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ABSTRACT

To ensure teachers can provide quality education, it is essential to
continuously enhance their knowledge and skills through professional
develooment opportunities, including seminars and training programs.
However, ensuring that teachers only attend quality professional
development events is critical to preventing incompetence and promoting
actual learning. In the Philippines, the Department of Education (DepEd)
provides information about professional development opportunities through
DepEd Advisories. Unfortunately, many educators misconstrue these as
endorsements for events, publications, and other opportunities, although it is
just information dissemination, leading to their vulnerability to predatory
practices and the exploitation of the document. Issuance of a DepEd Advisory
does not necessarily assure the legitimacy of an event or opportunity, and
because of this, educators may invest in activities that are not beneficial to
their students or careers.

© Mark Gabriel Wagan AGUILAR, & Hasibul ISLAM, 2023

Misconceptions Towards Department of Education Advisory: A Challenge in the Philippine Education System © 2023
by Mark Gabriel Wagan AGUILAR, & Hasibul ISLAM is licensed under Attribution-NonCommercial 4.0 International. To
view a copy of this license, visit http://creativecommons.org/licenses/by-nc/4.0/
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The purpose of this study is to shed more light on this problem; the study has
aimed to determine the knowledge and attitudes of Filipino educators
towards DepEd Advisories and provide recommendations to address the
misconceptions. It is crucial to correct these misconceptions and ensure that
teachers can access quality professional development opportunities to
provide the best education possible.

Methodology. The researchers’ employed descriptive research design and a
quantitative research approach, involving 200 Filipino educators in various
specializations who were randomly selected nationwide. A questionnaire was
used as a data gathering tool, while to analyze and interpret data collected,
frequencies, percentages, mean scores, T-Test, Analysis of Variance (ANOVA),
and Pearson R were computed.

Results. The results highlight the lack of understanding among educators
regarding DepEd Advisories. Data indicate that teachers often rely on the
presence of DepEd Advisories when deciding to participate in professional
development opportunities, considering the document as indicator of
legitimacy and quality. However, this reliance exposes teachers to potential
risks, as they may fall victim to predatory practices, including fraudulent
research conferences, contentious awarding ceremonies, and fake
publication opportunities, with the researchers’ observation that DepEd
Advisories are also getting issued to questionable events or activities.

Conclusion. This research provides information towards the low level of
knowledge among educators regarding DepEd Advisories and the
misconceptions they hold about its issuance and purpose, which serves as a
basis for policy planning and development to ensure that teachers are not
deceived and will only access quality learning and development
opportunities in the future.

KEYWORDS: Misconceptions, Department of Education, Filipino Educators, DepEd
Advisory, Educators’ Professional Development.

INTRODUCTION

Communication is indispensable for the existence of all living systems on Earth. Life itself
emerges through interactions between different organisms, whether these interactions
lead to the creation of new organisms or to the demise of those involved in the
communication process (Gunther & Folke, 1993). Similarly, in social sciences,
communication can be seen as peer-to-peer interactions that involve the exchange of
information, an essential aspect of living (Berea, 2018). Society heavily relies on
communication, as it enables the dissemination of crucial information among
individuals, organizations, and institutions. Without effective communication,
misunderstandings, disagreements, mistakes, and incomplete tasks would prevail.
People would have divergent perspectives without access to reliable information,
resulting in chaos. Two primary types of communication exist: verbal commmunication,
involving speech and hearing, and non-verbal communication, encompassing various
means like writing, gestures, illustrations, images, and posture, among others (Andreey,
2023).
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Various forms of communication include memorandums, public advisories, poster
announcements, and advertisements. A memorandum, also known as a memo, is
utilized within businesses or organizations to convey urgent information, like a business
letter, a memo serves as a permanent record of communication (Western Technical
College, n.d). On the other hand, a public advisory typically consists of official
announcements or reports that warn individuals about adverse weather conditions,
diseases, or other hazards. It can also provide advice and recommendations to the public
(HarperCollins Publishers, n.d.).

Examples of advisories include the Bureau of Quarantine's Advisory issued on
September 22, 2022, which informed the public about updated entry, quarantine, and
testing requirements for arriving Filipino passengers in relation to the COVID-19
pandemic, the advisory released by the Philippine Statistics Authority
(https://psa.gov.ph/content/advisory-17) on September 21, 2022, regarding the
attendance of officials and selected employees to a national convention on civil
registration and vital statistics, and the Department of Labor and Employment’s Labor
Advisory No. 14, Series of 2023, which discussed the payment of wages for a regular
holiday in the Philippines.

These advisories were issued to provide guidance to stakeholders. Advertisements, on
the other hand, are paid promotional tools sponsored by identified entities to draw
public attention to a product or brand for business purposes (Pahwa, 2023). Meanwhile,
despite the importance of communication, there are risks involved, such as the risk of
misinterpretation. Communication is a complex phenomenon that relies on the efforts
of individuals. It can be simplified as the sending and receiving of messages, where both
elements are necessary for communication to occur. However, simply exchanging
messages does not guarantee successful communication.

According to Pfeiffer (1998), communication often remains incomplete or fails due to
various circumstances surrounding the communication attempt, including
environmental factors, emotional influences, verbal skills, phenomenological aspects, or
conditions within individuals or institutions attempting to relate. Grossman (2022) also
argues that discrepancies and misunderstandings can arise between what is said and
what is understood, resulting from poor commmunication.

The Department of Education (DepEd) is the executive branch of the Philippine
government responsible for ensuring access to, promoting equity in, and improving the
guality of basic education, in accordance with Republic Act No. 9155. Its main
responsibilities include formulating, implementing, and coordinating policies, plans,
programs, and projects in the areas of formal and non-formal basic education (Official
Gazette, n.d.). DepEd is also involved in overseeing the professional development of
teachers and supports institutions and organizations that organize professional
development opportunities such as seminars, trainings, conferences, and publications.

DepEd Advisories are issued to assist in the publication of these events. DepEd issuances
are official documents that contain policies, procedures, or information released and/or
signed by the DepEd Secretary or authorized officials, in line with the department's
mandate (DepEd Tambayan, n.d.). DepEd Advisories, in particular, are communication
documents issued to announce the conduct of programs, projects, or activities
requested by external partners, companies, associations, organizations, institutions, or
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agencies. However, it's important to note that these advisories serve solely for
information dissemination and do not establish rights or obligations.

Unfortunately, there have been instances where the interpretation of DepEd Advisories
has been misconstrued, leading to exploitation. As observed by the researchers,
although it is just an information dissemination tool, many educators view these
advisories as proof of approval, endorsement, or involvement by the Department in the
announced events. Several organizers of such events also seem to intentionally mislead
the public by posting advertisements alongside DepEd Advisories, using them as
justification for the legitimacy of their events.

It has been observed that some organizations even use the Department's logo on their
promotional materials after receiving a DepEd Advisory. During an observation
conducted by one of the researchers, it was discovered that at an event, one of the
speakers claimed the event was official because it had been issued a DepEd Advisory,
even though the advisory was not intended for that purpose. Regrettably, many teachers
accept this message and use the presence of a DepEd Advisory as a verification of events’
quality and legitimacy.

According to DepEd Order No. 8, Series of 2013, the Department has been supportive of
organizations in conducting events as recognition of their contribution to the
continuous development of the country’'s education workforce. This support has led to
the issuance of DepEd Advisories to assist with event promotions.

However, there have been complaints from participants regarding unsatisfactory
conduct and the collection of registration fees for events that were not actually held.
Additionally, some companies or organizations have used the official name and logo of
the Department of Education in their programs, projects, and activities, without
obtaining official approval from the Department's secretary or authorized officials,
confirming the observation of one of the researchers. These instances represent the
exploitation of the document, likely due to educators misinterpreting its purpose.

The COVID-19 pandemic has led to an increased reliance on social media as a
communication tool, and this has further highlighted the problem related to the misuse
of DepEd Advisories. In February 2023, the researchers encountered an organization in
the Philippines that was promoting its research journal through social media, alongside
a DepEd Advisory inviting educator to publish in the journal. While the researchers had
reservations about the credibility of the journal, they remained open-minded. They
eventually made a comment inquiring about the journal's indexation.

Within a few hours, the organization responded, claiming that their journal was currently
indexed in Scopus, Google Scholar, and other databases. However, as experienced
researchers familiar with the research publication process, the researchers felt the need
to fact-check this claim. The verification revealed that the journal was not indexed in
Scopus, as it was not listed on the database's website, and it could not be found on
Google Scholar. This false information clearly indicated manipulation, raising concerns
about the journal’s potential predatory nature.

The researchers immediately called out the false claim in the comment section and, as
expected, they were promptly banned from further commenting. Fortunately, the
researchers’ experience in research publication allowed them to identify the deception.
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However, the situation raises the question of what might have happened if the
researchers had been a novice in the field, feeling pressured to publish their work and
believing that a DepEd Advisory was proof of legitimacy.

They might have been tempted to submit their work to this predatory journal, wasting
time, money, and efforts, only to have their work go to waste. This highlights the
potential risks and consequences of misinterpreting the purpose and significance of
DepEd Advisories, particularly when it comes to publication opportunities. Novice
researchers or individuals who are unaware of predatory practices can easily fall victim
to exploitation.

It is also important to note that teachers play a crucial role in shaping the future of
nations, making it essential to ensure they can provide quality education, hence, it is
important that their knowledge and skills are continuously enhanced, and accessing
professional development opportunities is one of the best ways to do it. However,
teachers should access quality professional development events and not just any event
to prevent incompetence and ensure they gain actual learning. Unfortunately, with
educators misconstruing DepEd Advisories as an endorsement for such opportunities,
many may believe having such advisory guarantees quality and legitimacy, leading to
investment in activities that may not be beneficial to their students or careers.

With DepEd Advisories, which many are using as a verification document, being issued
for contentious professional development opportunities, it is clear that this poses as a
problem in the Philippine academia; there are professional development opportunities
that educators may perceive as legitimate, even if they are not, making them vulnerable
to predatory conferences, awarding ceremonies, and publication opportunities among
many others that do not provide significant benefits. Therefore, it is crucial to shed more
light on the situation, which will allow the development of interventions that would
ensure that all educators have accurate information to make informed decisions in the
future, it is the purpose of the research. This has resulted in the conduct of this study.
Specifically, this study aimed to meet the following objectives:

1. To determine Filipino Teachers' knowledge towards DepEd Advisory in terms of the
institution that issues it and the purposes it serves.

2. To determine Filipino Teachers' attitude towards DepEd Advisory in terms of using it
as basis in assessing professional development opportunities.

3. To determine if there is significant difference in the knowledge and attitude of
teachers towards the Advisory in terms of their sexuality, age, and educational
attainment.

4, To determine if there is significant relationship between the teachers' knowledge and
attitude towards the Advisory.

METHODOLOGY

This study was guided by a descriptive research design and a quantitative research
approach involving 200 Filipino educators in various specializations who were randomly
selected nationwide. The number of respondents was decided by the researchers due to
the lack of information on how exactly how many teachers there are in public and private
schools in the Philippines; 200 was decided, given that 100 is the minimum number of
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respondents needed that is generally agreed by statisticians to ensure results are reliable
as suggested by Fox (2022).

A survey questionnaire created using Google form has been disseminated via social
media platforms, and through direct email. The questionnaire was composed of 13
guestions, 3 of which were designed to learn about the profile of the respondents, while
10 were asked to determine their knowledge and attitude towards DepEd Advisory. To
analyze and interpret data collected, statistical formulas were used including
frequencies, percentages, mean scores, T-Test, Analysis of Variance (ANOVA), and
Pearson R.

To qualify as a respondent, the person must be a Filipino, at least 18 years of age, has seen
a DepEd Advisory, and currently teaching in the primary and/or secondary education
levels in a public or private school in the Philippines. Prior answering the survey,
respondents were informed about the identities of the researchers, the purpose of the
study, and questions that will be asked. It was also explained that they may refuse to
answer even after seeing the questions as participation is completely voluntary, hence,
no person was forced to be a part of this undertaking.

Table 1
Likert Scale Interpretations
Scale Descriptive Knowledge Attitude
Meaning Interpretation Interpretation
i : Very High Knowledge Very Positive
3.26-4.00 Strongly Disagree Level Attitude
2.51-3.25 Disagree High Knowledge Level Positive Attitude
1.76-2.50 Agree Low Knowledge Level Negative Attitude
Very Low Knowledge Very Negative
1.00-1.75 Strongly Agree Level Attitude
RESULTS

Results of this study provides significant information about the understanding of Filipino
educators towards the real purpose why DepEd Advisories are issued and provides
information on how such understanding influence their decision in participating in
professional development opportunities designed for them. Although each teacher has
a different perspective, this study generated their composite knowledge and attitude,
which will allow the development of interventions for the entire academic community
in the country.

Table 2
Teachers’ Knowledge towards DepEd Advisory

Statements Mean Descriptive Meaning

| think that a DepEd Advisory is a document issued
by the Commission on Higher Education and 3.28 Strongly Disagree
TESDA, and not by the Department of Education.
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| believe that a DepEd Advisory is automatically

issued to institutions and organizations that

organize events and activities for the professional 207 Agree
development of teachers, hence, the institutions

and organizations do not need to apply for it.

| believe that a DepEd Advisory is issued as proof
that events and activities, and the organizers are 158 Strongly Agree
legitimate.

| think that if an event or activity has a DepEd
Advisory, it means that the Department of 158 Strongly Agree
Education endorses it.

| believe that events that offer professional
development opportunities that have been issued a
DepEd Advisory are approved and permitted by the
Department of Education.

1.46 Strongly Agree

Composite Mean 1.99 Agree

On this table, it is very clear that the level of knowledge of educators towards DepEd
Advisory is low, with them generally agreeing to false information about DepEd
Advisories. This is attributed with the misconceptions that they have towards the
issuance of it. As presented, they believe that a DepEd Advisory is issued to institutions
and organizations without the need of applying for it, despite the fact that an
organization needs to submit a request first to the Department of Education before it
gets issued such advisory. They also think that a DepEd Advisory is issued as proof that
events and activities, as well as the organizers are legitimate, which is false given that
the Department only issues it for information dissemination purposes.

The teacher-respondents also think that if an event or activity has a DepEd Advisory, it
indicates that the Department of Education endorses it, although that is the case as
stated on the upper part of each advisory being issued by the Department (see Figure 1).
On the other hand, it is worth noting that they are aware that a DepEd Advisory is a
document issued by the Department of Education, and not by the Commission on
Higher Education (CHED) and the Technical Education and Skills Development
Authority (TESDA). Nevertheless, overall results show that they lack the necessary
knowledge towards the document, and this raises concerns about how they evaluate
professional development opportunities before deciding to participate in them.

Figure 1
A copy of the header of an actual DepEd Advisory

Republic of >lhz Philippines
Bepartment of Education

REGION VIII - EASTERN VISAYAS

Advisory Nof) 8 9 5. 2023
June 27, 2023
In compliance with DepEd Order (DO) No. 8, s. 2013
This advisory is issued not for endorsement per DO 28, s. 2001,
but only for the information of DepEd officials
personnel /staff, as well as the concerned public
(Visit deped.in /region8 deped.gov.ph)
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This illustration clearly shows that DepEd Advisories should not be interpreted as
endorsements of professional development opportunities or any event or activity for
which they are issued, contrary to the belief of many Filipino teachers.

Table 3
Teachers’ Attitude towards DepEd Advisory

Statements Mean Descriptive Meaning

| prefer to attend professional development
opportunities that have DepEd Advisories than 155 Strongly Agree
those that don't have.

Learning that a DepEd Advisory was issued for a
certain event or activity gives me confidence and an
impression that it is legitimate and organized by a
legitimate institution and/or organization.

1.50 Strongly Agree

An event or activity promoted to teachers that has
no DepEd Advisory is more likely to be illegitimate  1.70 Strongly Agree
or at least questionable for me.

When | search for professional development
opportunities, | only look for those with DepEd 188 Agree
advisories.

| perceive events and activities that feature the logo
of the Department of Education and/or the DepEd
Advisory Number on their promotional materials to

. 173 Strongly Agree
be authorized and supported by the Department, gy Ad
and therefore, can offer valuable professional
development opportunities.

Composite Mean 1.67 Strongly Agree

Table 3 presents data that indicates teachers’ very negative attitude towards the use of
the said document, which translates to a wrong perception. They expressed that they
prefer to attend professional development opportunities that have DepEd Advisories
than those that don't have. They also expressed that learning that a DepEd Advisory was
issued for a certain event or activity gives them confidence and an impression that it is
legitimate, and that an event or activity that has no DepEd Advisory is more likely to be
illegitimate or at least questionable for them.

The respondents also said that when they search for professional development
opportunities, they only look for those with DepEd advisories, and that they perceive
events and activities that feature the logo of the Department of Education or the DepEd
Advisory Number on their promotional materials to be authorized and supported by the
Department, and therefore, guarantees valuable professional development
opportunities. This result is concerning because their wrong perception alongside their
poor understanding towards the said document could lead them to fall victim to
predatory practices, such as but not limited to predatory research conferences,
contentious awarding ceremonies, and fake publication opportunities that are really
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prevalent nowadays. What makes this more concerning is that this could happen even
without them realizing it.

Table 4
Differences in the Knowledge and Attitude of Teachers when grouped according to
their age

Statement Mean Square F Sig.
Knowledge towards DepEd Advisory 1746 10.260 .000
Attitude towards DepEd Advisory 444 2.288 .066

This table, shows that there is a significant difference in the attitude of teachers towards
DepEd Advisory when grouped based on age. On the other hand, in terms of attitude,
data showed no significant difference. Data revealed that teachers who are 58 years old
and above have the highest knowledge level towards DepEd Advisory, while those that
are ages between 48 and 57 and those who are 38 to 47 years old have the lowest, which
indicates that teachers who are in the middle age are the most reliant on the DepEd
Advisory as a document to tell whether such professional development opportunity is
legitimate or not, as well as endorsed by DepEd, making them the most vulnerable to
predatory practices.

Table 5
Differences in the Knowledge and Attitude of Teachers when Grouped according to
Their Sexuality

Statement t df Sig.
Knowledge towards DepEd Advisory -4.525 98 .000
Attitude towards DepEd Advisory -1.929 98 .057

In regard to teachers’ knowledge towards DepEd Advisory, it was determined that there
is significant difference when grouped based on their sexuality. Data shows that males
have a better understanding towards the DepEd Advisories compared to females.
Meanwhile, there is no significant difference in their attitudes. This indicates that males
are less likely to fall victim to predatory professional development opportunities than
females as they tend to know more about the real purpose of the Advisory used as a
promotional tool by organizers, resulting in being more cautious and not totally relying
on it as the basis of an event's legitimacy.

Table 6
Differences in the Knowledge and Attitude of Teachers when grouped according to
their educational attainment

Statement t df Sig.
Knowledge towards DepEd Advisory 1.810 98 .073
Attitude towards DepEd Advisory -1.826 98 .071
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It was found that there is no significant difference in the Knowledge and Attitude of
Teachers when grouped according to their educational attainment. This indicates that
educational attainment cannot be used as an indicator to how knowledgeable a person
is towards the purpose of DepEd Advisories, as well as how they perceive it in relation to
professional development opportunities.

Table 7
Relationship between the Knowledge and Attitude of Teachers towards DepEd
Advisory

Knowledge Attitude
Pearson Correlation 1 586"
Knowledge
Sig. (2-tailed) .000
Pearson Correlation 586" 1
Attitude
Sig. (2-tailed) .000

Table 7 shows that there is a significant relationship between the knowledge and
attitude of teachers towards DepEd Advisory. This indicates that their poor
understanding towards the purpose of the Advisory results in a wrong perception on
how it should be used in relation to professional development opportunities.
Additionally, their lack of knowledge towards it makes them use it the wrong way, for
instance, using it as a basis for the legitimacy of an event and as proof that it is endorsed
by the Department of Education, although it is not, which raises the importance of
having adequate knowledge towards communication documents, so it won't be
interpreted wrongly.

DISCUSSION

The findings suggest that educators' limited knowledge regarding DepEd Advisories
could be attributed to a range of misconceptions surrounding their purpose and
issuance. The fact that educators often agree with false information about these
advisories highlights a gap in their understanding. This could potentially be attributed
to a lack of clear coommmunication or training about the nature and role of DepEd
Advisories. The misconception that DepEd Advisories serve as endorsements or proofs
of legitimacy for events raises concerns. Educators' preference for events featuring these
advisories may be based on a misplaced belief in their credibility. This phenomenon
could be indicative of a broader tendency to rely on visual cues, such as official logos, to
assess legitimacy. This inclination to associate advisories with endorsements might be
further compounded by the emphasis on branding and official materials, which
underscores the importance of addressing these misconceptions through targeted
educational efforts.

This study also provides insights into how Filipino educators might assess and utilize
other types of documents in their professional context. The tendency to agree with
inaccurate information about DepEd Advisories suggests that educators might
approach other communication documents with a similar disposition. This could imply
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a broader trend in how they interpret and rely on official documents for guidance.
Therefore, addressing misconceptions about advisories could have a ripple effect on
their overall document assessment and utilization practices. The age-based analysis also
reveals intriguing insights. The older age group's higher knowledge levels suggest that
experience and exposure could contribute to better understanding.

However, the middle-aged groups' reliance on advisories might be influenced by a desire
for a more straightforward way to assess legitimacy, possibly due to a rapidly changing
professional landscape. This could be linked to a sense of vulnerability stemming from
the need to adapt to newer educational trends and technologies. Such insights highlight
the need for tailored strategies to address the misconceptions prevalent among middle-
aged educators. The gender-based discrepancy in knowledge could point to varied
sources of information or differing levels of engagement with professional networks. This
could be an area for further investigation to understand why males seem to possess a
better grasp of the advisory concept.

The lack of correlation between educational attainment and knowledge/attitude, on the
other hand, signifies that knowledge of DepEd Advisories or other official documents
isn't necessarily acquired through formal education. Meanwhile, the significant
relationship between knowledge and attitude reinforces the idea that accurate
understanding directly influences how educators perceive and utilize DepEd Advisories
and possibly other official communications. This points to the need for proactive efforts
to improve comprehension (Bashkir et al, 2021), which could involve workshops, training
sessions, and informative resources.

CONCLUSION

This research sheds light on the low level of knowledge among educators regarding
DepEd Advisories and the misconceptions they hold about its issuance and purpose. The
findings reveal that teachers generally agreed with false information about DepEd
Advisories, such as the belief that these advisories are automatically issued to institutions
and organizations without any application process. Moreover, they mistakenly perceive
DepEd Advisories as proof of an event or activity's legitimacy and endorsement by the
Department of Education, despite the advisories being issued solely for information
dissemination purposes.

The novelty of these findings lies in the fact that this research appears to be the first of
its kind to delve into this topic, highlighting the lack of understanding among educators
regarding DepEd Advisories. The implications of these findings are significant,
particularly in terms of how teachers evaluate professional development opportunities.
The data indicates that teachers often rely on the presence of DepEd Advisories when
deciding to participate in such opportunities, considering them as indicators of
legitimacy and quality.

However, this reliance exposes teachers to potential risks, as they may fall victim to
predatory practices, including fraudulent research conferences, contentious awarding
ceremonies, and fake publication opportunities, with the researcher’s observation that
DepEd Advisories are also getting issued to questionable professional development
opportunities. What is particularly concerning is that teachers may not even realize their
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vulnerability to such practices due to their misconceptions about the purpose and
significance of the said Advisories.

Most importantly, it was found that there is a significant relationship between
knowledge and attitude towards DepEd Advisories, which underscores the importance
of addressing teachers' misconceptions and enhancing their understanding of this
communication document. Adequate knowledge about DepEd Advisories is crucial to
prevent misinterpretations and ensure that they are used appropriately in evaluating
professional development opportunities. This will also prevent organizations from
exploiting it for business purposes.

The researchers hereby recormmend the provision of clearer guidelines and information
on the purpose of DepEd Advisories to avoid misconceptions among educators.
Additionally, the Department of Education can conduct more awareness campaigns to
help teachers understand the importance of verifying the legitimacy and quality of
professional development opportunities before investing in them. Lastly, DepEd can
explore alternative methods of disseminating information to educators, such as online
platforms that they manage themselves, to ensure equal access to the latest information
on educational opportunities and developments rather than letting the organizations or
institutions to have a copy of the DepEd Advisory for their event or activity, which puts it
at risk to be exploited, resulting in misrepresentation, misconceptions, and many
educators falling victims to predatory practices.
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AHOTALIA / ABSTRACT [in Ukrainian]:

HEMOPO3YMIHHS BIAHOCHO KOHCY/IbTALIK OENAPTAMEHTY OCBITM:
BUKJIUKU OCBITHbOI CUCTEMU ®ITINNIH

LLlo6 rapaHTyBQATH, O BYMTES MOXKYTb HOQAABATK SKICHY OCBITY, BAXX/IMBO
MAOCTIMHO  MiABWLULYBATM iXHI 3HAHHA TA HABWYKM 3Q [AOMOMOIrOK
MOXK/INBOCTEM MPOGECINHOIo PO3BUTKY, BK/TIOYAOYIM CEMIHAPM TAQ HABYA/IbHI
nporpamu. OaHak 3abesrnevyeHHs Toro, o6 BYWUTEesli BiABiAyBAsIN MLUE
SKICHI 3axogum MpogeciviHoro pPoO3BUTKY, MAE BUPILLQSIbHE 3HAYEHHS A719
30M06iraHHI HEKOMMETEHTHOCTI TA CMPUTHHS CMIPABXHBOMY HAOBYAHHK. Ha
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dininniHax denaptameHT Oceity ([O) Hagae iHGopPMALiO MPO MOXK/INBOCTI
MpogeciiHoOro Po3BUTKY Yepes KOHCY/IbTalii. Ha »ane, 6arato rnegaroris 3
HEernopo3yMiHHAM CPUMMAKOTb e 9K MIiATPUMKY 3axoAiB, nybnikauiv T1a
[HLINX MOX/TMBOCTEM, XO4a Le /IMLUe MOoLUMPEHHS IHdopmaLii, Lue pobuTb
neaaroriB ypasimBuMKM O/ XVDKALbKMX MPAKTUK Bi/IbHOMrO BUMKOPUMCTAHHS
HAOQHUX HUMU AOKYMEHTIB. MOX/1MBOCTI KOHCYyibTauivi [JO He 060B’'93K0BO
rApPAHTYOTb NEriTUMHICTb 3AX0AIB, NOAIN, | Yepe3 Le negarori MoxxyTbe 6yTu
MOMUWIIKOBO 3Q4ISHI B AiS/IbHOCTI, IKA HE NMPUHECEe KOPUCTI ix Kap'epi.

MeTa ubOoro AOCAIMKEHHS — MPOANTK 6ifblue CBITAQ HA LK MNpobiemy;
BW3HQYUTN 3HAHHS TQ CTAB/IEHHS QINinNniHCbKMX NeaaroriB 40 KOHCYIbTALIV
OO | Hagatu pekoMeHAauii LWoao YCyHeHHS XWGHuX yaBrieHb. Bkpau
BQ)K/TMBO BUMPABUTA LI MOMUIKOBI YSB/IEHHS TA 3Q6e3rne4YuTii BYNTENIIM
AOOCTyrn A0 SAKICHUX MOXX/IMBOCTEN  MPOQPECIMHOrO PO3BUTKY, LLIO6
3a6e3ne4ynTit HaMKPALLy OCBITY.

MeTtopgonoria.  [JocnigHWKW — BUKOPUCTOBYBQJIM  OMMCOBUNA  AUN3AMH
OOC/IMKEHHS TA KIZIbKICHWYM  nigxig  AOCAiMKeHHs, 3asnydarodu 200
@ininniHCbKMx MeaaroriB pi3HWX crewiasibHoCcTew, AKki 6y PAHOQOMHO
Bigi6paHi Mo BCivi KPAiHI. AHKETY BUKOPUCTOBYBQA/IN K IHCTPYMEHT 360py
AaHuX, Todi SK 4719 QHaAi3y Ta IHTepnpetaudii 3i6paHux  AAHUX
064YMC/IIOBAIACH YACTOTHICTb, BiACOTKM, cepenHi 6aaum, T-TecT, AMCrnepCiviHnm
aHaniz (ANOVA) i meTogmnka Pearson R.

Pe3ynbrartn. Pe3y/ibTaTW MIAKPECIOOTL BIACYTHICTE PO3YMIHHS cepen
oCBITAH KoHcyaebTadivi [AO. [laHi BKA3yrOTb HA Te, U0 BYMTE/li 4ACTO
MOKIQAATLCH HQ HAABHICTb KOHcyrnbTauivi [O, Ko BUPILLYOTb 6paTm
YYACTb Y MOXK/IMBOCTAX MNPOPECINMHOMO PO3BUTKY, BBAXKAOYM (X MOKA3HWUKOM
9GKOCTI Ta seritiMHOCTI. OAHAK LS 3Q/IEXHICTb HAPAXXAE BYUTENIB HA
MOTEHUIVIHI PU3MKK, OCKIZIbKU BOHM MOXYTb CTATU XXEPTBAMU XUKALIbKMX
MPAKTUK, 30Kpema LIAXPANCbKMX — OOCAIAHULbKUX — KOHGepeHLIN,
CyriepeydsinBmX LIePEMOH I HAropOAXKEeHHS TA MOXX/IMBOCTEN A/19 QA/IbLLUNBNX
ny6nikauivi, rnpuM4oMy, 3d  CrOCTEPEXKEHHAMUN  AESKUX  AOCIAHUKIB,
KoHcynbTauii 1O TAKOXK BMAQKOTLCSH A0 AESKUX CYMHIBHUX MOQIV | 3A0X0AIB.

BUCHOBOK. | |e focnigXXeHHS HOAQ€E IHOOPMALLIKO MPO HN3bKMIA PIBEHbL 3HAHb
cepeq oCBITAH LoAo KoHcynbTauiv 10O Ta XubHUX ySaBAEeHb, AKi BOHM MQAlOTh
Ljoao ix MeTun Ta MPU3HAYEHHS, L€ CYy)KUTb OCHOBOK A/15 M/IAQHYBAHHS TA
PO3PO6KM MOAITUKM, LO6 rApPAHTYBATH, LLIO BYMTES HE 6YayTb OOMAHYTI TA
MQTUMYTb AOCTYM AMLLIEe A0 AKICHOro HABYQHHSA TA SAKICHUX MOX/TMBOCTEM
PO3BUTKY B MANOYTHLOMY.

KJTIOYOBI CINOBA: HernpaBuibHI  yaBieHHs, [denaptameHT OcBiTv, DinirnmniHCbKI
neparoru, KoHcynetauii JenaptameHTy OcBiTu, [NigBuuieHHS KBaaigikauii negaroris.
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ABSTRACT

This study aim was to describe the activities of the Morning English Program
(MEP) and their impact on improving students’ speaking skills.

This study used a qualitative descriptive research method. To collect the
data, the researchers of the administered questionnaire were divided into
two groups: an English teacher in Indonesia at SMK Bhakti Mulia Pare and
44 of Tthe 11" grade students who became members of the MEP. Then, the
researcher interviewed five students and one teacher to expand the
information received. Data analysis carried out was collecting dataq,
displaying data, and drawing conclusions. The reliability of the study data
was checked through data triangulation.

The results ofithis study identified the MEP activities consisted of speaking,
reading aloud, telling stories and group discussions. Following the
implementation of these activities, students' speaking skills which include
grammatical accuracy, pronunciation skills, vocabulary mastery, fluency,
and the ability to organize concepts while speaking. In addition, students
experienced lower anxiety and increased interest in learning English. This
positive impact enhances the teacher's role in using appropriate teaching
methods and creating a positive learning environment.

Conclusion. Henceforth, this study illustrates the importance of planning
before implementing an English program and adopting similar activities to
improve students' speaking skills.
KEYWORDS: Speaking Ability, Community Language Learning (CLL), Morning English
Program (MEP).
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INTRODUCTION

Based on the Regulation of the Minister of Education and Culture of the Republic of
Indonesia Number 62 of 2014 concerning extracurricular activities in primary and
secondary education, it is stated that each school can provide opportunities to develop
students’' competencies by implementing extracurricular programs. Extracurriculars are
programs that can facilitate the development of students' potential through the
development of talents, interests and creativity as well as the ability to communicate
and work together with others. Since this is not a compulsory subject, students have the
right to take it or not.

In a wide range of studies, it is mentioned that there are several ways to improve English
proficiency, one of which is to join an English club, a program, for students who want to
learn and be more involved in English, with their schoolmates outside the regularly
scheduled class. Bhakti Mulia Pare Vocational School is a vocational school with various
majors and implements an extracurricular program called the Morning English Program
(MEP). This aims to improve the students’ English language skills for students at SMK
Bhakti Mulia Pare by focusing on students' speaking skills.

MEP is a learning process based on community language learning (CLL) that relies on
language training and habituation to help students improve their speaking abilities.
Surahman and Sofyan (2021) mention the strengths of CLL in its emphasis on individual
learning, the informative and non-judgmental role of the facilitator, and the transfer of
learning tasks and responsibilities to the students themselves.

Meanwhile, Halimah (2018) believes that learning CLL strengthens relationships among
students in class. Students can acquire new skills not only through contact with one
another but also by engaging directly with the instructor. There are at least four skills
that must be mastered in MEP learning, listening, speaking, reading and writing.

By mastering listening and reading, students can get information from what they hear
and read. While speaking and writing skills are types of output skills that students get
from listening and reading processes. Therefore, this article focuses more on students'
ability to speak because in extracurricular MEP, it dominates to enrich students'
speaking skills. Another goal of MEP is to support students' academic achievement and
improve students' ability in English according to each major.

The standard for students’ English skills in vocational schools is that they are expected
to be able to use English in communicating according to the context in the field. In
earlier research, it was stated that oral commmunication skills depend on listening sKills,
while listening skills require reading and writing skills, because these skills are
interdependent on one another. That is, oral skills cannot be separated from other skills
and this is evidenced by teaching and learning activities in MEP. In addition, a fun
classroom environment at MEP can make students stress-free and can increase
enthusiasm for learning.

Fitriany (2021) in her study found that a good strategy allows students to achieve
effective learning outcomes, and makes it easier for them to design ideas to speak.
Furthermore, the findings of Melviza (2017) explained that students improved] their
pronunciation, vocabulary, and fluency through participation in English extracurricular
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programs. It means that this outside class program is quite beneficial for students to
improve their linguistic and speaking skills.

According to several other studies, the learning approach in the form of a language
learning community has certain weaknesses that must be known and highlighted.
Cheng (2019) in his research stated that the fundamental problem that arises from
English club extracurricular learning activities is the repetition of topics that are carried
out continuously so that they do not arouse students’ enthusiasm for learning.

Then, the low quality of the program reduces the interaction involvement of students.
This scenario has arisen because of a lack and careful planning in the English
extracurricular program. For this reason, regarding the benefits and limitations of the
CLL method in teaching English, it must be planned following the initial objectives of
the activity. So, the program can assist in developing and preparing students'
personalities as a wholeland be useful in the world of work after graduation according
to each major.

LITERATURE REVIEW
Speaking Ability

Speaking is the act of communicating or expressing thoughts, ideas, or feelings through
the use of spoken words or verbal language. It involves producing sounds and forming
words and sentences in a way that others can understand. Hymes (1971) defined
speaking as an interactive verbal process that involves a speaker and a listener engaged
in the act of communication and takes into account the social, cultural, and situational
factors that influence the commmunication process.

In addition, Thornbury (2005) explains that speaking has two primary functions: the first
is a transactional function, and the second is an informational function. When someone
speaks to others as part oflthe informational function, the focus is on the exchange of
information or on enabling the trading of goods by one person to another.

To have a conversation like this interaction, speakers need to acquire the skills of
explaining a need or something, asking questions, asking for clarification, justifying
opinions, making suggestions, clarifying understanding, and making comparisons to
agree and disagree. Everyone can practice all of them if they understand and master
speaking skills. If students have a good command of English, they should be able to
communicate with others easily and effectively (Leong & Ahmadi, 2017).

Brown (2000, 2004) classifies five stages of effective speaking skills. The first is the silent
or receptive stage, at this moment, a person is not yet able to produce words to speak,
but has already started to understand the language being heard. The second is the early
production stage, in this case, a person can produce short and simple words, which
mainly relate to daily physical needs. Later stage a person can already use simple
phrases, longer sentences, and proper grammar.

In the fourth stage, a person can already speak fluently and start using more complex
and proper language. And the last stage is advanced fluency when a person can use the
language fluently and properly in complicated communication situations. Students or
peoplelneed to learn those skills, so they can form the correct words when speaking.
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However, it should be noted that these stages of effective speaking skills are general and
may vary depending on the person and the situation. According to the CEFR Council of
Europe (2018) speaking ability is the capacity to produce and or understand oral
messages in a given language, at a given level of proficiency.

Communicative Langugae Learning (CLL)

Community Language Learning (CLL) is a humanistic and holistic approach to language
teaching and learning that was developed by Charles Curran in the 1970s. It is based on
the idea that learning a language is a social and emotional process, and that learners
should be encouraged to work together in a supportive and collaborative environment.
In line with CLL which acts as a learning approach by involving students to become
participants in a language set and share their understanding of the language by
involving others (Nurhasanah, 2015).

Surahman and Sofyan (2021) mention the strengths of CLL in its emphasis on individual
learning, the informative and non-judgmental role of the facilitator, and the transfer of
learning tasks and responsibilities to the students themselveslin addition, CLL
emphasizes not only the linguistic aspects of language study, but also the more
humanistic and philosophical aspects of the process of acquiring a second language.
This goes beyond highlighting the advantages of a student-centered teaching approach
(Nurhasanah, 2015).

In CLL, language learning is a deeply personal and emotional process that is influenced
by the learner's attitudes, beliefs, and experiences. The teacher acts as a facilitator or
counsellor, helping the learners to express their thoughts and feelings in the target
language. The goal of CLL is not only to help learners acquire language skills but also to
develop their self-awareness and self-confidence. Halimah (2018) believes that CLL
strengthens relationships between students in class.

The students can gain new knowledge not only through their relationship with each
other but also through the way they engage with the instructor. In the CLL procedure,
the teacher and learners sit in a circle, facing each other. The teacher starts a
conversation in the target language and students respond in their native language. The
teacher then translates the learners' responses into the target language and helps them
to rephrase their thoughts in the target language. Through this process, learners
gradually begin to speak in the target language and develop their speaking skills.

Yuliandasari & Kusriandi (2018) in their research said that students' motivation to use the
English they had just produced could be increased through participation in a
community language club. Therefore, English teachers are required to provide many
opportunities for their students to speak English during the education process in regular
courses. Additionally, learners should be encouraged to express their emotions and
feelings freely, which can help reduce anxiety and increase motivation.

