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ABSTRACT

The purpose of this study is to investigate teaching English in Early Childhood
Education (ECE) in a municipality of southern Brazil. The country has not agreed to
make English language teaching compulsory for this age, but some private schools
have introduced English language teaching on the premises .

Regarding methodology, the experimental study was conducted in schools “A” and
“B”. Private school “A” was represented by a teacher with her group of four-year-old
children. State school “B” was attended by two representatives of the volunteer
program who worked with a group of five-year-olds. The research tools were
observation in the classroom from each group, questionnaires answered by the
teacher and volunteers, individual interviews with each of them, and a documentary
analysis of the pedagogical project of schools, pedagogical materials. The experiment
was conducted in compliance with all ethical standards.
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The analysis resulted in an understanding of the importance of such aspects as:
duration and frequency of classes, the number of groups, lack of books for students
and teachers, limited use of English by teachers and students; and the predominance
of listening/speaking among other students' skills in both schools. The teacher and
the volunteers jointly acknowledged this advantage, noting that different techniques
were used. Each group of teachers tried to improve the learning process, taking into
account the preferences of the students. The volunteers of school “B” followed the
structured plan of the lesson according to the program, used various types of
activities. In school “A” the teacher used one type of activity at the lesson. Although
the group had four-year-old children, it did not have significant negative
consequences.

According to the results of the study, it can be concluded that the approach
proposed by the teachers is based on teaching English as a foreign language (EFL).
The development of language education in Brazil has a long way , given the
establishment of public policy on early childhood education system in combination
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with theoretical and practical researches used in the educational process.
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INTRODUCTION

This study refers to a municipality situated in
the south area of Brazil .It is the gth most
populous state, and the estimated population
of 2018 is 180.000 inhabitants . When it
comes to education, the attendance rates for
children from 6 to 14 years old reached 97,1%
in 2010, however, no data were collected
concerning Early Childhood Education
(ECE) (IBGE, 2010) and this database could
not be updated in 2020, as expected, because
of the COVID-19 pandemic period.

In terms of English teaching at this age,
recent studies (Bortolotti, & Krause-Lemke,
2021) have shown that from a total of 23
private and 60 public schools currently
accepting children under 6 years old, only1y
private institutions offer English classes, but
not public ones.

A deeper analysis and comparison of both
realities were possible to be traced due to a
volunteer program holding a partnership

with a few public schools, but they are not
recognized yet as formally offering the study
of English once it is not an initiative of
themselves. Also, there could be an
interruption of classes at these schools at any
time because there are no established rights
for all those who attend public schools.

As it has been stated, the purpose of this
paper is to identify the reality of Brazilian
schools for teaching English through the
study of a municipality, namely at its ECE
which is still a stage that lacks public policies
designated to educate these children in
another language. The absence of national
parameters allows public and private schools
to reveal significant discrepancies, being
mostly the latter where children can start
learning English at an early age.

On the other hand, those families which
cannot afford to pay school fees end up with
no opportunities to teach English to their
children before the beginning of the second
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cycle in elementary school. As agreed on the
National Education Guidelines and Bases
Law (Brazil, 1996) it has become compulsory
to teach a foreign language only in the 6th
year (from the age of 11). There used to be no
government directions on how to teach
English before.

THEORETICAL FRAMEWORK

In territories where migration is a
noteworthy aspect it has become popular to
teach English as a Second Language (ESL),
which means language usage goes beyond
the classrooms and plays an important role
on a daily basis. European countries
exemplify this context, where students often
show some previous knowledge of English
before their first day at school.

Migration is not the only cause responsible
for the popularity of English in such
once education policies and
geographical aspects come along as key
factors and the magnitude of this language.
According to the title this type of teaching
received, English comes as an ESL or a
second possibility further than a single
mother tongue (Moller, & Zurawski, 2017).

countries

In Brazil, despite its history of migration
movements, the foreigners that decided to
try a new life here in the XIX century could
not find support to keep their own language
but were forced to acquire skills in
Portuguese to find  better living
opportunities. The variation of bilingualism
found in Brazil was thus recognized as
subtractive, meaning the replacement of a
language by another one (Altenhofen, 2013).

