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ABSTRACT

Purpose. The purpose of the article is to
investigate the beliefs of Japanese native-
speaker teachers (NSTs) regarding the direct
method of teaching in the context of
Japanese as a foreign language (JFL). The
study aims to explore both the positive and
negative perceptions of NSTs concerning this
teaching approach, particularly in light of
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MeToro cTaTTi € AOCAiMKEHHSA MNepeKoHAHb
HOCIiiB MOBW — BUK/IQAAYIB AMOHCbKOI MOBMU
1100 MNPSMOro MeToay HaBYAHHS B KOHTEKCTI
BUKIOOAHHS SMOHCbKOI MOBW K IHO3E€MHOI.
Locrnig>keHHs cripgaMoBaAHe HAQ BUBYEHHS 9K
MO3UTMBHOIO, TAK | HErQTMBHOIO CrIPUHATTS
HUMKW  UbOro rigxody A0 BUWKAQAQHHS,
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the shift towards more multilingual
strategies in language education.

Methodology. A global survey was
conducted among 256 NSTs from 39
countries through Japanese Ilanguage
institutions spanning all educational stages.
Data were collected over six months via a
Japanese-language questionnaire
administered through Google Forms. The
survey included both closed and open-ended
questions to gather quantitative and
qualitative insights on teachers’ perceptions
of the direct method. Statistical analysis
involved descriptive statistics for closed
question responses and qualitative content
analysis for open-ended answers, identifying
recurring themes.

Results. Teachers identified key
advantages of the direct method, including
increased exposure to Japanese, alignment
of instructional and target language, and
fostering an immersive learning
environment. However, significant
challenges were also reported, such as
difficulties in verifying comprehension,
teaching abstract concepts, and
maintaining student motivation. Additional
concerns included the method’s time-
intensive nature, the high cognitive burden
for beginners, and its limited applicability in
mixed-proficiency classrooms.

Conclusions. Differences in teaching
contexts across countries influence NSTS’
adoption of the direct method, leading to an
emphasis on balancing it with more
structured approaches to cater to diverse

learner profiles. Given the increasing
multilingual nature of classrooms, a
balanced instructional strategy that

integrates the direct method with selective
use of students’ native language or English
may offer a more effective framework for
JFL instruction, particularly in international
settings.

Keywords: direct method of teaching,
Japanese as a foreign language (JFL),
multilingual  practices,  native-speaker
teacher (NST), teachers’ beliefs, advantages
and disadvantages.

ocobnmMBO 3 orfigay Ha nepexig Ao 6inblu
6QraToMOBHMX CTPATEr IV Y MOBHIV OCBITI.

MeTogonoria. byso nposegeHo r/1o6asbHe
onunTYyBAHHA cepen 256 HociiB arnoHChbKOI
MoBU 3 39 KpPAiH 4epe3 MOBHI YCTAHOBM, LLO
OXOrMJIOI0Th YCi piBHI oCcBiTW. [laHi 36u1pancs
ApOTEroM LeCcTV MicauiB 3a 4OMNOMOIor
QHKETU AMOHCbKOK MOBOIO, PO3MOBCIOAXKEHOI
yepes Google Forms. OnunTyBAHHS MICTUI0 GK
3AKPUTI, TAK | BIAKPUTI MUTAHHS, LUO
[A03BOJIN/I0 OTPUMATU KiJTbKICHI TA SKICHI AAHI
Apo CrAPWUHATTS BUKIQ4AYAMUK  [PSMOIO
mMeTody HaBYAHHSA. CTATUCTUYHUY QHA/I3
BKJ/TFOYAB OMMCOBY CTATUCTUKY AO719 3AKPUTUX
Bigrnosigevi i SKICHWUNA KOHTeHT-QHAJ1i3 A9
BiOAKPUTMX  BigrioBigew, WO  [AO3BOJIMN/IO
BUSBUTM MOBTOPKOBAHI TEMU.

Pe3ynbTarn. AHasi3 BigroBigen BUMKIOOQYIB
BU3HQYMB OCHOBHI MepeBar rnpsaMoro Metoay,
30KpemMa niaBuiLeHy MOBHY 3QHYPEHICTb Yy
ArOHCbKY MOBY, Y3roMXKeHICTb HABYA/IbHOI TA
Li/IbOBOI MOBM TQ CTBOPEHHS CrPUAT/IMBOIO
MoBHoOro cepegosmila. OAHAK TAKOXX 6yr10

303HQYEeHO  3HQYHI  TPyAHOL, Taki K
CK/IQAHICTb rnepeBipKM PO3YMIHHS
QYyTEHTHUYHOIo maTepiasny, BUKIQOQHHS

A6CTPAKTHUX MOHATHL | MIATPUMAHHS MOTUBALLIT
CTyAeHTiB. [JoaaTkoBi rnpobremMy BKIOYAIN
BE/IMKY 3ATPATY 4YACy, BUCOKI KOMHITUBHI
HABQHTOXKEHHS A/19 MOYQATKIBLIB Yy BUBUYEHHI
MOBU | OBMEXXEHY e®deKTUBHICTb Yy rpyrax 3i
3MILLIQHWUM PiBHEM BO/IOAIHHS MOBOIO.