Morning English Program as an Extracurricular

Morning English Program is a learning process based on community language learning
(CLL) that relies on language training and habituation to help students improve their
speaking abilities at SMK Bhakti Mulia Pare Kediri. It is an intensive English language
learning extracurricular program guided by experienced tutors. This guidance is carried
out in the class of students from each department,guided by an English tutor who were
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recruited from several English language courses in the English language village of Pare-
Kediri which is domiciled in the Tulungrejo area. The sessions run four days a week on
Tuesday, Wednesday, Thursday, and Saturday in the morning from 06.45 to 07.45 am.

Elnadeef and Abdala (2019) state that the English club program aims to create a friendly
atmosphere where participants can practice their spoken English without feeling
inferior, expand the participants’ vocabulary and increase the use of idiomatic
expressions.

The material in MEP is delivered in three stages of English for communication. The first
stage is called the pre-elementary level, which is given when the students are still in class
X semester 1. The second stage is called elementary level, which is given when students
are still in class X semester 2. The third stage is called survival level, which is given when
students are still in class XI semester 3. This program is delivered when students are in
class Xl semester 4, in order to prepare students to enter class XI.1

To encourage participants, at the end of the third stage, the school held a study tour
program to Bali. This activity was included the final exam where students met foreign
tourists to communicate directly to demonstrate their ability to speak English. This was
donein their existing study groups. Most educators are aware that leaving the classroom
can be an effective way to encourage students to engage with the subject. The English
club was designed to be an exemplar of this approach (Arum, 2018).

METHODOLOGY

This study used a qualitative descriptive method by observing objects using field facts
according to observations. Researchers used thisimethodlto discover information
directly so as to be able to describe and analyze data in precise way. Data was collected
on MEP activity and its impact on the development of speaking skills of students from
Vocational High Schools (SMK) Bhakti Mulia, Pare, Kediri, East Java, Indonesia. Study
participants were divided into two groups: an English tutor at SMK Bhakti Mulia Pare
and 44 of 11th -grade students who became members of the MEP.

The 11*"- grade students were selected because they took longer to join the MEP than
lower grades. So their perspectives and experiences are more diverse, and they provide
a large amount of data for this research. Data were obtained using two methods; an
online guestionnaire using the Guttman scale to avoid the ambiguity that arises through
the Google Form, and direct interviews in class. After completing the questionnaire, five
students were randomly selected from the participants in this class to be interviewed to
continue data collection. The data are then processed in several steps, as suggested by
Miles and Huberman (1994), including data compression, data presentation, and
drawing conclusions from all the data collected.

RESULTS

This study aims to examine the activities of the Morning English Program (MEP) and its
impact on improving students' speaking skills. Therefore, the results of this study are
presented in accordance with the research objectives.
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1. Morning English Program (MEP) Activities

To obtain data, questionnaires and interviews were carried out with teachers and
students. Based on the results of giving the questionnaire, the MEP activities that
students take part in are described in

Table 1
Morning English Program (MEP) Activities that the Students’ Joined
N2 Activities Yes (%) No (%) Total Respondents
1. Speech 44 (100%) (0%) 44
2 Reading Aloud 43 (97,7%) 1(2,3%) 44
3. Story Telling 41 (93,2%) 3 (6,8%) 44
4 Group Discussion 43 (97,7%) 1(2,3%) 44

Table 1shows that speaking activity is the most preferred MEP activity by students with
evidence of 100% student participation. Then followed by the second favourite activity,
there is reading aloud and group discussions with the same percentage of student
participation, and in fourth place was storytelling. The percentage of each MEP activity
will represent their agreement on the impact of the activity on improving their English
proficiency. Furthermore, the results of more detailed quantitative calculations
supported by interview results and descriptions of activities will be presented in the
following sub-themes.

a) Speech

Based on the administration of the questionnaire (see Table 1), it was found that forty-
four students had filled out the questionnaire and all students answered “yes”. This
activity became the most chosen by all students to admit that speech could improve
their English speaking ability with 100% agreement. As shown in Figure 1, they think that
speaking activities greatly contribute to improving their English speaking skills.
Therefore, it can be concluded that all respondents agreed that speaking activities at
MEP had a significant impact on improving students’ speaking skills.

Figure 1
Speech as an activity to improve students’ speaking ability

| Joined speaking activities at MEP

44 jawaban

Mo =0 (0%)
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Students’' perceptions of the impact of speaking activities to improve their speaking
skills were based on the activities they carried out during speech preparation,
implementation, and evaluation under the guidance of an MEP teacher. The teacher
gives two types of speaking activities during teaching. The first is a speech prepared by
students using tutor materials.

The students were instructed to understand the text and record the important points of
each paragraph of the speech. After that, students are expected to be able to develop it
using their own words. Then the speeches are written by the students themselves. The
students are instructed to make their speech in this section. They are allowed to vote
and write on whatever topic they want. The teacher (T) explained:

“lusually use two strategies when practising my speech. The first is that | offer
my writing to them, and the next is that students make speech texts
according to their own themes".

After that, there were the speeches the students wrote themselves. In this section,
students are given the opportunity to write their own content. They are allowed to
choose topics that interest them, and are free to write about those topics. Students have
the opportunity to practise speaking in front of groups through this exercise. Instructor
and students view performance. Afterwards, the instructor and other students provide
feedback and ideas about student performance.

The instructor also provides suggestions and adjustments to students' pronunciation.
Students have the opportunity and experience to speak in front of others as a result of
participating in this event. In addition, it also increases student confidence. This also
helps students improve their ability to integrate the concepts that will be conveyed in
their speech. students 1, 2, and 4 (S1, S2, and S4) stated:

“We are usually told not to be pushed by texts when practicing speaking.
Consequently, we use our phrases, which are not always the same as the text.
After our performance, the teacher gave us feedback about our performance
and pronunciation, what was right and not right”.

b) Reading Aloud

The second activity is reading aloud. Students who joined in this activity amounted to 43
or 97.7%. They consider this activity useful to improve their English skills. Meanwhile, one
other student (2.3%) thought that reading aloud didinot enable them to improve their
English proficiency (see Figure 2).

Figure 2
Reading aloud as an activity to improve students’ speaking ability

| Joined Reading Aloud activities at MEP

44 jawaban
No I 1(2,3%)
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Describing the implementation of the reading-aloud activity, the instructor asked
students to read the material that had been previously assigned. After that, students
read the assigned material aloud in front of the class. Reading aloud to students is meant
to inspire them to read on their own. Their understanding of words also increases as a
result of this activity.

In addition, reading aloud is used as a method to prepare students to take part in
competitions. Students' ability to communicate proved to be more fluent and improved
as a result of this activity. The goal is to prepare students for the activities that will include
learning. The following can be shown through interviews with students who are
respondents (S2):

“We were instructed by the teacher to read the text aloud while paying
attention to all the reading material. When we mispronounce words, the
instructor will also provide feedback on our pronunciation”.

The teacher starts the process of teaching speaking to students by integrating reading
aloud, instructing them to get a lot of practice by reading English textbooks aloud, not
only in the school environment, but also inTtheir own homes. This instruction is provided
so that students have the opportunity to improve their speaking skills in both
environments.

c) Story Telling
The third Morning English Program (MEP) activity carried out by students is storytelling.

The results of giving questionnaires related to this activity are depicted in Figure 3.

Figure 3
Storytelling as an activity to improve students’ speaking ability

| Joined Story Telling activities at MEP

44 jawaban

41 (93.2%)

Mo 3 (6.8%)

According to students, storytelling is also an interesting activity to be carried out at
Morning English Program (MEP). However, it was not as popular as speaking and reading
aloud. This can be seen in Figure 3 out of a total of 44 respondents who filled out the
online questionnaire, there were 41 (93.2%) respondents who stated “agree” with the
storytelling method in MEP to hone their speaking skills, and 3 respondents (6.8%)
disagree.

Students find story telling to be an interesting activity because everyone is having fun
listening to other people's amazing thoughts. In this activity, students are required to
find narrative stories to equip them before doing storytelling activities. They are given

educationalchallenges.org.ua 29


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 28, Issue 2 ISSN 2709-7986 (online)

the freedom to make the story as interesting as they see it. This was made to make the
plot easier to understand. During their preparation before the performance, students
learn about grammar as well as narration in this exercise. Teacher (T) stated:

“Students will learn grammar through practice questions. Students are first
asked to find narrative text. After that, students must identify grammar and
ideas in each sentence of the text. Understanding the subject matter of the
text can make it easier for students to tell a narrative. Students are then
instructed to remember the passage. Then they are invited to retell a
narrative to their classmates”.

When students retell the narrative in front of the class, they sometimes make mistakes.
Like errors in pronunciation, they are usually the most common mistakes. In this case,
the teacher does not interrupt their performance in the middle of it. The teacher
provides feedback on their performance when the activity has been completed.

This exercise will also encourage other students to concentrate on listening and
understanding the context of their friend's presentation. They were then invited to
provide input and criticism of their friends' performances. This was also shown through
conversations with other students who were respondents (S3):

"This exercise is often used as a competition between classes every year,
similar to a class meeting. As a result, each student submits one
representative to compete. If there is an outside competition, the instructor
usually selects one of the best students from the English club to compete".

d) Group Discussion

The last activity that was implemented in the Morning English Program (MEP) was
group discussion. There were 43 or 97.7% students who considered this activity to give
benefit improving their English speaking ability. While the other three students (2.3%)
thought that group discussion could not enhance their English speaking ability. It is the
same with reading aloud activity (see Figure 4).

Figure 4
Group discussion as an activity to improve students’ speaking ability

| Joined Group Discussion activities at MEP

44 Jawaban
- _ o
No I 1{2.3%)

o 10 20 30 40

Describing the implementation oflthe group discussion activity, students found that
activity was interesting since everyone had fun listening to other amazing thoughts.
Moreover, it is frequently held outdoors and it made almore relaxing situation. The
students were then separated into groups. They frequently talk about intriguing issues.
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They may review the day's assessment of their MEP activities or express their ideas.
Students 3 and 4 (S3 and S4) stated:

“The majority of discussion activities take place outside of the classroom. We
were then separated into many groups, each of which discussed a different
topic. We also shared our amazing thoughts on occasion”.

In the group discussion process, the teacher gives freedom to students with the topics
so they can express opinions and issue ideas according to their wishes. Teacher (T) stated:

"We continue to provide supervision while students discuss the themes they
have chosen. Then the results of these discussions are presented one by one
with arguments”.

2. The Impact of MEPActivities on Students' Speaking Ability

The second research problem to be answered is about knowing the impact of Morning
English Program (MEP) activities on improving students' speaking skills. Based on the
data collected from the interviews, there are several MEP contributions that help
improve students' speaking skills. MEP activities at the school had several impacts on
students.

Students claim that MEP activities helped themlgain better grammatical accuracy,
flexibility in speaking due to frequent reading, vocabulary mastery, and confidence to
speak in front of an audience. These conditions include the S1and S2 statements which
underline the positive side in their mastery of English due to joining MEP:

“I have benefited a lot fromijoining MEP. For example, | can improve my
speaking skills by studying grammar materials and frequently reading
English phrases. There are also storytelling games to help you learn new
words. There is more practice than MEP material, such as speeches and
storytelling, so | have many opportunities to improve my speaking skills as
well as my courage to speak English”,

The Morning English Program’s contribution to improving students' speaking ability was
also found in vocabulary mastery. Students find words all over the place here. They might
also be the words of a classmate, the teacher’s explanation, or from another text. The
students also become accustomed to playing activities related to vocabulary. They enjoy
playing games while learning a new language. It helps them gain a lot and learn to speak
well.

Furthermore, through participating in various activities, students improve their
pronunciation skills. In the assessment section, the tutor corrects the student's
performance and provides examples of correct pronunciation for students' incorrect
pronunciation. The students were then taught to repeat a few words accurately. All
students in this study felt that their pronunciation had improved since actively
participating in MEP activities.

All participants in the Morning English Program at SMK Bhakti Mulia Pare Kediri, East
Java, Indonesia would probably agree that it is very beneficial for them to become MEP
members. They participate in various speaking exercises, which is one way these
activities at the English club help people improve their English skKills.

If students arelable to speak English fluently, they must be able to pronounce words
correctly, use the proper stress and intonation patterns, and speak in related

educationalchallenges.org.ua 31


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 28, Issue 2 ISSN 2709-7986 (online)

discourse.1The audience won't understand our thoughts if we don't speak fluently, the
ability to communicate fluently is very important.

DISCUSSION

The discussion section will examine both the activities of the Morning English Program
(MEP) and their impact on students' English speaking ability with theory as well as
studies in previous literature reviews. According to previous research, Jannah et al,,
(2020) students' speech performances can be a medium for them to share thoughts and
ideas with others through the use of words that have been spoken.

In speech activities, students are required to be confident, ready with ideas, and ready to
appear in front of many audiences and listeners in a short time (Kostikova & Miasoiedova,
2022). As with speeches, reading aloud also showed a positive impact on students'
English speaking ability. MEP teachers believe that making reading English textbooks a
routine activity will provide many benefits for students, including improving students'
speaking skKills.

Through reading, students will have sufficient information as a source of speaking, will
be trained to articulate ideas more often to prepare to speak fluently, and will be
prepared with better pronunciation when they listen to the reading aloud. Thisisin line
with Supraba et al. (2020) who stated that reading aloud can be an effective way to
introduce students to English words and pronunciation.

Compared to speech and reading aloud, storytelling activities also require students to
practice confidence by sharing ideas and information with others. Storytelling requires
the storyteller to employ his imagination in retelling the story. As A.B (2016) states that
storytelling is an oral exercise in which narrative is constructed in the imagination
through discussion between the storyteller and listeners in various situations.
Storytelling is one of the fun strategies that learners can use to improve their English
skills. People use fairy tales to share their experiences, free their imaginations,
understand other people's experiences, and understand things and their goals in
storytelling.

Discussing the fourth MEP activity, group discussion provides a more relaxed learning
environment so that it has a more positive impact on students' English speaking skills.
Harmer (2007) states that unscripted discussion activities allow students to speak freely
without feeling obligated to follow a theme. These group discussions also help students
increase the number of utterances, increase cooperation and bargaining, and serve as
exercises to improve students' problem-solving abilities.

Although, group discussions not only improve students' speaking skills by requiring
them to communicate with other people in the group, but also develop students'
cooperation and courage. In addition, group discussions have a great influence on the
academic sector and offer students leadership and understanding skills. According to
Pereira et al.,, (2013) students are taught how to organize, and develop communities to
achieve common goals.

Morning English Program (MEP) is a learning process based on community language
learning (CLL) that relies on language training and habituation to help students improve
their speaking abilities at SMK Bhakti Mulia Pare Kediri. Based on this finding, the
teacher starts a conversation inla group of this community for the target language and
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students respond in their project language. Sometimes the teacherltranslatesithe
learners' responses into the target language and helps them to rephrase their thoughts
in the target language.

In this case students become participants in a language set and share their
understanding of the language by involving others. In addition, CLL of MEP emphasizes
not only the linguistic aspects of language study, but also the more humanistic and
philosophical aspects of the process of acquiring a second language for MEP activities
by students, such as speaking, storytelling, reading aloud, and group discussion.

As a result, alllfour MEP activities showed a positive impact on students' English
speaking ability. The different percentages that appear in the results of Table 1 represent
the freedom of students to choose the best MEP activity that is more suited to their
learning style and interests.

In addition, the teacher's role is to provide a supportive learning environment by
planning MEP teaching methods such as indoor and outdoor, designing MEP with
prepared materials and developing student materials themselves, as well as providing
serious and relaxed speaking practice which has proven successful in helping students
improve their speaking skills in English. Finally, this study implies the importance of
planning before implementing English programs and adopting similar activities to
improve students' speaking skills in schools.

CONCLUSION

This study aimed to analyze MEP activities and their influence on students’ English
speaking skills at SMK Bhakti Mulia Pare. Based on the findings, the students at MEP
participated in four activities, namely speaking, reading aloud, telling stories and group
discussions. However, the activity most students considered most effective in improving
their English speaking ability was speaking activity, with 100% of the students’ responses
agreeing. During the implementation of MEP activities, the teacher’s role is very
important to design the best methods and provide a more supportive and comfortable
learning environment to help students’ English performance get better.

As a result, many positive impacts emerged as a result of the program, such as increased
grammatical accuracy, mastery of vocabulary, fluency in speaking, pronunciation ability,
and ability to construct concepts in speaking. In addition, students experience lower
anxiety and have a higher interest in learning English after participating in MEP
activities. Therefore, this study recommends educational institutions and teachers
consider good planning and providing a supportive learning environment as important
points before implementing an English program.

This research has theoretical implications because it enriches knowledge regarding the
establishment of an English language extracurricular program through the community
language learning (CLL) model. It also provides practical implications for a teacher or
institution outside the context of this research to adapt the implementation of MEP
activities to improve students' English-speaking skills. However, due to context, time and
participant limitations in this study, broader research with similar or different
community language learning (CLL) models would be preferable and could be
redeveloped according to the conditions of students in each school.
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AHOTALIA / ABSTRACT [in Ukrainian]:

NMOKPALLEHHS PO3MOBHUX 3IEHOCTEN CTAPLUOK/IACHUKIB Y
PAHKOBIN NPOINPAMI 3 AHIMTIMCbKOI MOBU 3A AJONMOMOIoI0
NMO3AKJ/IACHUX 3AXOAIB B IHOAOHE3Ii

Lle gocnimxkeHHs MQe HA MeTi ornucaTy Aig/1bHICTb PaHkoBoi [Nporpamu 3
AHrnivicekoi (PMA) 1a ii BAAmMB HA MOKPALIEHHS PO3MOBHMX HABUYOK
CTAPLLUOK/IQCHUKIB.

Y uboMy [OCHIAXKEHHI BUKOPWCTOBYETbLCS SKICHUW OMMCOBUKA MeTonR
aocnimkeHHs. o6 3i6paTty AAHi, YYACHUKKW 3QrNOBHEHOI QHKeTu 6ynun
pOo34ifeHI HQ ABI rPY ;. BUNTESIb QHITTIMCbKOI MOBM B IHOOHE3II,1TA 44 y4HS 11-
ro ksacy, €gki cranam daeHamu PlIA. [1oTiM  QBTOp OMUTAB [M'9TbOX
CTAPLIOK/IACHUKIB | OAHOro BYMUTEsI, W06 PO3LWNPUT  OTPUMAHY
iHpopmadito. [lposBegeHuyt QHAMNI3 AAQHUX [MonA9raB y 360pi AQHUX,
BifOBPAXKEHHI AAHMX | BUICHOBKAX. JJOCTOBIPHICTb AQHMWX AOCIAXKEHHS 6yra
rnepeBipeHa 3Q 4ONOMOrow TRIAQHIYAALIT AAHMX.

Pe3ynbTaTH L|bOro AOC/IAXKEeHHS NoKAa3asiu, Lo AiS/1bHICTb PIMNA ckaaganacs
3 YCHOIro MOBJ/IEHHS, YUATAHHS Bros10C, PO3roBiAQHHS ICTOPIV TA rPyrnoBumxX
avckycin. Ilicasg BMKOHAQHHS LMX 3AX0AIB BAOCKOHQ/IIOKOTECHS MOBJ/IEHHEBI
HABUYKIN CTAPLLIOK/IQACHMKIB, GKI BK/TKOYQIOTb MPAMATUYHY TOYHICTb, HAOBUYKM
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BMMOBW, OBO/104IHHS C/TOBHUKOBWM 3QrACOM, Bi/ibHE Cri/IKYBAHHS TAQ BMIHHS
CUCTEMATU3YBATH MOHSATTS B YCHOMY MOB/IEHHI. KpiM TOro, CTapLLIOKIACHMKI
Bi4y/in HU3bKY TPUWBOXHICTb | GibLUIMKI [HTEPEC A0 BMBYEHHS QHI/1IMCbKOI
MOBM.

BUCHOBOK. Lleyi Mo3UTMBHUWUKM BIM/IMB [MIAKPEC/OE PO/b BYUTENS Y
BUKOPUCTAHHI BiAMOBIAHMX METOAIB HABUYQHHS TA CTBOPEHHI MO3UTMBHOIMO
HQBYQ/IbHOro cepenoBmnLLQ. Y AOCAIAXKEHHI HAro/10LWYyETbCHS HQ BAXK/TMBOCTI
MAQHYBAHHS repen BrpOBAOXXEHHSM MPOrpamMi 3 QHI/1IMCbKOI MOBM Ta
npoBeAeHHs nofibHux 3axoaiB A/19 MNOKPALLEHHS PO3MOBHMX HABUYOK
CTAPLIOK/TACHUKIB.

K/TIOYOBI CJIOBA: po3mMOBHI 34I6HOCTI, BWMBYEHHS MOBW Cri/IbHOTH, PAHKOBA
rnporpama 3 aHrAivceKoi (PriA).
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of media literacy and critical thinking development for higher education (HE)
institution’ students in the context of foreign language learning, considering
European and Ukrainian experiences.

The methodology of the study involved analysing and generalizing scientific
sources to uncover the main issues under investigation; collecting and
summarizing valuable points from scholars’ contributions worldwide,
intercultural communication observations and descriptions.

Results. The project “European Union (EU) strategies extrapolation for
boosting students’ media literacy in Ukrainian HE”, initiated in SNAU with the
support of Jean Monnet Foundation within the EU Erasmus+ Program, is
targeted at popularizing the main directions of EU policy in the field of media
education. While reviewing the European discourse on media literacy it was
found that the key strategies in British media education are media
authorship, ownership and control, ways of achieving the effect of influence
and encoding information of media texts, etc. Finnish media education’s
overall goal is enabling students’ analysis of the present and the desired
future, and decision making to move towards the desired future. Media
education in France is largely determined by semiology, discourse analysis,
filmm analysis, promoting citizens’ participation in the public life, a critical
approach to advertising and active resistance to its influence. Austrian and
German media education focuses on the control over media with potentially
harmful or dangerous content and the development of responsible
communication culture. Integrating media literacy into foreign language
training is revealed to be essential as it can introduce real-world topics and
scenarios relevant to students. The compilers of the training course syllabus
considered important European documents on media literacy and language
education selecting topics, establishing learning objectives, defining learning
outcomes, and setting evaluation criteria.

Conclusions: The results of this study suggest that media literacy skills should
be a compulsory subject in all branches of educational faculties and
developed throughout life. The training course should be based on advanced
innovations and achievements in this field, considering European and
Ukrainian experiences.

KEYWORDS: Critical Thinking, European Policies, Foreign Language Training, Media
Literacy, Students.

INTRODUCTION

In the era of digitalization, freedom of speech and individual expression, which is a
fundamental right of democratic societies, has become, at the same time, a point of their
greatest vulnerability. Utilization of a wide range of tools of information influence makes
it possible to achieve significant results in the field of information warfare through the
use of psychological characteristics of people, their limited readiness to resist complex
information operations, the main means of which are fake news, propaganda, the work
of “troll factories”, etc. (Bilotserkovets et al., 2021).
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The main tool for protection in such cases is the spread of media literacy in the society,
because it is media literacy that gives practical skills to evaluate the media process, forms
critical thinking of citizens, their culture of media product consumption and their ability
to navigate in the new multimedia space, as well as basic knowledge about methods of
mass media influence both on the consciousness of an individual and on mass
consciousness (Bilotserkovets et al.,, 2021).

The European integration processes, that are currently taking place in Ukraine,
contribute to strengthening the role of media literacy promotion among broad sections
of the population. During the 23rd Ukraine-European Union Summit, a joint statement
on cooperation between Ukraine and the European Union (EU) was adopted, which,
among other things, discussed the importance of media literacy and strategic
communications in the field of countering disinformation, mentioned the issue of cyber
security, and noted the direction of Ukraine’'s integration into the single digital market
(Joint statement following the 23rd EU-Ukraine Summit, 2021).

In light of the Russian Federation’s military aggression in both physical and
informational domains, there is an urgent need to prioritize the teaching of media
literacy to students in a timely and accurate manner.

The Erasmus+ Jean Monnet Module project, “EU strategies extrapolation for boosting
student's media literacy in Ukrainian higher education”, was launched in September
2022, and is aimed at popularizing the main directions of EU policy in the field of media
education and involving Ukrainian higher education institutions in the European
discourse on media literacy in wartime. Under the auspices of this project, Sumy
National Agrarian University (SNAU), Ukraine, has developed a training course, “Major EU
practices on media literacy for boosting students’ critical thinking in the frame of the
target language learning” (Euselena Project, 2023).

This article aims to address the practical aspects of media literacy and critical thinking
development for Higher Educational Establishment (HEI) students in the context of
foreign language learning, considering European and Ukrainian experiences and the
current relevance of this topic. In order to address the current situation effectively, it is
important to tackle essential objectives in an integrated manner.

These objectives include: singling out main strategies applied in the European countries
(Finland, France, Great Britain, etcetera.) that were crucial for the successful realization
of their media literacy programs in educational environments; highlighting the
important aspects of the program for practical implementation of the training course
“Major EU practices on media literacy for boosting students’ critical thinking in the frame
of the target language learning”, while incorporating interactive and remote learning
technologies and applying the principle of intercultural commmunication. Integrating
media literacy into foreign language training appears to be a sound idea, backed by a
number of well-founded reasons.

Considering that foreign language training is included in all educational programs and
that the topics covered in language courses often overlap, the development of media
literacy can seamlessly complement and enhance the foreign language curriculum at
higher education institutions. As foreign languages are studied as a tool for
communication, incorporating media literacy can introduce real-world topics and
scenarios that are relevant to both society and the students.
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The training course “Major EU practices on media literacy for boosting students’ critical
thinking in the frame of the target language learning” that has been developed entails
a series of structured educational activities focused on spreading awareness about the
EU media landscape, promoting media literacy practices that underpin a democratic
society and personal growth and equipping learners with the necessary skills on
counter-propaganda tactics. The participation of international students studying in
Ukraine (from Africa, Asia, etcetera) and local Ukrainian learners in these educational
activities will help disseminate relevant knowledge and foster critical thinking while
encouraging solidarity and inclusion.

The training course’s core concept is the idea that media literacy learning goes beyond
just tool and technology knowledge. It strives to provide young people with critical
thinking skills necessary to analyze complex issues, assess situations, and differentiate
between opinions and facts.

METHODOLOGY

In order to achieve the study purpose, various research methods were utilized.
Theoretical methods involved analyzing and generalizing scientific sources to uncover
the main issues under investigation. These approaches allowed the authors to collect
and summarize valuable points from scholars’ contributions worldwide and as well as
enriched the authors’ experience in enhancing students’ media literacy and critical
thinking skills in foreign language training at HEIs. An analysis of effective techniques for
developing media literacy and critical thinking in foreign language education with
consideration for intercultural communication observations, descriptions, analyses, and
systematizations was conducted.

The study was carried out during the 2022-2023 academic year at the Department of
Foreign Languages at SNAU, Ukraine.

RESULTS

The issues of media education and media literacy attract considerable attention and
stimulate the introduction of a number of initiatives both by state bodies of Ukraine (the
Ministry of Education and Science, the Ministry of Culture and Information Policy, the
Ministry of Digital Transformation) and public ones, in particular, organizations such as

“Internews-Ukraine”, “Detector media”, Academy of the Ukrainian Press, National Media
Literacy Project “Filter"(https://filter.mkip.gov.ua/en/about-the-project/), etcetera.

SNAU plays an important role in the formation of information and media literacy, the
dissemination of reliable information about various aspects of life through the coverage
of events on the university's website, the publication of its own newspaper “Visnyk
SNAU", the introduction of the Promotion Office, and the organization of the Media
School. SNAU actively cooperates with local authorities, supports research initiatives and
projects on media information literacy and fact-checking.

Thus, from November 2022, the international project “EU strategies extrapolation for
boosting students’ media literacy in Ukrainian HE" was initiated in SNAU with the
support of Jean Monnet Foundation within the EU Erasmus+ Program. The project is
aimed at popularizing the main directions of EU policy in the field of media education
and involving Ukrainian higher education institutions in the European discourse on
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media literacy in the conditions of russia’'s unprovoked military invasion in Ukraine
(Euselena Project, 2023).

The project is based on the experience of the European Union, since European countries
during the 20th century (under the conditions of the Cold War and significant
information activity of the USSR) gained comprehensive experience in the large-scale
implementation of media literacy at all levels. Moreover, the beginning of the 2lst
century led to the development and widespread distribution of innovative types of
digital, network, information and communication technologies. The term “new (latest)
media” outlined the emergence of such new forms of communication as websites, chats,
3D, and multimedia. Services (wikis, networks, and blogs), thanks to which users interact
with content are called “social media”. In fact, there was a fundamental change in the
communication model — namely, that the principle of “old media” - “one to many” turns
into “many to many”. In this discourse, media literacy includes all the technical, cognitive,
social, civic, ethical, and creative abilities that enable a citizen to access information
through the media; effectively use, safely and responsibly create and share media
content across various media platforms (Bilotserkovets et al., 2021).

The history of media education in European countries goes back several decades. The
theory and methodology of media education was largely formed thanks to the British
media pedagogue and media researcher L. Masterman, who suggested evaluating the
effectiveness of media education primarily by the ability to use one’s knowledge (critical
ideas and principles) in new situations. In particular, the scientist identified four key areas
that need to be explored: 1) media authorship, ownership and control; 2) ways of
achieving the effect of influence (that is, ways of encoding information) of the media text;
3) representation of the surrounding reality with the help of media; 4) media audience.

Furthermore, Britain is one of those countries where the media education movement
started with film education, and then covered a wider range of communication media
(press, television, Internet, etc.). The history of British filmm and media education begins in
the 1930s during the so-called “ inoculation paradigm”, which was aimed at countering
the harmful influence of the media. The popular French theory of “author’s cinema” in
the 1960s led to a change of emphasis in British media education as well: the focus
shifted to studying the best examples of “media as popular culture” (popular arts
paradigm). The first media education courses were introduced into university curricula
in the 1960s (Masterman, 1997).

In 1970, Finnish media educators S. Minkkinen and K. Nordenstreng developed a
program on media education, and on behalf of UNESCO prepared the first systematic
report on the current state of development of media education and recommendations
on further strategies for media education at various levels. For the purpose of media
education, they defined the fostering of cognitive, ethical, philosophical and aesthetic
issues. The researchers singled out the following key media educational topics: 1) history,
present and future of mass communication; 2) structure, technology of production of
media texts; 3) content of media texts, representation of objective reality in them; 4)
influence of the media on the audience (Minkkinen, & Nordenstreng, 1984).

Media education and digital literacy have become key moments in the formation of the
educational approach in Finland during the setting of tasks for new technologies and
communication skills being essential in the post-information society. Integration of
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media and education, their interactivity becomes a central issue of audiovisual
communication. This cultural paradigm shift requires the transformation of traditional
literacy into media literacy or, more broadly, into cultural literacy, where understanding
how images are created and their meaning is crucial.

The values on which the curriculum is built include the support for building the basics
of the individual's own cultural identity and, through it, his/her participation in national
and global culture. These skills emphasized the vector on interactive and socially
oriented communication. The overall goal is enabling students’ observation and analysis
of current environmental problems, the present and the desired future, evaluation of
their lifestyles and dominant trends from the perspective of the future, and decision
making to move towards the desired future (Salomaa, & Palsa, 2019).

Currently, the introduction of media literacy in France is regarded as having a systematic
nature. Active participants in this process are not only the educational institutions, but
also the media industry, executive authorities and a network of public organizations. The
specificity of media education in France is largely determined by the theoretical
traditions of semiology, discourse analysis, film analysis, the pedagogical tradition of
developing local communication and promoting citizens' participation in the public life.
Regarding commercial media, the most significant initiatives are based on a critical
approach to advertising and active resistance to its influence.

In August 2006, the French Ministry of Education published a report written by a group
of experts, which identified a number of tasks for the promotion of Internet technologies
in education, including: 1) strengthening the integration of Internet technologies in
educational programs by introducing practical classes; 2) improving the qualifications of
teachers; 3) expansion of cooperation between educational structures, commmunities and
local organizations in the right to develop Internet technologies; 4) expanding the
production of digital educational materials; 5) strengthening measures to improve
access to the Internet in various localities (Adriaens-Allemand, 2021).

Media education was officially integrated into the compulsory agenda of Austrian
educational institutions and became part of the state educational and cultural policy
that received a targeted support from the Ministry of Education. Courses on media
culture are taught at universities, youth media centers, where events for different types
of audiences take place. These efforts are boosted by a significant number of
publications, special journals, and scientific and methodological activities. The important
role in the spread of media education in Austria is played by the association AFMK
(“Movement for the Support of Media Competence”).

The Department of Media Pedagogy, Educational Media and Media Services of the
Ministry of Education, Science and the Arts of Austria takes care of raising awareness of
media literacy, accumulates research results, working materials, and conducts
consultations on media literacy. One of the functions of the department is to select and
provide recommendations on audiovisual educational materials and control the content
of films in order to prevent youth from accessing unwanted content. In addition, there
are a number of non-governmental organizations that united by the mission of
providing citizens' access to media education in Austria (https:/national-
policies.eacea.ec.europa.eu/youthwiki/chapters/austria/68-media-literacy-and-safe-use-
of-new-media).
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The German government believes that the use of modern information and
communication technologies is the key to improving the quality of knowledge and the
growth of innovation. Today, media literacy and media education are considered to be
the main challenges for the country’'s development. With the help of the nationwide
program “New Media in Education”, appropriate conditions were created in school
education, which raised Germany to a leading position in the world in terms of
technological equipment for schools. Today, the issue of new media as a part of everyday
educational life is on the agenda. These measures correspond to the SEMIK program
(systematic introduction of media, information and communication technologies into
the educational and educational process).

Leading organizations in the field of media education in Germany include the following:
Federal Department for Determining the Degree of Harmfulness of Media for
Adolescents (BPjM), the purpose of which is to protect children and adolescents in
Germany from contact with media that is harmful or dangerous content, with elements
of obscenity or cruelty and anti-Semitic or racist statements; German Association for
Media Education and Communication Culture (GMK), an organization that brings
together professionals and experts working in the fields of education, science, culture
and media to promote the development of media literacy as a responsible
communication culture (http://www.youthpress.org).

EU strategies crucial issues for media literacy training were realized in the projects “EU
strategies extrapolation for boosting students’ media literacy in Ukrainian HEI". It is
worth noting that, on the whole, the project’'s main purpose is to enhance media
education in Ukraine and involve its HEls in a European-oriented media literacy
discourse even though the challenges posed by the current martial conditions in the
country are unique. This includes establishing a strong foundation for promoting media
awareness among the general public by providing theoretical and practical support. The
target audience includes a diverse range of individuals such as Ukrainian and
international students, postgraduates, urban and rural populations, and others.

The training course encourages open communication and exchange of ideas among
various groups such as educators, scientists, politicians, public officials, civil society, and
mass media.

The curriculum for the training is designed to be integrative by nature, as it takes into
account the Common European Recommendations on Language Education (CEFR) and
important European documents on media literacy like the Digital Competence
Framework for Citizens (Vuorikari et al., 2022). This means that the compilers considered
these factors when selecting topics, establishing learning objectives, defining learning
outcomes, and setting evaluation criteria.

The course is aimed at forming students’ critical thinking skills in the context of the
development of media literacy using the experience of the European Union, namely:
understanding the importance of media literacy in a globalized information world;
perception of information; selection of the most common types of information
manipulation; provision of basic means of checking information; preparation for safe and
effective interaction with the system of traditional and modern mass media, taking into
account modern trends in the development of information and communication
technologies. The formation of young people’'s media literacy and the development of
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their critical thinking skills is an integral part of spreading knowledge about the EU,
implementing the values and principles of a modern democratic society.

So, upon completion of the course, students are expected to have acquired a diverse set
of competencies, these include:

— acomprehensive understanding of EU policies related to media literacy and media
development, the theory and practice of media literacy implementation in both
European countries and Ukraineg;

— awareness of media security, media ethics, and the communication culture within
the media environment;

— ability to apply acquired knowledge and skills to foster a responsible and secure
media environment, and engage with its objects and participants through critical
thinking;

— proficiency in promoting and spreading media literacy, including awareness of
media education in EU countries;

— ability to debunk misleading content and distorted information as well as to counter
disinformation and propaganda under the war conditions;

— capability to implement linguistic, communicative, socio-cultural, and intercultural
competencies enabling effective communication both within and beyond the
media sphere.

The syllabus is thoughtfully designed to offer two comprehensive content modules that
encompass a total of 14 themes. Each theme has been elaborated to incorporate foreign
language training and tasks aimed at enhancing media literacy and critical thinking
skills. The relevant modules and their corresponding items are clearly presented in Table
1 (Bilotserkovets et al., 2023).

Table 1

The correlation of themes by content modules in the syllabus of the training course
“Major EU practices on media literacy for boosting students’ critical thinking in the
frame of the target language learning”

Content Module 1: Content Module 2:
Introduction to EU media literacy Media and Diversity: Ukrainian and
space: mass media are omnipresent. European discourse

Theme 8. Navigating in media space:
Theme 1. Media education, media literacy, searching, analyzing and using
digital literacy: nature of concepts, place information from various sources;, media
and crucial role to contribute in the and on-line resources for education and
democratic society; critical thinking as a foreign-language learning (remote
crucial skill for media space. platforms, Google tools, online survey
tools, tests and assessments, etc.).

Theme 9. Media literacy in the context of

Theme 2. Information environment communication and collaboration:
evolution. History of media: experience of interacting, sharing, collaborating
Ukraine and Europe. through digital technologies; netiquette;

managing digital identity.

44 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 28, Issue 2

ISSN 2709-7986 (online)

Theme 3. The role of the media in shaping
the multicultural picture of the world:
truthfulness of information, overcoming
prejudices, stereotypes, discrimination;
Council of Europe social campaign “No
hate speech movement” (2013); The
European Observatory of Online Hate
(2021).

Theme 10. Information hygiene. Reducing
the negative impact of information on
mental, physical and social well-being.
Management of emotions. Culture of
information consumption. Fact and
judgment. Fact-checking technologies.

Theme 4. Mapping of media literacy
practices and actions in EU-28. The
declaration on European digital rights and
principles as a promotion of a digital
transition shaped by European values.
European Council conclusions on media
literacy in an ever-changing world.

Theme T11. Safety in media space and the
basics of cyber security: protecting
devices; protecting personal data and
privacy; protecting health and well-being;
different forms of cyber-bulling (trolling,
slander, phishing, etc.) and counteracting
to them.

Theme 5. Guide to human rights for
Internet users by European Council. The
European digital competence framework
for citizens. Media and online activism for
personal and social development.

Theme 12. Media text and its critical
reading. Critical perception of audio-visual
content. Socio-cultural discourse and
narratives in the film and television
industry. Literature as a form of mass
consciousness.

Theme 6. Diversity of the media, diversity
of content in the media; linguistic
diversity; media representation of social
groups; diverse mass media in education
etc.