A further aspect noticed about language
teaching in this South American country is
the relationship created between the
apprentice and the content as unrelated or
scarcely related. English is commonly taught
as a Foreign Language (EFL) and becomes a
target of severe criticism due to the failure
tendency of educators to point to this

approach or simply the non-appearance of
any connection (Graddol, 2006).

Exceeding the perspectives of EFL and ESL,
nowadays bilingual education has become
largely supported. According to Garcia and
Woodley (2014), this encourages teachers to
use the language as a tool to learn any topic
of interest, besides exploring exclusively the
language itself. Surpassing subjects and
academic contents, bilingual education also
sustains a trajectory towards communicative,
cognitive, and cultural advantages to the
learners (Wei, 2007).

METHODOLOGY

This study was conducted as a quantitative
proposal, is also classified as an experiment
once it considers 2 schools as a reference to a
whole municipality. It is understood that this
perspective reveals its strengths while
bringing detailed information about the
reality but has also some weak points, mainly
concerning the impossibility of generalizing
the exact data of the participants as an overall
situation.

In order to avoid biased results, the choice of
the institutions was carried carefully (Lidke,
& André, 2013). School A is a private service
located in a neighbourhood nearby the city
center with its group of 4-year olds. School B,
5-year olds, is public and supported by a
volunteer program from a private language
school.

This paper adopts a triangular analysis for

data generation while including the
viewpoint of the teachers from schools A and
B, the schools themselves, and the
researchers’  understanding  of  the

phenomenon. The children were directly
accessed but were part of the class
observation, allowing the investigation of the
pedagogical practices performed by the
teacher.
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Besides the observation of a class from each
group/school, the teachers were invited to
answer a questionnaire about their career
and interviewed regarding their practice in
class. School pedagogical project and any
material used in the referred class were part
of the data as well.

It is important to highlight that all required
ethical standards were respected, including
firstly the approval of the local committee on
human experimentation. Schools were
invited to take part and as soon as an
acceptance letter was signed by them the
invitations were given to the teachers.

From now on the teachers will be named
teacher T (school A) and volunteers V1 and
V2 (school B). T is a 40- year- old woman, a
bachelor in tourism who started to teach
English after being recognized for her
knowledge at the language school she used to
study. She has been teaching for 20 years and
she has even got an extra licentiate degree
course to help her improve practice.

The volunteers are 16-year-old students
attending a high school, this experience is
considered to be the first one in their
professional life. At the period of data
generation, they were about to complete a
year as English teachers. This opportunity
was proposed to them linked to a preparation
course to improve their language skills and
introduce the teaching aspects to them.

RESULTS

School A and B provide a weekly class lasting
around 50 minutes for children from 4 years
old. There were 18 students per classroom at
school A, whereas in B there were officially 20
enrolled but 4 missed the observed class. T
oversees the class planning of her group from
the topic she will teach to how she will do so
as opposed to the volunteers, who receive a
guideline from the language school
supporting the program.

Although Vi1 and V2 are free to decide how
they will lead the class, they mentioned there
were a few minor adjustments they did. At
both schools , there were no official books to
be followed, neither for the
teacher/volunteers nor for the students but
written activities were usually adopted. T
added some information to the topics that
are currently under discussion by the other
teachers of the group.

She tried keeping an interdisciplinary
environment, supported children’s skills in
English. The participants were directly
questioned about their teaching method and
the practices they adopted, however, none of
them could name any approach or give
detailed  information regarding this
theoretical issue.

The main comment T and the volunteers
gave about their manner of teaching was to
choose an approach to children, which they
applied offering games, music, stories, and
using props or other usual toys that belonged
to their students.

As a language class, another topic of interest
for researchers refers to how teachers and
students make use of their mother tongue
and the one in focus. As expected, the use of
Portuguese still surpasses English in terms of
frequency. The situations where English is
mostly used are usually when the target
vocabulary is presented or when involving
previously studied popular topics (for
example, colours and numbers).

The teacher and the volunteers often walked
among the children while they were working
on their activities and asked questions in
English. Praises, greetings and classroom
language are other examples of information
that could be commonly exchanged in
English.

