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ABSTRACT

The aim of teaching at tertiary level is to
reinforce education by developing effective
teaching methods and organizational
forms as well as enhancing teacher-student
interaction.

The purpose of this article is to share the
authors’ experience of applying a
contextual teaching approach as one of the
main forms of interactive classroom
technology within large groups of students
at a Chinese university providing pre-service
teacher training.

Methodology. The study applied general
levels of theory (analysis, synthesis, and
comparison) to find the most effective
teaching methods for classroom
interaction within large student groups, as
well as methods of empirical level
(supervision and discussion) to
understand the characteristics of large
student groups in China.

Results. Teaching the course “Teaching
Methods of English” at Shangqiu Normal
University in China, in 2023/24 academic
year required an investigation into the
most suitable teaching methods for
effective interaction within large student
groups (120 students). The decision was
made in favour of interactive teaching
technology, in particular a contextual
teaching model. The reason for the choice
was dictated by the necessity to keep such
a large number of students motivated and
engaged during lessons. Academic
learning activity (in the form of interactive,
problem-based lecture) and quasi-
professional activity (in the form of role-

BukriaoaHHS HQ PIBHI BULLIOI OCBITV CIIPSMOBAHE
HQ BOOCKOHQ/IEHHS OCBITHLOIO MPOLIECY Yepes
PO3PO6IEHHS EPEKTUBHX METOAIB BUK/IQAQHHS
TQ OPraHI3aUIMHUX GOPM, A TAKOX PO3BUTKY
B3aemofii BUK/IQAQ4Ya TA CTyAeHTA.

Mera crarri - rnoginuTuca  4OCBIOOM
3QCTOCYBAHHSA KOHTEKCTHOIo nigxoay
BUK/AQOAQHHS K OOHOMO 3 OCHOBHUX (GOpM
IHTEePAKTUBHOI TexHOo/orii BUKAQAQHHSA A7
HaBYQ/IbHOI B3aemonli 3 BESTUKUMMU
CTYAEHTCbKUMU rpynamm KUTANCbKOIro
YHIBEPCUTETY, AKUY rOTYE MAMOYTHIX yYUTENIB.

MeTopgonoris. Y focnigyKkeHHi 3aCToCcoBYBAICH
MeToaM 3Ara/IbHOTEOPETUHHOIO PIBHSA (QHA/II3,
CUHTE3, MOPIBHEHHS) 479 MOLWyKYy HanbinbL
epeKkTuBHMX  METOAIB  BUK/IOAQHHS A7
HABYQA/IbHOI B3aemMogil 3 BEJTUKUMU
CTYOEHTCbKUMIK  TPYMaMy;, 4 TAKOX MeToau
eMMipMYHOro  PIiBHA  (CrIOCTEPEXKEHHS  TA
ANCKyCig) A7  PO3yMIiHHS  Oco6/1MBOCTEN
BE/TNKMX MRy KUTAUCbKUX CTYAEHTIB.

Pe3synbratn. BukiggaHHS Kypcy «MeTtoamka
BUKIQOQHHS QHITTIMCbKOI MOBU» B KUTAMCbKOMY
negaroridHomMy yHiBepcuteTi Micta  LLaHLo
(Shangqiu Normal University) y 2023/24
HaBYQ/IbHOMY  poLi  MoTPebyBAsIO  MOLLYKY
MeTodiB  BUKAQOQHHA  A/19  epeKTUBHOI
B3gemMogii 3  BEJIMKUMU  CTYOAEHTCbKUMU
royrnamuy - (120 ctydeHTiB).  PilweHHa  6ys10
MPUMHATO HQ KOPUCTb iIHTEPAKTUBHOI TEXHOAOTT
BUK/IQOQHHS, 30KPEMA KOHTEKCTHOI moaeni
BUKIQOAHHS. MpuymHa BMb6OPY 6yna
MPOAMKTOBAHA HEOOX|AHICTIO  MiATPUMYBATU
MOTMBALKO TA 3Q/IyHEHICTb TAKOI  BesIMKOI
KIifIbKOCTI CTyAeHTIB g 4ac 3aHATb.. OCHOBHMMM
BUOAMU AIF/IbHOCTI CTYOEeHTIB cranu
akagemidHa HABYQ/IbHA AiS/bHICTE (y dopMmi
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playing, professional simulations and
others) became the core of student
activities.