Theme 13. Propaganda Wars: From Social
Media and Mass Media to TV Series The
enemy as an important element of the
propaganda system. Interventions in
someone else's information space.
Aesthetics of information invasion. Origins
of aestheticization of information and
virtual flows. Narrative machines of
influence.

Theme 7. Reporting diversity in the news
media and their role in creating
intercultural dialogue: media freedom
and pluralism; the process of news
selection; counteraction to fakes and
manipulation in the media.

Theme 14. The role of information in
hybrid wars. Russian-Ukrainian
propaganda conflict: stages and
symbolization, analytical context. IPSO.
Information war against Ukraine from

European viewpoint.

Certainly, the mentioned themes and points are not exhaustive and can be modified,
enhanced, and expanded based on the audience’s needs and the relevant situation.

Also, the educational program provides a set of criteria for evaluating a person’s media
literacy knowledge, skills, and abilities based on course completion, in line with the
European Digital Competence Framework for Citizens (Vuorikari et al., 2022). Notably,
the ability to coordinate actions aimed at promoting media literacy among the
population is considered a crucial principle for achieving high and sufficient levels.
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In general, it is suitable to combine foreign language training with media literacy and
critical thinking activities. The proposed educational program is believed to provide
balanced, systematic, professional assistance in addressing the identified objectives. The
application of various heuristic techniques, incorporating problem-solving learning and
implementing the principle of intercultural communication will contribute to boosting
media literacy, critical thinking and foreign language communication.

Taking into account the current conditions of martial law in Ukraine, all the mentioned
approaches can be implemented taking into account blended and distance learning.
Furthermore, the opportunity to study in the classroom, of course, will create even more
favorable conditions for the application of appropriate teaching and learning formats.

DISCUSSION

Given the current wartime circumstances, the approach for developing media literacy
and critical thinking should be modified and enhanced. However, upon thorough
analysis of the available educational programs for higher education students, we have
observed that media literacy is generally not offered as a distinct discipline unless the
specialty is related to journalism, management, or pedagogy. Even in those cases, it is
often listed as an optional course.

Consequently, embedding media literacy into other disciplines would be an incredibly
productive method of promoting its development, particularly in non-specialized HEls.
Under these circumstances, incorporating media literacy into target language learning
could be a valuable strategy to foster greater awareness and comprehension
(Bilotserkovets et al., 2022).

Researchers argue that media literacy skill should be a compulsory subject in all
branches of educational faculties and developed throughout life; it should be extended
to the process and should also be included in implicit education other than formal
education (Dolanbay, 2022).

Other authors argue that media literacy courses should be differentiated, depending on
the content and purpose of the training and the practical teaching experience.
Furthermore, these courses should be based on advanced innovations and
achievements in this field, considering progressive, flexible forms and methods of
teaching aimed at making the learning process ultimately open, adaptive, focused on
students’ needs, and easy-to-disseminate in diverse social contexts (Krylova-Grek, &
Shyshkina, 2020).

Scholars’ comprehension of media literacy and critical thinking development has been
validated and broadened by our study. Importantly, it also provides valuable insights on
how to effectively incorporate these aspects into foreign language training in HEIs.

The authors' focus on media literacy and critical thinking development in higher
education aligns with the findings of nationally and internationally acclaimed studies.

We firmly believe that fostering these essential competencies is integral to cultivating a
well-informed and discerning populace that is better equipped to navigate the complex
and ever-evolving media landscape with confidence and efficacy. Elaborating the
curriculum incorporating media literacy and critical thinking development in foreign
language training is of great importance. We consider it is a relevant response to the
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requirements regarding the training of mindful personalities and qualified specialists.
The study shares the opinion that a well-designed syllabus for foreign language
education must have a clear and defined structure (Celot, 2015; Lushchyk et al., 2020).
This involves identifying a purpose, specific objectives, expected outcomes, evaluation
criteria and themes at every stage of training.

The selection of themes related to modern media for foreign language curriculum
development aligns with research findings in the field. Educators have observed that
students exhibit a noticeable interest in using diverse digital and media resources and
are enthusiastic about acquiring the necessary knowledge and skills to consume and
disseminate content safely and efficiently (Lushchyk et al., 2020).

Moreover, the syllabus's correlation with CEFR'’s levels of language proficiency underpins
drafting foreign language curriculum in HEI on the whole. Such an approach can ensure
that learners receive a comprehensive and standardized language education that meets
their needs and expectations.

CONCLUSIONS

Equipping students with theoretical knowledge and practical critical thinking skills is
essential to identify misleading content, combat informational and psychological
aggression, and mitigate the negative impact on their minds and consciousness.
Advanced foreign experience in the formation of media literacy for Ukraine, which is in
a state of war and under the influence of Russia’'s disinformation campaign, acquires
special significance.

During times of military invasion, it is crucial to focus on developing skills that will enable
young people to resist aggressive informational influences, in particular, disinformation,
bombardment, manipulation of objective facts, intimidation, hate speech and hostile
propaganda. Additionally, teaching young people to think critically and consciously
when consuming and distributing media products is also essential.

The results of this study suggest that media literacy skill should be a compulsory subject
in all branches of educational faculties and developed throughout life; the training
course should be based on advanced innovations and achievements in this field,
considering European and Ukrainian experience; given the current wartime
circumstances, the approach for developing media literacy and critical thinking should
be modified and enhanced; the selection of the themes should be related to modern
media; the training course syllabus should be correlated with CEFR'’s levels of language
proficiency.
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AHOTALIA / ABSTRACT [in Ukrainian]:

EKCTPAMNONALIA CTPATENNN €EBPOMNMENCbKOIO COI03Y A1l PO3BUTKY
MEQIAFPAMOTHOCTI CTYAEHTIB Y BULLIA OCBITI YKPAIHU

MeTta. Y cTaTTi BUCBIT/IEHO peaqi3auito rnpoekty Epasmyc+ XXaH MoHe
Mopaynb, GKUM CripUae NOCUAEHHKO PO MEAIArPAMOTHOCTI cepen rPOMAASH.
MeToro CcTaTTi € PO3r/I94 MPAKTUYHUX QCMEKTIB PO3BUTKY MeniarpaMOTHOCTI
TA KPUTUYHOIO MUC/IEHHS CTYAEHTIB 3QK/1A4IB BULLOI OCBITU Y KOHTEKCTI
BUBYEHHS [IHO3eMHOI MOBU, BPAXOBYHOUYN EBPOMNENCbKUMIA TA YKPQAIHCbKUN
JocBia.

MeTtopgonoria pocnigkeHHa nepenbadyasna  aHaAA3 T4 y3arasibHeHHS
HQYKOBUWX Axxepesi A5 PO3KPUTTS OCHOBHUX MPO6/eM, LLO PO3r/IgA4AThCS;
36ip TQ y3ArasibHeHHS LIIHHMX MOMEHTIB i3 BHECKIB HAQYKOBLIIB Y BCbOMY CBITI,
CrOCTepEXXeHb TA OMUCIB MIXKKY/IbTYPHOI KOMYHIKQALLI.

Pe3ynbTaTtn. [100eKT «EKCTPAMoiaLuisa cTpaTerivi EBporericbkoro cor3y (EC)
4718 PO3BUTKY MefiarpPAMOTHOCTI CTYAEHTIB Yy BULLIN OCBITI YKPQiHW», O
peanizyerbcss y CyYyMCbKOMY HQLIIOHQ/IbHOMY ArpdpHOMY YHIBepCcUTETI 3a
nigTpumkm @oHAy XXaHa MoHe y mexxax lNporpamu Epasmyc+, CripSMOBAHMUMN
HQ nonygpm3aLito OCHOBHMX HAMPSAMKIB Monitukm €C y cepi MeniaocBiTu.
Ilig 4ac pPO3KPUTTS EBPOMNENCHKOrO AWNCKYPCY 3 MeniarpaMoOTHOCTI
3'9CyBQ/IOCS, O K/IHOYOBUMUK CTPATEriaMm 6PUTAHCbKOI MeniqocBIiTh €
QBTOPCTBO, BOJIOAIHHS TA KOHTPO/Ib Menid, criocobu AOCArHeHHs e@peKkTy
Br/IMBY TA KOAYBAHHS [HPOpMALIi MeniaTeKCTiB Toulo. 3arasbHA MeTa
@GIiHCbKOI MeniaocBiTH MNONIIrae B TOMYy, LWO6 CTYAEHTM MO/ QHA/I3yBATH
cborogeHHsa Ta 6a)aHe ManbyTHE, pPobuT BU6GIP, W06 pyxaTUcsa A0
6a)xaHoro MmanbyTtHeoro. MegiaocBita 'y ®OpaHUii 3HAYHOKO  MIPOKD
BW3HQYQETLCH CEMIO/ION€0, QAHA/TI30M  AMCKYPCY, QHA/I30M  QiIbMiB,
CMPUSHHAM Yy4QCTI FPOMQAASAH Y CYCiIbHOMY XXUTTI, KOUTUYHUM MiAX040M 4O
peksiaMu TA QAKTUMBHMM OrMoOpPOM ii BrAIMBY. ABCTPRIVCBKA T4 HIMeLbKA
MeiqocCBITA 30cepeaKxeHa HAQ KOHTPO/II HaA Meaid 3 MOTEHUIMHO LUKIA/TINBUM
abo Hebe3rneyHMM KOHTEHTOM | PO3BUTKY Ky/bTypPu BigroBigasibHOro
CMiIKYBAHHS. IHTerpayis MegiarpamMoTHOCTI B HOBYAHHS iIHO3EMHUX MOB MA€E
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ABSTRACT

This article focuses on an important aspect of modern education - the
development of thinking skills. The purpose of this article is to outline the way
thinking skills are developed in English as a Second Language (ESL)
Methodology. The research was undertaken at Pavio Tychyna Uman State
Pedagogical University.

The methodology is based on a review of academic literature, analyses of
core Curriculum and ESL Methodology course books, and a generalization of
our own ESL Methodology teaching experience.

Results. The notion of thinking skills is revealed and their role for language
learning is emphasized in the article. It is concluded that the development of
thinking skills greatly depends on the quality of instruction, hence the
requirement to enhance the ability of preservice teachers to develop thinking
skills in their learners. To understand students’ readiness to develop thinking
skills in their learners the PRESETT Curriculum on Methodology (Bachelor’s
Level) and ESL Methodology coursebooks were thoroughly studied in terms
of the aspects relevant to this research. The general overview of the core
Curriculum in terms of the suggested modules, units and learning outcomes
proved that the development of higher-order thinking skills is one of its main
objectives.

According to the core Curriculum thinking skills are developed through a
range of teaching approaches, among them task-based learning, the use of
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case studies, simulations, group projects and problem solving. Such modes of
teaching and learning promote high level interaction as well as the high level
of thinking skills development. The analysis of the ESL Methodology
coursebooks provides much more detailed overview of the activities
practiced during the sessions, thus giving additional support for the research.
It is proposed that competencies can be improved by means of HOT skills
activities in the ESL Methodology classes.

Conclusions. The research findings have enriched our understanding of
thinking skills and highlighted the importance of their development in
preservice teachers so that they are able to develop thinking skills in their
future leaners. Taken together, the research results suggest that both
thinking skills and life skills, such as communication, teamwork, critical
thinking, problem-solving, information literacy, creativity, etc., are focused on
in both the PRESETT Curriculum on Methodology and in the ESL Methodology
coursebooks.

KEYWORDS: ESL Methodology, Higher-Order Thinking Skills, Preservice Teachers,
PRESETT Curriculum on Methodology, Teacher Training.

INTRODUCTION

In recent years there has been a great shift in teacher training in Ukraine. These changes
have been reflected in educational policy, curricular design and teaching practice. The
Concept for the Development of Pedagogical Education emphasizes the importance of
creating a new model of teacher education which is focused on training teachers of a
new generation (Ministry of Education and Science of Ukraine, 2017, p. 5), ready to
implement the key ideas of the New Ukrainian School.

Furthermore, the document states that the contemporary teacher training programs
should be based on competence, learner-centered approach, ensuring the formation of
soft skills, acquiring skills and experience in forming competencies in students. These
ideas coincide with the New Ukrainian School requirements. According to this
document “it is not enough to only feed a child with knowledge; it is also necessary to
teach how to use that knowledge” (Ministry of Education and Science of Ukraine, 2016,
p. 10).

Thus, the development of life competencies has become essential for successful self-
fulfillment in life, education and work as modern society requires “professionals who are
able to learn throughout life, think critically, set and achieve goals, work in teams,
communicate in a multicultural environment and possess other contemporary skills”
(Ministry of Education and Science of Ukraine, 2016, p. 4).

The analysis of a number of documents on State Standard of Basic Secondary Education,
Core Curricular of General Secondary and basic secondary education, Model Curricular
on English as a Second Language (ESL) teaching provides the evidence of the necessity
for implementing modern approaches and models of teaching and learning:
competence approach, communicative approach, task-based approach, learner-
centered approach, culturological approach, pedagogy of partnership, interactive
teaching, problem-solving learning that develops not only language skills, but key life
competences:. communication in the national language (and mother tongue, if
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different); commmunication in foreign languages; mathematical literacy;, competencies in
Science and Technology; ICT and digital competencies; lifelong learning skills; sense of
entrepreneurship; social and civic competencies; cultural awareness; environmental
awareness and healthy lifestyles.

In this perspective, the role of thinking skills has been greatly increased. It is especially
important to teach preservice teachers to think so that they can develop these skills in
their students. The necessity for critical thinking skills development in preservice
teachers is supported by Furgon, Sinaga, Liliasari, & Riza (2023), who consider them
essential in the 21 century.

Similar ideas are expressed by other distinguished authors. In their opinion, developing
thinking skills significantly increases language learners’ speaking and listening exams
scores (Yang et al., 2013), writing and speaking skills (Sanavi & Tarighat, 2014), vocabulary
learning (Allahverdi & Gholami, 2014), and reading comprehension performance (Fahim
et al, 2012). Together, these studies emphasize the importance of thinking skills
development in preservice ESL teachers.

METHODOLOGY

The purpose of this article is to outline the way thinking skills are developed in the ESL
Methodology classroom. The research was done at Pavlo Tychyna Uman State
Pedagogical University. The following research questions were formulated:

1. What is the role of thinking skills for preservice ESL teachers?
2. How well does the ESL Methodology develop thinking skills in preservice teachers?

Data was collected through several methods throughout the study. Among them were
the following: a review of academic literature, core Curriculum analysis, ESL
Methodology course books analysis, generalization of our own ESL Methodology
teaching experience.

The study comprises two stages. In the initial stage of the research the notion of thinking
skills was investigated through the analysis of a vast range of literature on the problem.
Together these studies provided important insights into the structure of thinking skills
and their role for language learning. The second stage of the research was devoted to
the analysis of the materials: PRESETT Curriculum on Methodology (bachelor level) and
ESL Methodology course books. Our own ESL Methodology teaching experience was
also generalized at this stage. The findings made it possible to describe the way thinking
skills are developed in the ESL Methodology classroom.

RESULTS

First of all, the research requires an understanding of the notion of thinking skills. The
literature review showed that there is a vast number of definitions, the essence of which
is always the same. In our opinion, the notion of thinking skills is best revealed by William
& Burden (1997). They define thinking skills as “a cognitive process in which the students
are emerged to use their minds to observe, think, categorize, and hypothesize”.

The notion of thinking skills is more complex than it may seem at first sight because
thinking skills are composed of some sub-skills. Thinking skills were first systemized in
1956 by educational psychologist Benjamin Bloom and his team who created the
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eponymous taxonomy, at the core of which is a series of skills that teachers should
develop in their learners in order to make their students learn more effectively. The
taxonomy challenged traditional rote learning in education and encouraged “higher-
order thinking”. Bloom's Taxonomy is presented in Figure 1.

Figure 1
Bloom B. S (1956) A Taxonomy of Educational Objectives

EVALUATION

SYNTHESIS

ANALYSIS

APPLICATION

COMPREHENSION

KNOWLEDGE

Figure 2 demonstrates the revised version of Bloom’'s Taxonomy proposed by David
Krathwohl and Lorin Anderson in 2000.

Figure 2

Anderson, LW. & Krathwohl, D.R. (2000). A taxonomy for learning, teaching and
assessing: A revision of Bloom’s taxonomy of educational objectives

CREATE
EVALUATE

ANALYZE

UNDERSTAND

REMEMBER

In this schema, the different thinking skills are described using verbs rather than nouns,
and are no longer seen as cumulative and hierarchical but of equal value, which can be
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employed at various times in learning. Considering the fact that learning does not always
run smoothly, in Anderson and Kratwohl's opinion, the sequence of the steps might
change depending on the circumstances. That was the central idea behind the revision
of Bloom's taxonomy.

As we can see their classification is closer to classroom practice. Teachers can initiate
tasks that practice different thinking skills at different times, and sometimes more than
once, in no particular order, thus teaching students to use their knowledge in the real
world.

Among the six levels of thinking, higher order thinking skills (HOT skills) are of utmost
importance as they help students to transfer their knowledge into actual use. They are
analyzing, evaluating, and creating. Many educators split HOT skills into four groups:
applying, analyzing, evaluating, and creating. Thus, HOT skills include problem-solving,
analyzing, imagining and making connections. Without them, students may know a lot
of vocabulary or grammar rules, but be unable to use them in a meaningful way.

The higher-order thinking involved allows students to immediately use the language in
a practical or creative way, mimicking how they may need to use it in the future. For
students hoping to move on to university level studies, these skills are not only helpful,
but essential to their success. The extent of thinking skills development is largely
dependent upon the teacher, that is why it is important to train preservice teachers to
develop thinking skills in their learners. Preservice teachers will benefit from exposure to
HOT skills activities in the ESL Methodology classes.

To answer the second research question: How well does the ESL Methodology develop
thinking skills in preservice teachers? we analyzed the core Curriculum and ESL
Methodology course books. It gave us an understanding of preservice teachers’
readiness to develop thinking skills in their learners.

First of all, the PRESETT Curriculum on Methodology (Bachelor's Level) (2020) was
thoroughly studied in terms of the aspects relevant to this research. Of specific interest
were learning outcomes, as they demonstrate what students have learned as a result of
a module or unit.

The list of verbs used in the description of the learning outcomes were identified and
compared to the Bloom's Taxonomy verb chart in order to see to whicht levels of
thinking they relate. So, the most frequently used verbs in the learning outcomes are

nou nou nou

“reflect’, “identify”, ‘give recommendations”, “analyse”, “choose”, ‘select”, “design”, “plan”,
“evaluate”, “assess”, “exploit”, “write”. Comparing these verbs to the Bloom's Taxonomy
verb chart (https:;//tips.uark.edu/blooms-taxonomy-verb-chart/) we can state that all of
them are focused on the development of higher-order thinking skills, such as: analyzing,

evaluating and creating.

Besides, these are measurable action verbs which prompt the way students are
assessed. At the same time, they are intended to develop important skills for preservice
teachers, such as: the ability to select, to analyze, to evaluate, to recommend, to design,
to plan, etcetera.

According to the core Curriculum (2020) these skills are developed through “a range of
teaching approaches, among them task-based learning, the use of case studies,
simulations, group projects and problem solving” (p. 17). Such modes of teaching and
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learning promote interaction of high level as well as high level of thinking skills
development. As a result, we can state that a higher-order thinking skill is one of the
main objectives of the core Curriculum. It is obvious that with this skill students will be
prepared to cooperate successfully, think critically, communicate effectively and solve
problems efficiently in their workplace. As a result, they will be more successful in their
future work performance.

The analysis of the ESL Methodology course books (Bevz et al., 2020; Bevz & Gembaruk,
2021) provides much more detailed overview of the activities practiced during the
sessions, thus giving additional support for the research. We analyzed the coursebooks
specially designed by the ESL Methodology teachers of Palvo Tychyna Uman State
Pedagogical University on Modules 3 and 4.

These modules are taught to the third-year students of the Faculty of Foreign
Languages. First of all, the coursebooks were thoroughly studied in terms of their
structure. Each of the coursebooks is devoted to teaching a particular module. Each unit
within the module is marked by a similar structure, number of hours allocated for
contact study (18) and self-study (12).

The beginning of each unit gives students a clear understanding of its assessment
specifications: the description of the item for assessment and assessment criteria. A self-
assessment check list sums up students’ work on the unit and identifies areas they can
already do as well as areas which require further consideration. Sessions within the units
are also marked by a similar structure. Being based on the constructivist approach,
sessions rely on Kolb's Experiential Learning theory which suggests a four-phase
learning cycle connected with doing, sensing, observing, reflecting, thinking and
planning.

This learning cycle structures learning sequence and provides the development of both
thinking skills and life skills (communication, teamwork, critical thinking, problem-
solving, information literacy, creativity, etc.) which is the aim of the core Curriculum
(Gembaruk, 2022). Providing students with different opportunities to share their ideas,
reflect on their learning, and engage in extended communication with peers and
teachers, classroom activities make the learning process more active. Active learning
involves students in various activities (dialogue, debate, writing, and problem solving,
etc.) as well as in analyzing, evaluating and creating.

The analysis reveals that classroom activities provided by the ESL Methodology
coursebooks are well focused on thinking skills development, especially higher-order
thinking skills. Nevertheless, more detail about the activity types and their
correspondence to Bloom's taxonomy levels of thinking is needed. Table 1 represents the
major activities used in teaching ESL Methodology along with the thinking skills they
employ.

We are focused on HOT skills as they require more cognitive processing than others and
involve the learning of complex judgmental skills such as critical thinking and problem
solving. Though application refers to the low-order thinking skills (LOT) we consider it
important as it enables students to apply their existing knowledge and experience to
various situations. On the other hand, many educators refer application to the HOT skills.
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Table 1

Coursebook Activities and Thinking Skills Employed

Thinking skills

. Activities
Understanding listening
Instruction: Share your viewpoints on the questions: How do you
understand listening? What is meant by listening (skills)? Do
hearing and listening mean the same things Why? or Why not?
Different sources of listening
Instruction: Discuss the following questions and fill in the table
below. Questions: What do we listen to in learning a foreign
Applying language? Why do we listen? Where do we listen?
Practice in identifying activity types and their purposes
Instruction: Read the course book extract and identify each activity
and its purpose.
Course book metaphor
Instruction: Working in groups, come up with a metaphor for a
coursebook relating it to some of the functions that coursebooks
perform and present it on the poster.
Coursebook analysis
Instruction: Read four coursebook passages on the same topic: food.
Identify the differences between texts in terms of level, complexity,
density, vocabulary and authenticity. Put down your answers in the
table below.
Curriculum requirements for teaching reading
Instruction: Working in 3 groups, study National Curricular and
identify curricular requirements for teaching reading for all the
grades (1-11). Summarize your findings in chart format.
Spot the differences
Analyzing Instruction: Spot the differences between:
— Extensive and intensive reading
— Skimming and scanning
Lesson plans analysis
Instruction: Read the examples of lesson plans based on different
approaches, and analyse them using the Table above. Define which
approach the lesson is based on. Discuss the results in plenary
Practice in coursebook evaluation and selection
Instruction: Evaluate 2-3 on-line coursebooks for the same level
against the agreed criteria. Select one, following the steps and taking
into account the guidelines for coursebook evaluation.
Evaluating  While-listening activities and their purposes
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Instruction: Read the listening activities 1-16 on the listening text.
Choose those which apply to the While-listening stage. Justify your
choice.

Types of speaking activities

Instruction: In your groups try two activities out one after the other,
allowing about five minutes for each. Share your viewpoints on the
questions: Which was more successful in producing good oral
fluency practice? Why? What do you think the types of activities are?

Approaches to teaching reading

Instruction: Read the statements about reading. Agree or disagree
to them. Justify your point of view.

Practice in Teaching Listening

Instruction: Design a sequence of tasks for the following recorded
text, including at least one pre-listening, one or more while-listening
tasks, and one post-listening task. Present your ideas to the whole
group.

Follow-up task

Creating Instruction: Prepare Item 2 from Assessment Specifications

Item 2. Evaluate a unit from a coursebook for a specified educational
context (secondary school, grade ..) according to the set criteria.
Write a report (250-300 words), justifying your decisions and giving
evidence that this unit suits / does not suit learners’ needs and the
requirements of the curriculum. Prepare PowerPoint presentation of
your report using “Dos & Don'ts Doc” and presentation tips. Present
itin class.

Table 1 provides an overview of the activities which illustrate the employment of the
higher-order thinking skills. The activities were randomly chosen in order to create a
general understanding of the way thinking skills are developed. The first level of thinking,
applying, refers to the ability to use learned material in new and concrete situations.
According to the constructivist approach the knowledge is not given but constructed by
the students themselves. So, the activities employing this skill are usually practiced at
the beginning of the session. They include sharing experience on the topic learnt and
then applying it to the new content.

As is evident in Table 1there is a rough balance between the activities offering students’
exposure to higher-order thinking: analyzing, evaluating and creating. Though,
sometimes it is difficult to identify the skill employed in the activity, as there is a slight
overlap between the skills or some skills are developed within one activity. As, for
example, While-listening activities and their purposes (Table 1), when students first
analyze the activities in order to choose those which apply to the while-listening stage.

Then they are to justify their choice by expressing their opinion or giving arguments.
Each session ends with students’ reflection on its key issues. Reflection employs
evaluating the topic by giving sound arguments, using good evidence or support.
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Analysing core Curriculum and ESL Methodology coursebooks we were attracted by the
assessment specifications which include a wide range of assignment types, among
them: essay, reflective writing, reports, presentation, quiz, lesson plan, case study,
materials and test design, professional development plan, portfolio (PRESETT
Curriculum on Methodology (Bachelor's Level) (p. 27). These are typical examples of
creative tasks which involve all levels of higher-order thinking skills.

DISCUSSION

Thinking skills are cognitive processes that are used to solve problems, make different
decisions, asking questions, making plans, organizing and creating information.
Thinking skills are crucial at every career level in every industry. Those who have well-
developed thinking skills can work well both with others and independently to address
different problems. For this reason, companies value and prefer applicants who show
strong thinking skills. Everybody has thinking skills, but not everyone uses them
effectively. Effective thinking skills are developed over a period of time. In this context,
the development of thinking skills has become crucial in education.

The importance of thinking skills development is emphasized in state documents on
education. The New Ukrainian School, a key reform of the Ministry of Education and
Science, pays special attention to teaching critical thinking. According to it students are
to be taught to think critically, not to be afraid of voicing their views and be responsible
citizens (Ministry of Education and Science of Ukraine, 2016).

The central place in the system of education belongs to the secondary school. It is at
school that children’s personality, their attitudes to the society and their professional
qualities form. So, the new school requires new teachers who are able to introduce
changes, to effectively implement innovative approaches and techniques (Kostikova &
Miasoiedova, 2022) as well as different activities which provide thinking skills
development.

CONCLUSIONS

The research findings have enriched our understanding of thinking skills and
highlighted the importance of their development in preservice teachers so that they
could be able to develop thinking skills in their future leaners. The analysis of the
PRESETT Curriculum on Methodology in terms of modules, units and learning outcomes
clearly shows that higher-order thinking skills are one of its main objectives.
Recommended by the curriculum modes of teaching and learning promote interaction
of high level as well as high level of thinking skills development.

The analysis of the ESL Methodology coursebooks reveals major activities used in the
classroom along with the thinking skills they employ. Taken together, the research
results suggest that both thinking skills and life skills, such as communication,
teamwork, critical thinking, problem-solving, information literacy, creativity, etc., are
focused on. It makes possible to conclude that thinking skills are well-developed in the
ESL Methodology classroom.
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AHOTALIA / ABSTRACT [in Ukrainian]:

PO3BUTOK HABUHYOK MUCJIEHHA HA 3AHATTAX 3
METOAUKU HABYAHHS AHITINCbKOI MOBU

Meta. CTaT1Tg NpurcBI4YeHA BUBYEHHIO BAXK/TMBOIO ACMEKTY CYYACHOI OCBITM —
PO3BUTKY MUC/IEHHS. MeTa uiei CTATTi — OKPEC/INTIK CrocCi6 PO3BUTKY HOBUYOK
MUWUCIEHHS HQ 3QHATTAX 3 METOAMKW HABYAQHHS  QHIJTIMCbKOI  MOBM.
HdocnipxkeHHs BWKOHAQHO B YMQHCbKOMY [OEPXXABHOMY rnefaroriyHomy
YHIBepcuTeTI iMeHi lNasna TudmHuM.

MeTtogonoria. Y npoueci gocnigxkeHHS 6y/10 BUKOPUCTAHO TAKi MeToAM:
or/194 HAQYKOBMX | QKaAgeMiyHux CTaTey, aHQi3 TMrnoBOi HABYQ/IbHOI
nporpamm «Metoamka HABYAHHS QHI/1IMCbKOI MOBM (piBeHb 6aKas1aBpaA)»,
QHAI3 NiAgPYYHUKIB 3 METOAMKW HABUYAQHHS QHI/1IMCbKOI MOBU, Y3ArasibHEHHS
B/IQCHOIMO 4OCBIAY BUKAQAAQHHS METOAMKU HABYAHHS AHI/TIICbKOI MOBMU.

Pe3ynbTarn. Y cTQTTi PO3KPUTO MOHATTS «HABUYKM MUCEHHS» TA
nigKpecneHo ix posb y HABYAHHI MOBM. 3p06/1€HO BUCHOBOK, LLIO PIBEHb
PO3BUTKY HABUYOK MUC/IE€HHS 3HQYHOK MIipPOK 3AM1EXKNTb Bif YYNTESIH, TOMY
OY>Ke BAXK/IMBO roTyBATU CTYAEHTIB 4O PO3BUTKY HABUYOK MUC/IEHHS Y CBOIX
YYHIB. 18 Toro, o6 3pobuTti e HATEXXHUM YMHOM, HEOBXIAHO PO3BMBATU
HABUWYKN MUCIEHHS Yy CTYyOAEHTIB HQ 3QHATTAX 3 MEeTOAMKKN HABYAHHS
QHITIMCbKOI MOBW. 3 METOIO MEePERBIPKN FOTOBHOCTI CTYAEHTIB 4O PO3BUTKY
HABMYOK MUC/IEHHS 6Y/10 MPOAHQA/1I30BAHO TUMOBY rporpamy «Metoamka
HABYQHHS QHI/TIMCbKOI MOBUW» (piBEHb 6AKAIABPA) TA HABYQA/1bHI MOCI6GHMKM
3 MeToANKM HABYAHHS QHITTINCbKOI MOBWM 3 TOYKM 30PY ACMEKTIB, MOB'a3AHMNX
3 UMM AOCAIAXKEHHAM. 3ArasibHWI OrAS4 TMAOBOI MporpamMu, 34iIMCHEHWA HA
PIBHI HOBYQ/IbHMX MOAY/IB, PO3AI/TIB TQ OYIKYBAHUX PE3Y/IbTATIB HAOBYAHHS,
AOBIB, O PO3BUTOK HABWYOK MUC/IEHHS BUWLLOIrO PIiBHA € OAHIED i3
ApiopUTETHUX Uifen uiei nporpamu. BianoBigHO A0 TWUMAOBOI MporpamMm
HABWYKIN MUC/IEHHS PO3BMBAKOTLCH 3Q [JONMOMOIro HU3KW MiaxoaiB, cepen
AKMX HOBYAQHHS HQ OCHOBI 30BAAHb, BUKOPUCTAHHS TEMATUYHUX JOCIAXKEHb,
MoaetOBAHHS, MPYMOBI MPOEKTM TA BUPILLEHHS Mpobiem. [lJoBeaeHOo, Lo TAKI
PEXKNMU BUKIAAAHHS TAQ HABYQHHS CrpUSOTb B3AEMOAII BUCOKOIro piBHS, A
TAKOX CIMPUSAIOTb PO3BUTKY HABUYOK MUC/IEHHS BULLIOIO pPIBHSA. AHQAI3
nigpyYHUKIB 3 MEeTOAMKN HABYAHHS QHI/1IMCbKOI MOBM, COKYCOBAHWM HA
PIBHOMQHITHUX OIS/IbHOCTSX, LLO MPAKTUKYKOTHCS Mid 4aC HABYA/IbHMX CECIU,
HQAOB AOAQTKOBY TA BAroMYy A1 AOC/IAXKEHHS iHPOPMALLtO.

BUCHOBKW. Pe3y/1bTaT AOCNIXKEeHHS 36AQraTn/in HALle PO3yMIHHS CyTHOCTI
MOHSATTH «HABUYKMN MUCIEHHS» TA MIAKPECNIN BAXKINBICTb iX PO3BUTKY A9
MAUGBYTHIX y4nTeNIB. Y CyKyrnHOCTI pe3y/IbTATU AOC/IIAXKEHHS CBIAYATb PO Te,
LLJO PO3BUTKY HABUYOK MUCTIEHHS TA XXUTTEBUX HABUYOK, SK TO: CMI/IKYBAHHS,
pobora B KOMQHAI, KPUTUYHE  MUC/EHHS, BUPILLEHHS  Mpob6riem,
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IHpOPMALIVIHQ MPAMOTHICTb, KPEATUBHICTb TOLLO, HOQAQETbCS 3HAQYHQA yBAra
K Yy TUAOBIM rniporpami «Metoamka HABYQHHS QHI/1IMICbKOI MOBM» (pDIBEHb
6aKa/1aBpPA), TaK i B MPOAQHA/I30BAHMX HAMMK MiAPYHYHMKAX 3 METOAMKU
HQBYQHHS QHI/1iIICbKOI MOBM.

KTIOYOBI CIOBA: MaunbyTHI BYUTEs/l, METoOAMKQ HABYAHHS QHI/1IMCbKOI MOBM,
HABUMYKU MUCIEHHS BULIOIO PIBHS, MiAroTOBKA BYUTE/A. Mporpama AoAnrIoMHOI
MeToONYHOI MiAgroTOBKM BUYNTESIB.

CITE THIS ARTICLE AS (APA style):

Gembaruk, A. (2023). The Development of Thinking Skills in English as
a Second Language Methodology Classroom. Educational Challenges,
28(2), 51-62. https://doi.org/10.34142/2709-7986.2023.28.2.04

62 educationalchallenges.org.ua


http://educationalchallenges.org.ua/
https://doi.org/10.34142/2709-7986.2023.28.2.04
https://doi.org/10.34142/2709-7986.2023.28.2.04

EDUCATIONAL CHALLENGES, Vol. 28, Issue 2 ISSN 2709-7986 (online)

https://doi.org/10.34142/2709-7986.2023.28.2.05

DESIGNING THE CLASSIC TEACHING SESSION FOR
ARCHITECTURAL STUDENT VIA NEW BOPPPS MODEL
WITH THE SPIRIT “S"” OR SEVENTH SEAL

Received: 24/05/2023 Accepted: 28/06/2023
Ravindra GUNERATHNE)', & Faiz MARIKAR?

1 Senior Lecturer at General Sir John Kotelawala Defence
University, Sri Lanka.

>4 E-Mail: sanjeeva23@hotmail.com

@ https;//orcid.org/0009-0005-5399-4154

2 Dijrector Staff Develooment Centre at General Sir John
Kotelawala Defence University, Sri Lanka; Fulbright Fellow.

> E-Mail: faiz@kdu.ac.lk

® https;//orcid.org/0000-0003-4579-7263

ABSTRACT

Purpose is to analyze BOPPPS as a model for participatory learning and
development (PLD) activities for architectural students.

Methodology. The methods of analysis, classification, and descriptions are
used.

Results. BOPPPS model consists of the following components: Bridge-in: An
opening session to introduce the topic, participants, and objectives of the
PLD activity. Objectives: Defining the specific goals and outcomes that the
PLD activity aims to achieve. Post-test: An evaluation tool used to assess
participants' knowledge and understanding of the topic prior to the PLD
activity. Participatory Learning: A process where participants actively engage
in learning activities, such as group discussions, role-plays, and hands-on
exercises, to acquire new knowledge and skills. Post-assessment: An
evaluation tool used to assess participants' knowledge and understanding of
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the topic after the PLD activity. Summary: A closing session where the
facilitator summarizes the key takeaways from the PLD activity and
highlights areas for further improvement or follow-up. The BOPPPS model is
designed to ensure that PLD activities are well-structured, participatory, and
effective in promoting learning and development. By incorporating
evaluation tools such as pre- and post-tests, the model allows organizers to
measure the impact of the PLD activity and assess its effectiveness. The
addition of the "S for Spirit" in the BOPPPS model emphasizes the importance
of designing PLD activities with the spirit, or the essence and guiding
principle, of the project. This means that the PLD activity is not only structured
and evaluated effectively, but also aligns with the purpose, values, and vision
of the project. Designing with the spirit can add a more meaningful and
personal touch to the PLD activity, creating a more impactful learning
experience for participants.

Conclusions. The updated BOPPPS model could include one more
component Spirit (S). They are as followings: Bridge-in, Objectives, Post-test,
Participatory Learning, Post-assessment, Summary, and definitely Spirit (S) -
the guiding principle and essence of the project that shapes the PLD activity.

KEYWORDS: BOPPPS, Spirit, Learning, PLD, Understanding.

INTRODUCTION

The BOPPPS model is an efficient template for the planning of lectures. Insightful
instructors, however, have used the various stages in this template intuitively without
ever being aware of its existence (Ma et al., 2021). After having learnt the BOPPPS model
formally, we realized that we had been using elements of the model unconsciously in an
intuitive manner in the teaching of Architectural Design and Documentary Film
Production at KDU.

BOPPPS is an acronym for Bridge-in, Objectives, Post-test, Participatory Learning, Post-
assessment and Summary, a systematic and processual approach to teaching which
provides comprehensive coverage for all the salient features of a lecture, paving the way
for excellence in teaching (Liu et al., 2022). For the inexperienced instructor who has just
begun his career in teaching, and for whom standing in front of a class full of intensely
focused students would be a terrifying prospect, it is a godsend since it virtually provides
an all-inclusive template that could be used in most classroom settings and situations
(Wang et al., 2021).

Lectures should be meticulously planned since it is not only information that is
disseminated by the lecturer. Apart from the basic content of the lecture, experienced
teachers also demonstrate how subject matter is conveyed to students. Whilst learning
from inspired teachers, students also learn how to teach (Shih, & Tsai, 2020). Great
teachers consciously impart this valuable lesson to students and, in so doing, groom the
next generation of teachers. The baton should be passed on to posterity in class, long
before any student has decided that teaching is a viable career path for him (Yang et al,,
2019).

The BOPPPS model is a double-edged sword, so to speak, a truly effective way of
accomplishing the twofold meta-objectives of teaching and grooming students for
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careers in teaching (Wu et al., 2021). The various stages of the BOPPPS model will be
taken up next for analyses. The purpose of education using the BOPPPS approach can
be summarized as follows: Bridging knowledge gaps, Optimizing learning experiences,
Promoting critical thinking skills, Preparing for future success, and Supporting personal
growth and development. So, the article purpose is to analyze BOPPPS as a model for
participatory learning and development (PLD) activities for architectural students.

