% more than in the 10-17 age group. Perhaps this
is due to the greater awareness of this category of people.
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The level of education also influences the percentage of refugees’ concern about the
problems of Ukrainians who remained in the territory of military operations (Fig. 1).

To solve the problem of accompanying Ukrainian children and youth with
psychologists and teachers, additional resources are needed. This is particularly
relevant because children and youth from Ukraine increasingly will attend regular
language classes and will need places in educational institutions. Extra-curricular
activities such as sports or music clubs can be very beneficial in terms of facilitating
the integration of children and young people.

Students may feel the need to talk about events and reactions they have experienced.
Classroom discussion, led and facilitated by the instructor, can create a protected space
in which uncertainty and fears can be appropriately addressed. It is advisable not to leave
children and young people alone with their feelings and information, but to offer them
such spaces for discussion (Kostikova & Viediernikova, 2023).

Some children and young people may react more strongly to news of war and flight
and need more support than others. It is important to emphasize that this situation
is new and threatening to many people. It evokes different feelings: discomfort,
anxiety, sadness, anger, pity, helplessness, fear, etcetera. The main focus of
communication should be on reducing the risk of social isolation, discussing as many
options as possible for overcoming stress and negative feelings of a person
(Tverdokhliebova, & Yevtushenko, 2022; Tverdokhliebova, & Yevtushenko, 2023).

It is important for a specialist to determine appropriate coping mechanisms for
individuals who find themselves in a stressful situation. The Lahad’s integrative BASIC
Ph model for stress management and increased resilience after severe stress, is
suitable for this (Lahad, 2017). The survey was as followings.

Belief and values:

1. In what and in whom do you believe? What are the traditions in your life that
you love and/or follow?

2. What group or community would you like to belong to (professional community,
interest group, etcetera)? Which of their values are close to you?

3. What do you value in partners with whom you have a common business, work,
hobby, interests, etcetera? What do you think your partners value in you?

4. What meanings fill your life?

Affect and emotion:
1. What emotions are you experiencing at a certain moment, can you name them?
2. Can you recognize other people's emotions?

3. Do you influence yourself and the people around you, taking into account
their/your emotional reactions?

4. Do you share your experiences with those close to you?

Do you allow yourself to show your emotions? With whom do you allow them to
manifest?
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Socialization:

1. Do you ask for help when you need it? Do you provide help to those who need
it?

2. Do you agree on the division of responsibilities in the family?

3. Doyou like to communicate with others? What kind of people are they and what
do you like about them? What do you get in this communication?

Imagination:

1. Doyou like to create something new? In what sphere of life can you call yourself
an innovator?

2. Which area for creating something new is most interesting to you?

Do you allocate time in your life to communicate with art, to produce something
new?

4. Do you allow yourself to dream? Do you imagine your dreams and desires?
Cognition and thought:

1. Is it important for you to accurately assess the situation, collect all the
information? What is “all” information for you? What risks do you include in
planning when the collected information is not exhaustive? How do you check
the reliability of the received information?

2. Do you analyze difficult situations in your life? Does your experience help you
“not to step on the same rake” Do you monitor progress in solving difficult life
situations over time (with age)?

3. How often in your life do you train yourself, self-discipline?
Physiology and activities:

1. How do you take care of yourself?

2. Do you sleep well?

Can you be passionate about work, despite physical discomfort (cold, hunger,
dampness, etc.)? Are you attentive to yourself and can you distinguish between
physical discomfort and emotional dissatisfaction?

4. How do you alternate your activity and periods of rest?

5. What types of recreation do you like more? Do you plan a vacation in your daily
life? Do you fulfil these points of the plan?

6. What types of physical activity are there in your life?

7. Are you attentive to your body in your nutrition? Do you maintain a balance
between the healthy and the pleasurable in your diet?

8. Do you use relaxation techniques? Which of them do you practice?

According to M. Lahad, every person has 6 main channels, each of which helps to get out
of a crisis situation (Table 1). The BASIC Ph model allows you to assess a person’s
condition and at the same time serves as a map for making a decision: is it enough to
leave existing operating modes or do you need to connect new ones.
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Table1

Six main channels for overcoming a crisis situation

Channel Strategy of actions
B A person, relying on his own convictions, the desire for self-fulfilment
(Belief and and self-expression, finds support in faith and spiritual values that
values) help him survive difficult times of tension and turning point

This is a type of adaptation in which a person uses affective or

A . o . .
i — emotlona?l methods (cornmumcajuon and gxpressmn of emotions),
- such as journaling, crying, dancing, drawing or reading, verbally
expressing one's feelings to someone.
A person with this type of adaptation will find support in belonging
S to a group (from family and friends), participation in public
(Social) organizations (exchange of ideas, communication, completing

tasks).

A person through his own creative thinking and imagination, for

I example, writing poetry, singing, participating in a theater group,
(Imagination) | visiting exhibitions, playing a musical instrument, can mask the
gross facts of reality.

These are cognitive strategies that involve obtaining and gathering

C information and knowledge, problem solving, self-direction, self-
(Cognition and | talk, or making lists of actions and preferences, such as structuring
thought) daily life, developing possible solutions to conflicts and what helps

people in stressful situations.

Ph Physical activity, bodily methods of dealing with stress. These
(Physiology and | methods include relaxation, desensitization, exercise and physical
activities) activity in general.

We can conditionally divide strategies for overcoming stress into 2 groups: already
existing elements of BASIC Ph and elements that are still missing. At the primary level of
work, a multidimensional approach is to consider what coping mechanisms are available
to each individual. It is important to teach a person many different ways to cope with a
crisis. This will help him gain the flexibility he needs to avoid getting stuck in the future
and relieve stress. Alternatively, you can collect ideas for ways and strategies to overcome
the crisis into separate cards and place them in a prominent place in the classroom. In
this way, they will be available to each participant to visually confront numerous
troubling issues.

Teachers should always take a student's unusual and disruptive positioning seriously
and not judge initially, but provide fact-based comments. To avoid conflict and injury,
it is important not to embarrass students, especially in front of the entire group. A
one-on-one conversation may be a more appropriate interaction option. Because
group dynamics can often be about preserving self-esteem or youthful oppositional
attitudes, there is a greater likelihood that children and young people will be able to
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show themselves to be more open to other points of view in individual conversations.
It is important to agree on a stop sign in the case of direct personal attacks and
accusations, as well as in the case of discriminatory, violent, extremist and degrading
statements.

Let us formulate the main aspects of educational integration of young people from
Ukraine:

— young people should be offered psychological support from professionals to
help them cope with traumatic experiences and fears;

— refugees must be able to start their studies as quickly as possible;

— refugee students should receive educational offers that will enable them to
master a foreign language as the language of instruction as quickly as possible.
They should also be given the opportunity to receive education in their own
language;

— it is necessary to take into account the possibility for students finishing school
to study according to Ukrainian curricula;

— psychological stress after migration should be reduced. This can be facilitated
by adequate housing, adequate financial support or work permits, psychological
support for carers and successful social integration;

— a sufficient number of high-quality language courses should be available to
adult immigrants so that they can quickly master a foreign language and find
themselves in a new country.

DISCUSSION

We agree with the fact that student youth are the most vulnerable segment of society
to the negative impact of social factors on psychological and physical health
(OECD/European Union, 2020). However, as the war continues (Trubavina et al, 2023), the
vast majority of Ukrainian refugees are still in dire need of support from the states that
accepted them and, despite all the difficulties, are determined to continue on their way
and try to live a normal life.

The educational level of the population in Ukraine is significantly higher than in
European countries. In addition, many qualifications are available for mastering in
Ukraine. Practical professional qualifications are acquired through internships at
enterprises at both the secondary and higher levels of education. That is, the professional
gualifications of Ukrainians are not identical to those of EU countries due to differences
in education systems. But despite this, a significant part of Ukrainian refugees are
employed below their level of education. Therefore, the support systems used should
take into account the level of education of Ukrainian youth, their qualifications and
competencies, and also be focused on their long-term stay in the country.

CONCLUSIONS

Low life satisfaction due to war, flight and family separation places a heavy burden on
Ukrainian refugees. This concerns children and young people. The longer people who
fled Ukraine stay in other countries, the more acute the questions about their integration
into the educational process and into the local labor market become.
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To restore and preserve the psychological state of Ukrainian children and youth who
went abroad due to the outbreak of hostilities by the Russian Federation on the territory
of Ukraine, it is necessary to understand and determine their psychological reactions to
life-threatening events in the conditions of residence in the country that received them,
for the timely application of appropriate measures and techniques to overcome them,
depending on the current situation.

Thus, the political spheres of European states are faced with the task of creating
favorable conditions in the education systems, health care and the labor market. At
the same time, it is necessary to take into account the high degree of uncertainty and
heterogeneity of prospects for the stay of Ukrainians in these countries.
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AHOTALIA / ABSTRACT [in Ukrainian]:

CTBOPEHHS{ BE3MNEYHOI0 OCBITHbOIrO CEPEAOBULLA ANA YKPAIHCbKOI
MosnoAl B YMOBAX BOEHHOIO CTAHY

MirpauiviHi npouecu B YKpQiHi cTasin ocob/imMBO iIHTEHCUBHMMIA 30 OCTAHHI
POKKN. 3 0ogHOro 60Ky, BOHW € CEPUNO3HMM BUKIMKOM A719 OCBITW MO/10A4I, ane,
3 IHLWIOro 60Ky, AB/I9K0Th COH60H0 MOXK/IMBICTb A/15 PO3BUTKY, XO4A | BUMArAOTh
rnpaBOBOIro 3a6e3rnevYeHHs TA PErytOBAHHS.

B>xe AOCTATHbO AOBrnXv 4QC TUCAYI YKPQIHCbKUX AITeN | IOHAKIB MQAKOTh
MpoaAOBXXYBATH HABYAHHS 30 KOPAOHOM, MOKU MPOAOBXKYOTBCS BOEHHI Al B
YkpaiHi. @aKTOp TPMBAIOCTI BIMIHW € BUPILLAIBHUM He finuie A9 KiJIbKOCTI
YKPQIHCbKOI Mosiofi 3 KOpAOHOM, A ¥ A/ M/IQHYBAHHS ii MAM6yTHbOro
KUTTH. P0o3mo4aTt >XUTTS B HOBIVMI KPQIiHI | 3HAQWTW CBIiYi LW/ISX B HOBOMY
CYCninbCTBI MO)Ke O6yTu ay)ke CKIagHuM rnpouecom. Monoai nwoauv
CTUKQKTbCSH 3 HOBUMM A/ cebe pU3MKamMu 1a npobiemam. BoHU rocTpo
MoTPEeBYTH OCBITHIX MOX/IMBOCTEM. baratbom 4OBOAMTHCS BMBYATM MOBY,
BW3HABATK OCBITHIV LIE€H3 a60 MpoxXoanTM OCBITHIO nMepeniaroToBKy. deskKi 3
HUX AOCIi MOTPEeBYIOTh MCUXOI0MYHOI 4OMOMOr | He MOXXYTb QAAMNTYBATUCS,
3HaUTK cebe | CBOE MicLie B HOBIV KPQAiHi, a/ie BOHU He MOXXYTb MOBEPHYTUCS
AoaoMy, Ae TPUBAKTb AKTUBHI 60I.
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MeToro faHOI cTaTTi € AOCIAXKEHHS OCHOBHMUX MCUMXO/IOMNYHUX peaKLUinn Ha
Hebe3rneyHi A9 XXUTTS CUTYyaLii, O MOXYTb Br/IMBATH HQA MCUMXO/IOrYHE
6s1aronosiyd4s gitevi i Mosiodi B YMOBQAX BOEHHOMO CTAHY A/ PO3PO6KU
peKoMeHAALiV oo Nogo/IAHHS CTpecy B rnpoLueci aganTauii 4o HOBUX yYMOB
ICHYBQHHSI B HOBIV KPQIiHI TQ iHTErpaLlii B HOBE OCBITHE cepenoBULLE.