BUCHOBKM. BigMiHHOCTI Yy HAQBYQ/IbHUWX
KOHTEKCTAX PI3HWX KPQAiH BMIMBAKOTb HA
3QCTOCYBAHHS HOCISIMM MOBM MPAMOIrO METOAY,
LLJO MPpMBOANTL A0 MOEAHAHHS LIbOro MeToAy 3
6ifiblll  CTPYKTYPOBAHUMM  [ligxodamu  Oasa
BPAXYBAHHSA PI3HOMQHITHMX MOTPE6 CTYAEHTIB.
3 orngay Ha 3pocTaroyy 6aratoMOBHICTE Y
Kacax, 36a71IaHCOBAHA HABYAQU/IbHA CTPATErIS,
KA IHTEerpye npsamuyi MetTod i3 BUOIPKOBUM
BUKOPWCTOHHSIM PIAHOI MOBW CTyAeHTIB a60
QHITIIVICbKOI  MOBM,  MOXXe  CTaTh  6ifbLl
epeKTBHOK MOAE/TIO BUKIQAAHHS 9rOHCbKOI
MOBU SIK iIHO3eMHOI, 0CO6/11MBO B MIXXKHAPOOHOMY
cepenoBuLLi.

Kno4doBi csioBa: npamum meTon
BUKIQOAHHS, SMNOHCbKA MOBQ GK [HO3eMHQ,
6QraTtoMoBHI  MPAKTUKK,  BUKIQAQY-HOCIN
MOBU, MNepPEeKOHAHHS BUK/IAAAYIB, Nepesaru
TQ HEeOOsTiKM.

INTRODUCTION

As multilingual classrooms become more common, educators are called upon to
embrace culturally responsive teaching methods, use students' linguistic skills as
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educational resources, and create an inclusive learning environment where all
languages and cultures are valued. By doing so, they can help students develop a strong
sense of identity, maintain and celebrate their heritage languages, and acquire
proficiency in multiple languages, preparing them to thrive in a multilingual and
multicultural world.

The direct method in teaching foreign languages is a teaching approach that
emphasizes oral proficiency, focusing on listening and speaking without translating into
the learner’s native tongue. Emerging in the nineteenth century to address the need for
spoken fluency in modern languages, it aligns with natural language-learning processes,
similar to how young children acquire their first language.

This method promotes active participation in conversations, vocabulary expansion, and
reading development through direct interaction with the target language. Instead of
explaining grammar explicitly, instructors use demonstrations, actions, and visuals,
creating an immersive and engaging learning experience (Vireak & Bunrosy, 2024).

Researchers also explore direct and indirect language-learning strategies from students’
perspective. Direct strategies, such as memorization and cognitive methods, actively
engage with the target language, while indirect strategies, such as metacognitive and
social techniques, support learning without direct interaction.

Abas et al. (2024) found that JFL learners who increase one type of strategy also enhance
the other, highlighting their interdependence in language acquisition. Zaharuddin's
(2019) research on Malaysian students learning Japanese found that while their overall
reaction to the direct method of teaching was favorable, qualitative findings indicated
that they continued to struggle with comprehending the lesson content.

The direct method of teaching Japanese was studied by several researchers (Bian &
Jiang, 2019; Yamamoto, 2013; Zaharuddin, 2019, 2020). It offers several benefits, including
the use of gestures and expressions to aid understanding, fostering interest in the target
language, encouraging active participation, and being adaptable to learners from
various backgrounds. However, it also has drawbacks, such as neglecting structured
written work, being costly due to the need for extensive teaching aids, and being more
effective for beginners while proving less suitable for advanced learners (Batool et al,,
2015).

Japan is often considered a monolingual society, with very few people identifying
themselves as bilingual (Kato & Kumagai, 2020; Saito & Turner, 2024; Turnbull, 2020).
Research on second language acquisition (SLA) and third language acquisition (TLA)
emphasizes the advantages that multilingual learners possess.

The research highlights how bilingual individuals benefit over monolinguals due to
enhanced metalinguistic awareness, improved learning strategies, and a broader
linguistic repertoire available in TLA compared to SLA (Cenoz, 2013). The Japanese
language is often studied as a third language when learners already have a command
of English due to its benefits as an international language or lingua franca.

There is a controversy surrounding the practice of multilingualism in the Japanese
context. Kato and Kumagai's (2020) research found that learners in Japan adhered to
using only one language to present themselves favorably and showed little appreciation
for linguistic diversity. Conversely, while Turnbull (2020) notes that translanguaging
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practices are prevalent in Japanese society, ligo (2022) explores ways to encourage
Japanese people to recognize and embrace their overlooked translingual practices.