Conclusions. The aquthors’ experience
enables us to assert that interactive
teaching technology, namely a contextual
teaching approach is highly recommended
for addressing large student groups.

IHTEPAKTMNBHOI, npo6riemHoi  nekuii)  Ta
KBQ3irnpogeciviHa AiSnbHICTb (y pOpMIi PO/IbOBMX
irop, NpogeciviHoi cMyAaLi TA iH.).

BUCHOBKMW. B/IQCHNI ABTOPCbKNU AOCBIA AQE
3MOry CTBEPIKYBATM, WO [HTEPAKTMBHA
TEXHOJIOrA, Q camMe KOHTEKCTHUW niaxig
BUK/IQAQHHS, MOXKe 6YyTHh PeKOMeHOOBAHUM
4719 pO6OTH 3 BE/TUKUMM rPYNAMM CTYAEHTIB.

Keywords: Chinese students, interaction, KnmuoBi cnoBa: KUTAUVICbKI  CTyOeHTH,
large student group, interactive technology, B3QeMofid, Be/sIMKA CTyAeHTCbKA rpyna,
learning and teaching, contextual IHTEPAKTUBHA TEXHO/OrIF, BUKAAQOAAQHHSA TA
approach. HQBYQHHS, KOHTEKCTHW I MigxiA.
INTRODUCTION

To achieve the established goals of higher education, it is essential to reinforce the
educational process by developing new and efficient teaching methods and
organizational forms as well as enhancing teacher-student interaction.

Teaching at a university takes place within a student group. A student group is a special
type of small social group formed for a certain study period to carry out educational
activities (Hordiychuk, 2016).

A student group is officially created by university authorities and is relatively stable
throughout the academic year as a primary group of students within the structure of a
course, faculty, or educational institution as a whole. The members of the student group
are united by common educational and professional tasks and interact with academic
staff, supervisors, and amongst themselves. The number of students within an academic
group at a higher educational institution is determined by the university authorities and
usually ranges from between 5 and 30 students.

When we refer to teaching methods in large student groups, we mostly refer to lectures
attended by several academic groups (of one or various programs that belong to a
common field of study) united into a larger group that attends a particular set of lectures.

However, according to the experience of teaching at a Chinese pedagogical university
(Shanggiu Normal University), teaching methods in a large student group may involve
other activities, as well as lectures. They may also include different methods applied for
practical educational activities and seminars.

A key factor in improving the effectiveness of education in large groups is fostering
students’ internal motivation (Kostikova et al., 2019). This fostering of motivation
embraces organizing students’ independent educational activities as well as cultivating
students’ skills that are necessary for self-education and self-regulation. It is also
important to make students aware of the need to embrace lifelong learning, focus on
creative abilities and critical thinking (Veretiuk & Chetveryk, 2024), nurture a positive
attitude towards learning, and recognize the importance of cooperation with teachers
and classmates (Holubnycha, 2017).

Teaching methods that promote classroom interaction within a student group and
increase students’ motivation as well as ensure they achieve a satisfactory academic
progress are one of the topical issues of modern higher education. Moreover, it becomes
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even more significant when dealing with a large student group. This paper, therefore,
aims to shed some light on the dearth of information with regard to this question.

As an examination into present-day research on the problem establishes, because of the
Coronavirus pandemic, much of the interaction between teachers and students has
recently taken place in online format. That is why a lot of research has been directed
towards teaching methods that are suitable for online learning.