MeTopgonoris, Ha 9Ky CrMPAETbCH LS CTATTH, 6Q3YETHCH HQ OCHOBOMOTOMKHNX
MEeTOAOIOMYHMX MPUHLMITAX CUCTEMHOIO MiAXoAy | BK/IKOYAE BUKOPUCTAHHS
KOMIIIEKCY 3QrasibHOHQYKOBUX (MOPIBHAHHS, KAACUGIKALLS, Y3ArasibHEHHS,
CUCTEMAQATM3ALIA) TA eMMIPUYHUX (CMIOCTEPEXXEHHS, MOLUYK, 6ecigq, ornuc,
aHaniz) metodis. Crnmparymcb HA HUX, MK 3QMPOMNOHYBAIM 3AX0AM A8
BiAHOB/IEHHS TA MOKPALLUEHHS MCUXO/TONYHOro CTAHY YKPQAIHCbKOI MO0A4I B
CYYQCHMX YMOBQAX MPOXXMBAHHSA 3Q KOPAOHOM. By/l0o TAKOXX BUKOPUCTAHO
TeCTYBAHHS A/19 BU3HAQYEHHS AOMIHYYMX PeCypCiB MO4OTAHHS CTPECY, SKi
noTpebyrTh NOAAQ/IbLLIOIO PO3BUTKY, ANS IHTerpaTtmBHOI mogesni BASIC Ph
(a6peBiaTypa Biag c1iB — BipQq, BI/MB, COLIAAI3ALIS, yIBA, MNi3HAHHS, ¢izionoris)
478 yrnpaBiHHE CTPECOM | MNiABULLEHHS CTIVMKOCTI MIC/IS BAXXKOro CTPeEcCy,
pPO3pP06AEHOI I3PAiNIbCbKUM yYeHuM M. Jlaxaa. Ansa ¢opMyBAHHS HAMPSMIB,
MEHLL BUPQXKEeHMX B IHANBIAYASIbHOMY CTWU/1i MOAO/TIQHHS CTPECY, y4ACHUKAM
6y/10 3ArpPOrNnoOHOBAHO OMUTYBAHHS. [1pOroHyBa/IQCS W TAKQ AiS/IbHICTb:
MOLLYK CMUC/1IB, MQ/TKOBAHHS, CTBOPEHHS KOJIQXKIB, Bi/lbHE MUCbMO, B3AEMOAIA
B rpyni 9Ky «6e3rneqyHomy cepenoBuLLi», rpa 3 MiCKOM, AMXAHHS «4-7-8».

Y paMKax HALIOro AOCigXKeHHS 6y/10 AOCArHYTO HACTYrNHWUX pe3y/bTaTiB.
Y3arasbHeHO norngaM HAyKoBLUIB LWOoAO MPOb/IEMHUX MUTAHb, SKi MOCTAKOTh
rnepea YKpAiHUSMM rig 4ac IHTerpawyii B CUCTeMY HOBOI KpPAiHW. Po3rfigHyTO
OCHOBHI MCUXO/IOrIYHI peakKuii Ha Heb6e3rneyHi A9 MXUTTS CUTyaLii.
[MpONOHOBAHO pPe3ynbTATM AOC/IAKEHHS LOAO MOYyTTsa CTyp60OBAHOCTI
6IKEeHUAMMN B/IACHMM CTAQHOBULLIEM | JOIAMU TUX, XTO 3Q/TNLLINBCSH B YKPQIHI B
YMOBAX  BiMiHW.  3ArporioHOBAHO  peKoMeHAAuii  WoAo  BUPILIEHHS
MpPO6/EMHMX CUTYAQUIY B MPOLEeCci HABYA/IbHUX 3QHATb 3 YYHAMUK |
CTyAEeHTAMU. A TAKOXK MPONOHOBAHO BUKOPUCTAHHS IHTErPATMBHOI MoAesi
BASIC Ph pgng nigBuileHHS CTIMKOCTI MIC/iS  MNepexXxuToro CTPecy,
CPOPMYIbOBAHO OCHOBHI QCMEKTH OCBITHbOI IHTErPALIi YKPQIHCbKOI MO1OAI.

BUCHOBKM [O3BO/ISHOTb CTBEPAXKYBATH, LLLO /15 BIAHOB/IEHHS TA 36epeEXXeHHS
MCUXO/IOMYHOro CTAHY YKPQIHCbKOI MooAl, SKA BMWixasid 3Q KOPAOH,
HeobXigHO 3PO3YMITU | BU3IHAYUTIK MCUXOSIOrYHI peaKLii Ha Hebe3ne4yHi 418
XKUTTS CUTYyQAUil B CYy4YACHUX YMOBOX BOEHHOMO CTAHY B YKPQiHI 479
CBOEYAQACHOIrO 3ACTOCYBAHHSA BIAMNOBIAHWX 3axo4iB | MPUMOMIB OO0 iX
MoA0/IQHHS 3Q/IEXKHO Bifl KOHKPETHOI CUTYALLii, AKQ CKAA/IACS.

KNMIOYOBI CNMOBA: mosio4b, OCBITHS [HTeErpaLllis, MOBHI KYPCH, MNCUXOAOMYHMIA CTAH,
EKCTPEMQ/IbHUI CTPEC, KEPYBAHHS CTpecom, moaesib BASIC Ph.
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ABSTRACT

The purpose of this article is to show the problems of professional
competence development of higher-education teaching staff under martial
law. The relevance and necessity of developing teachers’ professional
competence focused on specific requirements and challenges, in particular
in the conditions of martial law, is emphasized.

Methodology. In the research process, general scientific and pedagogical
research methods were used, basically theoretical ones: analysis, synthesis,
classification, systematization, and generalization.

Results. Among the specific components of the professional competence of
teachers under conditions of martial law, the following are identified: safety
of life, health, and labor protection; rules and behavior in emergency
situations during war; adaptation of educational programs; ability for crisis
management of the educational process and of teaching students; teaching
in extraordinary conditions; moral, emotional, and psychological support of
colleagues and students in stressful situations; effective use of information
and digital technologies; ability to organize inclusive education with students
with special educational needs, personal qualities (courage, resilience,
patriotism, dedication to one’s students and studies, the ability to introduce
classes in conditions of instability and promote a strong spirit among
students); and cooperation with the military armed forces of Ukraine, police,
administration, humanitarian organizations, stakeholders, etc.
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Conclusions. The model of professional competence development of
teaching staffin higher education institutions under martial law is developed
in the form of a graph. Some components of this model are reviewed. The
result of the developed model will make it possible to provide higher quality
and safer education in difficult conditions, in particular in the fields of
professional and technological education.

KEYWORDS: Martial Law, Higher Education Institutions, Teaching Staff, Professional
Competence.

INTRODUCTION

The introduction of martial law in our country on February 24, 2022 in connection with
the military aggression of the Russian Federation against Ukraine will require highly
gualified scientific and pedagogical staff (SPS) of higher education institutions (HEIs)
capable to adapt to wartime changes effectively, to organize the educational process in
non-standard situations during hostilities qualitatively, to create safe conditions for
students to obtain an education. In this regard, it should be noted the extreme urgency
and importance of researching the problem of professional competence development
for scientific and pedagogical staff of higher education in the conditions of martial law.

The professional competence development for scientific and pedagogical staff is
connected with the fact that in the conditions of war, new functions and behavior of the
staff are appeared and new competencies are developed in emergency situations.

The full-scale invasion of the Russian Federation against Ukraine led to losses. As for July
1,2023,10 institutional buildings of professional pre-higher education and 4 institutional
buildings of higher education have been completely destroyed. The number of
damaged facilities is much higher (Education and war in Ukraine (2022).

Among the main challenges posed by the war, which must be overcome, are:
overcoming the increased anxiety of participants in the educational process; adjustment
of the emotional and psychological state of participants in the educational process; lack
of technical capabilities; departure of some students and teachers outside the country
or region; lack of motivation and self-discipline among students; maintaining the
effectiveness of the educational process (Suslova, 2022).

Stadny & Nikolaev, etc. paid attention to the circumstances of the educational process in
the conditions of martial law. In their recommendations regarding the using blended
learning in institutions of professional pre-higher and higher education, it is indicated
that “for the purposes of blended learning, digital literacy is the ability to use online
technologies and master new ones. This is the basis for competencies development, and
without mastering the competencies it is difficult to go further” (Stadny & Nikolaev, 2020,
p. 16).

Among the four competences the following are offered: integration of technologies; use
of data; personalization; online interaction. Integration is related to the ability to create
an effective learning environment for students. The use of data combines digital tools to
monitor this performance. Personalization is a teacher's competence in creating an
educational environment that takes into account students' own goals, their pace and/or
way of learning. Online interaction is related to effective online interaction between
teachers and students and students among themselves (Stadny & Nikolaev, 2020, p. 16).
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Clifford Maxwell (2016) researched blended learning, that is closely related to online
learning. All blended learning programs are marked by a combination of the Internet,
and increasingly from face-to-face learning to online content and instruction. No doubt,
the task of a teacher is to create an educational environment in order to support
educational activities that correspond to the achievement of the desired learning
outcomes (Biggs, 2003).

According to the national researcher O. Budiachenko (2022), the improvement of
working conditions in the conditions of martial law in Ukraine can solve the problematic
issues of distance education in higher educational institutions, taking into account their
advantages and disadvantages.

Another national researcher, H. Zhila (2023), analyzed the development of higher
education in Ukraine, theoretically substantiated the problems and prospects of higher
education, that Ukrainian science can hope for in the future. Worthy of attention is the
conclusion regarding forced migration and the part reduction of the staff, doctoral
students and students due to being at the frontline (Zhila, 2023).

The purpose of the article is to determine and evaluate the components of professional
competence development for scientific and pedagogical staff in the context of higher
education institutions under martial law in Ukraine.

The methodology is based on a review of academic literature, research process. General
scientific and pedagogical research methods were used: theoretical: analysis
(comparative, systemic, analytical-synthetic, inductive, deductive) to justify the above-
mentioned problem; synthesis (general scientific, interdisciplinary) to justify the unity of
interrelated components of the model of professional competence development for
scientific and pedagogical staff of higher education institutions under martial law,
formulating a conclusion.

As well as classification, systematization, generalization methods were used with the aim
of substantive generalizations of theoretical material, defining conceptual positions. In
this aspect, the implementation of information and digital technologies is important, in
particular, the implementation of scientific and methodological complexes, websites,
educational and methodological manuals for disciplines and practices, methodological
recommendations for mastering educational and practical issues, etc.

The full-scale war of the Russian Federation against Ukraine in 2022 led to huge material
losses, in particular for the domestic education system (at the beginning of July 2022, 184
such institutions were damaged [‘Education and war in Ukraine,” 2022]). The main
challenges posed by the war and which must be overcome among the students and
educators were investigated by N. Suslova (2022).