The predominance of certain language skills
over the others was noticed, especially the
time spent on listening and speaking rather
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than reading or even writing at schools A and
B. Arelevant strategy T, Viand V2 mentioned
was repetition, meaning the stimulation of
children to repeat new vocabulary after
them.

There was also a reference to the increase of
the English language usage by the students
comparing the beginning and the end of the
academic year. Rephrasing was not the only
technique used by the teacher and volunteers
to help memorizing English words but also
mistake correction. In both classrooms,
whenever a child would make a mistake,
there would be no formal or evident
correction but rather a friendly repetition of
the message with appropriate usage of
English.

Towards the end of data generation, the
teacher and volunteers were invited to share
their daily professional challenges and issues.
T and V1 mentioned the reduced number of
hours to teach English, pointing out more
weekly classes are necessary for children’s
development. Vi demonstrated a slight
concern about behavioral problems mainly at
the beginning of the year, stating that it
decreased once she learned how to deal with
the problems . Her partner V2 did not face
any challenges.

On the contrary, T got satisfaction from
children’s participation in class and their
learning potential, relating these to her
motivation to work with this audience. She
even confessed that at the beginning of her
career she could not imagine herself as an
ECE teacher but having gained this
experience she felt self-fulfilled pointing out
how smart and affectionate children were.

The volunteers shared the same feelings as
the teacher . V1 also brought into evidence
the subject itself as easy to be explored and
requiring no deeper involvement with harder
topics such as intermediate or advanced
grammar. At last, V2 concluded that as they

used to be students from school B in the past
they knew its culture , which helped them to
understand how to deal with discipline in
class.

DISCUSSION

This discussion starts with the age of the
children involved in both schools and the
inexistence of opportunities for younger
According to the literature
(Nascimento, & Lira, 2018), there is a general
disadvantage at ECE regarding children up to
3 years old, who tend to be less assisted in
terms of learning than caring, although
studies about language teaching and learning
(O'muircheartaigh et al., 2013) reinforce the
importance starting to promote another
language at this age.

ones.

The frequency and duration of the English
classes delivered to these groups are similar
to the pattern found in most schools from the
municipality (Bortolotti, & Krause-Lemke,
2021). Moller Zurawski  (2017)
understand that the lack of policymaking
affects the quality of English teaching at ECE,
the schools and teachers have to decide on
everything including how often and long the
classes last.

and

However, the number of students per group
is one of the few aspects that run under
special rules, once it is connected to ECE
entirely and not exclusively to English
teaching at this stage. The state
recommendation limits the number to 20
children per teacher, a condition that is
observed in the study.

Researchers (British Council, 2019) collect
evidence of the importance of smaller groups
for language teaching and learning to
improve communication in class. Larroza
and Santana (2020) point to teacher
demotivation in the case of overcrowded
classrooms but no specific
number of students is detailed.

maximum
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The quantity seems to be a subjective
criterion regarding the teaching method. The
interaction the volunteers have with the
children passing by each desk while they
work on their activities is an example of how
to keep a closer contact.

The connection between the teachers of
other disciplines and the English teachers
was highlighted by T as it is also a matter of
relevance for researchers in the education
field. Passoni and Luz (2016) comprehend the
choice of topics as an opportunity for
children to understand English could be part
of their real and daily lives. For Montero and
Rodriguez-Chaves (2007) an
interdisciplinary and communicative
approaches are effective for learning.

Despite the fact of receiving a class plan set
by the language school supporting the
volunteer program, the structure of it and
especially the variation of activities applied
by the volunteers is worth mentioning.
Highly appreciated for kids at this age, a big
range of tasks to be performed in class
increases the participation of children which
in general tend to lose their focus when
submitted to long-lasting exercises (Queiroz,
& Carvalho, 2010). T does plan the classes all
by herself and is also responsible for teaching
alone.

These situations were difficult for her once
she found it hard to use suitable activities for
ECE. She said the internet was her main
resource and that she could not expect
school materials. An example of strategy she
followed was making use of books in
Portuguese for storytelling and its
simultaneous translation. T admits that
having a partner to count on would mean
considerable help because she is nowadays
forced to keep class plans simpler to be able
to deal with the whole group.