Among them there is a reliable communication method (Aksu, 2020), efficiency of
certain E-learning tools (Muberik, 2024), methods of teaching English online at the
tertiary level (Holubnycha et al, 2022), specifics of utilizing the Moodle platform
(Hontarenko, 2021), as well as Google-Meet, WebEx Meet, and ZOOM (Jackson, 2021),
comparison of synchronous and asynchronous teaching methods (Kostikova et al., 2023),
challenges of teaching online (Manea & Gari-Negut, 2021), assessment of different
teaching technics and tools (Nalyvaiko et al., 2021).

A significant number of studies are devoted to the different characteristics of interactive
teaching methods, in particular, with regard to smart wearable devices (Chen G., 2024),
the application of augmented reality technology (Deng et al, 2024), interactive
multimedia (Yeni Lestari et al., 2024), interactive experiences based on mobile teaching
and learning (Li, 2024; Zhong & Peng, 2024), and interactive teaching methods
appropriate in a classroom (Yuldashevna, 2019)

Furthermore, many academics are willing to consider teaching methods that
implement and apply modern technologies to the educational process at tertiary level.
These include the following: digital video recordings (Daher et al., 2024), computer
technologies, online technologies (Sytnykova et al., 2023), as well as means of information
and communication technologies (Shevchuk, 2021; Chetveryk & Veretiuk, 2024).

So, mobile learning technology as a teaching method is another subject of modern
research on the topic. That is why there are papers devoted to collaborative learning
through simulation of virtual reality (Abdullah et al, 2024), blended teaching and
learning models with the support of interactive technologies (Chen, 2024), and mobile
assisted language learning technology (Nariyati et al., 2020).

However, teaching methods that are suitable for working with large student groups
(a common feature of Chinese universities), have not been examined in any detail up
until now.

Thus, the purpose of this article is to share the experience of applying a contextual
teaching and learning approach as one of the main forms of interactive teaching and
learning technology for educational interaction with large student groups at a Chinese
university providing pre-service teacher training.

METHODOLOGY
The following methods were used in the research of this article:

— general levels of theory, namely analysis, synthesis, and comparison (these were
required to find the most effective teaching methods for educational interaction
within large student groups);

— empirical research methods such as supervision and discussion (they contributed to
our understanding of the particular characteristics of Chinese students).
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RESULTS

Teaching the course “Teaching Method of English” at the Chinese university, Shangqiu
Normal University, that provides teacher training was an unusual challenge for the

authors’ personal experience in China (Figure 1), involving student groups consisting of
120 students (Figure 2, Figure 3).

Figure 1
The authors’ personal teaching experience in China, with Chinese colleagues
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e

Figure 2
Large student groups consisting of 120 students

Figure 3
Happy teachers, happy students
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An analysis and comparison of different teaching methods allowed us to conclude that
the most suitable and effective way to implement classroom interaction within large
student groups was the use of interactive teaching and learning technology. As this
technology involves dialogic learning, during which there is constant and active
interaction between the teacher and the student, we were able to surmise that it would
help us keep a large number of the students motivated for the duration of the class.

In this technology the teacher plays the role of organizer of the learning process and
leader of the group. And it is important to note that the organization of interactive
teaching methods for future teachers included modelling real-life situations.

Furthermore, it has been established that one of the main forms of interactive
teaching and learning technology is the contextual teaching and learning approach
(EI-Sabagh, 2021).

At the core of this form is the organization of student activities, following the principles
of transitioning from educational information to a contextual approach that relates past
experiences to professional activities in constantly evolving environments. It is
significant that the focus of the contextual teaching and learning approach diverges
from focusing on past experiences to emphasizing future professional activities. This was
the method we chose for teaching large student groups at the Shanggiu Normal
University.