Furthermore, global teaching practices are increasingly embracing multilingual
approaches, with researchers highlighting their advantages (Spechtenhauser & Jessner,
2024). In today’s interconnected world, monolingualism is often regarded as the twenty-
first century’s equivalent of illiteracy (Roberts et al., 2018).

Many individuals in Japan experience anxiety regarding their English-language
education. The typical individual faces the challenge of struggling to use English
effectively, even after years of study (Hiramoto, 2022). However, as JFL classrooms grow
more multilingual (Luchenko & Kovinko, 2024), English increasingly serves as an
intermediary language or a medium of instruction, with both native and non-native
teachers incorporating it into their teaching practices (Hobbs et al., 2010).

The use of English as an intermediary language in Japanese language teaching was
studied by Arashi et al. (20193, 2019b) and Luchenko et al. (2024). In the Japanese setting,
instructional methods are reexamined through English as lingua franca (ELF) and
multilingual lenses, moving away from adherence to native-speaker standards and
instead emphasizing ELF users’ innovative application of diverse linguistic resources
(Konakahara & Tsuchiya, 2020). The findings of Arashi et al. (2019a) and Luchenko et al.
(2024) suggest that teachers selectively use both Japanese and English in their JFL
classrooms.

This study is part of a larger research initiative focused on the use of English asa medium
of instruction (EMI) in multilingual JFL classrooms. The aim of the article is to explore
Japanese native-speaker teachers’ (NSTs) beliefs about the direct method of teaching
and to identify its advantages and disadvantages. Understanding these factors will help
us comprehend why teachers often resort to using students’ first language (L1) and EMI,
rather than exclusively using the target language for instruction.

METHODOLOGY

Participants. This study focused on native-speaking Japanese language teachers (NSTs)
from non-English-speaking countries to examine how their beliefs influence
instructional methods in multilingual classrooms. The research recruited participants
through a worldwide survey disseminated via Japanese-language institutions identified
using The Japan Foundation's database (The Japan Foundation, 2021).

Additionally, professional networking groups on social media platforms, including
Facebook, were used to invite teachers to participate, regardless of whether they
incorporated English into their teaching. The participants included instructors teaching
within Japan as well as those teaching abroad in various educational institutions.

A total of 256 NSTs from 39 different countries responded, covering diverse geographical
areas such as Asia, Europe, Latin America, and Africa. Countries where English serves as
the main language were deliberately excluded to ensure the study concentrated on
multilingual environments where English does not predominate. Participation was
voluntary, and all responses were anonymized to ensure confidentiality.

Procedure. Data collection spanned a six-month period, from September 2023 to March
2024. Participants were asked to complete a 35-item questionnaire administered
through Google Forms (see Appendix for the questionnaire), presented entirely in
Japanese. The questionnaire was developed after extensive consultations with
specialists in the Japanese language at institutes in Urawa and Kansai (Japan) during
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Olha Luchenko's training for Japanese language teachers conducted by the Japan
Foundation.

The questionnaire was piloted at these institutes in late August and early September
2023 to ensure its validity, effectiveness, clarity, relevance, and comprehensiveness.
Feedback from language experts and potential respondents led to necessary revisions,
enhancing its reliability and ensuring it effectively gathered the intended data.

The questionnaire contained a combination of closed and open-ended inquiries to
gather quantitative and qualitative data on teachers’ perceptions of the teaching
methods (direct and indirect, using English as an intermediary language) in JFL
classrooms. A cover letter accompanied the survey, stating the study’'s objectives and
guaranteeing anonymity for all respondents (see Appendix).

The present article focuses on the NSTs' beliefs on the direct method (see Appendix for
the questions included in the analysis). Respondents were asked to select from
predetermined options regarding the advantages and disadvantages of the method
(adopted from The World Japanese Language Centre, n.d.), with the opportunity to
provide additional insights in open-ended response sections.

Statistical analysis. The collected responses underwent both quantitative and
gualitative analysis. Descriptive statistics were employed to evaluate frequency
distributions and trends in responses to closed questions. Bar charts were created to
visually represent the levels of agreement with each predetermined option.

Open-ended responses were analyzed using qualitative content analysis, identifying
recurring patterns and variations in teacher perspectives. Responses were organized
according to emerging patterns and presented in tables for clarity.

The mixed-method approach provided a comprehensive understanding of teachers’
perspectives on the direct method, combining statistical trends with qualitative insights
to capture nuanced viewpoints.

RESULTS

The results of our broader study confirmed that the direct method of teaching is still
prevalent in JFL classrooms taught by NSTs in Japan. However, we also found that NSTs
teaching abroad use a more diverse range of instructional languages, with almost half
of all the teachers using students’ native language (L1) as the primary language of
instruction. We wanted to ask NSTs about the advantages and disadvantages of using
the direct method. This could help us understand why and when they resort to using L1
and/or English for additional assistance.