At both schools, written activities seem to be
proposed as a way of registering children’s

progress and reporting it to their
responsibilities. The use of paper and pencil
is observed as a demand from adults rather
than a necessity for children. Scheifer (2009)
recognizes the parents as the final customers
of a market called education, being educators
in charge of serving them and answering
their requests instead of working on what
and how they learned should be more
beneficial for students.

The theory does not appear to directly
influence the practice of the teacher and the
volunteers. When asked about it, no method
was cited by them as a guide for their classes.
Ur (2013) considers the independence of the
educators from the methods as an advantage
meaning freedom and autonomy to choose
the pedagogical practices that suit each
peculiar reality. The playful manner cited by
the participants is in fact what researchers
from the field of education refer to the most
or, as Aquino and Tonelli (2017) classify, the
most important feature while working with
ECE.

Adding some entertainment while teaching
young children is surely a recommended tool
regarding the introduction of a language that
sounds unfamiliar to them. Choosing the
right way and time to approach them
although not easy is an ability expected from
the teachers (Souza et al., 2008).

By doing so, educators help children to feel
more comfortable with the language,
stimulating them to feel interested in trying
to discover what others say, reproducing, and
even making use of English. The first abilities
that were reported to be used by the children
from the study were listening and then
speaking, the same Scaramucci et al. (2008)
identified.

Besides the increasing use of English by the
teacher, the volunteers, and the children
throughout the year, is still considered as a
practice to be worked on. The British Council
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(2019) explains the lack of initiative from
teachers as directly related to their
graduation, which in Brazil tends to give not
enough support for speaking.

The children are automatically affected by
the low input and even though repetition is a
strategy in use by the participants its use
should be associated with an expanding
discourse. Lighbown and Spada (2013) posit
that besides echoing the speech produced by
the students and making possible delicate
adjustments more experienced teachers
should add information to the conversation
with longer and more elaborate sentences.

Another obstacle is the number of hours
children have weekly, they lack active
contact with the foreign language. Apart
from the weekly hour at school, many
children do not find further stimulation at
home, especially those from public schools
who cannot count on their parents’

proficiency in English.

Bearing these external aspects in mind, the
teachers and school are understood as not
the only responsible for failure or success but
part of a wider system. Education must be
understood as a shared responsibility among
policymakers, families, schools, and
educators.

The concern about reduced hours of English
classes appears not only related to children’s
slow improvement in listening or speaking
but also connected to the difficulties T
mentioned. Unfortunately, schools A and B
are nothing but just other examples of a
common reality found in terms of English
teaching at ECE.

Garcia (2011) analyzed the opportunities
Brazilian children have to study English and
concluded there could be four types of them:
at regular schools, language schools,
bilingual schools, and international schools.
The first represent the institutions from this
study and are described by the author as

those which implement English classes
earlier than assured and required by the
current legislation.

It means they are proactive and decide to
give their children an additional experience,
facing the onus of no patterns to be followed.
With no guidance or support, it was verified
for example that the number of hours varies
from 1 to 5 weekly, being school A and B
results in part of the national average.

Leaving the quantity issues aside, Larroza
and Santana (2020) write about the
importance of the quality of the time spent at
work. They associate teacher’s satisfaction
and motivation to work at ECE with the
aspect referred by T, V1, and V2: positive and
affectionate attitude of the children towards
them and the knowledge.

Despite the unanimity found among the
participants, the weakness of the study in
terms of the number of participants has to be
taken into consideration. It is highly
recommended that further research include
more schools from the municipality or
enlarge the analysis to a regional, state, or
even to a national perspective.

Further papers could also discuss enhancing
language classes to English teachers as part
of their ongoing training. Despite the
fundamental knowledge acquired while
undergraduate, graduate teachers deserve
continuous support to reinforce and expand
their teaching and language skills. A final
piece of advice for upcoming research
involves considering the success of teaching
English at an early age.

The demand for proficient children will
require from their teachers as they make
progress in their path of studies has to be
taken into consideration in advance. If
leaving ECE with significant basic
interpersonal communication skills becomes
a reality, consequently elementary school
and high school curriculum will have to be
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submitted for a review. Content and
language integrated learning has been under
discussion as a field of study that goes
beyond an ordinary trend to become an
authentic claim.