So, the contextual teaching and learning approach became a theoretically sound
choice for implementing forms and methods of active learning for large student
groups at tertiary level, focusing on the specialist model. It is vital that in the context of
future professional activities, the teaching and learning process should evolve from
information gathering to understanding, and then from understanding to taking
action (Bilyk et al., 2023).

The aim of student engagement in this approach is not simply to acquire an information
system and foundational knowledge but to develop the skills needed for professional
practice. Information itself serves as a structural component and the basis in the overall
purpose of the activity only up to a certain point, after which it should be broadly applied
as a tool for regulating activities. Consequently, in the contextual teaching and learning
approach, the primary focus for both students and teachers is not on delivering “a piece
of information,” but rather on addressing situations characterized by social uncertainty
and contradictions.

Experience demonstrated that when working with large student groups, the content of
the contextual teaching and learning approach of interactive technology should
encompass sociocultural dimensions. As students form relationships during class, they
not only share academic information, but also their own perceptions, opinions, and
emotions connected to it, all of which will help them develop their professional skills. It
is also crucial that the structure of lessons in the contextual teaching and learning
approach follows a certain logical progression of core student activities. These are the
following:

— Academic Learning Activity: Students absorb subject matter through different
academic forms and methods of teaching and learning, such as lectures and seminars,
in which broad discussions and problem-solving sessions are incorporated (Khandve,
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2001). This approach helps to establish the framework for the students' future
professional roles. By participating actively, students can express their thoughts and
opinions and analyse professional situations and ethical dilemmas whilst upholding
their own moral judgments.

However, it is important to note that Chinese students are not used to taking an active
part in debates or sharing their opinions and ideas. They justify this by explaining that
the Chinese are typically afraid to be wrong or looking incompetent, or silly.

So, it took us several lessons to “wake the students up”. To change this dynamic, we first
had to make it clear to the students that there were not necessarily any “incorrect
opinions” and that multiple viewpoints can exist simultaneously and, moreover, may be
even useful. In addition, we had to impress upon them that mistakes are common
amongst students and that mistakes would help them learn to understand why
something was wrong or right.

We explained that, in the end, it is much worse to remain passive during classes than to
try out different responses, making some mistakes along the way and getting essential
experience for their future profession.

— Quasi-professional Tasks: Quasi-professional learning involves simulating real-world
professional conditions, relationships, and actions within the classroom. In this case the
most effective methods of teaching include business simulations, role-playing, exercises,
game-based discussions, and other types of ludic activities. These activities help
students model the tasks of professionals and managers (in our case, teachers), such as
solving complex problems or making decisions related to managing production
processes (in our case, the educational process).

Therefore, the contextual teaching and learning approach enables the development of
a framework of challenging situations, which in turn supports the establishment of
essential conditions for cultivating theoretical, practical, and professional thinking.

This approach thoroughly prepares future professionals (teachers) for practical training
by applying theoretical knowledge and practice as well as integrating the social context
of their professional activities: while performing quasi-professional tasks our students
assumed the roles of teachers and students, immersing themselves in real-world
professional scenarios.

Moreover, this active involvement helps students apply theoretical knowledge to
practical situations, thereby enhancing their ability to use acquired knowledge to
regulate their own behaviour. Consequently, educational motivations gradually evolve
into professional ones.

In our teaching experience at Shangqgiu Normal University during the 2023/24 academic
year, the lessons were organized by the university authorities into blocks of three classes
(each of them 50 minutes long with a 10-minute break between them). So, taking into
consideration the chosen form of interactive teaching and learning technology we built
the lesson blocks in the following way:

— the ¢ lesson of each block was a lecture of in the form of a problem-solving task
(Holubnycha et al,, 2024; Tuma, 2021) with mandatory reliance on visual content: usually
in the format of a video presentation (see Figure 4). During these lectures, we first asked
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the students a problem question or proposed a small practical problem. The students
then tried to solve the problem, find answers and express their opinions. Only after this
did we summarize the theoretical information.