According to the Ukraine’s law concerning higher education, one of the priority tasks,
due to the martial law, is digitalization, creation of conditions for the development of
innovations, effective implementation of new knowledge and technologies (On higher
education, 2023). The problem of professional competence development of scientific
and pedagogical workers within higher-education institutions under martial law has
been addressed by many researchers.

The necessity of introducing mixed, digital education due to the inhibition of the
educational process in the conditions of martial law was noted by Zhila (2023) and
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Stadny & Nikolaev (2020, p. 16). Clifford Maxwell researched blended learning, which is
closely related to online learning. All blended learning programs incorporate the internet
(2016).

Let us emphasize that Budiachenko (2022), Vlasenko (2017), and Maphalala & Adigun
(2020) investigated peculiarities in the organization of distance learning in ensuring and
implementing a high-quality educational process in a crisis situation as well as
accessibility and independence in acquiring the required amount and quality of
knowledge.

Among foreign scientists, John Biggs should be noted, who studied “constructive
agreement” for the construction of learning (2003). Among foreign researchers on
improving the educational process in nonstandard conditions, Benjamin Bloom also
should be noted. The framework developed by Bloom and his colleagues consists of six
main categories. knowledge, understanding, application, analysis, synthesis, and
evaluation. Fink created a course design model for student teaching in which the first
step should be to identify important situational factors (2023).

However, the development of the professional competence of scientific and pedagogical
workers in higher-education environments under conditions of martial law was not
given due attention and requires a specific study.

RESULTS

The Department of Theory and Methods of Professional Training at Hryhorii Skovoroda
University in Pereyaslav has used the Moodle system, during the professional training of
future specialists in labor protection, secondary education, and labor training and
technologies, to conduct training on methods of technological education and computer
graphics. Likewise, the National Academy of Sciences of Ukraine has used Moodle, for
the professional training of future specialists in the transport industry. Scientific and
methodical complexes have proven themselves in Moodle.

In Moodle, lectures for disciplines and work programs are available electronically for
students with the help of a password. These may include a list of independent and
creative works, methodological recommendations for mastering disciplines and
practices-introductory, technological, or pedagogical-educational and methodological
aids, multimedia presentations, tests for self-examination and verification of the material
learned, etc.

The experience of working in the conditions of martial law showed that the development
of professional competence in the teaching staff (scientific and pedagogical workers
[SPW]) of higher educational institutions (HEI) during the war depends on the
components shown in figure 1in the form of a model of the development of professional
competence of the SPW HEIls under the conditions of martial law.

The professional competence, in particular in labor protection, technological education,
the transport industry and logistics, requires adaptation, the emergence of new
components of a competence in connection with the war. These components should be
aimed at ensuring: the safety of colleagues and students of higher education
institutions; access to training online; organization of the educational process for
students; additional consultations; psychological support, etc.

It is generally accepted that higher educational institutions should constantly improve:
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pedagogical skill, creative thinking, technological and information literacy, systematic
thinking, lifelong learning with the assignment and/or confirmation of relevant
professional qualifications in formal, informal or informal education.

During the war with the Russian Federation, the quality of professional training for
specialists for the priority branches of Ukraine's economy, in particular graduates from
the transport industry and logistics, labor protection, technological education,
depended on professional competence development.

Specialists graduating from higher education institutions must master their specialty
perfectly, that includes, according to the educational standard of higher education, the
development of different competences: integral, general and special (professional,
subject). These competencies are developed on the background of studying an
educational discipline (a subject), technologies, methods, psychological and
physiological knowledge, the use of information and digital technologies in professional
pedagogical activities, etc.

During the educational process higher education institutions in the conditions of the
war should contribute to providing students with skKills: health and life safety, labor
protection at all levels of the educational environment, effective organization during
distance and mixed learning forced by the war, patriotic citizens development,
development in their creativity and competences regarding behavior in emergency
situations. With this in mind, higher educational institutions should set up new goals and
learning outcomes in curriculums, take into account the increase in wartime entrants
with special educational needs, and based on it, use appropriate technologies, methods,
and means of inclusive education.

The professional competence, in particular in labor protection, technological education,
the transport industry and logistics, requires adaptation, the emergence of new
components of a competence in connection with the war. These components should be
aimed at ensuring: the safety of colleagues and students of higher education
institutions; access to training online; organization of the educational process for
students; additional consultations; psychological support, etc.

It is generally accepted that higher educational institutions should constantly improve:
pedagogical skill, creative thinking, technological and information literacy, systematic
thinking, lifelong learning with the assignment and/or confirmation of relevant
professional qualifications in formal, informal or informal education.

During the war with the Russian Federation, the quality of professional training for
specialists for the priority branches of Ukraine's economy, in particular graduates from
the transport industry and logistics, labor protection, technological education,
depended on professional competence development.

Specialists graduating from higher education institutions must master their specialty
perfectly, that includes, according to the educational standard of higher education, the
development of different competences: integral, general and special (professional,
subject). These competencies are developed on the background of studying an
educational discipline (a subject), technologies, methods, psychological and
physiological knowledge, the use of information and digital technologies in professional
pedagogical activities, etc.

During the educational process higher education institutions in the conditions of the
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war should contribute to providing students with skills: health and life safety, labor
protection at all levels of the educational environment, effective organization during
distance and mixed learning forced by the war, patriotic citizens development,
development in their creativity and competences regarding behavior in emergency
situations. With this in mind, higher educational institutions should set up new goals and
learning outcomes in curriculums, take into account the increase in wartime entrants
with special educational needs, and based on it, use appropriate technologies, methods,
and means of inclusive education.

Figure 1
Model of the professional competence development of teaching staff in higher
educational institutions under martial law

‘ CMAP } i SLH } { RBW ’
Professional
competence of SPW of ’
[ PG HEIs in the conditions AES
of martial law
[ OIE EEC ’

On this model, SLH is the safety of life, health, labor protection. RBW are rules and
behavior in emergency situations during war. AES is the ability to manage the
educational process in crisis and to work with students. TEC is teaching in extraordinary
conditions. MEPS is moral, emotional, and psychological support of colleagues and
students in stressful situations. EIDT is effective use of information and digital
technologies. OIE is the ability to organize inclusive education with students with special
educational problems. PG are personal qualities (courage, resilience, patriotism,
dedication to one's students and studies, the ability to introduce classes in conditions of
instability and to promote a strong spirit among students). CMAP is cooperation with the
military armed forces of Ukraine, police, administration, humanitarian organizations,
stakeholders, and fire organization, etc.

Let's take a brief look at some of these components.

EIDT is the effective use of information and digital technologies. It is especially
manifested during a state of rest, when students are forced to be outside the HEIs. Such
technologies make it possible to access safe continuous learning, to ensure access
through the use of appropriate platforms and tools. The author describes in detail the
positive impact of these technologies on the educational process in works
(Budiachenko, 2022; Vaintraub, 2021).

As the practice of work at Hryhorii Skovoroda University has shown, the advantage of
distance learning in the conditions of martial law includes: effective management
decisions regarding the organization of the educational process, optimization of the
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process of information exchange, reducing the amount of work of the administration in
the higher education system (Vaintraub, 2021).

In this regard, open online resources, internet communication services, smart-
complexes of disciplines with the inclusion of digital video recording, the use of social
network channels for communication, the introduction of virtual reality, the individual
educational trajectory of a student have shown positive results and (Vaintraub, 2023).
The author describes in detail the positive impact of these technologies on the
educational process in works (Vaintraub, 2021; Vaintraub, 2023).

SLH is safety of life, health, and labor protection. The formation of SLH behavior in
extraordinary situations under martial law is facilitated by the approaches described by
the author to the formation of a culture of safety for professional activity (ecological,
geophysical, medical-biological, algorithmic, strategic, informational, etc., external,
synergistic, gender, block practice) (Vaintraub, 2023).

RBW -rules and behavior in emergency situations during the war—is considered by the
author in the work (Vaintraub, 2023). Among the forms of education (face-to-face,
distance) during the war, a safe-distance form of education was proven to be successful.
During intramural education, air alarms, for example, slow down the educational process
due to the need to stop classes and go to shelter.

DISCUSSION

In the developed model of professional competence of SPW HEIls in conditions of martial
law, competences representing specific components of professional competence of
teachers are defined. The result of this model makes it possible to provide higher quality
and safer education in the difficult conditions of war.

In the opinion of the author, two of the main competencies that should be highlighted
were safety of life, health, and labor protection alongside rules and behavior in
emergency situations during war.

The next important competence is the ability to manage the educational process in a
crisis and to work with students while teaching in emergency conditions. The specified
component is related to overcoming the problems in Ukraine during the war, considered
by Zhila (2023), and, of course, to the personal qualities of the teacher, namely: courage,
patriotism, devotion to his/her students and studies, the ability to introduce classes in
conditions of instability and to promote strong morale among students.

Next to this is the component of moral, emotional, and psychological support of
colleagues and students in stressful situations. The author agrees with Suslova (2022)
that adjusting to the emotional and psychological state of participants in the
educational process is one of the most important issues of managing the educational
process. It is also worth noting an important component regarding the effective use of
information and digital technologies, which was studied by Budiachenko (2022), Fink
(2023), Biggs (2003), and other researchers discussed above.

The ability in modern conditions, especially during the consequences of the aggressive
military actions of the Russian Federation against Ukraine, to organize inclusive
education for students with special educational needs or disabled as a result of hostilities
is one of the priorities in our society and educational institutions. In this regard, we agree
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with researchers Bloom (2010), Fink (2023), and others about the importance of
improving the educational process in nonstandard conditions, predicting situational
factors.

The experience of working in higher educational institutions shows that all
competencies (that is, components of professional competence of scientific and
pedagogical employees in higher educational institutions under martial law), depicted
in the graph (figure 1), are effective if they operate in a system, interdependent with each
other.

CONCLUSIONS

The relevance and necessity of developing teachers’ professional competence, focused
on specific requirements and challenges, in particular in the conditions of martial law, is
considered.

The specific components of the professional competence of scientific and pedagogical
workers in the conditions of martial law were determined. The model for the
development of the professional competence of scientific and pedagogical workers in
higher education institutions under the conditions of martial law was developed, and
the specific components of the professional competence of teachers of the higher
education institutions were determined in accordance with this model. The result of this
model makes it possible to provide higher quality and safer education in the difficult
conditions of war.

The proposed material will be of interest to teachers of institutions of higher education
in the fields of transport and professional and technological education.

Prospects for further research in this direction are examples of the model, which foresees
new components of professional training of scientific and pedagogical workers of higher
education institutions under martial law.
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AHOTALIA / ABSTRACT [in Ukrainian]:

PO3BUTOK NMPO®ECINHOI KOMMNETEHTHOCTI HAYKOBO-NMEQATOMNYHUX
NPALIIBHUKIB 3AKJ/IAAIB BULLOI OCBITU B YMOBAX BOEHHOIO CTAHY

Meta cTarri - pPO3BUTOK [MPOGECINHOI KOMMETEHTHOCTI HQAYKOBO-
negaroriyHmX npaLiBHWKIB 3AK/IAA4IB BULLIOI OCBITU B yYMOBAX BOEHHOIMO CTAHY.
O6rpyHTOBAHO QKTYQ/1bHICTb | HEO6XiAHICTb pPO3BMBATKM Yy  Neaqaroris
MpogecCiviHy KOMMETEeHTHICTb, OPIEHTOBAHY HQ creumnpiyHi BUMOrk Ta
BUKJTMKM, 30KPEMA B YMOBAX BOEHHOIO CTAHY.