CONCLUSIONS

This paper was meant to evidence the offer of
English classes at ECE in a south Brazilian
municipality, considering this as an
additional proposal some schools choose to
provide although not a must imposed by any
national legislation.

The results demonstrate the pedagogical
practices are part of an EFL approach when
the language being taught is still kept distant
from the student’s reality. There was a lack of
indication of ESL by its usage besides school
or connected to their routine and the
teaching parameters did not reflect a
bilingual education understanding.

Brazil has a long path towards the
implementation of bilingual education,
namely at ECE. There is a gap in terms of

published papers, probably due to the lack of
practices.

The current perspectives of teaching show
signs of an answer to the market of
education, including English in their
curriculum to attract parents to a so-called
necessary skill in a globalized world, with
limited concern about the real development
of children in terms of this language.

As mentioned previously, this has to be a
shared responsibility among several agents
from politicians to parents, including
teachers without turning them into the main
agents.

As well as Lima, Borghi and Souza (2019) we
agree that the absent legislation directly
affects the condition of teaching English at
ECE, a fact that led our interest to collect
data about ongoing practices in this limited
scenario. There is no intention to list them as
a script, a fixed class plan but rather support
future policies and studies or, mostly, to
contribute with teachers in charge by
inspiring them to reflect on their practice.
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AHOTAIIIS / ABSTRACT [in Ukrainian]:

BHUKJIATAHHS AHIJIIMCBKOI MOBHU B JOIIKUIBHIM OCBITI: OITUC
IEJATOTTYHOI IIPAKTHUKU, IPUMHATOI B MYHILIMITIAJIITETI HA ITIBJHI
BPA3UJIIT

Mema uiei posgidku - docaidumu 8ukNAO0AHHA aH2NIlCbKOI mMo8u 8 cucmemi
JOWKINbHO20 HABYAHHA 8 MyHiyunainimemi Ha nigdHi bpasunii. Kpaina He
nozodunacs 3pobumu 8uKAadaHHA AH2AIlICbKOT MO8U 0608 ’13K08UM 019 UYb02o 8IKY,
ane desiki NpuBamMHI WKOAU 3anNposadunu 8UBHEHHS AH2AIUCLKOT MOBU .

IJo cmocyembcs memodonoeii, mo 6yn0 npogedeHO ekcnepumeHmManbHe
docnidxmceHHs y wxonax «A» i «b». I[lpusamuy wkony «A» npedcmagasna
guumenvka 3i ceo€lo epynot womupupiyHux dimel. [lepxucasHy wkony «b»
gideidysanu dea npedcmasHuKu 60JIOHMEPCbKOI npoepamu, AKIi npayroeanu 3
epynoto n'asmupiuHux dimetl. [Hcmpymenmom docaidxuceHHs 6yn0 cnocmepexceHHs
8 Kaaci 810 KOXWCHOI epynu, aHKemu, Ha NUMAHHA AKux eidnosidanu e4umens ma
gonoHmepu, iHdusidyanvHi 6ecidu 3 KOXCHUM i3 HUX Ma dOKyMeHManbHUll aHani3
nedaeoeiuHo20 nNpoekmy wkin, nedazoziuHux mamepianie. ExcnepumeHm
npogoduscs 3 JOMPUMAHHAM YCiX eMUYHUX HOPM.

Pe3ynbmamom aHanidy cmano po3yMIHHA 8aXCAUB0CMI MAKux dcnekmis, AK:
mpuganicmes ma 4acmoma 3aHAMb, YUCEAbHICMb 2pyn, 8i0CYMHICMb KHuU2u 011
y4H ma euumens, obmexceHe BUKOPUCMAHHA AH2NITUCHKOI MOBU 84UMENSIMU MA
YUHAMU; @ MAKOXC NepesadcaHHs aydilo8aHHsA | YCHO20 MOBaeHHs ceped THWUX
Hasu4oK YuHi8 060X wWKin . Yuyumenb ma 60/0HMepU CNINbHO BU3HAAU MAKY
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nepesazy , 3a3Ha4UBWU NPU YboMmy, wo Oyau 3acmocosaHi pizHi memoduku. KoxcHa
epyna euxknadavie Hamazanacs noAINWUMU nNpoyec HABYAHHSA, Bpaxosyrouu
ynodobaHHs yuis. Bononmepu wkonu «b» dompumysanucss cmpykmypoeaHoz2o
NAaHy 3aHAMb 3d NPO2PAMOI0, BUKOPUCMOBY8ANU Pi3HI 8udu disnbHocmi. Y wkoni
«A» e4yumenv 3acmocogysase 0duH 6ud disnbHocmi Ha ypoui. Xouwa & epyni
Haguanucs YomupupiuHi dimu, ye He Maio Cymmeeux He2amueHUX HACAio0Kise.