METHODOLOGY

The methods of analyses, classification, descriptions are used.

THEORETICAL BACKGROUND

Table 1
Lesson Plan for Delivery of Micro-Lecture

COURSE: Theory of Architecture DATE: 12t" June 2022

TITLE: Interactive War Memorial: A Soldier's Journey into

INSTRUCTOR: Archt SR Gunerathne
Deathlessness

BRIDGE: Delineates the architectural design process. War memorial without sculptures of soldiers,
Design commissioned by Field Marshall Sarath Fonseka to commemorate victory in the “War
Against Terror”

LEARNING OBJECTIVE: How to use words creativly to envision existential space, how to
differentiate between words, spatial words, metaphors and archetypes: how to use existing
precedents to create innovative spaces for specific functions.

PRE-ASSESSMENT: Design exercises conducted prior to

. . . MATERIAL: Multimedi ject
lecture establish understanding of the design process ditimedia projector

PARTICIPATORY LEARNING

Illustrates how theoretical knowledge is employed to create visible and practical design solutions
for the real world, /designh process comprises the 4 learning styles of the Kolb Learning Cycle
comprising Concreate Experience, Reflective observation, Abstract conceptualization, and Active
experimentation

LEARNAER
TIME INSTRUCTOR ACTIVITIES ACTIVITIES RESOURCES

Coceptualization - 2min Use of Rhetoric

Programme -2 min Use of Precedents ~
Relating the
presentation to the

given Studio Designs

Precedents — 2 min PowerPoint,

Sketchup

Use of Connotative words,
Design Philosophy -3 min metaphors, archetypes
Design concept — 3 min and Philosophy/theory to

War memorial - 8 min generate a design

POST ASSESSMENT: Setting of design exercises to ascertain whether the design process from
conceptualization to design has been understood

SUMMARY: establishes the process whereby concepts, precedents, brief and design philosophy
are used to generate design, use of spatial words, metaphors and archetypes in designing spaces
for human habitations and functions

WHAT WORKED WELL/WHAT NEEDS REVISION: Working consistently with a viable concept in
order to flesh out a design scheme poses difficulties for students
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B: The Bridge-in

The bridge is what enables the lecturer to arouse interest in the students in regard to the
lecture that is about to be delivered. Often times, it could be in the form of a humorous
anecdote, a song, a video clip or a powerful image or series of images that strike an
introductory note for the lecture that is about to be presented (Li et al., 2021).

The bridge could refer to a contemporary societal trend, fashion, or interesting trivia that
students are familiar with. This facilitates the smooth transmission of information and
also functions as a learning aid or mnemonic. Students learn not only in a linear fashion
but also through associations. A web of associations for the bridge-in would result in that
particular lecture becoming an unforgettable experience for the students. As usual
practice is to use imagery and footage from advertisements along with short films
thrown in for good measure (Table 1).

O: Objectives

The intended learning outcomes (ILO) are covered under Objectives. This deals with the
content of the lecture that is processed by the students so that it may be applicable in
some other context or setting. In the field of architecture, ILOs have practical and
theoretical ramifications (Cui, 2019).

More often than not, they lead to practical applications of the knowledge that is gathered
from a lecture. An ILO could also provide inspiration for a student to conduct research in
an area touched upon in the lecture. Generally, the most important ILO in the discipline
of architecture is the application of the knowledge gained by the student in a design
exercise to engender existential space.

P: Pre-assessment

The first “P” in the BOPPPS acronym deals with the lead up to a lecture that has been
planned. In this regard, the insights gained from teaching an architectural design studio
regarding how students approach their design exercises, makes the lecturer prescient
in his pre-assessment of a student’s learning approach (Zhang, 2020). Prior experience
in the design studio also enables him to pitch his lecture to the class, so that an entire
group of students with wide ranging learning capacities would be able to comprehend
him. Pre-assessment also allows the lecturer to pick and choose students who are
opinion leaders to precipitate discussions in class.

P: Participatory Learning

Participatory learning constitutes the main segment in the learning process. | teach
documentary film production and architectural design to undergraduates of the 5-year
BArch program in architecture at the General Sir John Kotelawala Defence University. In
My experience as a teacher in documentary film production, participatory learning is
varied, interesting and rewarding. In fact, this form of learning is a sine qua non in the
teaching of a film studio.

Students first learn the rudiments of how meaning is conveyed in still images after which
they are introduced to moving images and how they convey meaning (Wang, 2021).
Provocative stills and videos of world advertisements are used to generate discussions
and conduct analyses. Insightful responses are rewarded with prizes.
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P: Post-assessment

The final “P" in the BOPPPS acronym, post-assessment is a means of ascertaining the
extent to which a lesson has percolated into the sensibilities of the student (Chen et al,,
2022). During this penultimate stage, the lecturer could encounter un envisaged
scenarios, where students’ use of knowledge imparted in class is applied in contexts that
are seemingly disconnected from the use it was originally intended for.

In the lecture series on film production and theory of architecture which is conduct, post
assessment leads to creative design both as filmic and spatial responses to given
assignments. Thus, students’ understanding of what they learnt in class under
Documentary Film Production is tested through group assignments such as the
compilation of photograph portfolios, storyboarding short stories, writing pitches, and
developing them into treatments. The end product in these series of assignments is the
production of a video documentary short film, a comprehensive and exhaustive exercise
that incorporates all the tasks that define post assessment.

S: Summary

In BArch lectures, Summary is achieved through critiques of students’ work by visiting
architects, filmmakers and theorists in the field. Some students go on to exhibit their
work in international competitions and use their talents in other disciplines in order to
conduct filmic simulations of various settings for research purposes (Li, 2019).

RESULTS
New addition of S for Spirit: Adding the Final “S” to BOPPPS

As a teacher, one of the most important lessons that a teacher aims to teach lies outside
the curriculum and, hence, does not get included in the traditional format of the lesson
plan. It is to demonstrate that education is for life and not for a living. This statement is
attributed to Bhagavan Sri Sathya Sai Baba, one of the most beloved religious teachers
of the 20" century and an inspired educationist, who passed away in 2011. Bhagavan
Baba had realized that an education without any ethical foundation results in the
hardening of the human soul and leads to a pervasive lovelessness in society. He has
repeatedly endeavored to communicate the vital truth that individuals should be
humane and of service to the human commune, over and above the dictates of the
career path that he has chosen for himself.

This, he believes, is what engenders a society governed by individuals who are guided by
the Spirit without any religious bigotry. In our modern era where the word “love” has
become a four-letter expletive, Baba demonstrates that love should be the root cause,
the basis of any civilized endeavor. The four axioms given below convey the force of his
teachings and his insight with regard to the need for ethics in education, in a concise
and poetic manner.

— Love as thought s Truth

— Love as action is Right conduct
— Love as feeling is Peace

— Love as understanding is Non-violence
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In our opinion, this aspect should be incorporated in the BOPPPS lesson plan as the final
“S”, or the seventh seal, in the former 6-letter acronym to reflect the spiritual dimension
that it lacks at present. It most emphatically should not be part of the Bridge-in
component as this would leave its inclusion to chance and the whim of the lecturer. The
new reading that this study propose would incorporate 7 letters as in this example,
“BOPPPSS", where the last “S” is highlighted in red to denote the Spirit with the toned-
down former version of the acronym preceding it.

The Seventh Seal: Designing with the Spirit

This section will now demonstrate how we incorporated this final spiritual dimension in
my seven-letter modified version of the BOPPPSS in the teaching of architectural
design.

Teaching of BArch students' curriculum was designed had recourse to the Blooms
Taxonomy in the teaching of architectural design, it showed how it negotiated the
students’ access to the Affective Domain in Blooms through the use of specially
designed assignments in the form of two color assignments. In reality, they functioned
as psychological probes, enabling students to get in touch with childhood phobias and
negative emotions generated by long forgotten traumatic experiences, providing them
with the opportunity to understand and, thereby, free their minds of such debilitating
psychological blocks. It also demonstrated how this newfound freedom impacts
positively on the Cognitive Domain where students grapple with potent words and
metaphors to derive appropriate and meaningful concepts that facilitate the
engendering of existential space.

Furthermore, in this section we will show how the Spirit “S" or Seventh Seal is
incorporated in a lesson plan that deals with the design of an interactive war memorial.
This in fact becomes the content for the Psychomotor Domain in Blooms Taxonomy.
Students could use this segment as template to conduct their design explorations.

A BOPPPSS CASE STUDY: DESIGNING THE INTERACTIVE WAR MEMORIAL

The above lecture was delivered after effectively demonstrating to the students, the
manner in which the Cognitive Domain in the Blooms Taxonomy is dependent on the
realization of the desiderata in the Affective Domain. The lecture was based on a
commission we had received to design a war memorial for the Vijayabha Infantry
Regiment's Regimental Centre located at the Boyagane Camp in Kurunegala, soon after
Sri Lanka's War Against Terror ended in May 2019. The project was designed and Archt
SR Gunerathne author re-enacted the design process as a learning experience for the
students using my reinterpretation of the BOPPPS lesson plan.

Bridge-in: the Telltale Hook

The very nature of the commission, the circumstances of which are delineated below,
constitutes the Bridge-in component of the lesson plan.

My former schoolmate, Maj. General Rajitha De Silva, who at that point in time happened
to be the aide de camp to Field Marshall Sarath Fonseka, contacted me to commission
a war memorial for the aforementioned regiment in Kurunegala. Having known me for
over 40 years as a maverick in whatever | did, he had an intuitive feel for the way | would
approach an architectural design. He communicated his design brief via telephone. It
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had the enigmatic simplicity and contradiction of a Japanese Koan: “Design me a war
memorial without incorporating statues of embattled soldiers in battle fatigues.” It was
an architect’s dream come true. Evidently, my friend knew me well!

Figure 1
Diagram of the war memorial; A-Sketch; B- Graphical representative

Objectives: Learning How Architects Conceptualise Buildings

It was realized almost immediately that he was referring to an interactive space where
space itself would function as the object. In order to achieve this end author had to
envision spaces that possessed distinctive moods, which could be generated with the
use of specific materials (Figure 1 A and B). Such spaces are archetypal, and | mean it in
the Jungian sense. A brief introduction to Jung's psychology should suffice at this
juncture. Psychologist Carl Jung postulated the existence of a substratum in our
unconscious, with unrealized potential, which he referred to as the Collective
Unconscious (Jung, 2016).

“Collective”, since he had realized through his research that its structures are common
to the entire human race. He referred to these common structures of our Collective
Unconscious as Archetypes. Jung believed that these structures were psychic imprints
of a bygone aeon when the nascent human race was impressionable, and the
environment was threatening and full of inexplicable phenomena that filled him with
fear and wonderment. Thus, the natural objects that powered his world were invested
with mana and were considered divine.

We had to use such motifs in my design and my inspiration was derived from primeval
archetypes such as the sun, moon, stars, sky, night, day, fire, water, mountains, trees,
shamans and, especially because of the specific nature of my commission, the warrior.
Thus, my brief or program was constituted of the following.

Spaces without sculptures of embattled soldiers;
Spaces as objects;

Interactive spaces with emphasis on materiality;
Spaces with emotive power;

Spaces with archetypal resonance.

RN NEIN R

These programmatic requirements had to be realized through my conceptualisation of
the war memorial, which progressed from words through spatial words and spatial
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metaphors to archetypes as follows. Words — Spatial Words — Spatial Metaphors -
Archetypes

Thus, the ILOs or objectives of this lecture were the empowerment of students by
enabling them to conceptualise design spaces through the mediatory function of words,
spatial words, spatial metaphors and archetypes with which they have been familiarized
in previous lectures.

Pre-assessment: Exemplifying Conceptual Categories

During this stage in the lesson, students were asked to provide examples for the four
conceptual categories named in the foregoing section on Objectives or ILOs. Thus, they
had to confirm with each other in class as part of a group exercise, in order to provide
examples that best define a war memorial. The students came up with innovative
answers, frequently without any prompting on my part. They were asked to suggest
words that could define a soldier/warrior, spatial words that could prompt a design
concept, spatial metaphors that could generate a design scheme and archetypes that
could give form and emotive power to a design. Their contributions helped complete the
conceptual sequences as follows.

Words - Virtue, Fearlessness, Deathlessness, Emancipation;

Spatial Words - Path, Sanctuary, Waters, Sky, Solitude;

Spatial Metaphors — One thing in terms of another: Building as a Journey;
Archetypes - Sky, Light, Water, Path, Journey, Sanctuary, Warrior.

NN

The students, having gained confidence with their successful interactions were now
primed to absorb, in my opinion, the most significant section of the lecture. Therefore,
chose to combine the Participatory Learning process with the Spirit segment, which is
the final “S” in this reinterpretation of the BOPPPSS Model.

Participatory Learning and the Spiritual Dimension

We drew on the Tripitaka and Upanishads, the Buddhist and Hindu scriptures that
author Guneratne is familiar with, to define this section. The discipline that is required to
live the life of a monk is compared to the discipline of a warrior in many cultures of the
world. In actual fact, this distinction begins to disappear in the Zen Culture of mediaeval
Japan where warriors ordained as monks and monks gave up their robes to become
warriors. This is a tradition that is part of Sri Lanka’s heritage as well as exemplified in the
lives of 3" century BCE warriors such Phussadeva and Theraputthabhaya.

The spaces of the war memorial would be sculpted with the idealized virtues of the
warrior monk and the spatial concretization of the various stages of his spiritual journey
towards self-realization, two apt metaphors indeed for this building typology. |, therefore,
had to define the character of this especial warrior through the religious ideals and
philosophies that prevail in our part of the world, i.e., the Subcontinent, in order to firmly
entrench the building in our culture and contextualise it.

In order to achieve this end author had recourse to the ten Paramis as defined in the
Buddhist scriptures namely Generosity (Dana), Virtue (Sila), Renunciation (Nekkhamma),
Wisdom (Panna), Energy (Viriya), Patience (Khanti), Truthfulness (Sacca), Determination
(Aditthana), Lovingkindness (Metta) and Equanimity (Upekkha).
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For the purpose of representing the war memorial in terms of a spiritual journey
undertaken by the warrior we used two concepts from the Upanishads. From the Isa
Upanishad came the following enigmatic verse: “Into blind darkness enter they that
worship ignorance; into darkness greater than that, as it were, they that delight in
knowledge.” From the Brihadaranyaka Upanishad the compelling notion of a spiritual
evolution that carries the individual from a state untruth toward truth, from darkness
toward light and from mortality to deathlessness. The convergence of these concepts
facilitates the spatial envisioning of the war memorial. Thus, the war memorial could now
be defined as a warrior’s journey through a series of elements or world spaces symbolic
of the foregoing spiritual attributes.

Path of the Fearless — the soldier's descent into the Great Unknown:;

Sanctuary of Solitude - the soldier is alone before the Great Unknown;

Sanctuary of Sublime Virtue — the soldier enters and engages the Great Unknown;
Sanctuary of Deathless Waters — the soldier emerges from the Great Unknown,
sanctified;

5. Sanctuary of Light — the soldier emanates light, the sign of his purification;

6. Sanctuary of Emancipation —the soldier is beyond the need for any kind of protection.

INNWIINEES

This segment of the lecture lays emphasis on the notion of “Education is for life and not
for a living”, as explicated by Bhagavan Baba. By this time the student has begun to see
with great clarity the viability of a design process that harnesses word concepts to
envision and give form to a spatial end product that enriches our built environment.

Post-assessment: Student Responsivity in the Design Studio

In the teaching of architectural design, post-assessment is a long and arduous process.
The lecturer needs to be patient. It is invariably a way of ascertaining how successfully a
student applies the theoretical principles learnt in class in his design work over the
course of the semester, or perhaps the entire year as the case may be. A student's
performance improves in unforeseen ways as attested to by the student's year
coordinator. Results become manifest in the design schemes of students where they
resolve contradictory forces and ideas harmoniously.

The Creative Summary: Design Critiques

During the course of the lesson, we generally summarise the content by showing how
they are seamlessly connected to ideas explicated in previous lectures. However, it is the
studio critiqgue that constitutes the true summary of the theory learnt in class and
applied in the design studio.

DISCUSSION

In this study, the BOPPPS'S" model with seven-phase framework was adapted to
organize and accelerate the teaching cycle including goal, behavior, learning activity,
and evaluation. Furthermore, the model could be helpful for students’ multiple learning
skills, particularly self-directed learning, concentrated learning, and learning retention.
However, this study has some limitations, and it was done only for the architectural
students and better check with the other streams also (Babak, 2023; Holubnycha et al,,
2023).
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CONCLUSION

BOPPPS stands for Bridge-in, Objectives, Post-test, Participatory Learning, Post-
assessment, and Summary, which is a model used in education to design and
implement participatory learning activities. It is based on the following components:
Bridge-in: This is a pre-test or an introduction to the topic that provides a baseline
understanding of the students’ current knowledge and helps them connect the topic to
their prior experiences. Objectives: This refers to the specific goals and outcomes that
the participatory learning activity aims to achieve. Post-test: This is a test that is
administered after the participatory learning activity to measure the students'
understanding of the topic. Participatory Learning: This is the main component of the
BOPPPS model and refers to the interactive and engaging activities that are designed
to facilitate learning and understanding. Post-assessment: This is an evaluation of the
students' understanding of the topic after the participatory learning activity, typically in
the form of a written assignment or a presentation. Summary: This is a review of the
learning that took place during the participatory learning activity, which provides closure
and helps reinforce the key concepts. The Seventh Seal: Designing with the Spirit.

Designing with the spirit refers to a creative approach to design that is guided by a
particular purpose, concept, or ethos. It involves creating designs that embody a
particular vision or set of values, rather than simply following a set of aesthetic or
technical guidelines. The “spirit” in this context can refer to the essence of the design
project, the values and beliefs of the designer, or the desired atmosphere or impact that
the design is intended to create. Designing with the spirit involves a level of intuition,
creativity, and subjective interpretation, and is often seen as a more organic and holistic
approach to design.
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AHOTALIA / ABSTRACT [in Ukrainian]:

NMPOEKTYBAHHSA KJTIACU4YHOIo HABYAHHA ANnd CTYAEHTIB-
APXITEKTOPIB 3A JOMOMOroio HoBOIi MOAEJI «<BOPPPS» 3
YPAXYBAHHAM AYXY NMPOEKTY

MeTta nongrae B aHanisi BOPPPS gk moaeni CninbHoro HaB4YaHHS TA
Po3ButKy (CHP) Ansa ctyaeHTiB-QpXITEKTOPIB.

MeTtopgonoria. BKopucTaHO MeToam aHAs1i3y, KiacuikaLii, orcy.

Pesynbratn. Moanesnb BOPPPS cknagaeTbCad 3 HACTYMNHWUX KOMITOHEHTIB.
BcTyn: BCTyn 4s19 O3HAMOM/IEHHS 3 TEMOIKO, YYACHUKAMMU TA LiNGMM 4iS/IbHOCTI
CHP. Liini: BU3HQ4YeHHS KOHKPETHMX Li1eV | pe3ynbTATIB, HA JOCArHEHHS GKMX
cripssMoBaHa AignbHicTb CHP. [iarHOCTUYHWY TECT. iIHCTRYMEHT OLIIHIOBAHHS,
KU BUKOPUCTOBYETHCS /19 OLIIHKN 3HAQHb | PO3YMIHHS YYACHUKAMU TEMUM O
royaTtky CHP. HaB4YaQHHS 3Q y4QACTIO: MPOLEC, ¥ SKOMY YYACHUKM QKTUBHO
6epyTb y4ACTb y HABYQ/IbHIV AiS/IbHOCTI, TAKIV K rpyrnoBi ANCKYCIi, pO/IbOBI
irpy TQ NPAKTUYHI 3QHSATTS, LWO6 OTPUMATK HOBI 3HAHHS TQ HABUYKM. [1OCT-
OUIHKQ: IHCTPYMEHT OLIHKOBAHHS, GKMIA BUKOPUCTOBYETHCS A1 OLIHKM 3HOHb
[ PO3YMIHHSA TEMU YdACHMKAMM r1icng AigaeHocTi CHP. I1igcyMokK: 3aK/II04YHA
3YyCTpIY, HO FKivi dacuaiTaTop MigCyMOBYE K/IHOYOBI BUCHOBKM 3 AiF9/1bHOCTI
CHP | BucBIT/IHO€ rany3i Aasa noAaasibLIoro BAOCKOHAIEHHS a60 noaasibLImnX
aivi. Mogens BOPPPS po3pobrieHa a1 3a6e3nedyeHHs Toro, 1ujob Aia/1bHiCTb
CHP 6yna gobpe CTpyKTypOBAHOK, 3A/1y4EHOK TA ePEKTUBHOK. BKroUyaroym
[HCTPYMEHTU OLUIHKK, TAKi 9K rorepefHi Ta MigCyMKoOBi TeCcTu, MoAeslb
[J03BO/IS€ OPraHIi3aTOPAM BUMIPIOBATH Brifine Aid/ibHocTi CHP Ta ouiHoBATH
ii epekTnBHICcTb. [JoAABAHHS OCTAHHBOIO KOMMOHEHTY «S» y moaesni BOPPPS
MIAKPECIIOE BAXK/AMBICTb MPOEKTYBAHHSA AigibHocTti CHP 3 ypaxyBAHHSM
AyXy, CyTI TQ KEPIBHOIO MPUHLUMMAY NPOeKTY. Lle o3Hayae, 1o AiaibHicTb CHP
He TiIbK1 CTPYKTYPOBAHA TA €peKTUBHO OLiHeHQq, asie N y3rog)XXyeTbCs 3
MeTOoK, LUIHHOCTAMK TA AyXoM, 6Q4YeHHIM [MPOeKTy. [1pOoeKTyBAHHS 3
YPOXYBAHHAM  AOyXYy T[POEKTYy Mo)Xe agoaatun 6ibll  3HAYyuoro T1a
IHOMBIAYQIbHOro BIATIHKY Aig/bHOCTI CHP, cTBoptoro4n 6inbll BrisinBOBUM
AOCBIg HABYAQHHS 4719 YHACHMUKIB.

BucHoBkn. OHoBrieHa mofesib BOPPPS Moyke MICTUTK e OanH KOMIMOHEHT
«S» — e Ayx MPpoeKTy HA Aodady B)Xe Bigomux. BoHu Taki: Bctyn, Llini,
JdiarHoctn4yHmy Tect, HaB4yaHHS 3Q y4dacTtio, [locT-ouiHka, [ligcymok Taq,
6e3yMOBHO, [1yX MPOEKTY — KEPIBHMA MNPUHLNI | CyTb NMPOEKTY, GKM GOpMy€E
aisnbHictb CHP.

KNMIOYOBI CITOBA: mogesns BOPPPS, [lyx npoekTty, HaB4yaHHs, CriflbHe HaBuYaHHS TQ
Po3BMTOK, PO3yMIiHHS
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ABSTRACT

Reflective teaching, which has attracted attention globally as an integral
component of teacher pedagogy, is still a difficult concept to understand.
Probably, because it is attainable only when the practitioners are committed
to practice it, seeing it as the best opportunity for their professional
development through critical thinking about their teaching.

The aim of this study is to examine the opportunities for English language
instructors to engage in the practice of reflective teaching.

Adopting convergent descriptive case study method, the study was
conducted utilizing both qualitative and quantitative data sources. The
quantitative data were collected through the administraton of a
questionnaire. It was adopted from a Reflective English Language Teaching
Inventory developed by Akbari et al for forty-one English language instructors
taken through comprehensive sampling in Ethiopia from Wachemo
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University. The qualitative data was collected using interviews and reflective
journal writing from four instructors taken through convenience sampling
among the surveyed instructors on the basis of their willingness to
participate. The interview data was transcribed and analyzed applying
various stages of coding, employing software called Open Code 4. The journal
entry data was analyzed using content analysis method. The quantitative
data was analyzed using descriptive statistics applying SPSS version 24.

The results revealed that the instructors engaged in the cognitive, practical,
affective and meta-cognitive reflections to a greater extent. The findings of
the study further demonstrated that although the instructors are relatively
good at practicing the four domains of reflection, they rarely engage in
critical reflective construct.

This leads to the conclusion that the instructors have a gap in dealing with
broader socio-cultural factors affecting their teaching practice and students’
language learning beyond the classroom context.

KEYWORDS: Reflection Domains, Practice, Reflective Teaching, Instructors,
Professional Development.

INTRODUCTION

Since the 19" century English Language teaching methods have evolved substantially in
a search for the best method of teaching (Brown, 2007). During that time, English
language teachers used to passively apply the methods channeling theoretical content
knowledge without any role of adapting the content considering contextual factors
(Crandall, 2000; Kumaravadivelu, 2003).

In the 20™ century, however, the notion of method faced objection and declined as
scholars challenged this approach (Allwright, 1991). The collapse of method era was
accompanied by post-method and reflective teaching emerged as a result of this debate
gaining more influence in English language education contexts since early 20" century
(Akbari, 2007, 2008).

Consequently, there has been a general shift from the concept of the teacher as a
technician to the teacher as a reflective practitioner and reflective teaching has become
a main paradigm in English language teaching (Schon, 1983; Schén, 1987). The concept
of reflective teaching entered the area of English Language teaching making instructors
actively engage in the process of self-observation through keeping teaching journals,
video/ audio recordings, peer suggestions and reading journals in the course of
enriching their profession (Dewey, 1933; Schdn, 1983).

John Dewey conceptualized reflective teaching as a method of teaching which requires
thinking critically instead of passively transmitting knowledge using routine procedures
established over time (Dewey, 1933). He noted that reflective teachers need to look back
critically and imaginatively with logical thinking in order to derive helpful ideas (p.13). In
short, reflective teaching is all about learning from experience and corroborative
observation through analyzing critical events (Farrell, 2013; Farrell, 2018; Widodo, 2018).
Accordingly, teachers, as reflective thinkers, need to monitor and be conscious of what
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they learn, what they already know, what they are expected to know, and know how to
bridge their knowledge gap (Darling-Hammond et al., 2020).

Akbari et al,, (2010) developed a reflective English Language teaching model comprising
practical, cognitive, affective, meta-cognitive and critical domains of reflection used to
measure teachers’ reflectivity. The practical reflection incorporates instructors’ use of
reflective activities like keeping teaching journals/portfolios, audio/video recordings,
observations, analysis of critical incidents and group discussions with colleagues (Akbari,
et al,, 2010; Gudeta, 2022, p. 12).

The cognitive reflection deals with practitioners’ self-initiated activities like conducting
research, attending research conferences, and reading journals (lbid). The affective
reflection signifies instructors’ reflections about their students’ cultural and cognitive
aspects and their emotional states (Akbari, et al, 2010). Metacognitive reflection
represents instructors’ knowledge and regulation of cognition having awareness on
their way of learning, strengths and weaknesses. (Metzger, et al., 2018).

Finally, critical reflection requires teachers to have broader ethical, moral, social, or
historical implications of teaching learning for both their classroom practices and their
profession as lifelong learners (Ferrell, 2015; Lee, 2008; Larrivee, 2008). Here, it is
important to note that the extent of instructors’ engagement in each reflection domain
may vary possibly due to various contextual factors like institutional support, professional
development opportunities, and personal beliefs and values (Fonkamo, & Zeru, 2022).

Recent studies disclosed that teachers are expected to develop their reflective activities
by questioning and reviewing their actions so as to build their cognitive/meta-cognitive
skills as practitioners (Lundgren et al., 2017). Aalto et al,, (2019) noted that the length of
experience without continuous reflection doesn't genuinely provide awareness on
instructors' teaching practice. This implies that in-service instructors find it difficult to
directly apply the theoretical knowledge acquired during pre-service training unless
they reconstruct their knowledge regularly, engaging in various domains of reflection.

Coming to the local context, Ethiopia is striving to implement reflective teaching
learning in higher education, devising a platform of producing “reflective practitioners”
(Ministry of Education, 2010). In this manner, teachers are expected to meet five
standards of competence. Realization of reflective and inquiry teaching methods
through training reflective practitioners and enriching their critical reflective capacity
applying various on-job trainings is one of the standards (lbid).

To do so, instructors should apply various strategies of reflectivity such as “reflective
practitioners” as per to the competence standard of the Ministry of Education of Ethiopia
(Ministry of Education, 2013; Ministry of Education, 2016). In this fashion, all Ethiopian
teacher education colleges and government universities have been providing various
on-job trainings including Higher Diploma Program for academic staffs to help them
engage in various components of self-reflection so that they can enrich their capacities
and develop their professional knowledge (Ministry of Education, 2011).

As it is discussed previously, the Ethiopian Ministry of Education has designated
reflective teaching as one of the standards of competence at the policy level, however,
research shows that only a few studies were conducted regarding in-service instructors’
practical engagement on various domains of reflection in their teaching.
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Specifically, the question “To what extent have the instructors actually been
implementing various domains of reflection in their English Language teaching?” has
received little attention of researchers in the local context. Overall, unlike wide-range
investigation of pre-service teachers’ reflective teaching practices, the investigation of
on-job instructors’ reflectivity in their teaching was taken for granted although it is worth
studying as it is believed to promote instructors’ professional development to a large
extent. Therefore, the present study seeks to answer the following major research
guestion:

To what extent do English Language instructors engage in the practice of various
domains of reflection (Practical, Cognitive, Affective, Metacognitive or Critical
component) in their teaching?

METHODS
1. Research Design

This study employed a descriptive convergent case study research design which can
lend itself to data collection from both qualitative and quantitative sources (Yin, 2018).
The existing literature acknowledges mixed methods with a rational of exploiting the
strengths and compensating the inadequacies of both in single research and across
studies (Johnson, & Onwuegbuzie, 2004, p. 15). In view of that, both qualitative and
guantitative data were collected and analyzed independently and then merged and
interpreted to more deeply substantiate the data in this study.

2. Participants

This study required both quantitative and qualitative data. Thus, to secure quantitative
data from self-reflective questionnaire, all forty-one English language instructors were
taken employing comprehensive sampling fromm Wachemo University in the 2022
academic year as the sample size was manageable. As well, with the aim of finding
subjects who can provide qualitative data, four English language instructors, selected
from those surveyed, took part in the interview and journal writing process being
selected through convenient sampling on the basis of their consent to participate.

3. Instruments

As the present study required both qualitative and quantitative data, interview and
reflective journal writing and self-reflective questionnaires were employed as tools to
collect the data. After receiving their consent, interviews were held face to face with four
instructors and teaching journals were kept by those Quantitative data was collected by
administering a questionnaire adopted from English language teaching reflection
inventory developed by Akbari et al. (2010) to forty-one English language instructors
from Wachemo University. The aim was to determine the extent to which the instructors
engage in various domains of reflection. Content validity of the tools was ascertained by
the supervisor of the research and experts from the university. While checking reliability
of the responses, a questionnaire was piloted with fifteen English Language instructors
selected via convenience sampling from Wolkite University.
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The results of the pilot study were analyzed using SPSS version 24 applying a method
called internal consistency, as itissuitable to be used with single administration. The
result of the Cronbach Alpha for the questionnaire was calculated as 0.706 which is
interpreted as good enough/ reliable since the coefficient (0.706) lies between 0.7 and
0.8 according to the cut off points put by Hair et al. (2016). Reliability of the interview
guide was tested via the technique of repeating questions in slightly different forms
during the interview sessions as stated by Best and Kahn (1986).

4. Procedures of Data Collection

Before collecting the data, the researchers sought the consent of participants. Upon
receipt of consent, w interview sessions were held with the sample instructors and
audio-recorded. Subsequently, the four instructors prepared journal entries of their
lessons, having been provided with a short training on it. After all, the questionnaire was
administered to all forty-one English language instructors including those who were
interviewed and kept the teaching journals.

5. Method of Data Analysis

The qualitative data collected from the interviews was transcribed into a textual form.
Then, initial, axial and selective coding was conducted before starting the analysis of the
data by means of Open Code4 software. Thematic data analysis was employed based on
grounded theory principles, moving data from one category to another, looking for
commonalities and differences within the categories. As the categories became clearer,
themes emerged from the data.

Besides this, content analysis was applied to analyze journal entry data. The quantitative
data obtained from the instructors’ self-reflective questionnaires were analyzed for
mean and standard deviation descriptively using SPSS software version 24. Finally, both
guantitative and qualitative data were merged and interpreted to answer the research
guestion.

RESULTS

In this section, quantitative and qualitative data collected from English Language
instructors concerning their engagement in the components of reflection were
presented.

Analysis of Quantitative Data on English Language Instructors’ Reflective Domains
in Their Teaching.

Akbari et al's (2010) questionnaire was employed to find out the extent to which
instructors engage in various domains of reflection. Accordingly, the data of descriptive
statistics (mean and standard deviation) English Language instructors’ self-reported
survey questionnaire on the components of reflective teaching are presented in the
tables 1-4 below:
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Tablel
Mean and Standard Deviation of Instructors’ Practical Domain Reflective Teaching

Domain N Statements Mean Std. Dev

| have a file where | keep my accounts of my teaching

1 o 3.88 739
for reviewing purposes.

2 | talk about my classroom experiences with my 259 740
c colleagues and seek their advice / feedback. ' ’
g After each lesson, | write about the accomplishments /
[5) 3 failures of that lesson or | talk about the lesson to a 3.00 .625
e colleague.
[
o . : . . .
2 4 | discuss practical / theoretical issues with my 293 2
Q colleagues.
o | observe other teachers’' classrooms to learn about

2 their efficient practices. = =

| ask my peers to observe my teaching and comment

: 395 795
on my teaching performance.

Total 3.75 0.726

Source: Survey data (2022)

As to the practical component, the highest means (4.21 & 3.95) belong to items 5 & 6
signifying “observing other teachers’ classrooms to learn about their efficient practices”
and “asking peers to observe one’s teaching and comment on teaching performance”.
Whereas the lowest mean (3.00) belongs to item 3 regarding “writing about the
accomplishments/ failure of the lesson, and talking about the lesson to colleagues. This
tends to indicate that the instructors seem to engage in observing each other’s lesson
and exchange feedback with colleagues.

Table 2
Mean and Standard Deviation of Instructors’ Cognitive Domain Reflective Teaching
Domain N Statements Mean Std. Dev
7 I read books / articles related to effective teaching to 264 485
improve my classroom performance.
| participate in workshops / conferences related to
8 . . 314 521
teaching/learning issues.
9 I thm‘k of writing articles based on my classroom 283 660
experiences.
10 | look at journal articles or search the internet to see 410 656

what the recent developments in my profession are.

| carry out small scale research activities in my classes
N to become better informed of learning/teaching 4.10 .656
processes.

Cognitive Domain

| think of classroom events as potential research topics
and think of finding a method for investigating them.

Total 3.77 0.606

12 3.83 660

Source: Survey data (2022)
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Concerning the cognitive component, the highest mean (4.10 each) is obtained for items
10 & 11, regarding “looking at journal articles or search the internet to see what the recent
developments in one’s profession are” and “carrying out small scale research activities to
become better informed of learning/teaching processes” respectively. The lowest mean
(3.14) is for item eight representing “participating in workshops/conferences related to
teaching/learning issues”. This tends to show that the instructors engaged in conducting
small scale researches and in reviewing journals.

Table 3
Mean and Standard Deviation of Instructors’ Affective Domain Reflective Teaching
Domain N Statements Mean Std. Dev

c . :
= 13 | talk to my students to learn about their learning styles 410 656
£ and preferences.
<)
(a] | talk t tudents to | bout their famil
a 14 a O my stu §n§ o learn a ouu. eir family 383 660
> backgrounds, hobbies, interests and abilities.
=]
b | ask my students whether they like a teaching task or
g s 0 Y o 364 485
< .

Total 3.86 0.600

Source: Survey data (2022)

Regarding the affective/learner component, item 13, suggesting “talking to students to
learn about their learning styles and preferences” received the highest mean (4.10)
whereas items 14 & 15 dealing with “talking to students’ family background, hobbies,
interest, and abilities”, and “asking students whether they like teaching task or not”
received means 3.83 & 3.64 respectively. This depicts that the instructors engage in
learner factors to a greater extent.

Table 4
Mean and Standard Deviation of Instructors’ Metacognitive Domain Reflective
teaching

Domain N Statements Mean Std. Dev
16 Asateac.h.er,lthlnkabout myte.achmg philosophy and 283 660
c the way it is affecting my teaching.
‘©
g 17 | think of the ways my biography or my background 295 795
a affects the way | define myself as a teacher.
0
g . . . .
S 18 | think of the meaning or significance of my job as a 4.05 697
c teacher.
o
S | try to find out which aspects of my teaching provide
© 19 . . - 421 750
o me with a sense of satisfaction.
= .
20 | think about my strengths and weaknesses as a 44 692
teacher.
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| think of the positive / negative role models | have had

21 asastudent and the way they have affected mein my 412 504
practice.
I think of inconsistencies and contradictions that occur
. ) 410 .656
in My classroom practice.
Total 4.0 0.679

Source: Survey data (2022)

Coming to the metacognitive component, the highest mean (3.67) is achieved by item
20 concerning “thinking about one's strengths and weaknesses as a teacher”, and the
lowest mean (3.83) is achieved by item 16, symbolizing “thinking about ones teaching
philosophy as a teacher and the way it affects ones teaching”. Here, the respondents

appear to hold thought of their own strengths and limitations, table 5.

Table 5

Mean and Standard Deviation of Instructors’ Critical Domain Reflective Teaching

Domain N

Statements

Mean Std. Dev

| think about instances of social injustice in my own

23 . . . 1.95 795
surrounding and try to discuss them in my classes.
| think of ways to enable my students to change their
24 social lives in fighting poverty, discrimination, and 2.00 .826
gender bias.
In my teaching, | include less-discussed topics, such
£ 25 as old age, AIDS, discrimination against women and 2.00 .826
g minorities, and poverty.
<)
(a | think about the political aspects of my teaching and
=~ 26 P pecs of my reaehing 205 1081
O the way | may affect my students’ political views.
)
'5 | think of ways through which | can promote tolerance
27 and democracy in my classes and in the society in  2.00 .826
general.
| think about th d ial cl d
28 ! ink abou eway% geh er, social class, and race 505 1081
influence my students’ achievements.
| think of i ial h infl
29 t m. o) pu'FS|de social events that can influence my 195 795
teaching inside the class.
Total 2.01 0.91

Source: Survey data (2022)

Concerning the moral/critical component, the highest means (2.05 each) are obtained
from items 26 & 28 respectively, signifying “thinking about the political aspects of
teaching and the way he may affect his students’ political views" and “thinking about
the ways gender, social class, and race influence students’ achievement”. On the other
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hand, the lowest means (1.95 each) are obtained from items 23 & 29 respectively, which
are related to “thinking about instances of social injustice in one's own surroundings and
try to discuss them in classes” and related to “thinking of outside social events that can
influence his teaching inside the class”.