MeTtopgonorisa. Y rnipoueci gocnigxeHHs 6y/10 BUKOPUCTAHO 3ArasibHOHAQYKOBI
Vi megaroriyHi Metoan  OOC/IKEHHS: TEOPEeTMYHI: QHArI3, CUHTE3,
Kaacugikallig, CUCTEMATWN3ALLIS, Y3Qras/ibHEHHS.

Pesynbratn.Cepe crieymnpidHmx KOMTOHEHTIB npogeciviHoi
KOMMETEHTHOCTI MeAaroriB B YMOBAX BOEHHOIrO CTAQHY BMHA4YeHO: 6e3reKy
YKWUTTS, 300POB’d, OXOPOHY MpaLli; NpaBmaQ i MoBeAiHKY B HAA3BUYAQUHMX
CUTYaUiax nig 4ac BiMHW, aAAQnTALIO HABYQ/IbHMX MPOrpamM;, 34ATHICTb 4O
KpM30BOro yrnpas/liHHA OCBITHIM [MPOLECOM TA BWXOBHOI [pPO6OTK 3i
CTYAEHTAMU, BUKIAAAHHS B HAA3BUYAMHMX YMOBAX, MOPQA/IbHY | eMOLIMHO-
MCUXO/IOMIYHY MIATPUMKY Kosler | CTYAEHTIB Yy CTPEeCcoBUX CUTYyaLigx;
epeKTBHE BUKOPUCTAHHS IHpOPMALINHO-LIMOPOBUMMN  TEXHOIOTISMU;
34QTHICTb OPraHi30ByBATKM [HK/IIO3MBHE HABYQHHS 3i CTyAeHTAMu 3
0COb6/IMBUMUKN  OCBITHIMKW  MPO6/1eMAMY,  OCOOUCTICHI  SAKOCTI  (MY>KHICTb,
CTINKICTb, MATPIOTHU3M, BiAAQHICTb CBOIM CTYyAeHTAM T4 HABYAHHIO, BMIHHS
BBECTM 3QHSATTS B YMOBAX HECTAbI/IbHOCTI v CPUATH MILHOMY AyXy cepen
CTyAEHTIB), CcriBrnpauUsd 3 BOEHHWMUKN 3OPOUVHMX CU YKPQiHW, MOJILIE,
aagMiHICTpauieto, YMQAQHITQPHUMKW  OPraHi3auigmu, cTenkxorgepamm,
MOXKEXKHOK OPIraHI3ALIE TOLLO.

BUCHOBOK. Po3pobrieHa mMoaeslb PO3BUTKY MNPO@eCiviIHOi KOMMNEeTeHTHOCTI
HQYKOBO-r1egQroriyHux npauiBHMKIB 3AK/JIA4IB BULLOI OCBITM B YMOBAX
BOEHHOIrO CTAHY Y BUIASAI PUCYHKY. PO3rnsaHyTO OedKi KOMMOHEHTU  Li€el
mogersi. Pe3yibTat BripoBAMKEHHS pO3p0ob/1eHOI Mmoaesi 4O3BO/INTbL HAAATH
6inblLy GKICHY | 6e3riedyHy OCBITYy Yy CKIQAHWUX YMOBQX, 30KPeMa Yy rasy3sax
MpPoOgECIiViHOI TQ TEXHOIOMYHOI OCBITMU.

KnwuJoBi cnoBa: BOEHHMI CTAH, 3QK/A1QA4 BULLOI OCBITH, HAYKOBO-MeAAroridHmm
MpPALIBHUK, MPOGECIMMHA KOMMNETEHTHICTh.
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ABSTRACT

The purpose is to conduct a comprehensive analysis of the correlation
between soft skills and indicators of creative activity among future graphic
design professionals, utilizing methods of theoretical analysis of educational
standards. The relevance of this research is determined by the necessity to
develop soft skills and creative activity in future professionals in graphic
design within the framework of the contemporary job market.

Methodology. Theoretical methods involve a review of scientific literature to
understand existing perspectives and research on soft skills and creative
activity, aiming to elucidate key concepts and theories. Analysis and
synthesis are employed to scrutinize educational programs, standards of
People’s Republic of China (PRC) and the United Kingdom (UK), and industry-
specific criteria in graphic design, identifying key elements related to soft
skills and creative activity.

Results. The study characterizes and clarifies that educational standards
recognize the importance of cultivating “soft skills” in future graphic design
professionals. It highlights the interaction and complementarity of soft skills
and personality traits, which define specific knowledge and abilities and
reflect distinctive characteristics and values. The research compares soft
skills (communication, creativity, problem-solving, critical thinking, and time
management) with specific personality traits (interest, originality,
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independence, initiative, and energy) in the context of their interrelation in
the field of graphic design.

Conclusions. Soft skills and indicators of creative activity are interconnected
and mutually reinforce each other in the process of graphic design projects.
Soft skills provide the foundation for the effective utilization of indicators of
creative activity. It is pointed out that further research is needed to determine
the levels of development of creative activity among future professionals in
graphic design concerning the identified indicators.

KEYWORDS: China, Educational Program, Educational Standard, Great Britain, Higher
Education, Personality Traits.

INTRODUCTION

The development of soft skills and personality traits in the educational process is a key
aspect of preparing future professionals in graphic design. This helps ensure their
competitiveness in the job market and a successful career in the field of graphic design.
In the educational process, the development of soft skills and personality traits for future
professionals in graphic design takes on special significance.

Students should learn to tackle creative tasks using various approaches, experimenting
with different styles and techniques. This helps foster their creativity and analytical skills.
Students must be adept at collaborating effectively in a team, receiving constructive
criticism, and working on their own shortcomings. This contributes to the development
of communication skills and the ability to work within a team.

Soft skills and indicators of creative activity are an integral part of the personality of a
graphic design professional and manifest themselves in the design process. These
competences and qualities not only assist graphic design professionals in effectively
performing their duties but also have an impact on the quality and success of projects.
There is no defined, singular approach to determining the personal qualities a graphic
design professional should possess.

The issue of defining the personality traits of a designer is highlighted by Dubberly,
noting that with the development of technology, traditional design skills are no longer
sufficient,and a modern designer needs to be well-versed in contemporary technologies
(2011). Bazilyuk also asserts that a designer should be proficient in the fundamentals of
design and shaping, be knowledgeable about cutting-edge materials and technologies,
and simultaneously have an understanding of psychology and economic issues (2015).

Kunrath, Cash, and Li-Ying (2016) also point out that the development of a designer’s
personality has technical and human aspects. Fursa (2013) indicates that the qualities of
a designer’s personality are dictated by the socio-economic demands of society.

The requirements for the skills and personality of a graphic design professional are
specified in state education standards, program documents of educational-professional
programs, and manifestos of design councils.

In the national standards for the quality of professional education at the bachelor’s level
issued by the Ministry of Education of the People's Republic of China (PRC) regarding
the design specialty, it is specified that graphic design professionals should possess
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creative thinking, aesthetic judgment, scientific working methods, teamwork skills, and
have a broad international perspective and a keen sense of time. They should also have
skills in self-expression, communication, and collaboration, as well as aesthetic abilities,
basic skills in innovation and entrepreneurship, basic skills in document search, design
research, data analysis, and competence in planning (Jiaoyubu gaodéng xuéxiao, 2018).

In the program document of the national educational-professional program of the
College of Arts and Design at Wuhan University of Technology, specializing in visual
communication design, it is noted that students should possess basic knowledge of
innovative design and communication, organizational skills, the ability to plan design
activities, problem-solving skills in design projects, specific communication tools, the
ability to utilize various means of self-expression, professional skills and methods in
creating artistic design, aesthetic abilities, and a desire and capacity for life-long learning.
They should have the ability to adapt to the development of design innovations, a strong
sense of teamwork and collaboration, logical and dialectical thinking, critical awareness,
and practical methods of design thinking, as well as creative consciousness. (Wuhan
Ligong Daxué, 2017).

In the 2019 “Subject Benchmark Statement for History of Art, Architecture and Design,”
developed by the Quality Assurance Agency for Higher Education of the United
Kingdom (QAA), upon which educational programs for the graphic design specialty are
based, the following skills are specified and grouped as follows:

1) Open-mindedness: the ability to perceive new things and ideas and assess different
points of view.

2) Autonomy: the ability to develop independent reasoning based on authoritative
sources in the subject area and formulate arguments.

3) Information: skills to wuse various current and new digital technologies,
demonstrating digital literacy.

4) Time management and personal initiative: the ability to work according to
instructions and deadlines, including managing parallel projects.

In the program document of the international educational-professional programs of the
University of Wales Trinity Saint David (UK) and Wuhan University of Technology (PRC),
such goals as creativity, aesthetic sensitivity, intellectual exploration, teamwork skKills,
openness to diverse ideas, and the ability to work independently are listed. Education
seekers should demonstrate self-development, individual approaches, personal
organization and management; use a high level of subject-specific abilities,
unconventional thinking, and creativity; synthesize ideas and aesthetic sensibilities and
apply them to solve creative problems (University of Wales Trinity Saint David &Wuhan
University of Technology, 2013).

In the Design Education Manifesto issued by the International Council of Design
(lcograda, 2011), it is noted that a designer is capable of identifying and formulating
problems collaboratively, exploring possibilities through critical thinking, creativity,
experimentation, and evaluation. Additionally, designers easily adapt to technological
changes, and willingly take on the challenge of learning and mastering new methods of
visualization and communication concepts across various media, using so-called “smart
materials.”
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The strategy of the Design Council of the United Kingdom outlines the direction of work
for the next four years, identifying key priorities in design activity. It also emphasizes the
crucial importance of developing design skills in our current and future workforce.
According to the definition of the Design Council of the UK, design skills involve the
ability to take an idea and bring it to life. Design skills constitute a set of abilities and a
unigue way of thinking about a problem, combining materials to achieve function, and
creating meaning that leads to new ideas. Design skKills are crucial as they enable one to
understand the complexity of a task, apply different solutions, develop viable solutions,
create action plans, generate new ideas, collaborate, critically and creatively
comprehend the design process, combine different ideas, and demonstrate originality.
Among the skills applied by designers are creativity, originality, initiative, critical thinking,
attention to detail, flexibility, problem-solving ability, and emotional intelligence (Design
Council, 2020).

Skills have become critically important for success in the job market and for personal
development. For example, the report by the World Economic Forum titled “The Future
of Jobs” (2018) highlights this significance. It emphasizes that skills related to
technological development, creativity, critical thinking, communication, and
collaboration will be keys to a successful career in the future.

Hendarman, Cantner, and Hendarman (2017) resort to defining tangible and intangible
skills, and Fan, Wei, and Zhang (2005) resort to defining cognitive and non-cognitive
skills, which they also characterized as “hard” and “soft” skills (Hendarman, Cantner, &
Hendarman, 2017; Fan, Wei, & Zhang, 2005; Hadiyanto, Noferdiman, Moehaimin, &
Yuliusman, 2017). Soft skills are abilities that are not directly related to the technical
proficiency needed for a specific job but are crucial for success in any profession.

Studies carried out by Harvard University, the Carnegie Foundation, and the Stanford
Research Center have collectively determined that 85 percent of success in a job is
attributed to possessing refined soft and interpersonal skills. In contrast, only 15 percent
of job success is derived from technical skills and knowledge (hard skills) (National Soft
Skills Association, n.d.).