Figure 1 presents the results of a question on Japanese NSTs' beliefs regarding the
advantages of using the direct method in the JFL classroom. The question included six
predetermined options with the possibility of selecting multiple answers, along with a
free space for teachers to express their own beliefs on the matter.

According to the respondents, the main advantages of the direct method that received
the highest levels of agreement include “increased exposure to Japanese”, the ability to
“teach Japanese as a commmon language”, and the “acceptance of natural Japanese” as
it is. Nearly one-third of respondents acknowledged additional benefits, including the
alignment of target and instructional language and the opportunity to teach abroad.
The least popular option was “easier to remember learned content”.
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Figure 1
The advantages of using the direct method in the JFL classroom (N=256)
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Additionally, 17 of the respondents shared their views on the matter in the open-ended
section (Table 1).

Table 1
Other advantages of the direct method based on the content analysis of NSTs’
responses

Category Examples of supporting statements n

“Although comprehension may take time, the direct method
is more effective for language application.”
“Making trial-and-error mistakes in Japanese leads to deeper
understanding.”
Supports long-term  “Learners tend to retain better what they discover on their
goals and retention own.”
“The difficulty of speaking in Japanese decreases, reducing
resistance and enabling learners to use the language more
freely.”
“It fosters greater intrinsic motivation to learn.”

“Learners develop the ability to think in Japanese.”
“There are limitations to conveying Japanese meanings using
English vocabulary, so direct thinking in Japanese is

Encourages beneficial.”

thinking in “Instead of using an intermediary language for translation, 4

Japanese directly  Jearners develop an intuitive ability to use Japanese directly.”

“Rather than translating from their native language into
Japanese, students develop the ability to express themselves
directly in Japanese.”
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“Students adopt a more active approach, being encouraged
to ask questions or look up information when they do not
understand.”

Promotes active M . .
Opportunities for learners to speak Japanese increase,

use of target making it natural for them to use Japanese in nhecessary 3
language . . ”
situations.
“Learners gain opportunities to study how to explain things in
Japanese.”
“The gap when transitioning from beginner to intermediate
Facilitates textbooks is minimized, making adaptation smoother.”
smoother transition “The hurdle of coming to Japan is reduced.” 3
to higher level and  “The tendency to rely on other languages as a ‘crutch’
real situation disappears, creating an environment where only Japanese is
spoken.”

Enables authentic  “Learners acquire social representations (social norms and
interaction and expressions) earlier.” 2
social engagement “Authentic interaction becomes possible.”

The responses from Japanese NSTs highlight several advantages of using the direct
method for teaching Japanese. A major benefit is the increased exposure to the
Japanese language, which “bridges the gap between beginner and intermediate levels”
and leads to “lower hurdles when coming to Japan.” Additionally, this method fosters the
ability to “think in Japanese”, moving beyond the limitations of relying on English
vocabulary to convey Japanese meanings.

NSTs also emphasize the immersive environment the direct method creates. It increases
“opportunities for learners to speak Japanese,” making it natural for learners to adapt to
situations where Japanese is the primary language of communication.

As stated by one respondent “this method also eliminates the escape into multilingual
environments, as it ensures that Japanese is the only language to be spoken.”
Furthermore, the method encourages learners to take a proactive attitude, prompting
them to “ask or look up the meaning” if they encounter unfamiliar words or concepts.

The direct method is also recognized for its capacity to accelerate the acquisition of
social representations, motivating learners to “learn spontaneously.” Teachers noted that
it enables “authentic interaction” and makes the language sensory, as learners process
it directly rather than translating it in their heads.

Additionally, it offers an “opportunity to learn how to explain things in Japanese,” further
reinforcing language proficiency. Overall, the direct method supports learners in
engaging deeply with the language and culture, fostering both understanding and
retention.

Further, we asked about the perceived disadvantages of using the direct method in the
JFL classroom (Figure 2). The question presented three predetermined options, allowing
multiple responses, along with a space for teachers to express their own beliefs on the
matter.
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Figure 2
The disadvantages of using the direct method in the JFL classroom (N=256)
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The most commonly cited drawback, agreed upon by most respondents, is the difficulty
of verifying whether students fully comprehend the study material. One respondent
from Vietnam commented, “Lessons may progress without students fully
understanding, especially if many students take a passive approach.” The second most
acknowledged issue, agreed upon by nearly half of NSTs, is the challenge of teaching
abstract language and subtle nuances with this method. A moderate level of agreement
was identified regarding some learners’ resistance to the direct method, with one-third
of respondents indicating this view.