The total mean and standard deviation of each component of reflection are also
calculated and presented earlier. Consequently, the highest mean (4.10) goes to the
metacognitive component followed by affective / learner component (M=3.86), cognitive
component (M=3.77), the practical component (M=3.75) and critical component with the
least mean value (M=2.01) respectively. This data implied that instructors engage in
metacognitive, affective and cognitive and practical reflection domains to a greater
extent, yet they are relatively the least in terms of implementing critical reflection
domain dealing with worth of socio-cultural and moral dimensions of teaching.

Analysis of Qualitative Data on English Language Instructors’ Reflective Domains in
Their Teaching

With the intention of triangulating the quantitative data under this theme, interviews
were held with four instructors (among the surveyed ones) who were currently teaching
English Language courses in Wachemo University to elicit detailed information on
various components of reflection using guiding questions. Besides the interview, the
four instructors willing to participate in qualitative data collection process prepared their
teaching journal.

Thus, the qualitative data collected using interview and the journal entry were
summarized in the next sections. To begin with presentation of the interview, the first
guiding question which says, “How do you see your practices of writing reflective
journal/diary of classroom events; sharing your practical/theoretical classroom
experiences with your colleagues and observing other instructors’ classroom lessons to
get feedback on your teaching practices?” deals with the practical component
comprising the reflective tools such as journal writing, lesson reports, surveys and self-
reflective questionnaire, audio and video recordings, observation, action research,
teaching portfolios, group discussions, analyzing critical incidents as stated by (Lee,
2008; Farrell, 2018).

Answering this question, the instructors indicated that they prepare their lesson before
their class and tend to document classroom events/experiences after their class, though
this practice is not fully developed. For example, instructor 1 stated: “I sometimes write
what | experienced after class as it helps me become more informed by providing me
with feedback”.

In addition, instructor 2 added his reflection saying: ‘I try to jot down classroom events. |
mean, if | have time, | write my classroom experiences in my diary book so that | can learn
something about my weaknesses and strengths later on”. Yet instructor 3 reacted to the
issue by saying: “I'm not good at documenting things | have been experiencing in my
teaching learning process although | understand it is vital to do so”. And still instructor 4
narrated that he has a portfolio where he documents his students results, keeps copiesc
of remedial classes and tutorials, but he disclosed that he rarely refers back to this file as
he doesn't have enough time to do so (See appendix-I).
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This implies that instructors spend some time thinking about and reflecting on their own
teaching practices in order to improve their teaching practice. The instructors in their
reflection refer to past experiences to help them improve their performance. They reflect
on what they did in lessons which helps them to teach progressively. The responses of
the instructors’ stress the main importance of talking with colleagues about class
experiences and seeking their feedback and comments on teaching performance.

From their responses, one can perceive that the instructors ideally believe that they
provide and acquire practical feedback and ideas to and from others or share
experiences with colleagues and improve their teaching by identifying problems they
have with their lessons and advancing their practices (See appendix-1). The researchers
learned from the interviews on this specific issue that the instructors only occasionally
have observation sessions because of time constraints and fear of criticism or dread of
fault finding among each other (See appendix-l).

Concerning the cognitive component of reflective practice, Richards and Farrell, (2005)
stated that reflective practitioners are expected to conduct action researches, attend
conferences or workshops, and review literature in order to improve their teaching
competence. Accordingly, the second interview question which asked: "How do you see
your practice of conducting action researches, reading journals/books and attending
research conference?” is aimed at gaining an insight into instructors’ cognitive
component of reflection with respect to their at professional development.

The instructors’ reaction to this specific interview guide indicated that they are willing to
learn from their review and use it to advance their practice. Likewise, instructors tried to
express in their responses that they need to improve teaching practice and develop their
profession through participation in workshops and conferences which in turn shows
that instructors tend to be interested in participating in conferences to enrich their
teaching performance and enhance student learning. Nevertheless, the researchers
realized from their responses that the instructors are unable to engage in such research
as a result of personal reasons and time constraints (See Appendix-I).

The third interview question asked “How often do you talk to your students to learn
about their learning styles/preferences, interests and to identify whether they like the
way of teaching or not?” addresses the instructors awareness of affective components
of reflective teaching. Concerning this component, the instructors tried to elicit their
reflection.

Their responses in the transcribed data portrayed that the instructor tries to pay some
attention to learners’ factors, including their cultural and linguistic background, their
level of understanding, interest and readiness for a given task so that they create smooth
interaction and interpersonal relationship with students in their English Language
classrooms (See Appendix-1).

The fourth interview question asked “How do you see your self-awareness about your
knowledge of subject matter, strengths, weaknesses/deficits, and situational teaching-
learning techniques/strategies?” This question was posed to determine the instructors’
self-awareness of meta-cognitive element. The sample instructors tried to reflect their
feeling as it can be seen from the data transcribed in appendix-I.
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This implies that the instructors make an effort to learn from their mistakes in order to
move forward. They seemed to perceive that their overall performance in the classroom
could influence their students’ performance (See Appendix-1). Concerning this
component of reflection, Akbari (2007) states that teachers’ self-awareness about their
personality, beliefs, and values and particularly their affective factors affect their
tendency to engage in reflection and will affect their reaction to their own image.

From this, the researchers understood that the instructors tend to be aware of their own
strengths and weaknesses, which would influence the way they teach helping them to
think more about their own actions. It further denotes those teachers who have meta-
cognitive element in teaching would reflect on their own affective factors in attaining
alternative ways to improve students’ results fostering learning.

The last interview question asked: “To what extent do you consider students’ socio-
cultural and moral issues in your English classroom?” The respondents indicated that
socio-cultural issues affect learning directly and indirectly. The researchers concluded
that although instructors have an intention to incorporate socio-cultural issues in their
teaching, they rarely if ever do so because of various reasons they tried to raise (See
Appendix-l). Hence, it can be said that the critical reflection component is missing in
instructors’ reflection process.

Besides this, the four sample instructors prepared reflective journal entries (See
Appendix-Il). When the researchers examined the overall journal entries, it was realized
that the sampled instructors narrated only about what and how they did in class.

The contents of the instructors’ journal entries heavily focus on technical aspects of
teaching which proves that the instructors were striving to achieve educational
objectives with mere concern of realizing the technical application of educational
knowledge and basic curriculum principles (examining the skills, strategies, methods,
and principles used to achieve predetermined goals or objectives focusing on the
success/effectiveness of their teaching and learning experiences in classroom teaching.

In short, it was indicated in the journal entries that the instructors did not attempt to
critically reflect upon the worth of teaching broadly apart from focusing on the
effectiveness of their teaching with the aim of achieving the preset educational
outcomes.

DISCUSSION

Merging of the quantitative and qualitative data suggests that the instructors in the
study have been practicing various domains of reflection to a varying degree. That is,
although the participants engage at practical, cognitive, metacognitive and affective
domains to a greater extent, they were the least reflective in terms of critical domains of
reflection. This was an indication of the instructors' lack of sound reflectivity in the
broader socio- economic and cultural contexts which plays a vital role in the course of
their professional development making teaching more effective in the wider context of
education.

Interpreting the results of the present study in terms of this, the researchers realized that
the instructors typically focused on their own actions of successfully completing their
daily lesson (to achieve instrumental outcome). However, they were less reflective in
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terms of analyzing their beliefs and contextualizing their actions in the wider socio-
economic contexts justifying goals behind the teaching tasks designed to achieve the
educational objectives beyond technical classroom aspects. In short, the data supports
the argument that instructors rarely engage in critical reflection in connection with the
broader instructional issues affecting their job directly or indirectly.

The current study through the journal entry data still proved that instructors rarely keep
advanced journals reflecting their performance in terms of their strengths and gaps
seemingly due to being tied up with longer working hours and lack of time for peer
observation and self-reported reflection having video- recorded their teaching journal. It
can be deduced from this that the instructors were the least reflective in their journal
writing taking the larger context of education in to account and critically questioning
their teaching practice bearing moral, ethical and socio-cultural issues in mind.

The present study is consistent with the study conducted by McGarr and Moody (2010)
which found that pre-service teachers focus more on the quantity of journal entry
including simple descriptions of classroom routines rather than the quality producing
deep reflection. Instructors are expected to consider both breadth (content of the
reflection where various aspects of personal experiences, emotions, classroom teaching,
and social contexts are discussed) and depth (interpretation and analysis of broader
aspects of education outside the classroom) of the reflection process with a more critical
lens so that they are said to be reflective practitioners (Tiainen et al.,, 2018; Thompson, &
Pascal, 201).

In this regard, the sampled instructors in the study area are found at the lower
descriptive journal writing level without endeavoring to provide reasons or justifications
for the situations with little narration of the influences of socio-political issues affecting
students’ learning. This can be an indication of the lack of engagement in critical
reflection in the context of the present study.

CONCLUSION

The current study was carried out with the aim of examining the extent to which ELT
instructors engage in practicing various components of reflectivity (Practical, cognitive,
affective, meta-cognitive and critical reflective components) in their teaching. The
guantitative data showed that instructors have been engaging in metacognitive,
affective/learner, practical, and cognitive components of reflection relatively to a greater
extent. However, the data disclosed that the status of instructors’ engagement in the
critical reflection domain is said to be the lowest. This is also confirmed by the interview
and self-reflective journal entry data provided by the sample instructors under this
theme.

It can be deduced from the findings of the current study that although the instructors
are relatively better at practicing the four domains of reflection, they are poorer at
practicing critical reflective construct. This further leads to the conclusion that the
instructors have a gap in dealing with broader cultural and socio-economic learner
factors (norms and values of society) affecting instructors' teaching practice and
students’ language learning beyond the classroom context.

Therefore, it can generally be concluded from the results of the study that English
Language instructors in the study area have not developed the culture of engaging in
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critical reflection which considers the worth of broader educational aspects in English
language classrooms.

Indeed, it has been broadly indicated in the literature that teachers endowed with
various domains of reflection are very likely to improve their teaching using variety of
engaging teaching strategies which have key roles in learner’ mastery of the subject
matter as there is significant relationship between teachers’ degree of reflectivity and
students’ achievement (Rezaeyan, & Nikoopour, 2013). This implies that domains of
reflection influence instructors’ behaviors, attitudes, and their practice having direct
correlation with their professional development and students’ mastery of the
instructional contents.
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APPENDIXES
APPENDIX-I: Transcribed Interview Data

1. Researcher: Welcome to this interview session. Coming to the first question, how do
you see your practices of writing reflective journal/diary of classroom events; sharing
your practical/theoretical classroom experiences with your colleagues and observing
other instructors’ classroom lessons to get feedback on your teaching practices?

Instructor 1: Actually, | sometimes write what | experienced after class as it helps me
become more informed by providing me with feedback. Sometimes | talk with my
colleagues about the parts that | am not sure about that and we share our experience
and materials one another and up-to-date information. Although | have much interest
to observe other teacher classrooms to get their experiences on teaching approaches,
I rarely do it as | hardly have enough time since | am loaded throughout the week

Researcher: Thank you very much. Let's go to the next question. How do you see your
practice of conducting action researches, reading journals/books and attending
research conference?

Instructor 1: Well, | read books or articles that relate to method of teaching and learning
English Language because | want to stay updated with the contemporary pedagogical
aspects. As well, | try to attend some research conferences and educational workshops
prepared by the university and acquire insights on my way of teaching. However, to be
honest, | am not good at conducting action researches due to lack of time and research
experience

Researcher. Okay. The next question: How often do you talk to your students so as to
learn about their learning styles/preferences, hobbies/interests and to identify whether
they like your way of teaching or not?"

Instructor 1. /| often ask students to reflect their comment on my way of teaching, what
they learned, what they liked and what they didn’t understand, what is clear and what
is ambiguous seeking further explanation. As well, | often advise my students to
approach me as their father or immediate person so that they share their needs, lacks
and preferences freely.

Researcher. How do you see your self-awareness about your knowledge of subject
matter, strengths, weaknesses/deficits, situational teaching-learning
techniques/strategies?

Instructor: | often think in advance of my goals of teaching as a teacher, how | can teach
a specific content of lesson better using appropriate teaching approach for my students
in connection with their achievement. | plan ahead what specific teaching technique |
am going to employ being aware of which teaching technique | use will be most
effective. | ask myself if | have considered all possible techniques after teaching a lesson
as well. If the chosen specific teaching technique is unsuccessful, | will learn from my
weaknesses and try to modify my teaching technique
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Researcher: Coming to the last question, to what extent do you consider students’ socio-
cultural and moral issues in your English classroom?

Instructor 1: Frankly speaking, although | think about the influences of social issues
such as gender and other aspects having direct or indirect impact on their
achievements, | rarely practice them in reality. Let alone considering such outside
classroom issues, it is quite difficult to cover the portion effectively unless you rash as
much as you can

2. Researcher: Welcome to this interview session. Shall we start? How do you see your
practices of writing reflective journal/diary of classroom events; sharing your
practical/theoretical classroom experiences with your colleagues and observing other
instructors’ classroom lessons to get feedback on your teaching practices?

Instructor 2: Indeed, | try to jot down classroom events. | mean, if | have time, | write my
classroom experiences in my diary book so that | can learn something about my
weaknesses and strengths later on. | talk about my experience (practical issues) | have
with my students and the lesson | taught to them and how to integrate a specific topic
into the tasks that would be useful for them and ask for their feedback. Most of the time
I have a plan to conduct observation of my friends’ classroom in order to share their way
of teaching and other related issues. However, | occasionally do this ahead of my plan
on account of lack of enough free time to do so. And even | ask my staff members to
observe my lesson, but they have hardly any time to do so.

Researcher: Thank you very much. Let's go to the next question. How do you see your
practice of conducting action researches, reading journals/books and attending
research conference?

Instructor 2: As far as | am concerned with teaching English language, | want to read
a number of language related books or journals or review literature so that | could have
new innovative teaching approaches and authentic contents for my students to
improve my class routine. | often participate in annual conferences and workshops
prepared by my institution and | learn something new more about my teaching
practice from such meetings which is one of the cognitive component of reflection. But
I haven't conducted action research yet there is big experience and skill gap to conduct
such researches.

Researcher: Well done. The next question: How often do you talk to your students so as
to learn about their learning styles/preferences, hobbies/interests and to identify
whether they like your way of teaching or not?”

Instructor 2: Sometimes, | make my students jot down whatever they feel, like, dislike,
prefer, etc. about my teaching method and I collect their piece of papers so that | can
learn from their feedback / response and improve my teaching practice. Here, it seems
that this instructor is aware of the value of getting feedback from students about their
teaching progress and in improving their classroom teaching (teaching in a better
way). Additionally, instructor disclosed his idea that different students have different
emotional needs, so he needs to spend more time with students to learn about their
needs and interests so as to increase their engagement in classroom
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Researcher. How do you see your self-awareness about your knowledge of subject
matter, strengths, weaknesses / deficits, situational teaching-learning techniques /
strategies?

Instructor 2: | often think of my positive/negative role model to my students and the
way it affects my students while teaching as a university instructor. | take some time to
think particularly about negative aspects of my teaching and try to find solution for the
weaknesses. Regularly, | ask myself how well | am doing while | am teaching as well as
| often try to ensure to what extent my students understand the concept while | am
teaching and even, | try to use teaching techniques that were effective in the past. In
short, as any teacher | have self-awareness especially on my deficiencies and | do my
best to compensate my weaknesses updating myself reqularly as effective teacher
learning from my past teaching experiences

Researcher: Okay, the last question, to what extent do you consider students’' socio-
cultural and moral issues in your English classroom?

Instructor 2: Sometimes | suppose to pay attention to a number of social events
generated from outside of classroom that can influence my English language teaching
inside the class and adversely affect students’ achievement, but practically | rarely
consider them as | am loaded heavily by other tiresome and demanding tasks of
planning and preparing teaching tasks for my students .Hence, | can say that | am not
good at considering socio-cultural aspects of learning while teaching English for my
students

3. Researcher: Welcome to this interview session. Let's start the first question. How do
you see your practices of writing reflective journal/diary of classroom events; sharing
your practical/theoretical classroom experiences with your colleagues and observing
other instructors’ classroom lessons to get feedback on your teaching practices?

Instructor 3. I'm not good at documenting things | have been experiencing in my
teaching learning process although | understand it is vital to do so Yet | am not good at
observing my colleagues’ classroom experiences and how they teach their students and
I haven't invited them to observe my teaching practice yet. This is my main gap | need
to improve. Apart from sharing some educational materials and experiences with my
staff mates, | don’t have the experience of observing their classroom lesson, nor have |
invited them to observe my classroom lessons formally

Researcher: Thank you very much. Let's go to the next question. How do you see your
practice of conducting action researches, reading journals/books and attending
research conference?

Instructor 3: Well, | enjoy reading academic or non-academic books both in hard and
soft copies and even | advise my students to so as | believe that reading is my world.
However, | am not good at conducting basic as well as action researches apart from
participating in annual research conferences and workshops as | have been loaded
throughout the academic year

Researcher: Well done. The next question: How often do you talk to your students so as
to learn about their learning styles / preferences, hobbies/interests and to identify
whether they like your way of teaching or not?”
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Instructor 3: As a matter of fact, | try to approach my students being friendly with them
with main intention of getting their feelings, inner motives and needs/interests.
Normally, | need to do away with my students’ negative factors like boredom,
nervousness, depression and lack of self-confidence adversely affecting their English
Language learning using different strategies asking to participate calling by their
names and appreciating for their participation

Researcher. How do you see your self-awareness about your knowledge of subject
matter, strengths, weaknesses / deficits, situational teaching-learning techniques /
strategies?

Instructor 3: | use different helpful teaching techniques depending on the content. That
is, content of that specific lesson determines choose of each teaching technique | use in
class. | often find myself assessing how useful my teaching techniques are while
teaching and even | ask myself if | could have used different techniques after each
lesson. | question myself repeatedly if | meet my teaching goals while or post teaching

Researcher: Coming to the last question, to what extent do you consider students’ socio-
cultural and moral issues in your English classroom?

Instructor 3: As far as my experience of teaching is concerned, | am quite aware of
various internal and external factors like gender, socio-economic status and the like,
which affect students learning. Accordingly, | sometimes guide female students and
other male volunteer students having schedule how to read with plan and how to deal
with other socio-cultural issues. However, | can’t say that | fully address such aspects
due to my own work load and time constraints.

4. Researcher: Welcome to this interview session. Let's go to the first question, how do
you see your practices of writing reflective journal/diary of classroom events; sharing
your practical/theoretical classroom experiences with your colleagues and observing
other instructors’ classroom lessons to get feedback on your teaching practices?

Instructor 4:/ have a portfolio where | reserve my students results, copy of remedial and
tutorials, yet | rarely refer back to such file as | don’t have enough time to do so. |
occasionally try to share experiences regarding academic issues by having formal or
informal discussion time with my colleagues, but | feel that it is not adequate. We hardly
try to observe each other’s classroom formally most probably due to the fact that we
wrongly think it as fault finding game or critics.

Researcher: Thank you very much. Let's go to the next question. How do you see your
practice of conducting action researches, reading journals/books and attending
research conference?

Instructor 4: As there is better access of internet in the institution, | often read a number
of language related books or journals or review literature so that | could have current
and up to date teaching experiences and contents for my students to improve their
learning. | never miss whenever there is annual conference and educational workshops
in the university as | want to learn something new more about my teaching practice
from such meetings. Except participating in research conferences | couldn’t conduct
action researches due to lack of time
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Researcher. That sounds great. The next question: How often do you talk to your
students so as to learn about their learning styles/preferences, hobbies/interests and to
identify whether they like your way of teaching or not?”

Instructor 4: | often try to find out students’ emotional problems distracting their
attention further ruining their learning and | try my best to alleviate their distractions
having predetermined schedule for counseling and guidance per week.

Researcher. How do you see your self-awareness about your knowledge of subject
matter, strengths, weaknesses / deficits, situational teaching-learning techniques /
strategies?

Instructor 4: Well, | am used to setting my specific teaching goals earlier before | start
teaching and organizing my time to best accomplish my teaching goals. | ask myself
how well | have accomplished my teaching goals after | have finished the lesson. This
way, | often evaluate my strengths and particularly my weaknesses. This way, | use my
strengths to compensate for my weaknesses in my teaching. Thus, | can say that | am
aware of the strengths and weaknesses in my teaching

Researcher: Splendid. Finally, to what extent do you consider students’ socio-cultural
and moral issues in your English classroom?

Instructor 4: As | have experienced from my past practices of teaching, learners come
to English classroom with a lot of, socio-cultural barriers which adversely affect their
learning. Gender difference is among other factors which make female students
dependent on their male students lacking self-confidence and self-esteem. In view of
that, | provide some remedial activities including makeup and tutorial programs for
female students and | often make them alert that they would be successful as long as
they are diligent in their learning having work schedule. Yet, there is still huge gap from
me in employing more affirmative actions sufficiently to support them at least to help
them not to lose hope in their education.

APPENDIX-II: Journal Entry of the Four Sample English Language Instructors
Instructor-1:

In today’s lesson, | mainly focused on components parts and types of paragraphs along
with various stage of writing it. After that, | gave them sample paragraph on
argumentation, exposition, narration and description types. Then, students are guided
to produce argumentative texts on providing debatable issues like “Boys and girls are
equal, women should stay at home and work on household work; female genital
mutilation should be banned by law”. | guided the students to collaborate and generate
idea in group, but majority of students were not volunteer to take part in the group
discussion instead they were trying to write independently. Some groups of students
were arguing that the girls should work at home because house hold work is females’
specialty.

Instructor-2:

The portion | covered today deals with a reading passage entitled “Reading for Study”
which is found in Unit-1, page-9 of the new Communicative English Skills-I module. In

Preparation stage of my lesson, | introduced the topic of lesson to the students and |
provided them with the concept of scanning and skimming strategies of reading
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shortly; then | made the students read silently and individually with the objective of
guessing the contextual meanings of the new words and answer comprehension
questions. The lesson was not completely successful due to the fact that students did
not finish the exercise on time.

Instructor-3:

The topic | tried to impart today was “Active and Passive Voices” which was one of the
grammar lessons on unit one of the new Communicative English Skills-11. In view of that,
the lesson was started by asking students to define active and passive voice providing
examples on each. Then after, the learners were guided to read an article provided on
page-12 of the module and identify passive verb forms listed in the text. Finally, the
students were supplied with correction on their answer. After all, the students were
given home take assignment of paragraph completion which requires the students to
write the correct active or passive forms of the verbs in brackets on page 14 of the new
Communicative English Skills-1l module prepared for Undergraduate students enrolled
in Ethiopian universities.

Instructor-4:

The course | taught was “Basic writing Skills” given for second year English major
students in Wachemo University. The main objective of this specific lesson was
identifying basic structure/components of a Paragraph: the introduction (topic
sentence), the body (detailed or supportive sentences), and the conclusion. Accordingly,
the students were asked to identify the components of the text given underneath: Over
the past thirty years, research in the health arena has attracted psychologists and
sociologists. The focus of psychological research in this area is concerned with individual
motives, attitudes and beliefs in relation to both health and illness. Anthropological
studies, however, are concerned with culture and health care. Such studies concentrate
on a conception of disease as a cultural product and on the way social and cultural life
in the past affect beliefs about health and illness. In sociological studies the emphasis
is similar, but focused more on social relations within a particular social structure with
respect to medical care. It is rare that an individual study takes all three perspectives
although this may yield the most beneficial results.

AHOTALIA / ABSTRACT [in Ukrainian]:

BUBYEHHS AOCBIAY BUKNAOAUIB AHIMTIMCbKOI MOBU WLOAO
KOMMOHEHTIB PE®JIEKCUBHOIO HABYAHHSA B Edlonil

PednekcmBHe BUKIAQAAHHS, GKEe MPUBEPHY10 HAEXHY YBArY B YCbOMY CBITI
9K HeBig'€EMHWUM KOMMOHEHT Megaroriky OCBITAHMHA, BCE e € BAXXKOK
KOHUerLieto As PO3yMIHHS. IMOBIPDHO TOMY, IO BOHO AOCTYIHe uvLe ToLj,
KOJ1M 4OCBIAY€HI OCBITAHMU MPAKTUKYOTb MOro, B6QYAYM B HbOMY HAMKPALLY
MOXK/INBICTb  A/11 CBOro rpogecinHOro po3BUTKY 4Yepe3 KPUTUYHE
OCMUC/IEHHS CBOIro BUK/IQAAHHS.

Lle pgocrnigxeHHS Masio HQ MeTi BUBYUTU CTyriHb, Yy SAKOMY BMKAQAQAYI
QHI1IMCbKOI MOBM 3Q/1y4QKOTbCSH A0 PIBHOMAHITHUX MPAKTUK Y PI3HUX cepax
peprekcii cBoro BUKIQAAHHS.
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LocnigpxeHHs 6yr10 npoBegeHo 30 4OMOMOIro KOHBEPreHTHOro OrnmMcoBOro
MeToay AocnimKeHHSs. JocnigxeHHs 6y/10 MpoBeaeHO 3 BUKOPUCTAHHAM K
AKICHMX, TAK | KiNIbKICHWX AAQHUX. KinbKIiCHI AaHI 6y 3i6paHi 3a 4OMOMOIror
OMUTYBAJIbHUKQA, B3ATOro 3 «PegrekcrmBHOro rnepesiky BUKAQAAHHS
QHIIMCbKOI MOBM», po3pobreHoro Ak6api Ta CriBaABTOPAMM /19 COPOKA
OAHOro BMKIQAQYA QHI/IIMICbKOI MOBW, LWIAXOM BCe6i4HOI BuUbGIpKM B
YHiBepcuteTi Egionii, y Badyemo. HkKicHi gaHi 6ynm 3i6paHi 30 JOMOMOIor
IHTepB'to Ta ped/IEKCUBHUX 3QMNUCIB Yy XXYPHA7I 4YOTMPbOX BUWKIQAAYIB,
BifibpAHMX LUIAXOM MPAKTUYHOI BUBIPDKW cepen ONMUTAHUX BUKIAOAAYIB HA
OCHOBI iX 6Q)XQHHSI 6pPATKU Y4ACTb Yy AOOCAIAKEHHI. [aHi IHTepB'to 6yniun
3ArMMCaHi T MNPOAHA/1I30BAHI 3 3QCTOCYBAHHSM PI3HMX €eTarniB KoAyBAHHS i3
BUKOPUCTAHHAM MporpamMHoro 3a6e3nedyeHHsa Open Code 4. [daHi
YKYPHQIbHMX 3QrnciB 6y/in1 MpoaHAs1i30BAHI 3Q JOMNOMOIroro AHA 13y iX 3MICTY.
KinbKicHi gaHi 6y NpoaHA1i30BAHI 30 4OMOMOIrot ONMCOBOI CTATUCTUKM 3
3acTocyBaAHHAM SPSS, Bepcid 24.

Pe3ynbTaru okasasu, WO BMKIQAQYI 34€eb6inbworo 6pasnam y4acTtb Yy
KOIMHITUBHMX, MPAKTUYHUNX, APEKTUBHUX | META KOIHITUBHUX pegrieKcisax.
Pe3ynbTaTi 4OC/IAXKEHHS TAKOX MOKA3A/IM, LLO XO4Ya BMKAAAQAYI BiAHOCHO
KpalLle npaKTUKYTb YOTUPK BUAM pedrieKcii, BOHW pigka 6epyTb y4acCTb Yy
KPUTKMYHIN perieKcii.

Lle npuBOoAnTb 4O BUCHOBKY, LLIO BMK/IQAQY] MQAKOTb MPOrasnHy B po60oTi 3

LUMPLLUMMU  COLIOKYTBbTYPHUMMK (GAKTOPAMM, AKI BM/IMBAKTb HA MPAKTUKY
BUMKIQAQYIB | BUBYEHHS MOBM CTYAEHTAMM 1030 KOHTEKCTOM QyaMTOPIi.
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ABSTRACT

The manuscript is devoted to European educational policy through the prism
of legal regulations as their influence is very significant for the development
of educational system especially at the tertiary level.
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The purpose is to study peculiarities of the shaping and development of
European educational policies within the realm of higher education, where
legal and pedagogical sciences intersect. The tasks are: to find out what
place educational sector takes in Europe and why; to reveal the most
significant legal documents in the sphere of education and follow the path
of development of European policy development in the higher education
domain by drawing insights from these documents; to determine the value
of legal documents in the sphere of education for the development of
European educational policy, based on their essence.

The research methods used are analysis and syntheses of European legal
documents related to the higher education field aimed at collecting the
materials for researching the problem both from a legal and pedagogical
position and for drawing the conclusion.

The results revealed that the beginning of the European countries’
cooperation in educational sphere (1970s) led to the development of a
common educational strategy. Enhanced collaboration in higher education
across various tiers evolved significantly following the recognition of the
pivotal role played by skilled human resources in driving economic and social
progress, a realization that first emerged in 1985. This recognition led to the
endorsement of several significant agreements, including the Single
European Act in 1987, the Magna Charta Universitatum in 1988, and the
Memorandum of Higher Education in the European Community in 1991. The
most important EU Treaties concerned the educational sector as well that
led to the signing the Bologna Declaration, the establishment of the
European Higher Education Area, and the regular meetings of the European
Ministers of Education. Education has become the basis for shaping
European community and the core for economic stability.

The conclusion is that European statesmen consider the educational sector
to be the key one because it is the basis of economic, social and human
development; the EU Higher Educational Policy has gone from the auxiliary
industry in the context of shaping the internal market (1950s) to one of the
priority sectors that is developing in response to the demands of society.

KEYWORDS: European Educational Policy, Educational Strategy, Educational Sector,
Education, Legal Regulations.

INTRODUCTION

Throughout history, the development of education took place in parallel with the
evolution of human civilization. Leading countries of the world have always had an
advanced educational system. Understanding the special role of higher education for
achieving shared ambitions has been characteristic of European society since the first
attempts to unify the partnership in the region. Today, elevating higher education stands
as a top priority for European nations, in particular in the European Union (hereinafter -
the EU).

Among its many activities, higher education constitutes a pivotal domain within the EU's
policy framework since it directly contributes to European economic growth.
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Hence, the EU is deeply invested in advancing the quality of education through every
available means (Chornyi et al, 2022), regardless of the challenges encountered by
European nations (Holubnycha et al., 2022; Kostikova et al.,, 2023) and the EU in every way
encourages cooperation between its Member-States and supports them in developing
the European Higher Education Area, constantly working on clarifying and detailing the
strategy for achieving it, its main objectives and standards, fixing the solution of
problems, connected with the system of higher education, at different levels including
the legislative one.

Paying attention to the current legal regulation of the educational process at the tertiary
level, we consider it significant to mention the actions of the EU in this area that are
aimed at different aspects, in particular:

— developing a European dimension in higher education; increasing the effectiveness
of the functioning of the Member-States educational systems and the international
attractiveness of higher education in Europe;

— support for the mobility of students and teachers by encouraging them, in particular,
the provision of educational grants, academic recognition of diplomas and periods of
study;

— modernization of the agenda of higher education (curricula, management and
financing); promotion of cooperation between educational institutions;

— the development of the sharing of information and experiences related to shared
educational system issues among Member States;

— promoting the growth of remote learning opportunities; partnership with enterprises
through implementation of mobility programs for young professionals, etc.

The impact of legislative policy is highly consequential for the advancement of the
educational system, particularly at the tertiary level. This policy plays a pivotal role in
shaping educational content, curricula, quality standards, and even instructional
approaches (Holubnycha, 2015; Holubnycha & Trotsko, 2017). So, research in the stated
sphere is really topical.

What is more, the examination of the legal underpinnings of the European higher
educational system can be considered relevant not only for educational community but
also for legal scholars.

Considering Ukraine as an example, the nation actively engages in the Bologna Process
and is a participant in the European Higher Education Area (EHEA). Additionally, Ukraine
has previously endorsed the European Cultural Convention through the Council of
Europe. Furthermore, it has enshrined a European development orientation in its
constitutional framework (Krayevska, 2011).

Therefore, the analysis of this problem is important when assessing the present status of
international collaboration in the education sector, and for determining the prospects
for further development of the country in this area.

Analysis of research shows that there are a lot of manuscripts devoted to the issue of
European educational policy and the development of its normative background. So,
Alexiadou (2007), Ertl (2003), Fredriksson (2003), Lokshyna (2007), Novoa (2003), Thijs
(2008), Vilchynska (2012) delved into the aforementioned issue by examining its
periodization and progression.

Notably, Lokshyna (2007) elaborated on the periodization initially proposed by Ertl
(2003), which encompassed four distinct phases: | — the inception (1951-1963), Il — the
foundational (1963-1976), lll — the expansive (1976-1992), and IV - the consolidation (since
1992). Lokshyna (2007: 39-57) divided the last into the period of the establishment of a
common educational policy (1992-2000) and the period of intensification of international
cooperation (since 2000).
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Vilchynska's notable contribution in 2012 lies in her identification of not only the
developmental phases of EU educational policy but also in her emphasis on the key
milestones that have shaped the legal and institutional foundations of European
educational policy from 1957 to the present day.

Special attention is paid to different aspects of European legal and regulatory policy in
education. Thus, Bloom (2004) and Moutsios (2007) examined its economic potential.
Blunkett (2005), Tulasiewicz & Brock (1999), Schriewer (2000) shed light on the social
advantages of this policy. Leclerg (2000), Ryba (2000) investigated the challenges
associated with the implementation of the relevant legal acts.

The manuscripts of Dovzhenko (2000), Holubnycha (2014), Krayevska (2011), Van der
Wendé (2000), Velichko (2004), Zinchenko (2011). From a legal point of view the issue was
studied by Kolesnyk (2020), Kovalchuk (2013), Nevara (2016) address the issue of
establishing and nurturing the European educational space, which is evolving in tandem
with the Bologna Process, with a focus on pedagogical perspectives.

However, it turned out that the process of shaping and evolution of the legal foundations
of higher education in the EU have not been explored jointly from a legal and
pedagogical point of view in details.

This can be traced even in the analysis of various documents by the scientists and giving
them unequal significance. Therefore, in our opinion, it is relevant to highlight the
emergence and development of modern European legal and regulatory higher
education policy from both legal and pedagogical aspects.

Thus, the purpose of the investigation is to study peculiarities of the shaping and
development of European educational policies within the realm of higher education,
where legal and pedagogical sciences intersect.

The tasks are: 1) to find out what place educational sector takes in Europe and why; 2) to
reveal the most significant legal documents in the sphere of education and follow the
path of development of European crafting higher education policies based on these
documents; 3) to determine the value of legal documents in the sphere of education for
the development of European educational policy, basing on their essence.

METHODOLOGY

The manuscript purpose and the mentioned tasks required using methods of general
theoretical level, such as the analysis and synthesis of European legal documents related
to the higher education field, namely, different Council and Education Ministers'
decisions, Recommendations and declarations of the European Parliament and Council,
Communigqué of meetings and conferences of European Ministers, Lisbon Convention,
Sorbonne Declaration (https://www.ehea.info/page-sorbonne-declaration-1998),
Bologna Declaration, Magna Charta Universitatum (http:/Mww.magna-charta.org) and
others.

As well as pedagogical research on the Bologna Process realization in Ukraine, the
general principles of higher education systems in European countries, European Higher
Education Area’s basic approaches and stages. They were needed to collect the
materials for researching the problem jointly from a legal and pedagogical position as
well as for drawing the conclusion.

Moreover, Chat GPT was used for the selection and analysis of literature.

RESULTS

The educational system of any country, as well as its culture, is a complex and unique
phenomenon, since the basis for education is the spiritual and material past and present

100 educationalchallenges.org.ua


http://educationalchallenges.org.ua/
https://www.ehea.info/page-sorbonne-declaration-1998
http://www.magna-charta.org/

EDUCATIONAL CHALLENGES, Vol. 28, Issue 2 ISSN 2709-7986 (online)

of the nation. Accordingly, it is clear that each country has its own peculiarities of the
educational system and its organization.

When there appear changes in the educational system, their causes are mostly
environmental alterations, for example, state policy and priorities of its development,
accession to international organizations and the signing international treaties, industrial
development, movements in culture, etc.

Therefore, today, during the reform of higher education, on the one hand, it is vital to
preserve the cultural identity of the national educational system; on the other hand, it is
necessary to ensure effective international cooperation, to create opportunities for the
employment of future university graduates in the European space, and to maintain the
competitiveness of higher education institutions internationally. Consequently, there is
a gquestion of coordinating the system of higher education at the global level.

In our opinion, signing the first European treaties (although they were not aimed at the
educational sphere directly but concerned education for preparing qualified personal
for European economy development) can be considered as the first uncertain attempts
to create a system for coordinating education in Europe.

The most significant documents are:

— The Treaty establishing the European Coal and Steel Community, Paris (1951). Its article
56 designated funds earmarked for Brussels with the specific purpose of facilitating
the professional retraining of workers.

— The Euratom Treaty (1957), which resulted in the establishment of educational
institutions, including universities, for the training of qualified specialists (as outlined
in Articles 9 and 33).

— The Treaty establishing the European Economic Community, signed in Rome (1957),
with Articles 118, 125, and 128 directly addressing the overarching principles governing
the implementation of a unified vocational training policy to foster the development
of national economies and the common market.

Thus, at the initial stage of European integration, the issues of education have not
become systematic yet. However, during the revival of the countries of the European
region after the Second World War, there appeared an awareness of the need to unite
and cooperate (Dovzhenko, 2000).

Moreover, it was realized that education should play a significant role in achieving such
a goal. In this regard, the issue of vocational and higher education began to receive
increasing attention and the process of making its normative settlement became
obligatory.

During the 1970s a number of specialized organizations were established as well as
several vital legal documents being issued:

— in 1971 UNESCO established the International Commission on the Development of
Education, with Edgar Faure serving as its chairperson. This commission adopted a
resolution concerning the collaboration of European countries in the realm of
education (Faure, 1972). Its appearance was caused by joint European problems and
goals; the promotion of democracy through education; the opportunity of
empowerment for every human being;

— in 1973 the idea of lifelong learning was initiated as an attempt to overcome the
problem of countries competitiveness and employment (Janne, 1973);

— in 1974 the Resolution of the Ministers of Education “On Cooperation in Education”
was adopted (Resolution, 1974) and the Committee (within European Commission),
which included education ministers of all Member-States and representatives of the
European Commission was established;

educationalchallenges.org.ua 101


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 28, Issue 2 ISSN 2709-7986 (online)

— in 1976 the Committee on Education worked out the program, which was concerned
with teaching and research activities, as well as the problems of compilation of
documentation and statistics (Resolution, 1976).

Thus, the main achievement of cooperation between European countries was the
development of a common educational strategy that was to be implemented in a
context of accelerating socio-economic changes in the region.