As per the Harvard Business Review, with the advancement of automation and Al, soft
skills—those qualities that machines are incapable of replicating—are gaining increased
significance (Chamorro-Premuzic & Frankiewicz, 2019). And these findings aren't unique,
the 2019 Linkedln Global Talent Trends report revealed that 92 percent of talent
professionals emphasized the significance of soft skills, asserting their equal or greater
importance compared to hard skKills in the hiring process.

Furthermore, 80 percent of respondents indicated the growing importance of these
skills for overall company success (Lobosco, 2019). Based on the results of research data,
it is crucial and necessary to primarily develop soft skills. Freitas and Almendra (2021), in
their research on soft skills in the context of design education, identify that, among more
than twenty defined skills, communicative skills, critical thinking, creativity, problem-
solving abilities, and inquisitiveness are deemed the most significant by respondents
from 26 countries.

In our study, we will rely on soft skills, such as communicativeness, creativity, problem-
solving, critical thinking, and time management. These skills can be highlighted in the
analysis of educational standards in China as well as in the United Kingdom. This study
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includes academic-professional programs for graphic design professionals at the
bachelor's level (Quality Assurance Agency for Higher Education, 2019; University of
Wales Trinity Saint David & Wuhan University of Technology, 2013; Jiaoyubu gaodéng
xuéxiao, 2018; Wuhan Ligong Daxué, 2017). The combination of these skills specifically
helps a designer to solve design problems, as noted in the Design Education Manifesto,
which emphasizes that a designer identifies and formulates a set of problems, solves
them by combining critical thinking, creativity, experimentation, and evaluations
(lcograda, 2011).

The aim of the article is to conduct comprehensive analysis of the correlation between
soft skills and indicators of creative activity among future graphic design professionals.

METHODOLOGY

The research employs approaches based on theoretical methods. Theoretical methods
include a review of scientific literature to elucidate existing perspectives and studies on
the topic of soft skills and creative activity, aiming to understand key concepts and
theories. Analysis and synthesis involve studying and analyzing educational programs
and standards, as well as industry standards in graphic design, to identify key elements
related to soft skills and creative activity.

RESULTS

Skills and personal qualities can be considered separately, yet they are often interrelated
and influence each other. The connection between skills and personal qualities varies
depending on the specific situation and context. Some skills may depend on certain
personal qualities for their successful application, while other skills may contribute to the
development of specific qualities.

For instance, in their research, Lima Rua and Maia (2023) examine the correlation
between creativity and soft skills. This correlation is also indicated by Nohara, Norton,
and Kawano (2017). Bohdan (2023) classifies types of soft skills based on the classification
of personality qualities. In his studies related to creative intelligence, Guilford (1962)
hypothesized that creative activity is dependent on accumulated skills, thus, indicating
a correlation between creative activity as a personal trait and skills.

The correlation between soft skills and personality traits, which indicate a level of creative
development, may be grounded in the idea that successful graphic design professionals
should possess not only technical knowledge but also a set of personal qualities that
contribute to their creative productivity. Soft skills concerning future graphic design
professionals can correlate with personal qualities that can serve as indicators of creative
activity in the following way:

1) Communicativeness—interest: communicativeness involves the ability to effectively
communicate with others, while interest indicates stimulation and satisfaction from
project design tasks. Communicativeness and interest are crucial aspects of the graphic
design project process. Communicativeness includes not only the ability to express ideas
and concepts but also the ability to listen and understand other project participants.
Effective commmunication with clients, colleagues, and other stakeholders is important
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for understanding their needs and requirements, as well as for the successful
implementation of project tasks.

The ability to communicate clearly and comprehensibly contributes to reducing
misunderstandings, improving collaboration, and ensuring high-quality execution of
graphic design projects. The research of scholars such as Wang (2022), Rovida, Gianotti,
and Zafferri (2022), and Malouf (2011) demonstrates that communicativeness
significantly influences success in the field of graphic design. On the other hand, interest
serves as a powerful motivator for graphic design professionals.

Engaging in projects that spark interest and stimulate creative potential can contribute
to better outcomes. Interest in the design process encourages deeper exploration of the
subject, experimentation with new ideas and approaches, as well as the discovery of
unique and original solutions.

2) Creativity and originality: creativity involves the ability to generate new ideas and think
unconventionally, while originality indicates the capacity to demonstrate innovative and
creative approaches. In the graphic design process, creativity and originality are crucial
elements contributing to the success and distinctiveness of a project. Creativity includes
the ability to generate new ideas and approaches that can alter perspectives and create
unigue concepts. It allows designers to find unconventional solutions and go beyond
ordinary approaches.

On the other hand, originality signifies the ability to demonstrate innovative and creative
approaches in work. This means that a graphic design professional has the ability to
achieve uniqueness and distinctiveness in their projects, utilizing creativity to create
something new and impressive.

Creativity and originality are key factors that differentiate high-quality graphic design
from the ordinary, adding a unique style, aesthetics, and emotional charge to the project.
The ability to generate new ideas and apply them in the creative process helps solve
problems, engage, and captivate the audience. Research confirms that creativity is one
of the key soft skills defining success in graphic design, as indicated by scholars, such as
Lopes, Correia, and Machado (2022) and Visser, Chandler, and Grainger (2017).

3) Problem-solving-independence: problem-solving involves the ability to analyze
complex tasks and find effective solutions, contributing to independence in work. In the
graphic design process, problem-solving is a crucial skill that helps designers analyze
complex tasks and find effective solutions. This includes the ability to understand project
requirements, identify potential issues the project might face, and develop strategies for
resolving them.

The importance of problem-solving skills for future professionals in graphic design and
problem-solving abilities is highlighted in the research of scholars such as Yan (2020).
Problem-solving requires an analytical and critical approach to tasks. The designer must
grapple with the problem, identify various possibilities and solutions, and then choose
the most effective path.

This includes the ability to pinpoint key factors, conduct research, analyze data, and
make informed decisions. Problem-solving also promotes independence at work.
Designers should be capable of independently analyzing tasks and seeking solutions
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without constant direction or supervision. This allows designers to be more autonomous
and self-reliant in their work, contributing to better outcomes.

4) Critical thinking and initiative: critical thinking involves the ability to analyze, evaluate,
and challenge ideas and solutions, fostering initiative in implementing new ideas and
projects. Gavrysh and Dotsenko (2021) defined critical thinking as an individual ability to
find effective solutions based on existing stereotypes and developed criteria.

Yin Li Ming (2021) emphasizes the importance of cultivating innovative thinking. In the
process of graphic design, critical thinking is a necessary skill that helps designers
analyze, evaluate, and challenge ideas and solutions. Critical thinking involves the ability
to understand the project’s context, consider it from various perspectives, and formulate
reasoned thoughts and assessments. Critical thinking allows designers not only to
accept ideas but also to analyze them for potential problems or shortcomings.

This skill contributes to the improvement and refinement of projects while preventing
possible errors. A designer with the ability to think critically identifies flaws and
opportunities for improvement, leading to the creation of more successful and effective
solutions. Critical thinking also stimulates initiative in implementing new ideas and
projects. A designer who can critically evaluate ideas and develop their own approaches
brings a fresh and original perspective to the work process. They foster initiative, explore
new opportunities, and make daring decisions, promoting creativity and innovation.

5) Time management and energy: time management involves the control of time and
resources, which can support energy in task execution. In the process of graphic design,
time management plays a crucial role in ensuring the efficiency and success of tasks.
Time management includes the management of time and resources, allowing designers
to effectively allocate their time, prioritize tasks, and use resources optimally.

The importance of time management is emphasized in research by scholars, such as
Malouf (2011) and Zeegen (2009-2011), who note that real-world projects are
accompanied by deadlines and constraints. Energy in task execution is an important
characteristic of the design process. Time management helps designers preserve energy
through rational planning and effective control of working hours. This helps avoid
overload, stress, and exhaustion while ensuring proper focus and productivity during
work.

Efficient time management also allows for the allocation of time for creative
experimentation and exploration. Through thoughtful planning and organization of
time, a designer can set aside periods for generating new ideas, seeking inspiration, and
creatively refining their work. This contributes to conserving energy and maintaining
motivation to perform design tasks.

DISCUSSION

A comparative analysis of educational standards of China’'s (Jiaoyubu gaodéng xuéxiao,
2018; Wuhan Ligong Daxué, 2017; University of Wales Trinity Saint David & Wuhan
University of Technology, 2013) and the United Kingdom's (Quality Assurance Agency for
Higher Education, 2019; University of Wales Trinity Saint David & Wuhan University of
Technology, 2013) expected outcomes of educational and professional programs, soft
skills, and indicators of creative activity can be represented in the form of a table.
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Table 1

Comparison of requirements from national standards for professional teaching at the
bachelor’s level, expected outcomes of national and international educational-
professional programs with flexible skills, and indicators of creative activity for future
graphic design professionals

Data on national

International
educational-

National
educational-

Subject standards for the professional professional
benchmark uality of rogram of the rogram in the .
q y p 9 . prog . Indicators of
statement for professional University of Wales field of visual . .
. A - k A .. Soft skills creative
History of Art, teaching at the Trinity Saint David at communication activit
Architecture and bachelor’s level in  Wuhan University of design at y
Design (UK) higher education Technology in the Wuhan
institutions (China) field of graphic University of
design Technology
Teamwork skKills, - :
. . Proficiency in .
. Communication effective . . Communicativ
Information . . . communication Interest
skills collaboration with eness
tools
others
Initiative, . L Creativity, ability to Proficiency in
Creative thinking, Y . Y y . L
openness to new innovation generate ideas, self-expression, Creativity Originality
things conceptual thinking innovation
Design research Research and creative  Problem-solving Problem-
Autonomy . . . . s ) Independence
skills inquiry skills abilities solving
Critical evaluation, . .
Open- . i . . Aesthetic Critical L
. Aesthetic abilities analysis, aesthetic s L Initiative
mindedness o abilities thinking
sensitivity
Independent
workload
Time . . management, Artistic design Time
Activity planning . s Energy
management adherence to practice abilities management
deadlines, ability to
work independently
CONCLUSIONS

Soft skills and indicators of creative activity are interconnected and complement each
other in the process of graphic design. The comparison of soft skills and personal
gualities contributes to understanding how a graphic design professional can effectively
leverage their technical skills in the creative domain. It also sheds light on how they
organize and develop their personal attributes to achieve success in this field. Soft skills
provide the foundation for the effective utilization of creative activity indicators. The
interaction between skills and personality traits creates a favorable environment for the
successful development and implementation of projects in graphic design.