Additionally, 41 respondents shared their opinions in the comment section. Comments
mentioning basically the same as the given predetermined variants were added to the
corresponding options. The rest indicated a range of other common issues that were not
previously stated. Three NSTs mentioned not having difficulties with the direct method,
and 38 NSTs expressed concerns about the disadvantages. We also included in the
analysis the disadvantages mentioned by NSTs (n=3) while commmenting on the previous
guestion regarding advantages. Table 2 summarizes significant concerns teachers have
with using the direct method exclusively.

Table 2
Other disadvantages of the direct method based on the content analysis of NSTs’
responses

Category Examples of supporting statements n

“It takes time, reducing the time available for practice.”
“Unlike Japanese language schools in Japan, securing
enough instructional hours is unrealistic.”

Time-consuming “Before learners become accustomed to the method, it

for learnersand  takes time for instructions to be understood.” 8
teachers “A significant amount of time is required for lesson

preparation and introduction.”
“Teaching and memorizing a large number of vocabulary
words takes time.”
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High cognitive
burden —
especially for
beginners

Heavy
preparation
workload for

teachers

Mixed-level and
mixed-age
classrooms

Students may
become passive
or lose motivation

Insufficient
grammar
explanations

“If lessons proceed without prior preparation, it takes
learners a very long time to understand... For those with
poor self-study habits, even preparation is difficult, leading
them to rely solely on classroom instruction, which further
slows comprehension.”

“‘Japanese itself may start to feel like a high hurdle for
learners.”

“Since both teachers and students can become frustrated,
the direct method is better suited for intermediate levels
and above.”

“Some learners who start from zero may not understand or
retain anything from the first few lessons.”

“For beginner learners, it is easier to understand
explanations given in their native language.”

“Preparing lessons, such as gathering examples and

situational materials, is also challenging.”

“A large number of illustrations and videos are required,
significantly increasing preparation workload.” 6

“Many teachers are unable to master it, even with training.”

“If the teacher uses unnatural teacher talk, learners may not
be exposed to natural Japanese.”

“If there is a wide range of proficiency levels within a class,
no matter how vocabulary is adjusted, some learners may
feel dissatisfied.”

“If learners in a class have different Japanese proficiency
levels, significant differences in comprehension may arise.”
“lLearners may struggle to ask questions. Those who are slow
to grasp concepts or inexperienced in language learning
tend to be left behind.”

“When teaching beginner adult learners, this method is not
necessarily efficient.”

“Since power dynamics become clear, learners tend to
become passive.”

“For beginners, the slow learning pace caused by the time-
intensive method can affect motivation.”

“Those with low awareness of Japanese may not persist in
learning.”

“Grammar and vocabulary comprehension is often

incomplete”

“Older learners often want a solid understanding of

grammar. If the teacher cannot explain grammar 3
accurately in English or the learner’s native language, many
students feel dissatisfied (as they believe this is the main

reason for taking lessons with a teacher)”
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“If the linguistic distance between languages is large, it is
nearly impossible [to use this method]”

“The greater the linguistic and structural differences

between the target language and the learner’s native 3
language, the more likely they are to abandon learning.”

Linguistic and
cultural distance

“Sufficient consideration must be given to the cultural
meanings within the learner’s native language.”

“Studying without native-language translations is
burdensome for beginner learners.”

“Teaching exclusively through the direct method is
Learnersrelyon impossible outside of Japan. If it seems feasible, it is only
translation because students are independently translating or using
explanations for self-study and review.”

“It is impossible to develop translation skills [in the
classroom].”

“Learners may misunderstand certain concepts.”

“When using pictures to teach, symbols in illustrations may
be misunderstood or unrecognizable between Japanese

Misunderstanding speakers and speakers of other languages.”

“There is no opportunity to accurately correct learners’
(perceived) misinterpretations.”

Furthermore, an NST teaching in Finland pointed out that “[when] both local and
international students are proficient in English, the use of the direct method presents
unique challenges. Even at the beginner level, students often ask various questions,
making it difficult to rely solely on visual aids such as pictures and gestures to explain
concepts.”

Conversely, a participant from Japan argued that even though some learners find it
difficult to express themselves in Japanese, using English does not always facilitate
communication. For this reason, as emphasized by an NST from Thailand, it becomes
“important to clearly convey the benefits of the direct method to the students” so they
can understand its long-term advantages.

The importance of independent learning in the language acquisition process cannot be
overstated. As highlighted by an NST teaching in Japan, “the notion that comprehension
can be achieved solely through classroom instruction (or the teacher's explanations
alone) is hard to accept.”

This underscores the limitations that classroom teaching methods, particularly the
direct method, can impose on learners. By fostering a culture of independent
exploration and practice, students can deepen their understanding and enhance their
language skills beyond what is taught in the classroom.

DISCUSSION

Our findings reinforce the widely recognized benefits of the direct method, particularly
its emphasis on increased exposure to the target language, the creation of an immersive
learning environment, and encouraging spontaneous communication. This aligns with
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previous research highlighting its effectiveness in fostering communication skKills,
fluency, and engagement (Ali, 2020, Batool et al,, 2015, Holubnycha et al., 2025).