3eidHo 3 pe3aynbmamamu OJoCNiI0WCEHHS MOXWCHA 3pobumu BUCHOB0K, WO
3anponoHo8aHul yyumensmu nioxio 6azyemuvca Ha 8UKAAOAHHI AH2NIlICbKOI MOBU
ak iHozemuoi (EFL). Pozeumok mogHoi oceimu 6 Bpasunii mae doseuil wnsx,
8paxosyioquU 6CMAHOBNEHHS 0epHasHOl NOAIMUKU wodo cucmemu JoOWKIiNbHO20
HAB4aHHA Y NOEOHAHHI 3 MmeopemuyHUMU U NPAKMUYHUMU 0OCNIONCEHHAMU, K]
3acmocosyomuCs 8 HA84UAbLHOMY NPOYeci.

KJIIOYOBI CJIOBA: dsomosHa ocgima, euknaddHHA Mo8u, memodu GUKAAOdHHS,
noaimuka ocgimu, dowkinbHa oceima, bpasunis.

RESUMO / AHOTAILISA / ABSTRACT [in Portuguese]

O ENSINO DE INGLES NA EDUCACAOQ INFANTIL: DESCREVENDO AS PRATICAS
PEDAGOGICAS ADOTADAS EM UM MUNICIPIO DO SUL DO BRASIL

O proposito deste estudo é a investigagdo da oferta de inglés na Educagdo Infantil
(EI) de um municipio do sul do Brasil. A oferta da lingua para estas criangas ndo
representa uma obrigatoriedade no pais embora algumas escolas tenham adotado
esta prdtica, especialmente as privadas.

A respeito da metodologia, conduziu-se um estudo de caso com a escola A, privada,
a professora e o grupo de 4 anos e a escola B, uma escola ptblica assistida por um
programa de voluntariado, as 2 voluntdrias e o grupo de 5 anos. Os instrumentos
consistiram em uma observagdo de aula de cada grupo, um questiondrio respondido
pela professora e pelas voluntdrias, uma entrevista individual com cada e a andlise
documental do projeto politico pedagdgico e dos materiais pedagdgicos. Todos os
requisitos éticos foram cumpridos.

A andlise resultou no entendimento de que a duragdo e a frequéncias das aulas; o
tamanho das turmas; a auséncia de livros do aluno e do professor; o uso limitado do
inglés pelos educadores e pelos alunos; e o predominio das habilidades de escuta e
fala das criangas em relagdo as demais eram iguais entre as escolas. A professora e
as voluntdrias também demonstraram um depoimento parecido ao ndo denominar
teorias ou métodos de ensino em uso. A respeito das dificuldades vivenciadas, cada
uma citou um aspecto diferente, no entanto quanto aos elementos positivos as trés
apontaram o estilo afetuoso das criangas. As voluntdrias da escola B seqguiram um
plano de aula estruturado fornecido pela escola de idiomas responsdvel pelo
programa voluntdrio. Esta aula foi composta por atividades variadas enquanto a
professora da escola B planejou uma tnica atividade para a aula. Os grupos tinham
um ano de diferenga entre si, mas este fato ndo trouxe implicagées para o estudo. De
acordo com os resultados é possivel concluir que a abordagem proposta pelos
educadores reflete o ensino de inglés como uma lingua estrangeira.
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O ensino de linguas no Brasil tem uma longa jornada a ser percorrida, incluindo o
estabelecimento de politicas publicas para a EI combinadas com pesquisas para
suporte da teoria e da prdtica em sala de aula.

PALAVRAS-CHAVE: América do sul, educagdo bilingue, educagdo pré-escolar, ensino de
linguas, métodos de ensino, politicas publicas em educagdo.
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