It has been established that indicators of creative activity, such as initiative, energy,
interest, independence, and originality, also play a crucial role in the graphic design
process. The alignment of soft skills with indicators of creative activity regarding the
educational process of future graphic design professionals has been demonstrated.
Critical thinking is linked to initiative. Problem-solving is associated with independence.
Creativity contributes to achieving originality. Communicativeness is reflected in
interest. Time management indicates energy.
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Further research is needed to determine levels of development of creative activity
among future professionals in graphic design concerning the identified indicators.
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FTHY4YKI HABUMKU TA TBOPYA AKTUBHICTb: AHAJI3 BBAEMO3B'A3KY B OCBITI
MAMUBYTHIX ®AXIBLLIB 3 FPA®IYHOIO AU3AUHY

Meta - npoBecTU KOMIMIEKCHUIA QHQAJ1I3 B3AEMO3B'A3KY MK THYYKUMU
HABMYKAMM TA MOKA3HMUKAMM TBOPYOI QKTUBHOCTI cepen ManbyTHIX ¢axiBLiB
rpagiyHoro An3ariHy, BMKOPMCTOBYKOUYM METOAM TEOPETUYHOrO QaHAsII3Y
HOPMATMBHO-MPABOBMX QKTIB Yy rasy3i OCBIiTWU. AKTYQ/IbHICTb LIbOro
AOOC/OXKEHHS BU3HAYAETbCH HEOOXIAHICTIO PO3BUTKY MHYYKUX HABWYOK T4
TBOPYOI QKTUBHOCTI Yy MANBYTHIX ¢paxiBUIiB rpadi4YHOro AmM3amnHy B yMOBAX
CYYQCHOIro PUHKY MPaLii.

MeTtopgonoria. TeopeTnyHi MeToan BK/IOYQKOTbL Or/19[ HAYKOBOI /iTepatypu
A719 PO3YMIHHS YNHHUX MNOrAS4I1B TA AOC/IOXKEHb OO0 MHYYKUX HOBUYOK TA
TBOPYOI QKTUBHOCTI A/19 PO3KPUTTS KIKOHOBMX MOHSATb | Teopin. AHA/II3 TA
CUHTE3 BUKOPUCTOBYIOTbCH A1 AOC/IAXKEHHS OCBITHIX MPOrpaM, CTAHA4APTIB
Kutavicekoi HapoaHoi pecrnybnikm (KHP) ta BenmkobpuTaHii, a TAKOX
rany3eBux KpUTepiiB y rpa@iyHoMy AW3QAUHI, [deHTudIKauii KIro4YoBMX
€/IeMEHTIB, MOB'A3AHMX I3 THYYKUMUN HABUYKAMMK TQ TBOPYOK AKTUBHICTIO.

Pe3ynbratn. [JOCni>KEeHHS XAPAKTEpPM3yEe TA YTOYHKOE, LO OCBITHI
CTAHAQPTM BU3HAKOTb BAXK/INBICTb PO3BUTKY “THYYKMUX HABMYOK" Yy MAMOYTHIX
¢daxiBLiB rpagidHoro  An3ariHy. BucBiT/ir0eThHCSH B3aemonis TQ
AOMOBHIOBAHICTb MMHYYKMUX HOBMYOK TA SKOCTEM OCOBMCTOCTI, AKi BU3HAYAIOTb
KOHKPETHI 3HAQHHS, BMIHHS TQ HABUWYKM, Q TOKOXK BiJO6GPAXKAOTb XQPAKTEPHI
0CO6/IMBOCTI  TAQ UIHHOCTI. [ocnig>XeHHS rOPIBHIOE IHYyYKi HABUYKM
(KOMYHIKQLiF, KPeATWUBHICTb, PO3B'A3QHHS MNpobrieM, KPUTUYHE MUCTIEHHS,
TAUM-MEHEOXKMEHT) i3 KOHKPETHUMM SKOCTAMKM OCOBUCTOCTI (IHTepec,
OPUriHAIbHICTb, CAMOCTINHICTb, IHILIQTUBHICTb, EHEPriNHICTb) B KOHTEKCTI iX
B3QEMO3B'A3Ky B rasly3i rpadidyHOro gm3amHy.

BUCHOBKW. 3’9COBAHO, 11O THYYKi HOBWYKI TA MOKA3HWNKM TBOPYOI QKTUBHOCTI
B3QEMOMNOB'A3AQHI TA B3AJEMOAOMOBHIOKTbL OAHE OAHOro 'y rpowueci
MPOEKTYBAHHS rpa®i4HOro AmM3amnHy. MHy4YKi HAQBUYKKM HOO4QKTb OCHOBY A71S
€ePEKTUBHOIO BUKOPUCTAHHS MOKA3HUKIB TBOPYOI QKTUBHOCTI. OKpPECEHO,
IO MoAQ/IbLIOro AOCIMKEHHS MOTPEBYE BU3HAYEHHS PIBHIB pOPMYBAHHS
TBOPYOI QKTUBHOCTI MAWOYTHIX GaxiBLiB PAGIYHOro An3AnHY o4O
3a3HAYEeHUX MOKA3HMKIB.
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ABSTRACT

Purpose. The aim of this study was to examine the impact of explicit reading
strategy teaching English as a foreign language (EFL) on Ethiopian grade
eleven learners’ reading comprehension skKills, particularly, reading for the
gist, detail, vocabulary, inference, and reference skills.

Methodology. A quasi-experimental design was used, involving eighty-seven
students (43 students in the control and 44 students in the experimental
group). The students of the experimental class were exposed to four months
of explicit reading strategy training, but no training was given to the students
in the control group. Reading comprehension tests were given to both groups
before and after training.

Results. The independent sample t-test revealed that there was no
significant difference between the control and the experimental group in
overall reading comprehension before the training, whereas the results of
multivariate analysis of variance (MANOVA) for the post-test indicated
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students in the experimental group significantly outperformed their
counterparts in terms of overall reading comprehension as well as the three
reading comprehension skills, namely, reading for the gist, detail, and
vocabulary. The post means of inference and reference skills for the
experimental group were also higher than the post means of the control
group though the differences were not statistically significant.

Conclusions. The study concluded that explicit reading strategy training
promotes Ethiopian students' reading comprehension skills; hence, EFL
students should be adequately supported and encouraged to use reading
strategies to circumvent their reading comprehension difficulties.

KEYWORDS: English Reading, Comprehension Skills, Reading Strategies, Explicit
Teaching, CALLA.

INTRODUCTION

People in different regions read in English either for academic or non-academic
purposes. Therefore, adequate reading ability in English is essential to ensure success in
education and professional life in the modern world (Grabe & Stoller, 2019). In Ethiopia,
where the present study is conducted, English is the medium of instruction for
secondary and university students (Getachew et al., 2018).

This highlights the importance of reading comprehension for learners’ overall
educational achievement. According to GCrabe & Stoller (2019), reading involves
comprehension, which entails identifying the main idea of a text, details that support
the main idea, making inferences and vocabulary. According to the same authors,
students are required to employ a combination of strategies including prior knowledge
during reading.

Reading strategies such as summarizing, forming questions, imaging, predicting,
activating background knowledge, and monitoring comprehension are among the
important strategies for the comprehension and promotion of strategic readers
(Chamot, 2005; Grabe, 2009). Furthermore, reading comprehension is a complex ability
as it requires applying several unconscious and conscious strategies to determine the
accurate text meanings (Jeon & Yamashita, 2014).

Reading strategies help students create the meaning of a text through purposeful and
goal-orientated activities (Afflerbach et al., 2008). As a result, students use a variety of
strategies to increase their reading comprehension (Grabe, 2009; Maeng, 2014).In this
regard, both local and international studies appear to agree that strategies have better
roles than the linguistic proficiency of the learner in certain skills (Mulugeta, 2021).

Furthermore, empirical evidence in learning strategies (henceforth LSs) training (e.g.,
Cohen, 2018; Grabe, 2009; Gu, 2019) pointed out that explicit strategy instruction is an
integrated part of regular language lessons which is likely to be more effective than
implicit teaching. Accordingly, several international researchers (e.g., Abdelhalim, 2017,
Khellab et al, 2022; Li et al.,, 2022) have justified the contributions of explicit reading
strategy training (Henceforth ERST) for EFL learners' reading comprehension problems.

Conversely, recently, the contribution of technology-based teaching in developing
students’ English language skills has attracted international researchers (Azizi et al,,
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2022). Of course, we cannot hide the role of technology in our entire lifestyle, but using
technologies for academic purposes in Ethiopia seems impractical.

Lately, Biresaw & Bogale (2023) explored the effect of a web-based feedback system in
developing the reading skills of Ethiopian university students; the finding indicated that
reading for gist, detail reading and inference skills were positively affected by the
intervention. However, it can be noted that the participants of the study were university
students, who may have more exposure to the use of technology compared to students
at other schools. Therefore, strategy instruction seems necessary in Ethiopian schools
where students have limited access to technology and little exposure to learning English
outside the classrooms to promote their reading skills (Wendaferew & Damtew, 2023).

In fact, LSs may not be a panacea to fix the entire language acquisition problem, but they
are very helpful in conjunction with other techniques (Griffiths, 2004). Through a process
of teacher modeling, scaffolding, and assistance, students learn to be involved with texts
strategically, and gradually independently practice LSs to better understand the text
(Grabe, 2004). Therefore, there is a need to enhance our students’ reading difficulties
with the necessary support (i.e., scaffolding) by the teacher through explicit strategy
training until students become independent readers.

Given the role of reading skills in student academic success and other everyday life
activities;, however, students' low reading comprehension ability has become a serious
issue in Ethiopia. There have been continual complaints from EFL teachers about
students' poor reading skills in Addis Ababa public secondary schools. For example, one
EFL teacher in Tesfa Birhan secondary school complained that many of her students
were unable to identify the meaning of words, the author's implied ideas, and the main
ideas or gist of a passage.

In addition, Ethiopian EFL teachers failed to implement and adhere to the
recommended teaching methods (Mulatu & Regassa, 2022). Therefore, the present
researcherswere initiated to implement ERST in teaching reading to determine whether
the training enhances students' comprehension skills or not.

The notion of students' reading strategy use and the practice of teaching reading have
been adequately studied in a local context (Mulatu & Regassa, 2022; Nurie, 2017; Tefera,
2013). Among others, Nurie (2017) explored the practices of teaching reading and
suggested that Ethiopian teachers should systematically teach reading comprehension
to help students develop strategies for improving reading comprehension.

However, the impact of explicit reading strategy training on students' reading
comprehension skills has not been sufficiently addressed. A few local researchers
(Dugasa et al., 2022; Wendaferew & Damtew, 2023; Yadetta et al, 2017) conducted
related studies and confirmed the contribution of strategy training in promoting
students' reading.

Finally, they recommended for the need of further inquiries. However, there have been
some limitations in the previous studies; for example, they had short-term intervention
sessions (not more than nine weeks) and didn't address the magnitude (the effect size)
of the variables under investigation. Moreover, considering the importance of reading
skills and learners' poor performance in Ethiopia, this area seems to be further
investigated. Therefore, to fill this gap, the current research scrutinizes the impact of
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ERST on reading for gist, details, vocabulary, inference and reference skills of EFL grade
students, that is the aim of this study. Particularly, the study tries to answer the following
three research questions.

1. Is there a statistically significant difference between the control and the
experimental group in terms of overall reading comprehension pre-test mean
scores?

2. lIsthere a significant difference between the control and the experimental group in
terms of overall reading comprehension post-test mean scores?

3. Is there a statistically significant difference between the control and the
experimental group in the post-test mean scores of reading for gist, detail,
vocabulary, inference and reference comprehension skills?

METHODOLOGY

The study used a quasi-experimental with the pre-test-post-test control group design in
which two intact classes were selected since random assignment was not possible
(Creswell, 2014). The study mainly used quantitative data that was then analyzed
guantitatively. Each procedure of this study is briefly discussed in the following sections.