However, despite the direct method’s strengths, the study also reveals significant
challenges. Japanese NSTs were eager to share their beliefs on the perceived
disadvantages of the direct method. While they acknowledged the method's role in
bridging the gap between beginner and intermediate levels and encouraging
spontaneous learning, many also point out difficulties in verifying students’
comprehension and teaching abstract concepts, and the high cognitive burden on
beginners.

These concerns mirror the criticisms outlined by Richards and Rodgers (2014), who argue
that the method’s limited focus on reading, writing, and grammar explanations can
hinder learners, especially beginners. Japanese NSTs also highlighted the method's
time-intensive nature and its limitations in mixed-level classrooms or when the linguistic
distance with students’ L1 is vast.

While the direct method enhances language acquisition, many NSTs suggested that
occasional use of students’ L1 or additional instructional strategies may improve learning
outcomes, making a more flexible approach preferable (Rudnyeva, 2024). Our research
findings align with Zaharuddin’'s (2020) study, which found that the exclusion of L1in the
direct method should be reevaluated, as neither research nor literature strongly
supports it. Its persistence in Japanese language teaching appears to stem more from
long-standing tradition and early methodological influences rather than from proven
effectiveness.

CONCLUSIONS

The results suggest that the majority of respondents see the extensive exposure to the
target language and the ability to use Japanese as a common instructional language as
the primary advantages of the direct method. It compels learners to think and
communicate directly in Japanese, fostering confidence and reducing reliance on
English. Authentic interaction encourages active learning, helping students grasp the
language intuitively through trial and error. While challenging for teachers, the method
enhances retention and promotes a natural, spontaneous learning process, making it a
highly effective approach for learners to progress from beginner to intermediate levels.

While the direct method promotes immersion, it also presents significant challenges
when used exclusively in JFL classrooms. The major concerns pointed out by NSTs
include the time and burden required for both teachers and students, difficulty in
explaining abstract concepts, students’ reliance on their own translations, limited
student engagement, and the challenge of fostering direct thinking in Japanese.

The prevalence of multilingual classrooms signals a shift towards a more inclusive and
culturally diverse educational landscape. By acknowledging and embracing the natural
linguistic diversity present in educational settings, educators can significantly contribute
to providing equitable access to quality education for all students. This approach not only
nurtures multilingual competence but also fosters a deeper appreciation for the rich
diversity of languages and cultures around the world.

In summary, a more balanced approach that combines elements of the direct method
with occasional support in the learners’ native language, as well as English as a medium
of instruction (Luchenko, 2024), is likely to be more effective for JFL instruction, especially
when teaching abroad.

educationalchallenges.org.ua 201


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 30, Issue 1 ISSN 2709-7986 (online)

ACKNOWLEDGEMENTS

We would like to acknowledge the assistance provided by the Japanese Language
Institutes in Urawa and Kansai (The Japan Foundation). We also express our gratitude to
Professor Naoko Shibamoto from Asia University for her constructive feedback during
the compilation of the questionnaire. We sincerely appreciate all participants who have
taken part in this international study and shared their experiences. This research was a
part of a broader project aimed at investigating English usage in Japanese foreign
language classrooms within multilingual settings.

CONFLICT OF INTERESTS

The authors declare that there are no conflicts of interest regarding the publication of
this paper.

FUNDING

The first author acknowledges the funding from the EU Next Generation EU through the
Recovery and Resilience Plan for Slovakia under project No. 09103-03-V01-00071.

REFERENCES

Abas, N. A, Zubbir, N., Azam, N. S,, & Jamrus, M. H. M. (2024). Direct and indirect language
learning strategies in Japanese language acquisition. International Journal of

Academic Research in Business & Social Sciences, 14(3), 279-295.
https://doi.org/10.6007/IJARBSS/N14-i3/20907

Ali, R. (2020). A review of direct method and audio-lingual method in English oral
communication. International Journal of Scientific & Technology Research, 9(8),
289-293.  http://www.ijstr.org/final-print/aug2020/A-Review-Of-Direct-Method-
And-Audio-lingual-Method-In-English-Oral-Communication.pdf

Arashi, Y., Kurabayashi, H., & Tagawa, Y. (2019a). Nydmon shokyd no nihongo jugyo ni
okeru baikai-go to shite no eigo shiyd no jittai: Jugyo doga no bunseki o toshite
[Using English as an intermediary language in introductory or beginning
Japanese classes: Analysis of video data on classroom teaching]. The Journal of
Japanese Language Education Methods, 25(2), 34-35,
https://doi.org/10.19022/jlem.25.2_34 [in Japanese].

Arashi, Y., Kurabayashi, H., Abe, S., Tagawa, Y., Adams, G., & Waugh, Y. (2019b). Nihongo
kyouiku ni okeru baikaigo toshite no eigo shiyou [A study on using English as an
intermediary language in Japanese language teaching]. Kyorin University Journal,
36, 13-25 [in Japanese].