The next step on the path to European educational integration can be seen the report
of the Committee on the concept of “Europe of Nations”, which was presented in March
1985 at a meeting of the European Council.

Its main idea was to emphasize the value of human resources as a leading factor in
economic and social growth, focusing on the need to strengthen competencies to
enhance the competitiveness of national economies. The report has led to an increase
in attention to the problems of education and vocational training in the scale of Europe,
in particular, international cooperation.

So, a number of vital documents appeared in the late 1980s (Mikulec, 2023; Single, 1987;
Magna, 1988). Moreover, during 1988 the Council of Ministers of Education endorsed a
resolution (Resolution, 1988), which consolidated the educational goals and values in the
region (such values as democracy, social justice, respect for human rights and
strengthening the sense of European identity) as part of youth training for development
of the EU.

But one of the most important tools in the sphere under research became The Magna
Charta Universitatum (1988) (http://www.magna-charta.org).

The next steps in the normative settlement of higher education within Europe took place
in the 1990s. Several important regulations (European Commission, 1991; Treaty, 1992;
Treaty, 1997; Council, 1997; Sorbonne, 1998) developed standards of the EU tertiary level
of education.

In particular, they substantiated the role of qualitative training of specialists for future
citizens of the region and further development of the EU (Memorandum, 1991).

The analysis of the most significant legal documents in the sphere of education shows
that special value for development of European educational policy may be given to main
treaties establishing the EU.

So, under art. 149-150 (Treaty, 1992) the Union received, in accordance with the principle
of “subsidiarity”, limited powers in this area, while responsibility for the content and
implementation of educational policy remained for the states. The EU's mandate
included supporting Member-States’ actions in certain areas of educational policy and
subsidiary activities to enhance the “spirit of European”.

According to Chapter Xl, subdivision Ill (Treaty, 1997) the provision of education was
consolidated. So, on the one hand, the document deepened the integration processes
in the EU and facilitated the advance of the quality of education, and on the other, it
underlined the importance of the diversity of cultures and languages within the Member
States.

As the results of some documents (Council, 1997; Sorbonne, 1998) such essential aspects
of modern higher educational sphere were developed:

— the creation of a two-level structure of higher education;
— the use of credit systems (ECTS);

— international recognition of a bachelor's degree as a level of higher education and
granting it the right to continue studying for educational programs of a master's
degree.
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Stepko et al. (2003) argue that the modernization of higher education took place
following the implementation of the Bologna Declaration (1999), which marked the
inception of the Bologna Process (1999), officially commencing in the same year.

Thus, the Bologna Process is based on “a structural and paradigmatic reform of higher
education in Europe” (the Bologna Process, 1999), with the goal of “convergence of
European higher educational systems” (the Bologna Process, 1999: 3).

Following the adoption of the Bologna Declaration, the convergence and
internationalization of European educational systems in a single European Educational
Area have taken place and the normative regulation of the higher educational process
in the EU has become systematic and dynamic.

So, at least every two years there are gatherings of the Education Ministers representing
the participating nations till 2010 to clarify and detail the strategies to achieve the EU's
main objectives in educational policy (see Table 1).

Table 1
Legislative Measures Concerning Higher Education in the European Union till 2010

Year Document Title Core Content of the Document

It established the following:
1) fundamental principles for higher education,

Salamanca - _ _ atic

Declaration encompassing autonomy paired with responsibility,

“Shaping Our Own education's societal obligation, higher education

2001 Fti)tu?ein the grounded in scientific research, and structured

) diversification;
European Higher . .
Education Area” 2) focal concerns, which encompassed the quality of

(Salamanca, 2001) higher education, the fostering of trust, efl'ign.ment
with the European labour market, and facilitation of
mobility.

Prague
communiqué “To
the European

It determined: 1) the promotion of European co-
operation in ensuring the quality of education;

2001 Higher Education 2) the development of prl.nC|pIes, crlterla for further
Area” (Bologna development of the quality of educational system,
2001) ' certification of national systems of quality assurance.
It determined the Council of Europe's harmonized
recommendations for shaping national educational
Report from the policies in the education domain until 2010,
Commission “The  specifically: collaborative initiatives among Member
concrete future States in the education sphere until 2010; a strategic
2001 " . . _
objectives of approach for enhancing the quality and efficiency of
education system” education and training systems within EU nations;
(Report, 20071) facilitating access to all forms of education

throughout life; increasing the openness of
education and training systems around the world.

The Copenhagen
Declaration of
European Ministers
2002 of Vocational
Education and
Training and
European

It determined the policy of international cooperation
in the sphere of professional training.

educationalchallenges.org.ua 103


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 28, Issue 2

ISSN 2709-7986 (online)

Commission (The
Copenhagen, 2002)

It determined: 1) the functions of national systems to

Berlin ) ensure the quality of education;
C?énmgmque 2) internal and external evaluation of educational
2003 reating a programmes of higher educational establishments;
European Higher 2) th bilit £ instituti that will
Education Area” tg} e relipor]lgdll |i§o 'ms itutions that will ensure
(Bologna, 2003) e quality of education; ‘ o
4) the procedure of attestation and accreditation
It determined measures of quality assurance of
education: 1) improving the quality of higher
Bergen education institutions activity by introducing
Communiqué “The internal quality assurance mechanisms in the
European Higher ~ context of maintaining the connection with the
2005 Education Area - external quality assurance system;
Achieving Goals.”  2) introduction of a model of expert assessment of
(Bologna, 2005) quality assurance agencies at the domestic level;
3) fostering collaborative efforts with national
agencies to ensure educational quality.
It determined.: 1) recommendations for
implementation in the national educational systems
) of the Member States;
Recommendation _ _ .
2) key competences encompass: proficiency in
of the European : . .
. native language communication, fluency in a
parliament and of . X .
. foreign language, mathematical expertise,
the council on key . . .
2006 foundational competence in science and
competences for _, . . I
: . technology, digital literacy, interpersonal abilities,
lifelong learning . X . .
. intercultural understanding, social and civic
(Recommendation, g . . .
2006) proficiencies, entrepreneurial skills, and cultural
expression.
A Directory of Quality Assurance Agencies for
European Higher Education was created.
London
Communiqué
“T . . .
oward;a It determined a shift towards the issue of
Elrelpear Rl international cooperation between ualit
2007 Education Area: -oop q Y
. assurance agencies and the mutual recognition of
Answering the e
accreditations.
Challenges of
Globalization”
(Bologna, 2007)
Leuven/LQUV(e It determined: 1) the main achievements of the
_ Communique Bologna process: globalization, rapid development
zBoozlggnEa Process  ,ftechnologies;
2009 . — curopean 2) the problems to be answered by the higher
Higher Education education system: the agin opulation, the
Area in the New . . Y - the aging  pop '
" financial and economic crisis;
Decade” (Leuven,
2009) 3) tasks for the next decade.
Budapest-Vienna It determined that the problems of providing high-
2010 ) . ) )
Declaration on the quality higher education are greatly enhanced.
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European Higher  The European Higher Education Area was officially

Education Area proclaimed.
(Bologna, 2010)
European It determined strategic goals of the tertiary level till
Cooperation 2020:1) providing lifelong education and mobility;

Programme inthe 2) enhancing the excellence and effectiveness of
field of education  education and training;

2010 and training “ET-  3) advancement of social cohesion, active civic
2020" position;
(Communication,  4) encouraging innovation and creativity at all levels
2010) of education and training.

There are meetings of the Education Ministers of the participating countries to widen
EU’s main objectives in educational policy. Thus, it is expedient, in our opinion, to present
the regulations adopted at that time in the form of a table (see Table 2).

Table 2
Regulatory Acts on Higher Education in the EU till2023
Year Document Title Core Content of the Document
Bucharest It determined: 1) skills as a component of the
Communiqué “Using strategic goal — improving the quality of education;
our potential to the 2) future priorities for the development of the
2012 greatest peneﬂt: European Higher Education Area.
consolidating the The results of the Bologna process have been
European Higher summed up.

Education Area”
(Bucharest, 2012)

It determined: 1) general information about the

programme;

The educational 2) information on the directions and activities of the
programme of programme;

2014 international 3) detailed information on the procedures for

cooperation "Erasmus +" submitting a project proposal for a grant and
(The educational, 2014)  selection of projects;
4) financial and administrative provisions related to
the award of the Erasmus + grant.

It determined:. 1) the direction for further
implementation of the EHEA,;

2) progress in the implementation of the priorities
of the Bucharest Communiqué;
3) the main priorities of the development of
2015 Yerevan Communiqué  cooperation within the framework of the Bologna
(Bologna, 2015) Process up to 2018: improvement of the quality and
conformity of higher education, readiness of
graduates to work; expanding access to higher
education in the context of demographic change,
migration and military conflicts; introduction of
structural reforms in higher education.
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It adopted: 1) new Standards and
Recommendations on the quality assurance of
higher education in the EHEA,

2) European approaches to quality assurance of
joint higher education programmes;

3) a new version of the ECTS user guide.

It determined: 1) promoting and safeguarding
fundamental values like academic freedom,
integrity, institutional autonomy, involving
students and staff in higher education governance,
and ensuring public accountability within the

Paris Communiqué EHEA
2018 (http//www.ehea2018.p 2) encouraging and aiding higher education
aris) institutions in fulfilling their societal role and

promoting a more cohesive and inclusive society
by fostering intercultural comprehension, civic
engagement, ethical consciousness, and equitable
access to higher education;

3) progress in implementing agreed reforms.

It determined: 1) free movement of academic staff,
students and graduates for teaching, learning and
doing research;

2) the EHEA respects higher education values,
democracy and the rule of law;

3) European higher education strives for inclusive,
innovative and incorporated EHEA by 2030;

4) European higher education must prepare active,
critical and responsible citizens;

5) European higher education is the key point for
sustainable development by 2023;

50 it is important to support not only quality
education but also academic and scientific
integrity.

Rome Ministerial
2020 Communiqué (Rome,
2020)

It determined: 1) education is crucial for enabling
human dignity as well as self-actualisation globally;
2) coordination of global educational sphere is
Ministerial Meeting ;mportagt;orsust;akl)nab(;e f:tu;eé P
2023 “Outcome Document ) every ody must be admitted to qu.a ity, inclusive
o » and equitable teaching and learning;
and Chair's Summary ) _
(G20, 2023) 4) education encompasses not only academic
’ learning but also the cultivation of life sKills,
technical expertise, and vocational proficiencies, all
of which are vital for lifelong development.

G20 Education

Analysis of the table shows that, firstly, since the beginning of the 2Ist century
intensification of international cooperation in the sphere of higher education has
occurred; secondly, both official EU’'s organs and international organizations concerning
higher school pay attention to problems of the establishment and evolution of the
European Higher Education Area.
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Thirdly, different aspects of higher education are being regulated; fourthly, higher
education quality may be considered as the most urgent issue as it has been mentioned
more often; fifthly, other frequently and newly regarded problems are fundamental
values and competences; sixthly, new strategies of European educational policy have
been formed since 2010.

Thus, the increased attention of the international institutions of the EU on the
development of the whole educational sphere as a catalyst for the advancement for the
development of a competitive European community can be seen.

DISCUSSION

Analysis of studies that are devoted to the issue under research has demonstrated that
changes of European education policy attracted attention of a number of scholars.
Hence, our complete concurrence with the views of Ertl (2003), Fredriksson (2003), and
Kovalchuk (2013), who posit that globalization has exerted a significant influence on
European education policy.

But the above authors investigated European education policy more through leal prism.
However, we tried to do it through both legal and pedagogical prism.

Simons (2007) is another scholar who delves into the impact of globalization on
European education policy. But the researcher also underlines the nation state
governments’ role. This distinguishes his article from previous ones including ours.

We also fully support the study of Cankaya et al. (2015), where the scholars claim that
Europe reflected education as an instrument to reach its economic goals. As the stated
authors we paid attention to historical perspective of problem under study. But unlike
our research they stood at pedagogical position mostly.

The authors wholeheartedly concur with the assessment of the pivotal role played by the
Bologna Process in reshaping the higher education system, as elucidated from a
pedagogical perspective by various scholars, including Nevara (2016), Stepko et al. (2003),
Van der Wende (2000), Velychko (2004), Zinchenko (2011).

However, all the mentioned scientific investigations were devoted exclusively or mostly
to the Bologna Declaration while we considered a rather wide range of legal documents
related fully or partly to European educational policy or influenced it greatly or to some
extent. Furthermore, those papers did not address the legal aspect, which is of
significance for our study.

CONCLUSIONS
Thus, the investigation has enabled us to derive the following conclusions:

1) given the EU's ambition to become “the most competitive and dynamic knowledge-
based economy in the world”, after 2010, European policymakers have increasingly
recognized the pivotal role of the education sector within the EU since education
serves as the cornerstone for economic, social, and human development;

2) the EU's Higher Education Policy has transitioned from being a secondary concern in
the context of shaping the internal market during the 1950s to one of the foremost
priority sectors, adapting to the evolving needs of society;

3) the commmencement of collaborative efforts among European countries in the realm
of higher education during the 1970s culminated in the formulation of a unified
educational strategy.

This strategy encompassed the adoption of initial joint action programs in the domain
of higher education and training, accompanied by the establishment of an institutional
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framework for their execution; the recognition of the pivotal role played by skilled human
resources as the primary driver of economic and social progress in 1985 served to
intensify collaboration in higher education.

This collaboration extended beyond the purview of European governing institutions to
encompass higher educational institutions.

It gave rise to a proliferation of educational programmes, the establishment of a unified
European information and analytical network, the endorsement of the Magna Charta
Universitatum by educators in 1988 (http:/Mww.magna-charta.org), and, on a legislative
front, the enactment of the Single European Act in 1987 and the adoption of the
Memorandum of Higher Education in the European Community in 1991 (European
Commission, 1991).

The Maastricht Treaty ushered the educational sector into the sphere of the EU's
jurisdiction, amalgamating educational objectives with other shared policies of the
Union. This evolution led to the endorsement of the Bologna Declaration, the formation
of the European Higher Education Area, and the routine convening of European
Ministers of Education to elucidate and elaborate on strategies aimed at realizing the
principal objectives of the EU’s educational policy.

The EU’s educational policy, grounded in its founding treaties, strategic development
programs for both the Union and its member states, and supplementary documents
issued by EU institutions, serves as a foundational pillar for forging the European
community.

Simultaneously, it acts as a linchpin for the economic stability and competitiveness of
EU nations. Furthermore, this policy has been instrumental in driving substantial
educational reforms within the sphere of higher education.
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AHOTALIA / ABSTRACT [in Ukrainian]:
€BPOMNEUCBKA OCBITHA MOJIITUKA: MPABOBI 3ACAM

CTaTtTio NpuvCBSYEHO €BPOMNENChbKIN  OCBITHIM MONITULI  KPIi3b [1pu3My
3QKOHOAABYMX HOPM, OCKIZIbKU iXHIV BIINB € Oy)KEe 3HAYHUM A/19 PO3BUTKY
CUCTEeMM OCBITH, OCO6/INBO HA PIBHI BULLIOI OCBITMU.

Mera - gocnigntii 0cobmMBOCTi GOPMYBAHHSA TA [PO3BUTKY €BPOMENCHKOI
OCBITHbOI MONITUKM Yy CPepi BULLIOI OCBITU HQ CTUKY FOPUANYHOI ¥ negaroriyHoi
HayK. 3aBAAHHS: 3'9CyBATU, SKE MiCLie 3aMMAE OCBITHS cepa B €EBPOIMI i HOMY;
BUSIBUTK HAVBAXK/IMBILLI HOPMQATMBHO-MPABOBI JOKYMEHTM Yy Chepi OCBITH TA
HQ OCHOBI UMX AOKYMEHTIB MPOC/iAKYBATH LUASX PO3BUTKY €BPOMNENCbKOI
nonitnkm y coepi BULLOI OCBITW, BU3HAYUTKN 3HAYEHHS HOPMATUBHO-
MpPABOBUX AOKYMEHTIB Yy cepi OCBITM 4719 PO3IBUTKY E€BPOMENCHKOI OCBITHLOI
MOITUKM, BUXOASAYM 3 iX CYTHOCTI.

Merogamm [JocrigKeHHS € QaHAsi3 TA Yy3AraJibHEHHS €BPOMEMChbKNX
HOPMATMBHO-MNPABOBMX JOKYMEHTIB, LLIO CTOCYIOTbCH Chepu BULLOI OCBITH, 3
meToro 36o0py maTepianiB An9 AOCAIAXXeHHS npobsemMu 3 npaBoBOi TA
rnegaroriyHoi no3unuin pasom Ta 4715 QopMyBAHHS BUCHOBKIB.

Pe3ynbTaty [1OKQA3Q/1M, O MOYATOK CrIBAPALi €BPONEeNCbKMX KPAiH B
oCBITHIN cpepi (1970-Ti pPOKM) NpPu3BIB A0 PO3PO6KM CrlisiIbHOI OCBITHBLOI
cTparterii. CniBnpausa y c¢epi BULLOI OCBITM HQA PI3HUX PIBHIX 6y/1a
rnorniméneHa mnicssg YCBIAOMIEHHS BQXK/IMBOCTI KOMMETEHTHMX JTKOACbKNX
pecypciB 9K ro/IoBHONO YYMHHUKQ €KOHOMIYHOIo Ta COLIQ/IbHOIroO PO3BUTKY
(1985 p.), Lo npm3sBesio 40 MNigrNnMCAHHS PSAY BAXKINBUX AOKYMEHTIB (EANHMA
eBporievicbkmii  akT, 1987 p., Benuka xapTia yHiBepcuTeTiB, 1988 p.;
MemopaHayM npo BuULLY OCBITY B €BPONenCbKOMY CriBToBaApmcTBi, 1991 p.).
Hauvsaxxknumsilui yroam €C TAKOX CTOCYBQJINCS OCBITHbOIO CEKTOPY, LLO
npusBesio 4O  MignuvcaHHS  BbonoHCbKOI  geknapadii, CTBOPEHHS
€BpPONeriCbKOro rpocTopy BULLOI OCBITU T4 PEeryriaspHuUX 3ycTpidyen
€EBPOMNENCBKNX MIHICTPIB ocBiTW. OCBITA CTA/IQ OCHOBOK GHOPMYBAHHS
€BPOMNENCbKOI CMi/TIbHOTM TQ OCHOBOK €KOHOMIYHOI CTA6I/IbHOCTI.

BUCHOBOK r10/I9rQ€ B TOMY, O E€BPOMNENCHKI AEPXXABHI AiF4i BBAXKAIOTb
OCBITHIV1 CEKTOP KJ/THOHYOBUM, OCKI/IbKM BIH € OCHOBOK €KOHOMIUYHOIO,
couianbHOro 1A /1K0ACBKOro pPo3BuTKY; [Monitmka €C oo BMILLIOI OCBITH
ApouvLLIa  WAGX Bid AOMOMDKHOI  rasily3i B KOHTEKCTI QOpMyBAHHS
BHYTPRILLIHbOrO PUHKY (1950-Ti pOKIM) 40 OAHOIrO 3 NMPIOPUTETHUX CEKTOPRIB, AKNMN
PO3BMBAETLCSH BiAMoOBIAHO 4O 3AMMUTIB CyCri/IbCTBA.

KJTIOYOBI CJNTOBA: €BporieicbKQ OCBITHS MOJ1ITUKA, OCBITHS CTPATErIS, OCBITHIN CEKTOP,
OCBITQ, NPABOBE PEry/IKOBAHHS.
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ABSTRACT

Purpose. This research aims to determine the methodology of creating and
conducting web quests for people who have left their homes and settled in
another country (especially emigrants and refugees). The study includes a
clear definition of the sequence of creation and implementation of web
quests for families who emigrated to Germany.

Methodology. The research was conducted in the format of a single case
study with a description of the creation of a specific web quest for a seed
audience of emigrants and refugees. The methodology presented in the
study included a description of the process, principles and means necessary
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for the organizer and other interested parties in case of reproduction of this
web quest for a similar audience and in similar conditions.

Results. The main results presented in the study include a clear algorithm for
conducting the WebQuest “Family creative and educational quest in
Cologne”, aimed at cultural adaptation and education in the field of history
and iconic places of Cologne, «excursion program», communication between
different generations of families; a simple divergent task, proposed at each
station of the WebQuest to creatively reinterpret the received excursion
information; increasing the level of digital literacy.

The article provides recommendations for increasing the effectiveness of
WebQuest in the context of cultural adaptation of refugees and emigrants
living in Germany.

Conclusions. It was determined that creating and conducting WebQuests is
a complex and time-consuming process, the goal of which is to maximize
interactivity and involvement of participants. Therefore, the creators of such
a digital product need to consider a number of features of the participants
and digital tools used in the process.

The format of web quests allows people to involve their whole family with the
process, which significantly increases their cohesion in a new place and
enables integration and adaption with not solely individual family members,
but the whole family, which expands the level of awareness of the culture and
history of their new home.

KEYWORDS: Adaptation, Digital Creativity, Media Literacy, Refugees, WebQuests.

INTRODUCTION

Changes in migration flows caused by unrest in various parts of the world, necessitate
active cultural adaptation of immigrants and refugees in European countries (Qin et al,
2015; Sam et al, 2008). Cultural adaptation is a complex and dynamic process that
requires adequate social and psychological support, as well as the use of modern digital
technologies to facilitate this process (Kim, 2001).

Cultural adaptation is a complex process of acceptance and assimilation of a new
cultural environment. Emigrants and refugees face changes in language, values,
behavioral patterns, interaction patterns, and socio-cultural structures of the new
country. Lack of adequate cultural adjustment can lead to feelings of isolation,
psychological difficulties, and social marginalization. In this context, digital technologies
are becoming increasingly relevant as a means of enabling the process of cultural
adaptation.

Digital technologies are becoming an important factor in assisting the cultural
adaptation (Ryan et al., 2011) of migrants and refugees in Europe (Aléncar & Tsagkroni,
2019). First of all, access to the Internet and social media provides an opportunity to get
acquainted with the culture, customs, and language of the country. Online resources
such as language courses, multimedia content, and virtual tours allow them to
effectively explore a new environment and reduce communicational barriers (Nteliou et
al., 2021).
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In addition, digital platforms enable social inclusion. Social networks and virtual
communities bring together people with common interests and cultural affiliations,
which helps to create a supportive environment and strengthen positive connections.
Digital platforms also relieve the access to information about social services (Liang &
Fung, 2020), health care, educational opportunities, and employment.

Cultural adaptation for migrants and refugees in Europe is a vital part of the process of
their integration into the new environment. Digital technologies play a key role in this
process by providing access to information, education, communication, and social
inclusion (Gibson, 2006; Zheng et al., 2005; Zhernovnykova et al., 2020). It is important to
ensure that digital resources are accessible to all segments of the population to provide
equal opportunities and strengthen the diversity of cultural perspectives in the
European society.

It is important to note that in the context of ensuring effective cultural adaptation for
migrants and refugees in Europe, webqguests have an important place as a tool to
promote the in-depth understanding of the new environment. These digital educational
tools provide an interactive learning experience (Abbitt & Ophus, 2008), allowing
participants to actively interact with materials about local culture, customs, and history.
WebQuests also promote intercultural competence by helping people to adapt to the
diversity of values and practices inherent in the society they arrive (Zhukova, et al., 2021).

Therefore, not only do webquests provide an educational component (Halat, 2008), they
also contribute to the profound immersion in the cultural environment, supporting
successful integration and creating a positive experience for expats and refugees.

This paper will examine the importance of cultural adaptation and the role of digital
technologies in ensuring successful integration of emigrants and refugees into the
European Union.

The purpose of the study is to show the algorithm used for creating and conducting a
web quest as a means of integrating emigrants and refugees into their new
surroundings.

METHODOLOGY

The research method presented in the article was based on a single case study in the
field of creating and applying a web quest aimed at studying and adapting to the
cultural heritage of Germany and, in particular, Cologne by emigrants and refugees. The
web quest is called “Family creative and educational quest in Cologne”. It was designed
for children and teenagers as well as their families who use mobile phones and other
devices to complete a web quest.

This web quest was created in the Spring 2022 throughout the periodic lockdowns due
to the spread of the coronavirus as the best solution for an event with a large number of
students from Creative Studio Cologne. Thus, this digital solution made it possible to
hold a general meeting in the open air without violating the rules set during the period
of restrictions (at the time of the first web quest in Cologne, close contact with
representatives of other households, even outdoors, was prohibited).

For that group of Creative Studio students and their families, who are not native
Germans and are emigrants from the countries of the former USSR (for example,
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Kazakhstan, Ukraine, Moldova, Latvia and others), an event was planned as part of an
excursion program, as well as communication different between generations of families,
the creative process that increases the level of digital literacy (Martin & Grudziecki, 2006).
Taking into account the characteristics of the target group (including the fact that not
all participants of the event speak German or English sufficiently to complete the web
guest in German).

The translation of this web quest into Ukrainian, German, English, French and Spanish is
planned for the beginning of 2024, which will allow its availability for passing by native
speakers of these languages for creative familiarity with the history of Cologne, and by
local people as an additional material in mastering these languages (for example, classes
that study French as a foreign language).

Moreover, translating a web quest into different languages opens up the potential for a
simpler and more comfortable acceptance of a new culture in an understandable
language for a migrant or refugee.

To achieve the goals set, the following tasks were used when creating the web quest:

— the task of cultural adaptation and education in the field of history and iconic places
of Cologne;

— the task of an excursion program: a consultation was held with a certified guide, who
majored in the history of Cologne;

— the communication task between different generations of families: students of
Creative Studio with their families, including grandparents, were invited to complete
the WebQuest. Each family was a team that went through the tasks of the WebQuest
together;

— the creative process task: for creative rethinking of the received excursion
information, a simple divergent task was offered at each web quest station;

— the task of increasing the level of digital literacy: based on the European Digital
Competence Framework Dig Comp (Ronzes, 2021), the WebQuest was designed in
such a way that in the process of its completion the participants developed such
digital competence skills as communication and collaboration, working with
information and data, security, digital content creation, problem solving.

Given the possibility of different levels of digital literacy among the participants, only
public digital services which are installed or available by default in any smartphone or
tablet, were provided for web quest passing, as they do not require additional installation
of new applications or advanced digital experience.

Therefore, the following digital services were chosen:

— Google Maps to search for stations-locations of the web quest at the specified
coordinates and (or) to complete the web quest along a pre-determined digital route;

—  Web browser for downloading files stored on the cloud of Creative Studio on Google
Drive using specified links — an audio tour to each station-location, as well as an
interactive web quest file (optional);

— Camera and photo gallery on the participant’'s mobile device to scan the QR code,
take a photo, process it and send the image or video.
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— Headphones or speaker on the participant’'s mobile device to listen to audio tours.

The webquest was printed out and distributed to the participating teams. To listen to
audio tours, it was necessary to navigate to the desired file by scanning a QR code. It was
also possible to download an interactive file and follow the necessary links without
scanning a QR code.

Three events were held to complete the web quest “Family creative and educational
guest around Cologne”. They involved: in March 2020 - 18 family teams, June 2020 - 15
family teams, November 2020 - 14 family teams (with an average of three people each).
The approximate number of participants in the web quest at common events was 80
people. In addition to general events, the web quest was held individually or in mini-
groups by 48 students of the Faculty of Slavic Studies of University of Cologne in 2021.

The web quest was designed both for individual completing and for groups. Thus, the
minimum allowed number of participants is 1, the maximum does not have a strict limit.
However, with a large number of participants, for effective passage, it is recommended
to break them into mini-groups of up to five people.

Teams can complete the web quest simultaneously. A competitive moment can also be
engaged, where the criteria for successful completion can be either the speed of
passage, or the level of creativity (Nalyvaiko & Ronzhes, 2021) of the participants’ answers,
their flexibility and originality.

The full version of the web quest “Family creative and educational quest around
Cologne” can be found here https)//drive.google.com/file/d/1_mdWhneW9_-
GNKky5VHas_01E__-ujFou/view?usp=drive_link. It is important to note that the study has
some limitations due to the method of a single case study and the limited sample of
participants.

RESULTS

Preliminary preparation included the development of an idea (a city tour with digital
tools application) and the goal setting (creation of a WebQuest that combines an
excursion program, elements of cultural education and adaptation to new cultural
realities, a creative process and an increase in the level of digital literacy, which can be
held both individually and in mini-groups as communication between different
generations of families).

The creation of the web quest “Family creative and educational quest around Cologne”
included the following steps:

1. Consultation with a certified guide. Choice of stations-locations.

2. Development of a route to familiar places in the city center. It was taken into account
that a walk should take no more than three hours, provided that the stay at each of
the stations-locations is maximum 15 minutes, and have a length of up to three
kilometers, in order to be accessible to the elderly or small children as well. The route
consisted of 12 stations-locations, had a length of two kilometers and provided for 1.5-
2 hours of passing the web quest at an average pace. The route is digitized in Google
Maps.
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Preparation of written materials for each station, including the most significant facts
from the history, the current state and purpose of this place and the legend about it
(if any). The presentation of materials should be engaging, non-academic, cross-
generational, include cultural or political references to relevant events, as well as
evoke emotional or sensory experience and be presented in a simple language.

4. Voicing of text material and placement of audio files in a common format on the

Internet (on Creative Studio cloud on Google Drive). Testing the quality of
downloading and listening.

Creation of QR codes leading to each of the audio files and to the route of the
WebQuest.

Creation and digitization of illustrations for each of the stations. Given the presence of
creative tasks in this WebQuest and the specifics of the experience of students of
Creative Studio, it was appropriate to make illustrations in one of the traditional
techniques (acrylic on cardboard) as an example of inspiration of own interpretation
of the excursion material. Therefore, photographs, diagrams or infographics have
been excluded from the illustrative material.

. Development of creative tasks for each station. Tasks were varied in formats and
execution techniques. They were meant to develop imagination, fantasy, observation,
verbal and pictorial creativity, figurative thinking (Nalyvaiko & Ronzhes, 2021).

. Thinking through and preparing a channel for communication between participants
and presenters, as well as for sending divergent answers to each of the tasks. The
channel was chosen according to the preferences of the target audience. The most
common messenger among the audience was WhatsApp.

The authors created a broadcast channel in the WhatsApp messenger, which allowed
sending information to all participants individually, as well as receiving their answers
and, if necessary, maintaining communication in personal correspondence. Thus, the
privacy of data and contact numbers among the participants was maintained.

Layout of an interactive file consisting of a brief description of the project, a route and
a QR code for its digital version, and 12 stations-locations. Testing all links. Uploading
a file to Creative Studio cloud on Google Drive

10.Printing an interactive file in the form of a brochure on the number of families (mini-

groups) that were registered for the web quest at common events.

The event with the passage of the web quest consisted of the following stages:

1.

Sending an invitation to participants about the meeting point and the need to bring
a smartphone or tablet with a dead battery, a camera and speakers (standard), as well
as a stable Internet connection.

Short description: «The route through 12 iconic places in the old town of Cologne,
where history through the centuries has come down to our days and has remained
a part of our lives. A circular route of about two kilometers awaits us, the execution
time is 1.5-2 hours» (see Figure 1).
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Figure 1
The title page of the interactive file or brochure of the WebQuest «Family creative and
educational quest around Cologne» with a brief description of the project

2. General gathering, distribution of brochures with a WebQuest and a briefing of the
participants: «The family receives a route and tasks. The family goes through twelve
stations, scans QR codes at each and listens to the story to the illustration of the
location. The family completes a creative task at each station and sends responses
via leading WhatsApp message. After completing the route, the family receives a
prize from the Creative Studio» (see Figure 2).

Figure 2
The route on the interactive map and the printed one
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3. Passage of the route of the webquest “Family creative and educational quest around
Cologne” concerned such stations of the route as Roman North Gate, Cologne
Cathedral, Museum of Roman-German History, Rhine Embankment, Fish Market,
Sunner Brewery “In the Whale”, Tunnes and Schel, Cologne Historical Town Hall,
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Museum of Aromas in Farin's House, Well of Women, Fountain of Gnomes-Houses,
Merzenich Bakery on Wallrafplatz.

4. Information about each station-location contained the following elements (see
Figure 3): Number and name; Postal address and letter on the route; Geographical
coordinates; QR code for an audio file with a history; Creative task; lllustration.

Figure 3
Examples of stations-locations of the web quest and the information elements for
them

LI

5. Sending completed tasks to the hosts immediately after completion at each station
(see Figure 4) or after passing the web quest.

Figure 4

Visiting one of the Web Quest stations and the moment of completing the creative
task for this station: an audio recording of the comic rules Cologne, read in the local
dialect «kdlsch»
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6. The final stage of the WebQuest was receiving a prize after completing all the tasks
(books by Creative Studio for home inventive activities), the final farewell.

As a result of completing the WebQuest in mini-groups with families, the participants
noted the following effects:

— convergence of generations — passing a common path and tasks under the condition
of equality allowed everyone to show their strong points for a common result:
attentiveness, orientation in space, knowledge of history or local traditions, creativity,
knowledge of digital technologies;

— timetogether and shared memories for the future, also recorded as a digital footprint
— participants noted that they rarely spent time together among different
generations and they felt lack of positive joint experiences;

— improving digital literacy - this was especially noted by representatives of the older
generation, whose younger relatives turned out to be instructors in using some
functions in the WebQuest;

— enhancing adaptation in Cologne - thanks to the visual and auditory excursion
materials, fixed by personal presence at the places (stations) mentioned in it, as well
as the creative rethinking of the information in the tasks, the participants noted that
the city and its inhabitants became clearer and closer.

Based on the results of this study, the following recommendations can be made for
effective repetition and /or transformation of authors’ experience.

In today’s highly dynamic digital landscape, the spectrum of digital solutions is rapidly
transforming. Therefore, the public services chosen by the authors as optimal public
services can be replaced by others that will be effective at the time of creating new
WebQuests.

Moreover, to communicate with the hosts of the WebQuest to clarify questions, solve
problems and send divergent answers, it is not necessary to use instant messengers if
you first create a chat bot. However, it is necessary to take into account the stability of
the work and the prevalence of the selected digital tools. At the moment, we
recommend choosing solutions for built-in hardware functions (camera and speakers),
as well as large services that are common in most countries (for example, Google
services).

To attract participants of older generations, as well as for the convenience of those who
prefer interaction with a material carrier of information, we recommend a printed
version of the WebQuest in the form of a brochure. In addition to access to a wider
audience, it could have a hybrid format of the completion of the WebQuest, in which the
interaction of the real world and the digital environment is combined into a single
project.

If a large number of participants pass the web quest, individually or in mini-groups, it is
recommended to make an exhibition of the answers-results — in an online format or in
the form of an event with a physical presence. Such an exhibition will be not only a
spectacular logical completion of the WebQuest as a project, but also a demonstration
of the variety of options for solving divergent tasks, as well as digital creativity products.
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DISCUSSION

Cultural adaptation is a very important process for any society, and especially for
countries who face an influx of migration and refugees, namely, the EU countries and
the countries that border them.

Digital technologies nowadays act as an accessible «window of opportunity» where
everybody can find a tool to his/her liking for integrating into a new community or
culture (Belk, 2013). We focused the research on the use of WebQuests as one of the
many tools available for a person’s soft adaptation to new realities. It is important to note
that WebQuests are not a panacea and are not the only way to adapt migrants and
refugees. Different scholars offer different ways to deal with this undoubtedly difficult
challenge for any country.

We would like to briefly outline the role of Germany as the largest refugee hub in the
entire EU. So, only from Ukraine to Germany went more than 1 million refugees forced to
flee the hostilities on the territory of Ukraine. For successful adaptation to a new culture
and social relations, it is necessary to develop effective mechanisms for working with
different strata of the population, and especially with children, which require special
attention when in new conditions. In this context, it is important to find the balance that
will allow the younger generation and other categories of refugees to get acquainted
with the cultural heritage of different regions of Germany with its rich and interesting
history.

WebQuests (Segers & Verhoeven, 2009) combine all these elements and allow
immersion, in the familiar combination of digital and real spaces, into the world of
culture and understanding of the society and values of the German people and other
citizens and values that are represented on the territory of Germany.

Furthermore, historians, culturologists, art critics in Ukraine are welcome to join the
creation of WebQuests according to our proposed methodology for creating informative
creative digital collections of WebQuests in different languages for cities and significant
placesin Ukraine. Such solutions can then be used both for local residents and for visitors
from other cities and countries in the context of adaptation to Ukrainian cultural realities.
Provided that WebQuests are created in different languages (Ukrainian, English, French,
German, Spanish), it will be possible to pass both in the most understandable language
for the user, and in foreign ones to support their study.

CONCLUSIONS

Thus, conclusions were drawn about the conducted research in the field of creating and
conducting web quest. Creating and running a web quest is a complex and time-
consuming process that aims to maximize the interactivity and involvement of
participants. Therefore, the creators of such a digital product should consider a number
of features of the participants and digital tools that are used in the process.

This article presents a methodology for creating and conducting a web quest for
participants, who want to increase their level of awareness about the history, culture of
Cologne and the region of Germany where the city is located. This format allows the
whole family to be involved, which significantly increases the cohesion of people in a new
place and allows the integration and adaptation of not only individual family members,
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but the whole family, which significantly increases their level of awareness of the culture
and history of their new place of living. The increase in digital literacy of web quest
participants is also worth mentioning, because through the activity and use of gadgets
and digital programs, participants can improve their understanding of the use of these
devices not only in standard conditions, but also show their creativity and acquire new
skills in using these devices.

In further research, it is planned to generalize the experience of conducting web quests
in different parts of Germany and determine the level of digital competence of
participants before and after the web quest.
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AHOTALIA / ABSTRACT [in Ukrainian]:

CTBOPEHHS BEB-KBECTIB AJ19 KYJIbTYPHOI OCBITU TA
IHTErPALLIT BDKEHLIB B HIMEYYUMHI HA NMPUKNAAI KEJIbHY

MerTa. [Jocnig>XxeHHS CripgIMOBAHE HQ BU3HAYEHHS METOA0/10rM i CTBOPEHHS TA
rnpoBeneHHs Be6-KBECTIB 4719 OCI6, GKIi MOKUHY/IM CBOI AOMIBKI TA OCE/TN/INCS
Y IHWIin KpaiHi (ocobnmBo eMirpaHTK TaA 6iKkeHUi). Llinb gocnig>xeHHsS
BK/TKOYQ/1IQ YiTKE BM3HAQYEHHS MOC/1iOBHOCTI CTBOPEHHS TA BPOBAOXKEHHS
Be6-KBECTIB /15 CiMew, aKi emMirpyBasiv o Himed4duHu.