The setting, subjects, and sampling techniques

Addis Ababa city was the research site due to its proximity and familiarity, which helped
us to understand the research problem and easily collect the data. The secondary school
environment was chosen since it is a place of reading to learn in which students are
required to read about different subjects in their academic path. In other words, reading
to learn frequently happens in academic settings where an individual must acquire a
substantial amount of knowledge from a text (Grabe & Stoller, 2019). Tesfa Birhan
secondary school was selected due to frequent complaints from EFL teachers about
poor reading ability, and the lack of previous similar study to the current. We were
informed that several students had failed university entrance exams during the previous
academic years in different schools.

Therefore, grade 11 students were the target subjects, assuming the importance of
working hard at this level is essential to improve students' reading ability. On the other
hand, because of threats to the intervening variables in the experiment process, we
decided to choose only two classes. Accordingly, eighty-seven subjects of the two intact
classes were randomly selected from Tesfa Birhan secondary school. The selected classes
were then assigned to the control and experimental groups.

The Reading Comprehension Test

To answer the research questions, the study used a standardized reading
comprehension test. First, permission was obtained from the Educational Testing
Service before using the test. Afterward, a reading comprehension test was adapted
from the TOEFL, which was used as pre and post-tests. The adapted test contained two
passages with twenty close-ended items.

Moreover, we added four open-ended items, particularly, reading for gist/main idea
guestions, to have a comprehensive understanding of the student's current level of
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reading comprehension in the pre-test prior to the training, and in the post-test to
observe the efficacy of the training in improving students' reading skills.

More specifically, the two items require students to summarize the main idea of the two
passages using their own words, and the other two questions asked students to give
topics seeing as the selected passages did not provide these. The test, generally,
consisted of items related to the five reading comprehension skills (that is, 6 items for
the gist / main idea, 7 items for the detail, 7 items for vocabulary, 2 items for inference,
and 2 items for reference skills).

These reading comprehension skills were in line with the strategies practiced during the
training sessions. It is important to mention that the post-test was identical to the pre-
test because according to (Brown, 2017), it is feasible to administer the same test as the
pre-and post-test to circumvent the issue of equating different forms of tests.

The threat to testing effect was controlled by administering the post-test after four
months of the pretest administration. The pretest aimed to check whether students in
the control and experimental groups were similar in terms of overall reading
comprehension performance before the training. On the other hand, the post-test was
administered to both groups to observe if there was a significant difference between the
experimental and control groups in terms of overall reading as well as comprehension
skills mean scores after the training.

Additionally, field notes were taken during the training, as it was believed to be
important to supplement the main data and see how well the training was implemented
(fidelity to treatment) by attending the training conditions, which in turn increased the
reliability of the study results. According to Baker et al., (2023), the degree to which an
intervention is carried out as intended is called treatment fidelity, which is crucial for
intervention research to produce a valid comparison. Therefore, the researchers of the
present study visited the research site once a week and recorded the training conditions
based on conversations with the teacher who conducted the training.

Validity and reliability issues

As far as experimental study is concerned several threats could affect the outcomes. In
the present study, we tried to minimize some of the threats. An EFL teacher on the
research site and a PhD instructor at Addis Ababa University were invited to comment
on the reading comprehension test to maintain face and content validity. Accordingly,
some amendments were made.

For example, primarily, we proposed incorporating three reading passages in the test,
but following the experts' comments, one of the passages was removed from the test.
An attempt was also made to reduce potential threats towards the internal validity of
the investigation, for example, to minimize teachers' history and biases related to the
researchers, both the control and experimental groups were taught by the same teacher
using the same reading tasks with similar period. Students’ background in terms of
reading comprehension was checked by administering the pre-test to the control and
experimental groups.

The only difference was the teaching approach involving ERST in the experimental
group. Regarding reliability, the same tool should be able to generate an identical
response when applied to the same respondent within one to two weeks before
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retesting (Muijs, 2022). Therefore, in this study, the reliability was assured by
administering the test to students with similar backgrounds to the participants in the
main study, but in different schools.

The test was administered for the second time after a week and then the results were
assessed using Pearson’s correlation. The Cronbach Alpha result was 0.892 indicating
good reliability. Furthermore, the designed teaching material was reviewed by an expert.
One of the English teachers at the research site was asked to review and comment on
the content of the training material. As a result, some amendments were made; for
example, the scanning strategy was removed from the material based on the suggestion
of the teacher.

Ethical considerations

Several issues need to be considered while conducting research; researchers should
respect the audiences or participants, use non-discriminatory language, and keep their
anonymity (Creswell, 2014). The author states that it is important to show considerable
respect for the site where the research will occur. This can be ensured by sending an
earnest request for permission and obtaining the required permission before entering
the research site. Consequently, ethical issues were considered while conducting the
current study.

First, to get access to the research site, a letter of cooperation was written from the office
of Addis Ababa University's foreign language and literature department to the
concerned bodies in the study place (Tesfa Birhan Secondary School). Then the
objectives and procedures of the study were explained to the school director, the EFL
department head, and the EFL teacher to get their acceptance.

Having the necessary permission from the school, the training was given to one of the
English teachers who conducted the training based on her willingness. Discussion was
made with the participants of the students about the training. Based on their
willingness, the participants were informed about the purpose of the study; they were
told that the training and the test would not affect their achievement, and instead the
process could be promising for their academic success.

Training manual and data collection procedure

The researchers prepared training material using the selected strategies together with
reading activities in students’ textbooks. The study was conducted during the second
semester of the 2023 academic year; therefore, the training covered all the reading
activities that were programmed for the second semester.

Despite various learning strategy divisions given by different scholars, for the current
study, the reading strategies were mainly adopted (Grabe, 2004, 2009; Grabe & Stoller,
2019) because their classifications included various strategies relevant to the teaching of
activities in the three reading stages (pre-, while, and post-reading). Since there are a
plethora of strategies, for the present study, the following reading strategies were
adopted: semantic mapping, placing new words into context, imagery, practicing,
skimming, and taking notes, summarizing, highlighting, guessing; setting goals and
objectives, self-monitoring and self-evaluating, self-encouragement, and cooperating.

These strategies are crucial in solving learners' difficulties related to reading the gist /
main idea, details, vocabulary, inference, and reference skills, which are vital for student
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academic success. For example, monitoring has been frequently cited as a key reading
strategy for enhancing comprehension (Grabe, 2009). Furthermore, semantic mapping
helps readers link previous and current knowledge and improves vocabulary knowledge
(Barrios Nunez, 2018). Summarizing is a way of condensing the original passage. In
summarizing, we use techniques like pictures or giving titles to what has been read.

Subsequently, a scholastic discussion was held in the form of training with an EFL
teacher who conducted the training. The discussion was intended to inform the teacher
about the concept and implementation of ERST in teaching reading. The interaction was
collaborative and supported with questions and comments from the teacher. The
trained teacher was encouraged to raise any unclear points. Following this, a pre-test
was administered during the first week of the second semester.

A day after the pre-test, students in the experimental group received a four-month
training over the entire semester based on the Cognitive Academic Language Learning
Approach (here CALLA) procedure aiming at improving students’ reading ability.

CALLA is an instructional method for second and foreign-language learners that
includes teaching important topics from the content course, language skills necessary
to learn at school, and explicit teaching using various LSs for academic tasks (Chamot &
Robbins, 2005).

The model has the following teaching procedures: (1) Preparation: identifying the prior
knowledge of the students' strategies; (2) Presentation: teachers present and model new
LSs; (3) Practice: students practice the strategies they have learned through reading
activities; (4) Evaluation: students assess their success; (5) Expansion: students are
encouraged to transfer the LSs and apply it to new situations tasks. CALLA was chosen
because it supports explicit teaching in a series of strategies and is effective in promoting
learning comprehension skills (Grabe, 2004). On the other hand, no training was given
to the students in the control group instead they were taught based on the usual
teaching method.

Regarding the implementation of the training, it was conducted based on the schedule
of the school. Depending on the information gained from Tesfa Birhan Secondary school
principals, the target students had two reading periods per week with forty-five minutes
for each period.

Thus, students in the experimental class had 90-minute training sessions each week. The
researchers went to the school once a week and contacted the teacher who
experimented if she faced any problems during the training. We also received reports
from the teacher and recorded field notes about the training. Accordingly, the teacher
was explicitly teaching the selected reading strategies using CALLA procedures
(preparation, presentation, practice, and evaluation and expansion stages).

During preparation, the teacher tried to activate students’ prior knowledge; in the
presentation stage, the teacher explained and modelled the strategies in reading tasks;
in the practice stage, the students were encouraged to practice the strategies; in the
evaluation, the students had time to evaluate their use of the strategy, finally, students
were encouraged to use the strategies they practised for different tasks outside of the
classes.
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For instance, the teacher explained and modeled how to guess the meaning of words.
She told students while guessing they can use clues such as prefixes and suffixes and
others such as, using information from text such as titles, headings, and pictures. She
underlined that guessing is an important strategy to discover the meanings of words
and identify the main idea of a passage.

During the recording of the field notes, we realized that after explaining each strategy,
the teacher tried to model how to apply the strategies using specific reading activities.
In this way, the teacher scaffolded students until they become strategic and
independent readers. At the end of the training and the last semester of the academic
year, both the control and the experimental group took the post-test.

Data Analysis Techniques

Both descriptive and inferential statistics were used to analyze the data. The collected
data was organized and entered into the Statistical Package for Social Science (SPSS)
version 24 software. The pre-test scores of the control and experimental groups were
computed using independent sample t-tests to check whether there was a significant
difference between the control and experimental groups' overall reading
comprehension before the training.

The post-test scores of the students in both groups for overall and five reading
comprehension skills were calculated using multivariate analysis of variance (MANOVA)
to see whether the difference between the two groups was significant or not. This tool
was used because it enables researchers to compute the data of several dependent
variables simultaneously and see the combined results too (Muijs, 2022),in our case the
five comprehension skills (i.e., gist, details, vocabulary, inference, and reference) and the
overall reading comprehension.

RESULTS

To answer the first research question, students in the control and experimental groups
were given a pretest to check whether they were similar or not in their current levels of
reading comprehension. An independent sample test was run to see if the pretest mean
scores between the two groups were statistically significant or not before the training.

Table 1
Descriptive and inferential statistical analysis of the pretest scores for both groups

Group N M Std. Deviation T Df Sig. (2- tailed)
control 43 131395 2.5221
788 85 433
experimental 44 136136 3.05923

As shown in Table 1the pretest mean score of the experimental group (13.6136) is slightly
greater than the pretest means of the control group (13.1395). However, the independent
sample t-test result (T=0.788, Df=85, P=.433) indicated the difference was not statistically
significant as the P value (P=0.433) was greater than the cut point 0.05.

Therefore, the result suggested that the students in the control and experimental groups
were relatively homogeneous in terms of overall reading comprehension achievement
before training. Then, ERST was given for the experimental group followed by post-test
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administration to both groups to address the second research question. The following
table shows the descriptive results, first.

Table 2

Descriptive analysis of the reading comprehension skills post-test scores for both
groups

Descriptive Statistics

Skills Group Mean Std. Deviation N
Control 6.0233 110170 43

Gist Experimental 6.6364 1.29563 44
Total 6.3333 1.23577 87

Control 2.6744 .86523 43

Detail Experimental 3.3182 .80037 44
Total 3.0000 .88921 87

Control 27674 1.06541 43

Vocabulary Experimental 4.0682 1.08687 44
Total 3.4253 1.25413 87

Control 1.3953 54070 43

Inference Experimental 1.5682 50106 44
Total 1.4828 52523 87

Control 1.4884 50578 43

Reference Experimental 1.5455 50369 44
Total 1.5172 50260 87

The post-test mean score results for each reading comprehension skills in Table 2 show
that the experimental group performed better compared to the control group after the
training. MANOVA was computed to check whether the observed difference was
statistically significant or not. First, analysis of MANOVA for overall reading
comprehension result is presented in Table 3.