Batool, N., Anosh, M., Batool, A, & Igbal, N. (2015). The direct method: A good start to teach
oral language. International Journal of English Language Teaching, 5(1), 37-40.

Bian, J.,, & Jiang, Q. (2019). The development course and reflection of Japanese direct
teaching method: From late 19th century to mid 20th century. In Proceedings of
the 3rd International Conference on Culture, Education and Economic
Development of Modern Society (ICCESE 2019) (pp.1242-1249). Atlantis Press.
https://doi.org/10.2991/iccese-19.2019.274

Cenoz, J. (2013). The influence of bilingualism on third language acquisition: Focus on
multilingualism. Language Teaching, 46(1), 71-86.
https://doi.org/10.1017/S0261444811000218

202 educationalchallenges.org.ua


http://educationalchallenges.org.ua/
https://doi.org/10.6007/IJARBSS/v14-i3/20907
http://www.ijstr.org/final-print/aug2020/A-Review-Of-Direct-Method-And-Audio-lingual-Method-In-English-Oral-Communication.pdf
http://www.ijstr.org/final-print/aug2020/A-Review-Of-Direct-Method-And-Audio-lingual-Method-In-English-Oral-Communication.pdf
https://doi.org/10.19022/jlem.25.2_34
https://doi.org/10.2991/iccese-19.2019.274
https://doi.org/10.1017/S0261444811000218

EDUCATIONAL CHALLENGES, Vol. 30, Issue 1 ISSN 2709-7986 (online)

Hiramoto, M. (2022). The monolingual borrowers: Reconciling the success and failure of
English in Japan. Asian Englishes, 25(1), 81-94.
https://doi.org/10.1080/13488678.2022.2034258

Hobbs, V. Matsuo, A, & Payne, M. (2010). Code-switching in Japanese language
classrooms: An exploratory investigation of native vs. non-native speaker teacher
practice. Linguistics and Education, 21(1), 44-59,
https://doi.org/10.1016/j.linged.2009.12.004

Holubnycha, L., Kostikova, I, Besarab, T., & Koshechkina, T. (2025). Teaching methods for
large student groups at a Chinese university. Educational Challenges, 30(1), 26—-39.
https://doi.org/10.34142/2709-7986.2025.30.1.02

ligo, M. (2022). Challenging the myth of monolingual Japan: A consideration for the
Japanese to embrace their own overlooked translanguaging practices.
Gakushuin University English Literature Society Journal, 2021, 25-43. https://glim-
re.repo.nii.ac.jp/records/5294

Kato, R, & Kumagai, Y. (2020). Translingual practices in a ‘monolingual’ society:
Discourses, learners’ subjectivities and language choices. International Journal of
Bilingual Education and Bilingualism, 25(5), 1681-1696.
https://doi.org/10.1080/13670050.2020.1799318

Konakahara, M., & Tsuchiya, K. (Eds.). (2020). English as a lingua franca in Japan: Towards
multilingual practices. Palgrave Macmillan. https://doi.org/10.1007/978-3-030-
33288-4

Luchenko, O. & Kovinko, K. (2024). Exploring staffing patterns and muiltilingual
classrooms in teaching Japanese as a foreign language. In Society. Integration.
Education: Proceedings of the International Scientific Conference (Vol. 2, pp. 198-
212). Rezekne, Latvia. https://doi.org/10.17770/sie2024vol2.7891

Luchenko, O., Doronina, O., & Chervinko, Y. (2024). The use of English medium instruction
in multilingual classrooms in Japanese language teaching. Advanced Education,
12(24), 58-74. https://doi.org/10.20535/2410-8286.297391

Richards, J. C, & Rodgers, T. S. (2014). Approaches and methods in language teaching
(3rd ed.). Cambridge University Press. https://doi.org/10.1017/9781009024532

Roberts, G,, Leite, J., & Wade, O. (2018). Monolingualism is the illiteracy of the twenty-first
century. Hispania, 100(5), 116-118. http://dx.doi.org/10.1353/hpn.2018.0028

Rudnyeva, |. (2024). Organizational Strategies for Providing Foreign Language Education
Services to Adults Over 45: International Practices and Approaches. Educational
Challenges, 29(2), 362-371. https://doi.org/10.34142/2709-7986.2024.29.2.24

|77

Saito, S., & Turner, M. (2024). Language diversity in “monolingual” Japan: Language
awareness among high school teachers of English. Journal of Language, Identity
& Education, 1-15. https://doi.org/10.1080/15348458.2024.2385837

Spechtenhauser, B., & Jessner, U. (2024). Complex interactions in the multilingual mind:
Assessing metalinguistic abilities and their effects on decoding a new language
system in trilingual learners. Lingua, 301, 1-24.
https://doi.org/10.1016/j.lingua.2024.103678