MeTogonorisa. [JocnigkeHHs npoBoamaocsa y ¢opmMaTi BUBYEHHS OKPEMOIro
Kency 3 OrMMCOM CTBOPEHHSI KOHKPETHOro Beb-KBECTYy A/I9 MOYATKOBOI
ayauTopii  emirpaHTiB  TQ 6ibkeHuiB. MeTtogosoria, npeacTtaB/ieHa Y
AOCIOKEHHI, BK/TIOYAE OMnC rpoLecy, NPUHLUMMIIB TQ 3Qco6iB, aKi 6yayTb
HeobXiaHI OopraHi3aTopAM TA I[HLIWM 3QLIKAB/IEHMM CTOPOHAM Yy pa3i
BiATBOPEHHS LUbOro Be6-KBECTY /19 CXOXOI QyaAMTOPIi TA Y CXOXKMX YMOBAX.

Pe3ynbTatn. [JO OCHOBHMX PE3y/IbTATIB, MPEACTABAEHMX Y AOC/IAXKEHHI,
MOXKHQ BIAHECTU YITKUN Q/IFOPUTM MpoBeAeHHS Be6-KBeECTyY «Family creative
and educational quest in Colognhe», Sk HAMPABAEHWI HQA: KY/1bTYPHY
aoanTauito Ta OCBITY B rasy3i ICTOpii TA 3HAKOBMX MiCclUb KesibHy;
«EKCKYPCIVHY MPOrpamMy»; CrifikyBAHHS MK PI3HUMUK MOKO/TIHHAMMK CiMeM.
L9 TBOpYOro nepeocMmCieHHsS OTPMMAHOI eKCKYPCIMHOI iHpopmMmalii Ha
KOXXHIV CTaHUii Be6-kBeCTy 6y/10 3arpOrnoHOBAHO [1pPOCTe AMBEPreHTHe
3QBAOAHHS 3 NigBUILLIEHHS PIBHS LIMPPOBOI rPAMOTHOCTI.

Y cTaTtTi HagaHi pekoMmeHAAL i 1040 NiagBMLLEeHHS e(peKTUBHOCTI MpoBeAeHHS
Be6-KBECTIB Y KOHTEKCTI Ky/1bTYyPHOI aganTalii 6iKeHLiB T eMIirpaHTIB, SKi
MPOXKUBAKTb Yy HiMeu4dmHi.

BUCHOBKW. Bu3HQ4eHO, 1O CTBOPEHHS TA [poBeAeHHS Beb6-KBECTYy €
CKAQAHUM | TPYOOMICTKMM [IPOLIECOM, METOK HKOro € MAKCUMI3aLUisd
IHTEPAKTUBHOCTI TQ 3A/1yHEHHS YYACHMKIB. TOMY TBOPLISIM TQKOIO LiMPPOBOIro
rnpoayKTy HeObXiAHO BPAXOBYBATU PS4 OCOB/IMBOCTEN YYACHUKIB i LIMPPOBMX
IHCTPYMEHTIB, AKI BWKOPUCTOBYKOTbCH B rpoueci. Popmat Beb-KBeCTIB
[OO03BOJIFE 3A71yYNTI BCKO POAMHY, LLIO 3HAYHO MiABULLYE 3rypPTOBAHICTb /It04eN
HQ HOBOMY MiCLii TQ 4O3BO/ISIE IHTErPYBATH TA QAQMNTYBATU HE JTINLLE OKPEMMX
yneHiB cimM’i, a Uiny poanHY, LLO MiaBULLYE PiBEHb 06I3HAHOCTI 3 KY/1IbTYPOK TA
ICTOPIEKD CBOrO HOBOIO MICLIS MPOXXNBAHHS.

KnwouoBi cnoBa: agantayis, 6ixKeHL, Menia roaMoTHICTb, LMbpoBaA KPeaTHUBHICTb, BE6-
KBECTMH.
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ABSTRACT

Purpose. The study aims to improve student life throughout the school years
by exploring the use of mindfulness-based instruction to reduce classroom
anxiety. Many school systems in Asia do not use mindful based instruction at
primary, secondary and high school education. Emphasis on academic
achievement as measured in terms of grade scoring and competitive exam
results is high, and leads to significant stress on students. It is believed that
mindfulness coaching could help reduce overall stress levels in high school
students.

Methodology. The study is a correlational design in which convenience
sampling was used. It aims to measure school mindfulness by Hoy (2004),
classroom anxiety by Richmond (2001), and high school student life
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satisfaction by Heubener (1991) for a sample of 80 high school students drawn
from the private school system of Pakistan.

Results. The study reported moderate to weak positive correlations between
the three constructs. It was found that there was a significant link between
school mindfulness, student life satisfaction, and classroom anxiety. The
study reported that age and gender have no significant impact on school
mindfulness, student life satisfaction and classroom anxiety.

Conclusions. The study indicates the development of mindfulness-based
training at the school level to improve student life satisfaction. The study
indicates the possibility of Western mindfulness instruction courses being
implemented in the Eastern traditional school system. School mindfulness
can help students to meaningfully grow in their academic careers. It further
can enhance their coping and stress handling techniques as they proceed
into higher education. The study will pave way for the implementation of
school mindfulness programs and workshops to be delivered by mindfulness
certified instructors and counselors, which is at present a rarity in traditional
academic system.

KEYWORDS: Psychology, Education, Eastern, Mindfulness, Anxiety, Students.

INTRODUCTION

This research is undertaken in the hope of contributing to the field of educational
psychology. The aim was to explore the possibility of mindful-based program
implications at the school and college levels. Moreover, to assess the classroom anxiety
levels and student life satisfaction to improve the overall well-being of students. The
concept of school mindfulness is defined as learning to train a person's attention to the
present moments without any distractions or thinking about what has happened in the
past or distress about the future.

It is said that mindfulness is very helpful in education, it helps in calming body and mind
and also the moderates the bad influences of stress, and helps students to be focused
not only mentally or physically but also academically, as well as helping to reduce
behavioral problems. On the other hand, in the classroom anxiety may affect academic
performance. When students are anxious in the classroom, they cannot pay attention to
the classroom lessons, and worried thoughts overtaken their brain. Anxiety in the
classroom makes students feel on edge and uneasy, sleep problems, panic attacks, social
problems, physical problems, difficulty in school performance, refusal to go to school,
etc. Student life satisfaction is also important in students’ lives beyond their studies.

METHODOLOGY

The quantitative correlational research method was used to explore the connection and
relationship between school mindfulness, classroom anxiety, and student life
satisfaction.

Valid and reliable instruments were used. A population sample of 80 university students
which include young males (n=40) and young females (n=40) from schools. A convenient
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sampling strategy was used in the research. The research questionnaires were filled out
by students of different disciplines with a range of 8-16 years.

A convenient sampling technique was used to approach the sample. This technique has
the probability to be selected on an equal basis as young males and females who were
willing to be a part of this research without a problem and this technique also relies on
members from the population sample who are easily available and willing to participate
in the study.

To check the sample size of the research, power analysis was done through G* Power 3.0
(Kang, 2021).

Instruments

— School Mindfulness Short Scale by Hoy (2006)

This scale has 14 Items.

Cronbach Alpha Range = .84 t0 .90

6 -6-point Likert-type scale ranging from 1 (Strongly disagree), 2 (Disagree), 3 (Somewhat
disagree), 4 (Somewhat agree) 5 (Agree) to 6 (Strongly agree).

— Classroom Anxiety Short scale by Wrench & Richmond (2001)
This scale has 20 ltems.
Cronbach Alpha =.80

5-point Likert-type scale scoring from 1 (strongly disagree), 2 (disagree), 3 (neutral), 4
(agree), 5 (strongly agree).

— Student Life Satisfaction Short scale by Heubener (1991)

This scale has 7 Items.

Cronbach Alpha Range =.70 to0 .80

Alpha of grade of 4-8 = .82

Alpha of grade 9-12 = .86

Alpha for middle school students =.75

Alpha for high school students = .81

Alpha coefficients Range = .80 to .85

6-point Likert-scale ranging from 1-6 as 1 (Strongly disagree), 2 (Moderately Disagree), 3
(Mildly disagree), 4 (Mildly agree) 5 (Agree) to 6 (Strongly agree).
Procedure and Statistical Analysis

The following objectives will be processed using IBM SPSS V.25

1. Pearson moment product correlation is used to measure the relationship between
school mindfulness, classroom anxiety, and student life satisfaction.

2. Multiple linear regression is used to explore the effect of school mindfulness and
classroom anxiety on student life satisfaction.
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3. Simple linear regression is used to explore the effect of classroom anxiety on student
life satisfaction.

4. Multiple univariate analysis of variance is used to measure the impact of age and
gender on school mindfulness, classroom anxiety, and student life satisfaction.

RESULTS
School Mindfulness

In psychology, the theory of mind is defined as the capability to understand other people
by ascribing mental states to them which means by surmising what is happening in
their mind. The mental state of one person is different from others for example their
beliefs, desires, intentions, emotions, and thoughts. Originally, the development of the
theory of mind came from the studies done on infants and animals. Some factors can
affect a person's capacity to display theory of mind such as drug and alcohol
consumption, age, language development, cognitive delay, and culture, etc. The theory
of mind develops throughout childhood as the prefrontal cortex develops. (Premack &
Woodruff, 1978).

The theory of cognitive function, p3a/p3b brain potentials, and cortical thickness in aging
is integral to include. The original study was to assess the relationship between the
p3a/p3b brain potentials, cortical thickness, and cognitive function in aging. The study is
conducted on young and older participants who completed the visual three stimulus
oddball ERP (event-related potential) paradigm, a battery of neuropsychological tests,
and MRI scans. They made groups with short vs. long latency, and low vs. high amplitude
that were compared on a point-by-point basis across the entire cortical mantle. In the
young participants, the thickness was weakly related to p3.

On the other hand, in elderly participants, P3a amplitude effects were found in parietal
areas, the temporoparietal junction, and parts of the posterior cingulate cortex. Lastly,
the result shows that thickness in specific cortical areas correlates with scalp recorded
p3a/p3b in the elderly and that these relationships differentially mediate higher
cognitive function (Fjell et al., 2007).

Langer's mindfulness theory is defined as the process of paying attention to the purpose
of the present moment, so as that be aware of novelty in experiences or situations and
perceive differences in contexts and events. Langer's mindfulness is characterized by a
continuous creative of new categories, openness to new information and possibilities,
awareness of more than one perspective, and flexibility in perspective-taking. In Langer's
conceptualization, mindfulness is the opposite of mindlessness. (Langer, 1989).

The scientific theory about mindfulness was originally formed from an in-depth analysis
of cases in which theories do not attempt to be scientific or social sciences, and it can
also be described from a phenomenological perspective (Cordon & Brown, 2009), and
there are also its application are studying within a constructivist paradigm necessitates
making connection between a set of techniques designed to help the researchers
collect data to build or test theories (Creswell & Lindsay, 2014).

It is also believed that mindfulness is before the development of mental concepts (Ryan
& Brown, 2003). The viewpoint of first-person about mindfulness is defined as "begin to
think sensibly or correctly after being foolish or wrong"(Kabat-Zinn, 2005). In other
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people, mindfulness is not an outward phenomenon that can be immediately sensed or
examined, according to the researchers that is the third-person perspective.

The idea of mindfulness can vary across cultures, and it also makes reasonable sense
according to the scientific understanding that the world is above our senses and
determined by how people organize and process information about events and objects
in their cultural environment (Kikas, 2004). The idea of mindfulness is popular and
secular, which sometimes connects it with relaxation and the reduction of stress and
simplifies it.

The recent mindfulness-based interventions (MBIs) and their practice have gained
popularity. Hence mindfulness is defined as the psychological ability to remain fully
present with one's experiences while maintaining a non-judgmental attitude. This ability
fosters a warm and welcoming curiosity and openness (Kabat-Zinn, 2005).

Mindfulness is practiced in many ways such as in Eastern cultural traditions and central
aspects of a manifold philosophical, psychological, and spiritual tradition of thought and
practice (Wallace and Shapiro, 2006). Originally this was cultivated by several exercises
for example yoga, tai chi, or meditation techniques like sitting meditation. These
exercises help in calming the mind, improving the ability to concentrate, and widening
the range of focus.

For centuries, the idea of mindfulness has been woven into American popular culture,
formally and informally, in the names of several contexts, with the mindset of reshaping
people and organizations in private and public settings. CBS aired an edition of 60
Minutes with Anderson Cooper in 2014 that tells the American people how to practice
mindfulness because of its trending movement as a part of public wellness (Aldahadha,
2023).

Opposite to that, the mainstream media criticize and whitewash the appropriation,
secular, and cultural ideas of mindfulness that serve as the foundation for mindful
practice. Mindfulness has undergone many definitions, praise, and criticism according
to the beliefs used to contextualize it.

Classroom Anxiety

Classroom anxiety theory relates to self-determination. Self-determination theory (SDT)
is @ macro theory of human motivation and personality that concerns people's innate
growth tendencies and innate psychological needs. It is said that the motivation behind
people's choices is the absence of external influences and distractions. SDT focuses on
the degree to which human behavior is self-motivated and self-determined (Deci &
Ryan2022).

Social constructivism theory focuses on the collaborative nature of learning. Knowledge
develops from how people interact with each other, their culture, and their perspective
of society. For example, people rely on others to help build their building blocks, and
learning from others helps them construct their knowledge and reality. (McKinley, 2015).

The study reports how much foreign language (the language that is not the official
language of, nor typically spoken in a given country) anxiety (FLA) especially English
report feeling and for which learning the language. Among 67 first-year students who
enrolled in two academic degree programs at the University of the Balearic Islands were
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the participants of this study. The data was collected using the Foreign Anxiety Scale of
Classroom (Horwitz, & Cope, 1986).

The results indicate that the majority of students undergo the medium to highest
position of anxiety. The biggest reason for Foreign Language Anxiety in students was
communication anxiety. The data proved significant statistically and variations in test
anxiety and fear of failing among participants of degree programes.

However, there were no significant gender variations in Foreign Anxiety about Language
Levels. The proportionality analysis shows a strong inverse relationship between self-
reported English language competence and Foreign Anxiety about Language scores for
speaking and listening. (Horwitz, & Cope, 1986)

This research is conducted on the issue of the effect of gathering anxiety on students'
study wellness and welfare in education. Fitness issues that are frequent and can range
from mild distress to severe disability are social anxiety. The mild kind of anxiety may
manifest as passing social anxiety that is brought on by frequent social evaluation
circumstances, but the more serious form of anxiety may cause crippling, chronic panic
and prevention (Crozier, 2001; Masie-Warner, 2003; Veale, 2003).

It is reported that gathering anxiety develops when an individual wishes to show the
best descriptions of themselves to others but also has fear about whether they can do it
or not (Narimany et al., 2023). Such unexpected situations could be fueled by internalized
shame and low self-esteem (Ali et al., 2022)). These factors add up and have the potential
to negatively affect a person's identity, mental health, academic performance, and
interactions with others due to accumulating anxiety (Lau et al., 2002).

Student Life Satisfaction

Goal theory is a motivational approach that emphasizes the need to establish goals as
intrinsic motivation. It is said that there is a relationship between goal difficulty, level of
performance, and efforts involved (Fong, 2022). This relationship is positive so as long as
the person is committed to the goal has the preexisting ability to attain it, and does not
have conflicting goals. Goal theory states that some conditions are important in
achievement such as goal acceptance and commitment, goal specificity, goal difficulty,
and feedback.

A phenomenon called subjective well-being that is also a multifaceted category includes
perception response, positive and uncertain affect, throughout the measurement of life
satisfaction, and estate satisfaction (Proctor et al., 2008). So, it can be inferred that life
satisfaction or bliss is a component of contentment and overturned tacit assumptions
approaches to life satisfaction also say that overall life satisfaction is a mixture of
satisfaction in specific estates.

This proves that a person’s level of satisfaction with many life domains, including family,
leisure, and health, among others can determine their level of satisfaction (Melton et al,,
2022). Also, to add up many domains frequently intersect. According to the spillover
model, the happiness of one area of life can also influence or impact the happiness of
the other area of life (Zhou et al., 2023).

Currently, positive psychology boosts interest in subjective well-being. Now
psychologists research positive emotions and psychological well-being more than
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unpleasant emotional issues like despair and anxiety (Deng et al., 2022). Seligman and
Csikszentmihalyi (2000) describe this general shift and outline the purpose and benefits
of this approach in their inspiring studies. Life satisfaction can also be described as the
judgment process that assesses individuals’ satisfaction with activity to their standard. It
also has an impact on a person's well-being. People with higher levels of life satisfaction
can be seen to be more successful in their interactions with others, at work, and as well
their bodily processes.

The basic data results are demonstrated in table 1, 2, 3, 4, 5, 6.

Table 1
Demographics
Variable Frequency Percentage
Male 40 100
Female 40 100
Age 8-12 24 60
12-16 10 25
16-18 06 15
Education - primary school 14 35
Middle school 15 37.5
High school il 27.5

Table 2
Psychometric Properties
Scales K M(SD) o Skewness Kurtosis
School Mindfulness 4 22.13(2.528) 75 -378 -322
Classroom anxiety 20  34.28(2.894) .79 256 -734
Student life satisfaction 7 63.02(10.173) 82 -2.002 3.554

Note: K= no. of items, M=mean, SD= standard deviation, a=Cronbach Alpha

Table 3
Correlation among school mindfulness, classroom anxiety, and student life satisfaction
(N=80)

Variables 1 2 3
1. School Mindfulness - 318%** B7**
2. Classroom Anxiety - - .289**

3. Student Life Satisfaction - - i}
Note: *p<.05, *p<.01 & **p<.007
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Table 3 shows the results of the Pearson correlation that indicates that school
mindfulness has a significant positive correlation with classroom anxiety (R=.318, p<0.01).
School mindfulness has a significant positive correlation with student life satisfaction
(R=0.67, p<0.01). Classroom anxiety has a weak significant positive correlation with
student life satisfaction (R=.289, p<0.01).

Table 4
Simple Linear Regression Analysis (N=80)

95% ClI
Predictors B UL LL P
Constant 17.475 29.181 5.769 .004
Classroom anxiety 227 403 .050 012
R? .084
F 6.568

Note: B= coefficient of regression, LL=lower limit, UL= upper limit .95% confidence
interval *p<.01.

Table 4 shows simple linear regression analysis was carried out for the significant
predictors of student life satisfaction. The results indicated that classroom anxiety is a
strong predictor of student life satisfaction. The B value shows that there is a 29% relative
influence of classroom anxiety on student life satisfaction in schools. R? indicates that
there is an 8.4% variance in student life satisfaction in schools that can be accounted for
classroom anxiety.

Table 5
Multiple Linear Regression Analysis (N=80)
95% CI
Predictors B UL LL P
Constant 17.297 30.561 4.033 .01l
Classroom anxiety 226 407 044 .016
School mindfulness .005 179 -169 954
R? .084
F 3.240
Note: B=coefficient of regression, LL=lower limit, UL=upper limit, 95% confidence interval

**0<.01.

Table 5 shows that multiple linear regression analysis was carried out to determine the
significant predictors of classroom anxiety in students. Results indicate that classroom
anxiety is B=.016, p<.05. And school mindfulness is B=.954, P<.05. The R? indicates there is
an 8.4% variance in classroom anxiety in schools that can be accounted for school
mindfulness and student life satisfaction.
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Table 6
Multivariate Analysis (N=80)

Source Dependant variable T):) F;ess:j:r:m DF Sh;ﬁ:':e F Sig
School mindfulness 64.401 2 32201 32201 614

Age Classroom anxiety 253.346 2 126.673 126.673 .021
Student life satisfaction 136.285 2 68142 68142 320

School mindfulness 75.636 1 75636 1157 286

Gender Classroom anxiety 23.231 1 23.23] 752 389
Student life satisfaction 61.249 1 61.249 1.045 311

There is no impact of age and gender on school mindfulness, classroom anxiety, and
student life satisfaction.

DISCUSSION

According to the theory of self-determination, there is a significant relationship between
classroom anxiety and student life satisfaction. There is a degree of motivation within
the class that may indicate competition that leads to classroom anxiety and ultimately
to student life satisfaction. There can be a potential role of parent training that may lead
to classroom anxiety. According to the theory of social constructivism, there is more
importance and respect for education rather than skills hence anxiety is interpreted as
cultural norms. According to the theory of anxiety conditions, there can be an underlying
anxiety disorder in students, especially in type a personality.

According to the theory of mind, everyone has a different frame of reference due to a
variety of beliefs, values, and customs. According to the theory, the prefrontal cortex
develops throughout the young year hence having mindfulness may take time there is
an insignificant relation between school mindfulness, classroom anxiety, and student life
satisfaction because school mindfulness is practiced less in schools. There should be
mindfulness-trained teachers widely present in schools so that it can be learned at
primary and secondary levels of education.

According to the cognitive function theory, the cortical areas of the brain predict the
relationship in brain function which may impact mindfulness activity.

According to Langer's theory of mindfulness, there is a process of being attentive and
being present in the moment but in the current generation, due to lifestyle technology
use cognitive overload, the students seem to have short attention span with higher
distractions.

According to the goal theory, the students accept a goal and commit to it and link their
success with goal difficulty so a higher goal difficulty (And being successful in achieving)
leads to greater life satisfaction by taking classroom anxiety.
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CONCLUSIONS

The results showed that there is a significant relation with a positive correlation between
classroom anxiety and student life satisfaction. It is found that there should be more
school mindfulness programs be to be conducted in schools. Such as mindful-based
stress reduction techniques. Different methods for data collection and sampling
procedures may be required to prevent sample bias, which influences the study's results,
and randomized sampling with multiple stages is proposed for future research to
mMinimize bias in sampling.

As a result, the number of samples for future research needs to be adequately
standardized. A variety of ages should be investigated as well. The study solely included
students from Lahore; however, students from other parts of Pakistan might have been
included.

This study's sample size can be increased for future research by including additional
institutes, not only in Pakistan, but also in foreign samples, to examine the relationship
and effect of school mindfulness, classroom anxiety, and student life satisfaction on each
other. It would be truly amazing to witness identical research with a different sample set
besides students.

More research is needed to analyze the influence of school mindfulness, classroom
anxiety, and student life satisfaction among students, and it will aid in exploring findings
that were discovered to address the issue.

Demographics covered in this research as well as others should be investigated further
as a contributing cause to the emergence of problems. That is how these variables
interact with one another.

LIMITATIONS

According to different psychological approaches school students can belong to different
age groups: 8-12 years old, 13-16 years old. The age should be taken into account when
choosing diagnostic procedures. So, the level of anxiety and life satisfaction may be
different due to the age as well as the cultural traditions and stereotypes of the
educational system in Pakistan.
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3B'A30K MK WKUJ1IbHOKO YBAIOIO, TPUBOIOIO B KJ1ACI TA
3AA00BOJIEHHAM CTAPLWUOK/TIACHUKAMMU XXUTTAM

Mera. [JocnigXeHHS CrIpSMOBAHE HA MOKPALLEHHS XXUTTS CTAPLIOK/TACHUKIB
MPOTAroM LUKITbHMX POKIB LU/IAXOM BIPOBAAXKEHHS BrpaAB, 3QCHOBAHMX HA
YBQXKHOCTI, {06 3MEHLLINTM TPUBOIY B K/AACI. B AQHMM YAC LWKISTbHQ CcUCTEMA
B A3ii MeHLue rpuCcToCOBAHA A/ YBAXXHOMO HABYAHHS B [MOYATKOBIM,
cepenHivt i CTapLuUivi LWKOAL. HaBAHTA)XXeHHA HA aKaAeMIYHi JOCArHeHHS 3
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YCBIAOM/IEHOCTI, WO Mpn3BoAMTb A0 36i/lbLUeHHS CTPEecy Ta TPMBOMM
CTAPLUOK/IACHMUKIB.

MeTogonorisa. [JocnigKeHHs € KopernsaLiviHUM, B HbOMY BUKOPMCTOBYBQA/IACS
3pYyYHQA BUBIPKA. Moro MeToro € BUMIPIOBAHHS LLUKI/IbHOI YCBIAOMIEHOCT 3
Xoem (2004), TpmBoru B Kkraci 3a PiumoHgom (2001) | 3040BO/IEHOCTI XKXUTTS
CTApLIOKIACHMKAMMKM 3a XbrobeHepom (1991) ansa Bubipkm 3 80 y4HIB i3
CUCTEMU MPUBATHUX LUKIZT [TAKUCTAHY.

Pe3ynbrarn. [ocnigxeHHs roka3aso MoMipHy a6o c/1abky Mo3nTUMBHY
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CYTTEBOIrO Br/IMBY HQ YBQ)XXHICTb Yy LUKO/I, 3Q40BOJIEHICTb XXUTTAM YYHIB |
TPMBOrY B K/1QCI.
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YCBIAOM/IEHOCTI HQ PIBHI LWKOAM A9 MiABULLEHHS 3A40BO/IEHOCTI Y4HIB
XKUTTAM. [OCHigXKeHHS BKA3YyE HQA MOX/IMBICTb 3ArNpPOBAMKEHHS 3AXiAHMX
KYypCiB HQBYQHHS YBQ)XXKHOCTI B CXiAHIV TOAAMUIVIHIA LWKIIbHIM CUCTEMI.
LUIKINbHA YBAXHICTb MOXXe AOMOMOITH YHYHAM PO3BUBATUCSH YCBIAOMIEHO B
aKaaeMiYHIV Kap'epi. Lle TaKOXX MOXKe MOKPALUNTI MEeTOoAM MOoAO/IAHHS TA
60pOTE6M 3i CTPECOM, KON MPOAOBXKYETHCS HABYAHHS Yy 3AK/Q4AX BULLOI
OCBITH. [JocnimKeHHS Npok/aQae LWasax A0 peani3auii WKiAbHWUX Nporpam 3
YCBIOMJ/IEHOCTI TQ CEMIHAPIB, dKi MPOBOAUTUMYTb  CEPTUPIKOBAHI
[HCTPYKTOPUW TA KOHCY/LTAHTH, O 3QPA3 € PIAKICTIO B TPAAMUIVIHIN
aKaaeMIiqYHIii CUCTEMI.
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ABSTRACT

The relevance of the article is determined by the need to train education
managers — civil servants and officials of local self~-government bodies — to
work and manage the educational system in war conditions.

The purpose of the article is a justification and development of a short-term
professional development program for civil servants and officials of local self-
government bodies regarding safety in education, creation of a safe
educational environment.

The research methodology of the article is a complex of scientific approaches
that determined the content, methods and form of training: competence-
based, axiological, systemic, risk-oriented approaches, public administration
approach,; approach for human rights. Research methods included analysis
of theoretical sources, synthesis, modeling, oral interviews of educators,
generalization of experience, and observation. Scientific novelty is
substantiated by the content of the program and selection of approaches to
learning. Practical significance is the development of a training program for
civil servants and officials of local self~-government bodies.

The results of the study are the content, forms and methods of teaching to
solve the education problems under martial law in Ukraine, looking
specifically atthe example of the Kharkiv region. The new problems of the
education organization under the martial law were identified: technical,
psychological problems of children and other participants during the
educational process, material problems of educational institutions and
families, which are necessary to resolve for effective educational process, lack
of safety culture among the population, etcetera.

The conclusion is that the proposed program answers many questions,
especially, for the Kharkiv region and Ukraine. Prospects for further research
are expansion of the program’s content, taking into account the best foreign
and Ukrainian experience.

KEYWORDS: Security in Education, Curriculum, Civil Servants, Education Managers,
Martial Law, Education Problems.

INTRODUCTION

Nowadays, there are certain difficulties and problematic issues regarding the creation of
conditions for the safe realization of the right to education, in particular, a safe
educational environment, under the conditions of martial law. Unfortunately, for both
objective and subjective reasons, most of the leaders of the education system - leaders
of general secondary education institutions, preschool educational institutions, higher
education institutions and teachers of general secondary education institutions have
adapted to military realities “on the fly”, or in an unsystematic way, which significantly
complicates the realization of the right to education. Of particular concern in ensuring a
safe educational environment under conditions of martial law.

The reality of education under martial law is that everything new is learned on the go.
Studies are conducted of foreign and domestic experiences, and experts of the Ministry
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of Internal Affairs, State Emergency Service, and other specialized services have become
involved in working with children and teachers, non-governmental organizations (NGOs)
and mass media.

Today, there are numerous public initiatives and international projects, seeking to
address the challenge of providing education while the state is at war, but no definitive
answer has yet been found. No system has been created, no systematic approach has
been implemented. System and competence approaches, the use of appropriate
protocols, where the actions of officials and responsible persons are prescribed step-by-
step, are considered basic today in the EU and developed countries. Unfortunately,
Ukraine has not implemented a sufficient number of international legal acts to address
the challenges it now faces.

The solution to the problem today requires coordination of efforts and generalization of
experience, as well as taking into account the experience accumulated by domestic
educators to develop recommendations and requirements for a safe educational
environment, ensuring the continuity of education, and safe conditions for the
functioning of the educational sector.

For example, we refer to the Declaration of School Safety, which Ukraine signed in 2019,
but did not implement into national legislation. Yet, the Ministry of Education and
Science is still conducting an experiment in 20+ schools of Ukraine regarding the
implementation of this document in general secondary education institutions (GSEI).
Note that this is an extremely valuable document in martial law conditions as a guide for
teachers and education managers.

There are already certain requirements for shelters based on the experience of the
«Eastern Europe» Foundation project, i.e. requirements for shelters as full-fledged
educational environments, a universal design for shelters, etcetera are being developed.
There are also projects and initiatives for training safety culture and safety techniques
for children and educators during hostilities. Films and videos were shot, there are
recommendations of the State Emergency Service, the Ministry of Internal Affairs,
etcetera. So, there is a basis for state regulation for solving the problem of safety in
education and a safe educational environment.

Our concern in this article are the reasons for the unpreparedness of educators, in
particular, civil servants in the education system, pedagogical workers and heads of
education to work under martial law. So, the reasons for it are:

1. All educators of Ukraine, including heads of educational institutions, were not prepared
for work during wartime. The safety of all participants in the educational process
(children, parents, teaching staff) in the conditions of war was not a subject of training in
pedagogical higher education institutions. Today, under the current legislation of
Ukraine, a person can be a teacher even without a pedagogical education. Apart from
the military and medics, workers in the field of education were not prepared for work in
wartime conditions. Alternative to full-time education, the latest technologies of the
educational process in the conditions of martial law were not studied.

As already mentioned above, the Safe Schools Declaration, which was signed by Ukraine
in November 2019, has not been implemented into the system of general secondary
education institutions (GSEI) and into the system of training and advanced training of
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teachers and education managers. As a result, most of the participants in the
educational process in GSEI do not have the skills of safe behavior today, which creates
conditions for the interruption of children's education for an indefinite period,
deterioration of the quality of education.

It threatens to create a “tipping point” (UNICEF's term) in children, which indicates that
they will never return to education. It is necessary to teach safe behavior in different
communities in different ways, depending on the real threats that exist there. There is a
guestion about the initiatives of higher education institutions, Institute of Postgraduate
Pedagogical Education (IPPE) on safety education of teachers, heads of GSEIl in their
regions and cooperation with security specialists in the region on these issues.

2. The professional standards that were adopted in 2020-2021, which are guided by the
managers and teachers of GSEI, provide work in peacetime, their text lacks relevant
competencies in conditions of martial law. Moreover, the Law of Ukraine “On Complete
General Secondary Education” (Zakon Ukrainy «Pro povnu zahalnu seredniu osvitu»...,
2020) speaks of a safe educational environment in peacetime, there are no risks and
dangers of war there.

Therefore, all requlatory documents for them were not taken into account in the Ministry
of Education and Science at the beginning of the war and were developed on the go.
But the Law has not yet been supplemented, no changes have been made. Today, war
is a greater threat to the lives of all participants in the educational process than, for
example, bullying. Although it also continues to exist.

3. It should be noted that the war has caused psychological trauma to children and
adults who live in the war zone. War is a long-term stress that affects health, cognitive,
emotional and volitional spheres, children's behavior, their consciousness, life plans,
etcetera. Therefore, all children in Ukraine have special needs.

There are no safe places in Ukraine today. Most of the children of Ukraine today need to
take into account their special needs in education. The war affected the health of
children - it disturbed their physical, psychological and social well-being, which requires
the selection and application of new technologies in the educational process in wartime
in accordance with the new special needs of children. These needs should be researched
and summarized, recommendations should be developed for their satisfaction with
various technologies, taking into account age, gender, place of stay, status of the child,
etc.

4. A safe educational environment has not been considered in detail in studies from the
point of view of security, which makes it impossible to create it qualitatively in the GSEI
without studying foreign experience in war. Scientific justification, research of this
concept, implementation of the best domestic and foreign experience on the problem,
establishment of exchange of experience in solving the problem in the education
system, etcetera are needed.

5. No higher education institution in Ukraine yet prepares specialists in security
education. There are only a few dozens of safety educators who, according to the UNICEF
project, began to be trained by the National Academy of Internal Affairs in Ukraine in
2022. There are not enough of them, however, to solve the problem of security in
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education. Their positions are supported through funding from the local budget, which
in wartime works for defense.

In the Ternopil region, for example, after studying the experience of the Israeli model,
the head of the Department of Education of the region is starting to experimentally
introduce the position of a safety educator in PPE in some communities. It is necessary,
there is no doubt, but who can be employed for this position? Study at the National
Academy of Internal Affairs in Ukraine lasts for a month (full-time and extramural
training). A system of training such specialists as a profession is already needed
throughout Ukraine.

6. In Ukraine today there are recommendations from the Ministry of Education and
Science to create security offices in regional professional development institutes for
teachers. But there are no specialists who can work there.

7. As for civil servants in the education system. Most of them received a classical
pedagogical education, therefore, they are also not ready to work in wartime conditions.
The education manager was trained in postgraduate education institutes and the
Academy under the President of Ukraine.

Today, there is a need for a restoration specialist, who is being trained for the first time
in Ukraine under international projects together with a representative of a local self-
government body. This is at the community level. At the national level, no one prepares
such specialists. Although it is civil servants — those who manage the educational sector
in all conditions, must have education and experience of working during the war and
restoring education after the war. V.O. Sukhomlynskyi's green school in the forest on the
lawn is designed for children as outdoor learning to bring them back to their childhood
while the school is being renovated after the war. This is only viable in warmer seasons.

LITERATURE REVIEW

Existing studies (Creative Associates International, n.d.; Young, 2012) currently cover only
psychological and socio-pedagogical assistance to children and families in war
conditions. The question of education and its organization in the conditions of war as a
large-scale aggression in our country is generally insufficiently researched. The
experience of international organizations regarding education in the conditions of
military conflicts (INEE, 2018; UNICEF, 2016; Creative Associates International, n.d,
UNESCO, 2011; INEE, n.d.; UNICEF, 2018) shows the importance of continuous education,
the need to continue it even in the conditions of war, but as an education that is sensitive
to the conflict.

Neither educators, nor civil servants of the education system, nor officials of local self-
government bodies were prepared for conflict conditions.. And this is where their
interaction with each other, taking into account local conditions, is needed for the
organization of a safe educational environment and the continuation of education by
students, similar to the orders of the Regional Military Administration (RMA). In the
research of scientists on the culture of safety in education, there is only opposition to
violence (say «no» to violence), cruelty, bullying, as well as building peace through the
services of understanding in education, teaching various life skills, psychological
resilience and economic independence (Opanasenko, & Novikova, 2022; Prokopenko, &
Trubavina, 2020).
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Martial law (Zakon Ukrainy «Pro pravovyi rezhym voiennoho stanu»..., 2015) was not the
subject of pedagogical research. In the field of public administration, this issue is just
beginning to develop, as evidenced by the orders of the Ministry of Education and
Science on a safe educational environment, which appeared only in the summer of 2022.

Thus, professional competence regarding safety in education and the creation of a safe
educational environment is urgent for heads of education, teachers, heads of GSEI
(Dashchakivska et al,, 2021; INEE, 2013; Trubavina et al., 2022; INEE, n.d.). Therefore, the
problem of security in education and access to education in wartime conditions requires
separate professional training, advanced training and interaction of specialists from
different fields to solve it, in particular, in the aspect of public administration.

Therefore, the purpose of the article is to model and develop a program of short-term
professional development for educators in the state administration to ensure safety in
education.

METHODOLOGY

We used theoretical analysis of sources, synthesis, modeling, oral surveys of educators,
generalization of experience.

Scientific approaches to the development of the program were:

competence approach as the main one in education;

a systematic approach for the education system;

a risk-oriented approach as a basis for determining risks and dangers;

the approach of state administration as the provision of the state component in
solving security problems in education; use of its mechanisms and base, resource;

— the approach of human rights as the basis of the work of managers of the educational
sector;

— an axiological approach, according to which not only education, but also all
educational activity should be based on values — universal human, European, national.

RESULTS

Taking into account the above, we proposed the following draft content of the program
«Education and security in education in a state of war in the context of national security,
respect for human rights and European integration», see Table 1.

Table 1

General Short-Term Professional Development Program: Education and security in
education in martial law in the context of national security, respect for human rights
and European integration

PROGRAM PROFILE

1. General Information

Education and security in education in martial law in the
Name of the program context of national security, respect for human rights and
European integration

Program code -
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Type of program by
content

general short-term program

Form of education

full-time, E-learning (synchronous mode) or mixed (full-time
and E-learning)

Target group

civil servants holding public service positions of categories
«B» and «C», officials of local self-government (fourth-seventh
category of positions)

Prerequisites for
studying

The war in Ukraine, for which no one was prepared

The name of the
customer of
educational services in
the field of professional
training according to
the program

Department of Education

Name of the partner(s)
of the program

V. N. Karazin Kharkiv National University

Scope of the program

1,0 Credit ECTS

Duration of the
program and
organization of training

— full-time learning — 5 days
— E-learning - 5 days in synchronous mode;
— full-time and E-learning

— 2 days of full-time training and 3 days of E-learning in
synchronous mode

Language(s) of
teaching

State

Area(s) of professional
development covered
by the program

de-occupation and reintegration of the temporarily occupied
territory and management of the de-occupied territory;

observance of human rights and anti-discrimination

List of professional
competences, the level
of which the program is

aimed at increasing

— professional knowledge regarding security in education
and through education, education in conflict conditions, a
safe educational environment and ways of creating it,
requirements for the functions of educators in conditions
of military conflict, new functions of educators in
conditions of war;

— implementation of the right to education under martial
law; professional knowledge about the formation of
national identity as a component of national security;

— the concept of a safe educational environment in
conditions of war, state of emergency and peacetime;
knowledge about educational institutions as centers of

social assistance to families with children in the
community;
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— risks and problems of certain categories of citizens:
internally displaced persons (IDPs), residents of de-
occupied territories, certain categories of people in places
of compact living;

— opportunities of educators to provide assistance to
categories of citizens: IDPs, residents of de-occupied
territories, certain categories of people in places of
compact living;

— legislative and regulatory framework on safety in
education for all participants in the educational process.