Table 3
Analysis of MANOVA for overall reading comprehension performance of the post-test

Multivariate Tests

Effect Value F Hy p‘:’tfh ests E::r Sig. p;c:tliglr:;a
Pillai's Trace 314 7.400b 5.000 81.000 .000 314
g— Wilks' Lambda 686  7.400b 5.000 81.000 .000 314
8 Hotelling’s Trace 457 7.400b 5.000 81.000 .000 314
Roy's Largest Root 457 7.400b 5.000 81.000 .000 314
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The Multivariate tests analysis in Table 3 presents the combined results of the reading
comprehension skills. Consequently, the MANOVA result under Wilks'Lambada
(df=81.00, P=.000) showed that there was a statistically significant difference between
the experimental and the control groups regarding their overall reading comprehension
post-test mean scores after the intervention. In other words, the experimental group
benefited from the training with the effect size (Partial Eta=0.314) indicating a moderate
relationship.

According to Muijs (2022), Eta squared from O to 0.1 is a weak effect, 0.1to 0.3 is a modest
one, 0.3to 0.5 is a moderate, and >0.5 is a strong effect. The last research question asks
whether there is a statistically significant difference between the control and the
experimental group in reading for gist, detail, vocabulary, inference, and reference post-
test mean scores. The results are presented in Table 4.

Table 4
Tests of Between-Subjects Effects

Type Il Partial
Dependent Mean .
Source P . Sum of df F Sig. Eta
Variable Square
Squares Squared
_ Gist 8.175 1 8.175 5.642 .020 .062
[
e o Detail 9.013 1 9.013 12.987 .001 133
o9
42 § 3 Vocabulary 36.794 1 36.794 31.761 .000 272
e
0
8 %0 Interference .650 1 .650 2.393 126 .027
w
Reference 071 1 .071 278 599 .003

The ‘Tests of Between-Subjects Effects’, in Table 4 shows the separate analysis of the five
dependent variables. As a result, the MANOVA post-test result indicated that a
significant difference was found between the control and experimental group with the
three reading comprehension skills: reading for the gist, details, and vocabulary since
the P values for the three skills were less than the cut-off point (P<0.05).

To put it differently, the results of MANOVA for the post-test mean of gist skill (F=5.642,
P=0.020) revealed that there was a statistically significant difference between the
experimental and the control group. The post-test results for detail reading (F=12.987,
P=0.001) showed that the difference was statistically significant. Similarly, the post-test
mean score of vocabulary skill (F=31.761, P=0.00) indicated that the difference between
the two groups was statistically significant after the intervention.

Therefore, the post-test result indicated that the experimental group significantly
outperformed the control group in reading for gist, detail reading and vocabulary skKills
after the training. In addition, although the post-test means of the experimental group
for inference and reference skills were higher than the post-means of the control group,
the results of MANOVA showed that there were no significant differences between the
groups in terms of inference (P=0.126) and reference (0.599) skills since the P-value was
higher than the cut-off point.
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The effect size for detail and vocabulary skills were 0.133 and 0.272 respectively, indicating
the modest relationships. However, the effect size for the rest skills was weak as the value
of Partial Eta Squared was less than O.1.

DISCUSSION

The aim of the study was to examine the impact of ERST on Ethiopian EFL students'
reading comprehension skills, namely, reading for the gist, detail, vocabulary, inference,
and reference. Before the intervention, a pre-test was administered to the control and
the experimental groups to check the homogeneity of the participants in terms of their
reading comprehension. Accordingly, the independent sample t-test showed that there
was no statistically significant difference between the control and the experimental
group in the pre-test mean scores. The result indicated that students in both groups had
nearly similar reading comprehension levels prior to training.

Afterward, students in the experimental group were exposed to a four-month ERST
followed by administering a post-test to both groups. Finally, the result of MANOVA
revealed that a significant difference was found between the control and the
experimental group in terms of overall reading comprehension post-test mean scores.

This implies that students in the experimental group outperformed their counterparts
(the control group) because of the training. The result is in agreement with the findings
of both foreign and local previous researchers (Abdelhalim, 2017; Al Raggad et al., 2019;
Khellab et al., 2022; Wendaferew & Damtew, 2023), who confirmed the contributions of
explicit reading strategy in promoting EFL students’ reading comprehension
achievement.

However, the fact that the association is significant does not indicate how strong or weak
the effect is, hence, the effect size needs to be calculated (Muijs, 2022). Therefore, the
effect size, which was not the focus of the previous researchers, was calculated in the
present study.

Moreover, there were significant differences between the control and the experimental
group in the post-test mean scores of the three reading comprehension skills: reading
for gist, detail and vocabulary questions. On the other hand, the post-test mean scores
of the experimental group for the inference and reference skills were higher than the
post-test means of the control group, however; the difference was not statistically
significant.

The magnitude or effect size of the relationship for both overall reading comprehension
as well as for each reading comprehension skill was calculated. In this regard, the Partial
Eta Squared result for the overall reading comprehension indicated the relationship was
moderate. On the other hand, the effect size for detail and vocabulary skills was modest,
followed by weak relations for the rest comprehension skills.

Finally, it is important to note that since there is scanty research investigating the
effectiveness of ERST on EFL students’' reading comprehension skKills, the present study
would contribute to the field and encourage future researchers to deal with the issue in
detail. In summary, the result of the current study supports the recommendation of
pioneer experts (Grabe, 2009; Grabe & Stoller, 2019), who indicated that students with
reading difficulties can be taught a repertoire of reading strategies for better
comprehension.
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CONCLUSIONS

The present study mainly scrutinized the impact of ERST via CALLA procedure on grade
eleven EFL students’ reading comprehension skills. Prior to the training, the study
confirmed that the target students were at the same level of reading comprehension.
However, after the intervention, a significant difference was found between the control
and the experimental group in overall reading comprehensionl as well as in the three
comprehension skills (gist, detail, and vocabulary), in favor of the experimental group.
The effect size for the overall reading comprehension after the intervention was at a
moderate level.

Moreover, the students in the experimental group scored higher post-test mean scores
for inference and reference skills though the differences were not statistically significant.
Consequently, it can be inferred that ERST using CALLA can promote EFL students'
reading comprehension skills. In this sense, EFL students should be adequately
supported and encouraged to use reading strategies to promote their reading
comprehension skills.

Increments of participants, especially enlarging the experimental group, would be
important for future researchers to confidently generalize the results in a wider context.
Additionally, this study focused on reading comprehension skills, particularly, reading for
gist/main idea, details, vocabulary, inference, and reference, which were supposed to be
vital for students’ academic success. Thus, future researchers could consider involving
other comprehension skills for more comprehensive insights.
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NMPOUYUTAHOIO 3 AHIMTINCbKOI MOBM 1K IHO3EMHOI

MeTa Lboro gocnigxxeHHsa noasarasaa B ToMy, o6 4OCAiagnTM BrJIMB CTPATErIi
YUTQHHS Nig 4aC BUKAQAAHHS QHI/TIMCbKOI 1K IHO3eMHOI (EFL) HQ HaBUYKU
PO3YMIHHSA MPOYUTAHOrO €QIiONCbKUMM  YYHAMU OAMHOALATOrO K/acy,
30KpemMa Ha HABWYKKM YUTAHHSA O/19 OTPUMQAHHS 3QrasibHOro pPo3yMiHHS
TEKCTY, Moro getarsieu, C;IOBHMKOBOIroO 3Aracy, BUCHOBKIB i 6i61iorpagidyHmx
HABUYOK.

MeTtogonoria. 65y5i0 BUKOPUCTAHO KBA3i-€KCNePUMEHTANTbHWUA AN3ANH, Y
SIKOMY B35/1M Y4QACTb BICIMAECSAT CiM YUHIB (43 y4HS KOHTPO/IbHOI TA 44 Yy4HSA
EeKCrepurMeHTAsIbHOI rpynu). YU4Hi eKCcrnepumMeHTAsIbHOro K/acy MpoOTSroM
YOTUPBLOX MICALIB HOBYQ/IMCSH CTPATEr YNTAHHS 4719 OTPUMAHHS 3Ara/lbHOro
PO3YMIHHS TEKCTY, asie Y4YHi KOHTPOJIbHOI rpyrnuv He OTPMMAsIA TAKOIro
HABYQHHS. TeCTU HQ PO3YMIiHHS MPOYUTAHOIO TEKCTY MPOBOAMINCS A/19 060X
rpyn 4o i nic/ig HaBYAQHHS.

Pe3ynbTatn. HesanexxHu BubGIpKOBUM t-TECT NOKA3AB, LLO He 6Y/10 CYyTTEBOI
PI3HULI MDK KOHTPOJ/IbHOK TAQ €KCNepUMEHTA/IbHOK rpPYyrnok B 3ArasibHOMY
PO3YMIiHHI MPOYUTAHOrO TEKCTY OO MOYATKY HABYAHHS, TOAI 9K Pe3y/1bTaTu
6aratopakTopHoro gmcrepciviHoro aHanizy (MANOVA) nicna npoBeneHoro
HABYQHHS B TECTI MOKA3A/IM, LUO YYHI €KCrepuMeHTAsIbHOI rpyrv CyTTEBO
rnepeBepLInIn Y4YHIB KOHTPO/IbHOI rpyrnuv Logo 3ArasibHOro pPo3yMiHHS
MPOYUTAHOIrO TEKCTY, O TAKOXK MePEBEPLLUMNIIN iX B TPbOX HOBUYKAX PO3YMIHHS
MPOYUTAQHOro, A Ccame: 3arasibHe pPOoO3yMIiHHS TEKCTY, Woro agetasneu,
c/1oBHMKoBOro 3aracy. CepeaHi 3HAQYEHHS pPe3y1bTAaTiB  HAMNPUKIHLI
AOOCnNiMKeHHs  Ansa  BUCHOBKIB | 6i6niorpa@iyHux  HABMYOK  A719
eKCrNnepuMeHTA/IbHOI TPy TAKOXX Oy/au BULLUMMUK, HIDK O/19 KOHTPO/IbHOI
rpynu, Xxo4a BiAMIHHOCTI He 6Y/11 CTATUCTUYHO 3HQYYLLIMMM.

BucHoBKW. [loC/id>KeHHS AiALLIO BUMCHOBKY, WO HABYQHHSA CcTpaTterii
YUTQHHS CMPUSE PO3BUTKY HABMYOK PO3YMIHHS MPOYUTAHOrO TEKCTY B
epIionCbKMX yYHIB; OT)KE, YYHIB, GKi BUBYQAKOTb QHI/TIMICbKY MOBY SIK [HO3EMHY,
cnig HAMEeXHUM YUMHOM MiATPUMYBATK TA 3Q0XOYYBATKM OO BUKOPUCTAHHS
CcTpaTerivit YATAHHS, W06 YHUKHYTU TRYAHOLLIB i3 PO3YMIHHAM MPOYUTAHOIO
TEKCTY.

KJTIOYOBI CJIOBA: 4UTAQHHS QHI/TIMCbKOK MOBOK, HABUMYKK [PO3YMIHHS, CTpaTerii
YMTAHHS, HaBYaHHS, CALLA
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