The Japan Foundation. (2021). Survey 2021: Search engine for institutions offering
Japanese-language education. https://www.japanese.jpf.go.jp/do/index

educationalchallenges.org.ua 203


http://educationalchallenges.org.ua/
https://doi.org/10.1080/13488678.2022.2034258
https://doi.org/10.1016/j.linged.2009.12.004
https://doi.org/10.34142/2709-7986.2025.30.1.02
https://glim-re.repo.nii.ac.jp/records/5294
https://glim-re.repo.nii.ac.jp/records/5294
https://doi.org/10.1080/13670050.2020.1799318
https://doi.org/10.1007/978-3-030-33288-4
https://doi.org/10.1007/978-3-030-33288-4
https://doi.org/10.17770/sie2024vol2.7891
https://doi.org/10.20535/2410-8286.297391
https://doi.org/10.1017/9781009024532
http://dx.doi.org/10.1353/hpn.2018.0028
https://doi.org/10.34142/2709-7986.2024.29.2.24
https://doi.org/10.1080/15348458.2024.2385837
https://doi.org/10.1016/j.lingua.2024.103678
https://www.japanese.jpf.go.jp/do/index

EDUCATIONAL CHALLENGES, Vol. 30, Issue 1 ISSN 2709-7986 (online)

The World Japanese Language Centre (n.d.). Oshie-kata ga chigau. Eigo o tsukatta
kansetsu-hé to nihongo dake de oshieru chokusetsu-hé [Different teaching
methods. Indirect method using English and direct method teaching only in
Japanese]. WILC. https;//wjlc.com.au/features/teaching-methods-differ/ [in
Japanese].

Turnbull, B. (2020). Beyond bilingualism in Japan: Examining the translingual trends of a
“monolingual” nation. International Journal of Bilingualism, 24(4), 634-650.
https://doi.org/10.1177/1367006919873428

Vireak, K., & Bunrosy, L. (2024). Exploring language teaching methods: An in-depth
analysis of grammar translation, direct method, and audiolingual method: A
literature review. International Journal of Advance Social Sciences and Education
(IJASSE), 2(2), 151-168. https://doi.org/10.59890/IJASSE.V212.1766

Yamamoto, T. (2013). Nihongo chokusetsu kyoju-ho saiko: S6zo-teki nihongo kyoiku o
mezashite [Reconsidering direct Japanese language teaching method: Aiming
for creative Japanese language education]. Review of the Division of
Correspondence Education, 16, 69-89 [in Japanese].

Zaharuddin, A. (2019). Reconsidering the direct teaching method in Japanese language
education. JALT Journal of Japanese Language Education, 15, 13-20.

Zaharuddin, A. (2020). Students’ response to the direct teaching method: A case study
on Malaysian learners of the Japanese language. Journal of the Faculty of
International Studies, Utsunomiya University, 50, 171-178.

APPENDIX

The English variant of a cover letter sent to official email addresses of Japanese-
language institutions worldwide

To Japanese teachers.
Dear colleagues, we hope you are doing well.

We are an international research group from Slovakia and Ukraine studying the theme
of “Japanese Language Education in a Multilingual Environment — English Medium
Instruction Approach.” In a multilingual classroom, L1 (native language) can be
changed to L2 (English) when targeting L3 (Japanese). Some issues arise in this regard:
1) the pros and cons of learning L3 (Japanese) through L2 (English); 2) the obstacles in
the teaching process; 3) the sufficient proficiency level of L2 for transferring grammar
structures;, 4) how the transition develops to the learning of the target Japanese
language using the direct method.

To solve these problems, we would like to conduct a questionnaire survey among
Japanese teachers. The current preliminary study aims to investigate the state of EMI
in multilingual classrooms in particular. That is why it would be beneficial if you
answered the questionnaire even if you do not use English during your lessons.

The results of the study will be presented anonymously. The following questionnaire will
require approximately 10 minutes to complete.

We would love to know about your experience and greatly appreciate your feedback.
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Questions from the Questionnaire Used for the Analysis in the Article

1. What doyou think are the advantages of using the direct method? (multiple answers
allowed)

Learners have more time to be exposed to Japanese.

Learners can accept natural Japanese as it is.

It is easier for learners to remember what they have learned.

The target language and the medium of instruction are the same.

Even learners with different native languages can be taught Japanese as a
common language.

It can be taught anywhere abroad.

Other

2. What do you think are the disadvantages of using the direct method? (Multiple
answers allowed)

It is difficult to confirmm whether the learning items presented through pictures or
actions have been understood as intended by the teacher.

It is difficult to teach abstract concepts or subtle nuances.

Depending on the learner, some may resist the instructional methods of the direct
method and lose motivation to learn.

Other

The full Google Forms questionnaire is available online in Japanese at the following link:
https://doi.org/10.5281/zenodo.14677681.
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