Trubavina Iryna Mykolaivna, Doctor of Sciences (Pedagogy),
Full Professor, Professor of Special Pedagogy Department,
H. S. Skovoroda Kharkiv National Pedagogical University.
Compiler(s) of the Cherednychenko Oleksandr Yuriyovych, Ph.D. in
program Economics, Associate Professor, Professor of the Special
Department No. 1 of the Institute for the Training of Legal
Personnel for the Security Service of Ukraine of Yaroslav
Mudryi National Law University.

2. General Purpose

Acquisition and deepening of students' knowledge of legal categories, the latest risks,
dangers, trends in education security in martial law, new functions of educators in
martial law in the conditions of large-scale aggression of the russian federation, ways
of solving security problems in education in educational institutions of different levels
of education and accreditation, theoretical principles of security in education, the
regulatory framework for solving the problem and mechanisms of state management
that solve it.

Formation of competencies, abilities and skills in the field of education to ensure safety
in education, implementation of legislative norms on safety in education in the
practical activities of public administration bodies, performance of new functions of
educators in conditions of martial law, mass movement of people across Ukraine and
abroad, implementation of normative documents of the Ministry of Education and
Science regarding safety in education in educational institutions, organization of
continuous education and creation of a safe educational environment for all
participants of the educational process.

3. Expected Learning Outcomes

According to the results of training, students must demonstrate:

— the main directions of state policy regarding the realization
of the right to education of applicants, the creation of a safe
educational environment, the peculiarities of the

Knowledge realization of the right to education in conditions of war,
understanding the need for continuous education in war.

— security subjects and objects in education; the
responsibility of educators for safety in education and the
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creation of a safe educational environment; resources of
subjects and their competences in safety in education;

— system of national documents defining safety in education;
safe educational environment, in particular, in conditions of
martial law;

— peculiarities of the realization of the right to education by
applicants in the conditions of martial law in Ukraine and
abroad, new forms of education;

— principles of providing educational services in conditions of
war;

— essence, tasks, types, forms of education for the safety of all
participants in the educational process; new functions of
educators as a result of martial law;

— basic requirements for safety in education and the creation

of a safe educational environment, technologies and
methods of work in it.

— to conduct a basic analysis of a specific situation for the
selection of forms, methods of providing educational
services in the conditions of war in the community and
region;

— tocarryoutinformation campaigns, measures on the need
for safety in education and continuity of education;

— to apply the norms of current legislation regarding the
provision of educational services in wartime for the safety
of all participants in the educational process, to create a
safe educational environment;

— to determine the criteria for the effectiveness of the
Abilities provision of educational services in wartime conditions;

— to use existing opportunities and resources to prevent
dangers in education, interruption of education by
students, creation of a safe educational environment,
performance of new functions by educators in conditions
of war;

— to determine the risks and dangers for the participants of
the educational process in the conditions of war in Ukraine,
abroad, in the community.

— to be able to organize the interaction of specialists in the
community, in the region for safety in education and the
creation of a safe educational environment.

— conducting information and educational campaigns
among the population regarding the importance of
continuous education and safety in education, a safe
educational environment;

Skills
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analysis of legal norms in professional activity on the
problem of safety in education;

assessment of problematic situations in the education
system in the context of safety in education, creation of a
safe educational environment;

- responding to problematic situations related to the
fulfilment of duties regarding a safe educational
environment, safety in education, new functions of
educators in war conditions.

4. Teaching and Learning

(methods of teaching, forms of conducting educational classes)

During full-time training, lectures, trainings, thematic discussions, practical work,
solution of situational tasks (case-study), individual and group work of participants of
professional training are held.

During E-learning education, training is provided in synchronous mode by participating
in webinars during which lectures-presentations and seminars are held, case methods
are used, group solutions of practical exercises and their discussion.

During a mixed form training - participation in webinars (in synchronous mode) and full-
time training, during which trainings, thematic discussions, practical work, analysis of
situations and solving situational tasks (case-study), individual and group work of
participants of professional training are held.

5. Resource provision of distance learning

Names of the web
platform, website,
electronic training
system through which
such training will be
carried out, link (web
address)

Service for organizing online conferences and video
communication GoogleMeet, HangoutsMeet, Zoom and
Skype. For E-learning in synchronous mode, access to the
video conference web cabinet is provided during registration.

Name of distance
course (module)

Education and security in education in martial law in the

context of national security, abidance of human rights and

European integration.

6. Assessment and forms of current and final control

Assessment criteria and
their weight in the final
assessment (%)

During full-time training:

attending classes - 40%;
final control — 60%.

During E-learning learning:

E-learning (in synchronous mode) — 40%;

final control — 60%.

During mixed education:

E-learning (in synchronous mode) — 20%;

attending classes - 20%;
final control — 60%.
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A document on professional development is issued on the
condition that the participant gains at least 75% of professional
training, calculated taking into account the specific weight of
each of the assessment components and on the condition that
the final control is successfully passed.

Final control form computer testing

In accordance with the set goal, a complex of selected scientific approaches, a personal
study of the experience of working in the educational sector in 2022-2023 in various
regions of Ukraine, conducted training courses for educators and heads of educational
institutions in different regions of the country, we have developed the content of the
short-term professional development program for civil servants holding public service
positions of categories «B» and «Bp», officials of local self-government (fourth-seventh
category of positions) in the amount of 1 credit (30 hours) for full-time study. The
structure of the program is given in Table 2.

Table 2
Structure of the Program (for full-time education)

Number of hours

including:

Total
-
Name of topics number o) © S
(O] cw c
ofhours/ & § £ 9 T «
S a4 €0 2w c=f
ECTS o v & W G ¢ 9
. L) o 8 o &3
credits Y0 235 §5 o
w o 2
W =
1 2 3 4 5 6

Topic 1. The concept of safety in education,

a safe educational environment as a

problem in Ukraine during the state of war. 3 1 1 1
Legislative and regulatory framework of

the concept.

Topic 2. Risks, dangers and threats in

education for all participants of the

educational process in the state of war in 3 1 1 1
Ukraine, abroad, in the community and the

region.

Topic 3. Scientific approaches to solving
security problems in education, creating a
safe educational environment, working of
an educational institution as a social
assistance center in the community, and
the country's experience in solving security
problems in education during a state of
war.
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Topic 4. Conflict-sensitive education:
essence, principles and implementation 3 2 1 1
strategies.

Topic 5. Implementation of the
Declaration on school safety in modern 3 2 1
Ukraine and abroad.

Topic 6. Current issues of providing
educational services in wartime 4 2 1
conditions. Safety educators in Ukraine.

Topic 7. Criteria for the effectiveness of
providing educational services.

Topic 8. Planning and implementation of

information campaigns on safety in

education, a safe educational 3 2 1
environment and the need for continuity

of education.

Topic 9. Prevention of dangers and risks in
the education system of Ukraine in the
conditions of martial law, deoccupation
and recovery. Interaction of specialists to
solve the problem of safety in education in
the community and region.

Topic 10. Peculiarities of providing
educational services to students abroad, in
internal displacement, in deoccupied 2 1 1
territories. Safety of participants of the
educational process in various conditions.

Final control of learning results 1 1

TOTAL 30/1,0 16 7 7

Our communication with educators in various positions in the education system
throughout the country in 2022-2023 during advanced training courses for teachers,
school directors, and specialists of education departments allows us to talk about new
problems that need to be solved at the state level when organizing education in war:

— technical problems (lack of mobile and fixed communication in the regions, especially
in the zone of hostilities, possible hostilities, the availability of computers or their
shortage in a family in which education and work are carried out remotely at the same
time, and there is only one gadget in the family, or none at all, lack of coverage or a
weak signal (no light) - a program for providing gadgets for teaching children and
teachers is needed. Such an initiative exists in Ukraine at UNICEF, but it is not enough
- 1,000 laptops per region. There are many more children and teachers. We need
Starlinks in communities, generators, etcetera. in the education system.
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— psychological problems of children and other participants in the educational process
(lack of confidence in the future, life plans and perspectives, adaptation disorders to
new living conditions, fears, psychological traumas that complicate the education
process and create gaps in cognitive processes, emotional development, anxiety,
silence, immersion into one's own world, deprivation due to war, aggression and
traumatic children's games, lack of interest in the usual way of life, etcetera). There is
a need for medical psychologists who can work with psychological injuries, but there
are not so many of them in Ukraine today, and there are none in the education system
at all. Their training, increased in scope, is needed specifically for the state-ordered
education system.

— material problems (lack of a place to study at home or in a residence abroad, own
housing, things necessary for life and study, loss of the family's normal financial
situation due to job loss, displacement, loss of home, etcetera). This can be resolved
by establishing life in new conditions with the material and economic support of the
state and international organizations, creating places with a safe educational
environment in child-friendly spaces. These are support centers for families with
children, corners for children in various institutions, shopping malls, etcetera.

— lack of safety culture among the entire population of the country before the war. This
concerns not only safety rules. The value of life and peace was not perceived as
something outstanding in peacetime. It was commonplace, given little attention in
everyday life, and there was little thought about losing these qualities. Today, the
value of life comes to the fore, humanism, human-centeredness become meaningful
terms. But the combination with security techniques in the conditions of war requires
separate training, which should be different in content depending on the security
problems of education in the region. this is not included in the regulatory documents
of the Ministry of Education and Science on education in the educational process of
children and youth.

— problems of socialization due to the war. Seeking safety for their children, parents
leave them without the usual children's life, cormmunication, activities in the children's
team. Only virtual communication does not contribute much to socialization. The
organization of socialization of children and youth in distance learning conditions,
especially in regions where there are hostilities or their threat, is an issue that has not
yet been resolved.

These identified problems are also issues thatrequire immediate solution and further
study from the experience of education managers.

DISCUSSION

The problem of education security and the creation of a safe educational environment is
relevant for many countries, that have military conflicts on their territory, but full-scale
external aggression, the lack of safe places throughout the country is typical only for
Ukraine. The lack of experience of continuing education in a full-scale war complicates
the organization of education on their models. These are other conditions, scales, threats,
risks and dangers for which no one was prepared.

Today it is important to collect and adapt everything that is in the world accumulated
on the problem with the peculiarities of the war in Ukraine. We agree with the
fundamental provisions of the Declaration on the Safety of Schools, Scientists and Public
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Figures of different countries, international organizations such as UNICEF, UNESCO on
the role of educational institutions in war, education in conflict conditions, the need for
continuing education and have taken these into the program.

At the same time, we must apply everything possible for the safety of participants in the
educational process in our country. And there is no the single recipe for studying in war
conditions, in particular, in Ukraine with its large territory and various threats depending
on the distance to the border. There are no safe places in Ukraine.

Therefore, we understand that officials need to know the best foreign experience, the
conditions for its application, our legislation and regulations for the children’ protection
in every possible way. They need to initiate the creation of such documents and
recommendations, as the International Congress on Safety in Education, regional
exchanges of experience, the position of community safety educator, child safety and
protection policies in educational institutions, international standards for the safety and
protection of children, which are now brought to the territory of Ukraine by international
organizations. For the educational institutions these measures arrive slowly.

It should be noted that in Ukraine the civil service and work in local self-government
bodies is a competitive position. The elected officials begin to perform organizational
and administrative functions in education. At that time, in Germany and in many EU
countries, for example, a teacher is a civil servant, but does not organize education as a
system in war, this is not his or her function.

Therefore, the training programs for teachers to work in war conditions are not the same
as the training programs for educational managers in local self-government bodies or
public service in Ukraine. The preparation of a teacher as a civil servant for work in war
conditions does not include organizational issues and education management in war
conditions. The teacher will only work with children in his workplace. This is evidenced
by teacher training programs in many EU countries at universities. About these items
we asked colleagues at conferences in the Czech Republic, Slovakia, France, Germany
during 2022-2023.

If we take the example of Israel, more attention is paid to the security design of buildings
and educational institutions. The culture of security is formed in kindergartens, schools,
universities, etcetera, as well as the patriotic education and readiness for military service,
which must be performed by all genders. All citizents live for many years in war
conditions, so the entire system of training educators at every level takes these issues
into account in the country.

But war is a war with its different philosophy, other ways of waging war, other systems
of defense. Therefore, we can turn to the ideas of patriotic education as an important
factor of victory, gender equality in the defense of the Motherland, work from
kindergarten with children and form the safety culture, build shelters in every possible
way where people can be, and all these items include training programs for education
managers, as we have done.

But the scale of war in Ukraine, the dangers and risks in education, the lack of protection
from the sky, mine danger are not issues that are typical to Israel. Therefore, today, in the
face of more dangers and risks in Ukraine, we have taken into account all the experience
that exists in the world.
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At the same time, we cannot cover the full range of security issues in education in one
program. It needs to have a larger continuation, taking into account the problematic
issues that arose after the creation of the first program. This is an issue that needs to be
solved in the near future.

CONCLUSIONS.

Considering the above, it can be said that such a training program for managers of the
education system is relevant and solves a certain part of the needs of working specialists
of local self-government bodies and state administration. It was developed and provided
to managers of education and training courses for civil servants. The goal of our research
has been achieved —there is a program and it is justified. It should be based on a complex
of scientific approaches and have a certain specific, defined structure based on them.

It has modules that allow the study of the regulatory framework of education
management during the war, to understand the problems of children and educators, to
get acquainted with the best world experience in solving them, to exchange experience
in solving similar problems, to introduce it into our education system taking into account
the assets. It is theoretical with practical significance and it is a first for managers of the
education system. It is logical that it should be followed by another program that allows
to solve the new issues and challenges that have arisen in the management of education
system in Ukraine today.

The proposed program does not solve all safety issues in education, but it gives answers
to many of them, in which direction to move and what to do. Therefore, it has the right
to exist and is the first for civil servants and officials of local self-government of the
Kharkiv region and Ukraine. Prospects for further research are the expansion of the
content of the program, taking into account the best foreign and domestic experience
and identified problems in the management of education in war.
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AHOTALIA / ABSTRACT [in Ukrainian]:

NPOrPAMA MIABULLEHHS KBAJI®IKALIT AEPYXABHUX
CNny>XXpOBLUIB 31 CTBOPEHHSA BE3MNEYHOIo OCBITHbOIo
CEPEAOBULLA B YMOBAX BOEHHOIOo CTAHY

AKTYQ/IbHICTb CTQTTI 3YMOBJ/IEHQ HEOOX|AHICTIO MiAroTOBKM MeHemKepiB
OCBITW — AOEPXXABHUX CAY»X60BLIB | nocagoBumx oci6 opraHiB MicLeBoro
camoBpsayBAHHSA — 4O pobOoTKU B YMOBQAX BiIHW | yrpadB/liHHA OCBITHbOK
CUCTEMOIO.

MeTolo cTaTTi € 0O6rPYHTYBAHHS | PO3P0O6KA MPOrpPAM KOPOTKO TEPMIHOBOIO
niaBuLLIEeHHS KBA/TIIKALIT AepXXABHNX C/1y)KO60BLIB i MOCagoBUX OCi6 OpraHiB
MiCcLIeBOro camMoBpsAyBAHHS L1040 6e3reKm B OCBITI, CTBOPEHHS 6€3rMeyHoro
OCBITHbOIrO cepeaoBumLL Q.

MeTtogonoriero cTaTTi € KOMMIEKC HAYKOBMX MiAgXxoniB, Ki BU3HAYN/IN 3MICT,
meTtoan | popMy HABYAHHS C/yXQ4YiB: KOMMETEHTHICHWM, QKCIO/IOrMYHMU,
CUCTEMHUI, PU3NKO-OPRIEHTOBAH MM MiAXoAM, MNiAXiA AePXXABHOIO YrpaB/liHHS;
nigxig 4o npas J/oAuHW. MeTtoam AOCNigXKeHHS: TeOPEeTUYHUM QHA/II3
Kepersl, CUHTE3, MOAE/IIOBAHHS, YCHI OMUTYBAHHS OCBITAH, Y3QrasibHEHHS
AOCBify, CroCcTepexKeHHs. HaykoBa HOBM3HA O6rpyHTOBAHA 3MICTOM
nporpamu i 4O60POM KOMMIEKCY MniaxoaiB A0 3MICTy HABYAHHS 3 BKA3QHOI
npo6nemu. NpaKkTMyHe 3HQYEHHS rNoIIrae y po3pobLi nporpamMimt HABYAHHS
AepXXaBHUX  Cy»K60BLIB | MNMocagoBux oOci6  opradiB  MicLeBoro
camMoBpPSaayBAHHS.

Pe3ynbraraMu JOC/IiIXXKEHHS CTA/IN: 3MICT, popMM | MeToan HABYAHHS 3
BUpILLIEHHS rpobsiemM opraHi3allii OCBITM B yYMOBAX BOEHHOIO CTAHY B YKPQIiHI
Ha npuknagi XapKiBCbKoi 06/1aCTi; 6y/10 TAKOXX MPOAHA1i30BAHO rMpobriemm
opraHi3auii ocBiTM B YMOBAX BOEHHOIMO CTAHY. TEXHIYHI UM [MCUXOSIOMYHI
npob6aemMu y4HIiB TA [HLIMX YYACHMKIB OCBITHbOIrO rpoLecy, matepiasibHi
npob6nemy 3aka4iB OCBITU TAQ CiMen, SKi HeobXigHO BUPILLNTK A7
epeKTUBHOIro OCBITHbOrO [IPOLEeCY, BIACYTHICTb Ky/IbTypu 6e3rneku y
HaceseHHS TOoLLO.

BUCHOBOK — 3Qr1pornoHOBAHA MporpamMa BigrnoBigae Ha 6arato 3armMTaHsb,
0cob61MBO A/19 XQPKIBCbKOI 06/1QCTI T YKPQiHW. [TepcrneKTmBaMim noaas1bLLNX
AOOCANIOXKEHb € PO3LUMPEHHS 3MICTYy MPOrpPaMm 3 YPAXYBAHHSIM KPALLOMrO
30KOPAOHHOIrO | BITYU3HSHOrO 4OCBIAY.

KJTIOHMOBI CNTOBA: 6e3reka B OCBITI, nNporpaMa HABYQHHS, AEPXXABHI Cy)K60BL,
MeHemKepum OCBITHU, BOEHHWN CTAH, MPo6/1eMiu OCBITH.

CITE THIS ARTICLE AS (APA style):

Trubavina, |, Cherednychenko, O., Nedria, K, & Oliinyk, N. (2023).
Professional Development Program for Civil Servants for Creation a
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ABSTRACT

The health of people in Ukraine has become particularly relevant in recent
years, as Ukrainian society is exposed to unprecedented external threats,
such as the war with Russia, that negatively affect plans, goals and quality of
life, and the increases psychological tensions that lead to the deterioration of
people's physical, mental and social health. This also applies eqully to
participants in the educational environment.

Today, in light of the military actions in Ukraine, it is necessary in higher
educational institutions to address new and non-standard tasks challenge
students’ health and their personal resources in the process of education.

A complex combination of new and unpredictable challenges and risks
resulting from challenges to the socio-political situation in the country such
as the Covid pandemic, the war with Russia, and the growing presence of
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digital technologies in the educational space, actualizes the deployment of a
series of studies about risk factors affecting students’ health.

The purpose of this article is to study the particular risk factors affecting the
health status of today’s students distinctive in order to help develop a better
system of protective measures to prevent morbidity in the process of their
education.

The methodology in this article is based on the fundamental methodological
principles of consistency and interdisciplinary approach and includes the use
of a collection of general scientific (explanation, comparison, classification,
generalization, systematization) and empirical (observation, conversation,
description, analysis, experiment) methods. Based upon these, we have
formulated a set of practical recommendations for providing appropriate
conditions for maintaining students’ health in modern learning conditions.

Within the framework of our study, the following results were achieved: the
views of scientists on the definition of factors affecting the level of youth
health were summarized; the risk factors influencing the health indicators of
students are considered, the results of a study about the prevalence of
diseases among students in a special medical group from the National
Technical University "Kharkiv Polytechnic Institute" are given, the
recommendations are formulated for the prevention of morbidity among
students in higher educational institutions in the process of vocational
training in war conditions.

The conclusions allow us to state that in order to preserve the health of
modern specialists in current conditions, it is necessary to identify the main
groups of risk factors, understand the mechanisms of their action to a
specialist and apply timely appropriate measures and techniques to prevent
them, depending on the current situation.

KEYWORDS: Students’ Health, Healthy Lifestyle, Risk Factors, Specialists’ Training,
Preventive Measures, Disease Prevention.

INTRODUCTION

The health problems of the country's population, in particular young people, have
become especially relevant in recent years due to the pandemic, and the subsequent
Russian military operations in Ukraine. The whole set of factors affecting the health of
the population can be divided into three main groups: biological, environmental, and
socio-economic.

The group of biological factors should primarily include unfavorable heredity and
developmental anomalies.

In the group of environmental factors, the leading role should be given to the
characteristics of the influence of the environment on the human body, in particular the
degree of environmental pollution by harmful chemical, radioactive, biological
substances.
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Among the socio-economic factors that negatively affect the health of the population,
the most significant are hypokinesia (a state of insufficient motor activity of the body
with limitation of the pace and amplitude of movements), improper nutrition, physical
overload, prolonged stay at the computer or mobile phone, sleep disorders and
insomnia, short-term stay in the fresh air, lack of body hardening skills, bad habits, stress
etc. (Kostikova et al., 2023).

The question is repeatedly raised about the need to introduce nationwide measures for
the health care of young people in Ukraine, providing for the solution of not only medical,
social, pedagogical, environmental problems, but also health-improving and preventive
issues. (Howard et al., 2020).

Despite the difficult conditions that have developed in Ukraine since the beginning of
the war, the educational process in higher educational institutions (Hornostaieva, &
Kravchenko, 2021) has been resumed and takes place in a distance or mixed form.

The purpose of the article is to study of risk factors that can affect the health status of
students in today's conditions to develop a system of protective measures to prevent
morbidity.

THEORETICAL FRAMEWORK

In modern conditions of the educational process in educational institutions, there has
been a transformation of the communicative space of students, an increase in the
communicative distance, a virtual way of communicating with the outside world via the
Internet (social networks Skype, Facebook, Discord, Steam, online games, life in blogs,
virtual entertainment) devalue the meaning of live communication (Bzdok & Dunbar,
2020). Psychologically, this affects the nature of interaction with the teacher and fellow
students; manifests itself at the level of complexity of the formation of psychological
neoplasms (self-esteem and self-control), social competence; there are problems of the
motivational-value sphere (formation of digital addictions) and the emotional sphere
(lack of skills for emotional experience of situations, feeling of loneliness). (Yanguas et al.,
2018), confusion, emotional discomfort, difficulties in interpreting emotional aspects of
behavior strategies, formation of neuroses), etc. (Pietrabissa & Simpson, 2020).

In addition, chemical, radioactive and bacteriological pollution of air, water, soil, food,
noise, vibration, electromagnetic fields, ionizing radiation and the like cause pathological
phenomena and genetic changes in the human body. As a result, the level of morbidity
of the population increases. For example, people living in cities, due to environmental
pollution by industrial and automobile emissions, are more likely to suffer from various
forms of allergic manifestations (rash, dermatitis, rhinitis, asthma, allergic edema).
(Andrusyshyna & Barykin, 2022).

It is impossible to ignore the influence of the biotic component of the environment in
the form of waste products of plants and microorganisms, pathogenic microorganisms
(viruses, bacteria, fungi, etc.), toxic substances, insects and other animals dangerous to
humans.

Taking into account the state of the national system health care system, as well as only
the initial stage of its reform, which concerns, first of all, the primary link of providing
medical care and changes in the system of financing medicine, young people do not
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turn to health care institutions for every need. The entire set of factors affecting the
health of the population can be divided into favorable and unfavorable (risk factors).

The following are favorable factors:

— arational mode of everyday activity;

— full and balanced nutrition;

— compliance of the environment with hygienic requirements;
— optimal driving mode;

— hardening;

— hygienic habits and a healthy lifestyle.

The group of unfavorable factors includes:

— violation of the daily schedule and educational process;

— shortcomings in the organization of food,;

— violation of hygienic requirements for the conditions of activity;
— insufficient or excessive physical activity;

— loneliness;

— unfavorable psychological climate in the family and team;

— absence of hygienic habits;

— presence of bad habits.

In turn, scientists K. Puka, Ch. Buckley, N. Mulia, A. Lasserre, J. Rehm and C. Probst (2022)
divide the risk factors in the educational process into three more groups: hygienic factors
(summarize all the real conditions of the educational process), educational and
organizational factors (reflect the informational side of the educational process, the
process and organization of education), and psychological-pedagogical factors
(generalize the style of relations between the teacher and the student, including the
assessment of his educational activity).

METHODOLOGY

To achieve the goal, general scientific (explanation, comparison, classification,
generalization, systematization) and empirical methods (observation, conversation,
description, analysis, experiment) were applied. Based on them, we formulated practical
recommendations for ensuring appropriate conditions for preserving the health of
students in the process of professional training in modern educational conditions.

RESULTS

All factors affecting the health of the population, including young people, can be divided
into 4 groups (Fig. 1):

— Lifestyle factors (50%);

— Biological factors (20%);

— State of the environment (20%);

— Volume and quality of medical care (10%).
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Figure 1
Factors influencing the state of health of the population

= Lifestyle factors

= Biological factors

m State of the
environment

Volume and quality
of medical care

Medical factors (vaccination against infection, clinical examination, quality of treatment,
and others). In the structure of the factors that shape the health of the population, they
occupy only 10%, since medicine is more focused on identifying diseases and gross
defects of the body and treating them. It should be noted that all factors are
interconnected and reinforce each other's action both in a positive and negative
direction.

According to the content, factors can be divided into socio-economic (for example,
family income, unemployment), environmental (state of environmental pollution),
medical (hereditary genetic diseases, access to medical institutions, pandemic) and
socio-political (military operations in the country).

These factors can arise at the level of the state (macrofactors), the region (mesofactors)
and at the level of an individual family and a person in particular (microfactors); have a
positive or negative direction of influence (favorable and unfavorable factors) and a short
or long-term influence on the formation of the health of students; have a direct or
indirect effect.

Recently, the health situation of students has reached a critical level: the level of general
morbidity and the prevalence of diseases of individual organs and systems are growing.
This is facilitated by an increase in the intensity of the impact of environmental and
medical and social risk factors on health, a deterioration in the composition of the diet,
and a decrease in the effectiveness of traditional preventive measures (Kaunda, 2020).

According to the results of the study, among the students of the special medical group
of the National Technical University “Kharkiv Polytechnic Institute” (145 people), the
following diseases were detected (Fig. 2).
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Figure 2
The prevalence of diseases among students of a special medical group
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22% of students suffer from diseases of the cardiovascular system; 18% — musculoskeletal
system; 15.8% — respiratory diseases; 14.5% — eye diseases; 12% — a disease of the digestive
system; 9.7% — endocrine system; 8% — other pathologies.

According to the results of research carried out at universities, statistical data for Ukraine
and the Kharkiv region have been confirmed, the most common are diseases of the
cardiovascular system (up to 24%), eye diseases (up to 18%), diseases of the
musculoskeletal system (up to 18%), diseases of the respiratory system (up to 16%),
digestion (up to 12%), endocrine system (up to 10%) (Rubin, 2022). The main risk factors
that can affect the state of health in the process of professional and psychological
training of students include:

— ahigh level of stress associated with study requirements, tests and challenges, which
can negatively affect the student's mental and physical health. Negative stress can
cause increased anxiety, depression, insomnia and other problems;

— excessive workload can cause overload, which can lead to deterioration of health;

— adisordered daily routine (insufficient amount of sleep, irregular diet and insufficient
physical activity) can have a negative effect on the functioning of the body and the
state of health;

— lack of social support from teachers, group mates or family can make learning more
difficult and increase the risk of psychological problems;

— insufficient control over one's time, emotions and stress can lead to a loss of
effectiveness in learning.

It should be noted that the difficult conditions in which modern youth find themselves
cause them psychological and emotional tension (Leigh-Hunt et al, 2017). As a
conseguence, in one case this is accompanied by the mobilization of internal vital
resources. in the other — a decrease or even a breakdown in working capacity,
deterioration in health, physiological and psychological stressful phenomena. It depends
on theindividual characteristics of the organism, living conditions, awareness of ongoing
events and understanding of the degree of danger. Thus, the factors that generate
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mental tension can in some cases have a positive effect on the person mobilizing him,
and in others — a negative impact (Tverdokhliebova et al. 2023).

By prevention we mean science-based and timely actions aimed at preventing possible
physical, psychological or socio-cultural collisions; preservation, maintenance and
protection of the normal standard of living and health of students in wartime; assistance
in achieving the set goals and revealing their internal potentials.

Preventive measures which reduce the incidence among youth are the observance of a
healthy lifestyle and culture. Proper physical education strengthens and hardens the
body, increases resistance to negative environmental factors, is the most effective
means of non-specific prevention and the most important stimulator of harmonious
growth and development of a person.

Let us formulate general recommendations for students on maintaining health in the
extremely difficult conditions of war:

1. Support from family, friends, psychologists, or other professionals during times of
mental stress.

2. Aroutine and a stable schedule, including restful sleep and regular physical activity,
will help reduce stress and restore balance.

3. Develop and use your own self-protection strategies to reduce stress (hobbies,
meditation, deep breathing, yoga, etc.).

4. Setting limits and defining times for receiving current news on social networks to
prevent excessive consumption of negative or violent information.

5. Creating and maintaining a healthy and safe environment around you (avoiding
negative people or situations that can increase stress, etc.).

6. Volunteering, activities at charity events can help to feel useful and active.

It is necessary to remember that each person has different mechanisms that help him
maintain mental health. Obtaining support and creating a healthy environment is an
important step in the direction of psychological well-being in the conditions of war.

It should be noted that for the development of personal potential and abilities, it is
important for a person to be in a safe and stable environment. A safe environment
around the personality is the most important condition for its development. The Institute
of Education is a psychological and pedagogical environment where specially organized
conditions are developed for the development of a personality, included in the spatial,
subject, and social environment, the essence of which is a set of communicative actions
and relationships between participants in the educational process (Tverdokhliebova, &
Yevtushenko, 2022).

In the conditions of war, the organization of students' educational activities is difficult
due to the influence of danger, stress, and changes in learning conditions. However,
some dominants can help students organize their learning activities in such a way that
they can be productive and maintain mental health:

1. Creating a schedule, setting goals and a plan for the day, week and month. This will
help you have a stable structure and feel in control of your learning.

2. Development of a conscious strategy for managing your own time and energy,
immersion in the learning process and responsibility for your results. Concentration
and responsibility.
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3. Flexibility —willingness to change and adapt to new circumstances in order to achieve
one's goals (new methods, resources, or even place of learning).

4. Self-management, including the development of self-control and self-reflection for a
better understanding of one's own needs, progress and achievements. Identify the
methods, strategies or resources that work best and then use them for effective
learning.

5. Social support with groupmates and teachers, which can help you feel less isolated
and build a strong learning community.

6. Flexible access to resources, which involves the use of technology to gain access to
the necessary learning resources (virtual platforms, online courses, digital libraries,
etc.).

The psychological safety of the educational environment is based on the quality of the
interaction process, which:

- leads to the actualization of the student's personality, the formation of his
professional competence and satisfaction with training.

— contributes to the formation of a healthy, creative, and socially adapted personality
of a student, reduction of neuropsychic stress.

— increases the ability to self-regulation.

— contributes to the improvement of the mental health of the participants in the
pedagogical process.

DISCUSSION

We agree with the opinion of scientists A. Shkodina, H. Chopra, I. Singh, Sh. Ahmad and
D. Boiko (2022), that in recent years there has been a steady trend towards the
deterioration of the health of young people. Students are the most vulnerable segment
of society to the negative impact of social factors on health (OECD / European Union,
2020).

The adaptation of students, especially junior students, to study in higher educational
institutions in modern conditions is a complex, lengthy process and places high
demands on the plasticity of the psyche and the physiological functions of the body of
young people.

To date, there are not enough practical developments aimed at creating special
conditions for maintaining the health of today's youth in the process of obtaining
vocational education in war conditions. Accordingly, this study is devoted to the actual
problem of processing risk factors that affect the health of a modern specialist and
determining the main dominants that can help students organize their own learning
activities in such a way as to be productive and maintain physical and mental health.

CONCLUSIONS

The study of risk factors affecting the state of health in the process of professional
psychological training of students is important for understanding and preventing their
psychological problems, anxiety, and stress.

Psychological security characterizes the degree of protection of the individual from
various negative and destructive factors of the outside world. The psychology of personal
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security determines the level of a comfortable mental state that a person needs to
perform professional and social functions without fear for life and without fear of possible
negative consequences of the development of the current situation.

Taking into account the peculiarities of each specific situation, participants in the
educational process can develop an individual plan of strategies and actions that will
help them effectively organize educational activities in modern conditions.
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AHOTALIA / ABSTRACT [in Ukrainian]:

AOCNIAXEHHA ®AKTOPIB PU3UKY, LLO BMJIMBAIOTb HA 30OPOB'A ¥
NPOLLECI MPO®DECIMHO-NMCUXOJIONYHOI NIArOTOBKU CYYACHOIO ®AXIBLSA

Mpob6riema 300p0B’a HaceleHHS YKpaiHu Habyna ocobinBOi QKTYyA/1bHOCTI B
OCTQHHI POKU, OCKI/TbKN YKPAIHCbKE CyCrli/IbCTBO 3Q3HAE 30BHILLIHIX 3Qrpo3
Big BiviHW 3 Pocieto, 1110 HeratuBHO BiAOGUBAETLCH HA M/IQHAX, Li/ISX | GKOCTI
XKUTTS, NIABULLYE MCUXOIOrMYHY HAMPY>XKEeHICTb | NPM3BOAMTb 4O MOripLUEHHS
@i3nYHOro, rNcuxiYHOro Ta couiasibHOro 340pPoB'a Aaen. Lle cTtocyeTbca v
YYACHUWKIB OCBITHBOIrO CcepenoBmLaql.

Ha cborogHi, He3Ba)karoym HA BOEHHI AOii B YKPQIHI, HEOBXIAHUM Y BULLIMX
HQBYQ/IbHWX 3AK/IQ4AX € PO3B'93QHHS HOBUX | HECTAHAQAPTHMX 3QBAAHb, K
BUMQArQroTh 36epe)xxeHHs 340pP0B’S CTYAEHTIB TA iX OCOBUCTICHUX PECYPCIB Yy
rpoueci MpogeciviHOI NigroToBKM.

Komrinekc pi3HOPIBHEBUX HenepeabayyBAHUX BUK/AWKIB | PU3NKIB, SAKI
30cepemKeHi HABKO/IO COLiQ/IbHO-MONITUYHOI CUTYyaLii B KPAIHI B yMOBAX
croyaTKy naHgemii, a reriep BiviHu Ta AeAas1i 6i1bLIoi MpuncyTHOCTI LIMPPOBMX
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TEXHO/10r N B OCBITHBOMY MPOCTOPI BULLIMX HOBYA/IbHMX 3AK/IAAIB, QKTYA/1i3y€E
PO3ropTAHHS cepii AoCiaXKeHb GAKTOPIB PU3UKY, O Br/IMBAOTb HA CTAH
300POB’a CTyAEeHTIB A/15 MPOQIIAKTUKM 30XBOPKOBAHb MO/IOAI.

MeToro AaHOI CTATTi € AOCAIAKEHHS PAKTOPIB PU3NKY, LLIO MOXKYTb BM/INBATU
HQ CTAH 340pPOB’S CTYAEHTIB B YMOBAX CbOroAeHHSs A/19 PO3PO6KM CUCTEMM
MPOGINAKTUYHMX 3AX0AIB MornepemmKeHHsS 3AXBOPIOBAHOCTI B MpoLeci ix
MpogeciviHoi MigroToBKM.

MeTopgonoris, Ha 9Ky CrMPAETbCSA LS CTATTH, 6Q3YETHCSH HA OCHOBOMOTOXHMX
MEeTOAO/IOMYHMX MPUHLINIAX CUCTEMHOCTI TA MDKAMCLMIIIHAPHOrO nigxoay
| BK/IHOYAE BUMKOPUCTAHHS KOMIMJIEKCY 3ArasibHOHAYKOBMX (MOSICHEHHS,
MOPIBHAHHS, KIIACUPIKALLIS, Y3QrasiibHeHHS, CUCTEMATM3ALLIS) TA eMMTIPUYHNX
(criocTepexxeHHs, 6ecigaq, ornuc, aHasi3, eKcriepumeHT) metoais. Crinparyimch
HQ HMX, My COPMYIOBAIN MPAKTUYHI peKoMeHAALuli oo 3a6e3rnedyeHHs
BigMmoBiaHWX yMOB A/19 36epexkeHHS 340P0B’'a CTyAEHTIB B Cy4ACHMX YMOBAX
HABYQHHS.

Y MeXXax HaLIoro AOC/igXXeHHS 6y/10 AOCArHyTO HACTYMNHWX pe3y/bTATiB:
V3QarasibHeHo Mor7A94mM HAyKOBLIB 4O BU3HAYEHHS GAKTOPIB, WO Br/IMBAKOTH
HQ piBeHb 340POB’S MOI0AI; PO3ITISHYTO GAKTOPU PUINKY, LLIO BI/INBAKOTH HO
MOKA3HMKK  340POB’S  CTyAEHTIB; HAAAHO Pe3y/ibTATKW  AOC/IOXKEHHS
MOLLUMNPEHOCTI 3AXBOPKOBAHbL Yy CTYAEHTIB crieuianbHOI Meaum4dHOI rpyrimn
HauioHa/IbHOroO TEeXHIYHOro yHiBepcuTeTy «XAPKIBCbKMU MOJITEXHIYHNMN
IHCTUTYT», CcOpPMy/IbOBAHO pexkomeHaauii oo MPOINAKTUKM
30XBOPKOBAHOCTI cepen CTYAEHTIB BULLMX HABYA/IbHMX 3AK/1Q4IB Y MpoLeci
MpPOGECIiVIHOI MNiArOTOBKM B YMOBQAX BIVIHM.

BUCHOBKMW [03BO/MISOTH CTBEPOXKYBATM, O A/19 36epexxeHHs 300poB'S
Cy4QCHOro ¢axiBLsd B Cy4ACHMX yMOBAX HEOH6XiAHO BU3HAYUTM OCHOBHI rpyrnm
daKTOPIB PU3MKY, 3PO3YMITHU MEXAHI3MU X AOif HQ ¢axiBUsg | CBOEYACHO
3QCTOCYBATM BIAMNOBIAHI 3aX0AM | NPUMOMM A1 ix 3arnobirQHHS 3A71e)KHO Bif
CUTYyauii, AKaQ CK/IQ/IACS.

KJTIOYOBI CJTOBA: 340p0B’'S CTyAeHTIB, 3400P0BUM COCI6 XUTTH, PAKTOPU PUUKY,
MigroToBKA QaxiBLIiB, NPOQIIAKTUYHI 3aX0AM, NonNepeaXxeHHsS 3aXBOPHBAHOCTI.
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