In order to make sure all 120 students remained engaged, we motivated them by giving
them extra points for their answers (we used plastic “smiles”: one “smile” was equivalent
to one point because it was very difficult for us to quickly remember all of the 120 (what
for us were, unusual) names and surnames).

It isimportant to note that the students were very keen to get extra points, so they were
very actively engaged. Practically everyone wanted to express his or her opinion or add
something they thought was important.

Figure 4

A presentation slide for the lecture on the topic of “Teaching-Learning Games”
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For example, we used Figure 4 in a lecture about “Teaching-Learning Games”, in which
we presented the following problem case: “A teacher prepared these pictures in order to
teach the topic “Weather and Seasons” to her 10-year-old students. Think of some
teaching-learning games that she could use here”.

Each lecture contained between 5 and 10 problem-solving tasks.

— the 2" lesson was in the form of teamwork on a certain task. The group of 120 students
was divided into 12 teams of 10 students each. During the second lesson of the block,
they had to prepare a lesson plan using the theory from the previous lecture. Each team
had their own assignment.

While preparing the lesson plan, all of the students were very active. In particular, it's
important to point out that the students showed a great deal of creativity.

For example, they prepared diverse handouts, slides, video presentations, interactive
video games, and teaching-learning games; they incorporated indoor games and
introduced songs and rhymes (see Figure 5).
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Figure 5
Handouts made by Chinese students

— the 3@ lesson was a quasi-professional task in which students role-played an activity.
Before starting to act out the lesson, the students had to name the topic of the lesson
that they were about to present, its purpose, the teaching method or methods they were
going to use, and the age of the schoolchildren for whom the lesson was intended. One
student played the role of teacher, another was a teaching assistant and all of the others
played the role of school students (see Figure ©).

Figure 6
Chinese students acting out a school lesson
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While one team was acting out their lesson, the students from the other teams watched
and when the lesson was over, they could ask questions about the teaching method
applied. It is important to note that they got extra points for any questions they asked.
This was how we encouraged the students to watch attentively.

DISCUSSION

The unique value of interactive teaching methods for dealing with a large student group
is that they enable students to learn how to collaborate effectively and enhance the
learning process. Furthermore, the contextual teaching and learning approach
contributes to the socialization of students by fostering an awareness of their role and
potential within a group. In this interactive learning and teaching process, the teacher
serves primarily as a guide and interpreter of the students’ outcomes.

The primary responsibility lies with the students, who draw on their group work
experience and their skills in expressing their thoughts and analysing their peers’
perspectives. Additionally, employing interactive styles helps create a classroom
environment that promotes cooperation, understanding, goodwill, and effective
communication.

Therefore, our belief in the effectiveness of interactive teaching methods is completely
aligned with the position of Lasky et al. (2010) as well as Giorgdze & Dgebuadze (2017),
who consider that for a lesson to be efficient, the teacher must apply interactive teaching
methods (especially of a student-centered nature) as these increase the amount of
knowledge that students acquire.

We fully agree with Senthamara (2018) and can conclude that the interactive teaching
and learning technology used met all of the necessary requirements mentioned by this
academic, with particular reference to the following: it involved both the teacher and
students actively; it encouraged and anticipated student participation; it made use of
guestions to spark debate, focusing on the importance of responses; it provided
students with practical, hands-on activities; it actively engaged students in the learning
process; it was structured and summarized to achieve specific learning goals; it built
upon students’ prior knowledge and abilities; it accommodated different learning styles;
it promoted independent learning and it utilized teaching tools to capture and maintain
students’ attention.

Moreover, it is important to note that practically all of the interactive teaching styles
proposed by Angelo & Cross (1993) were applied in our work within the large student
group. The difference was simply in the names used to denote each interactive teaching
style, although they share the same meaning.

We are also in agreement with Ahmed, & Hossain (2023), who assert that that when
students assume different roles, they become more motivated and assimilate content
more effectively. We used some of their more popular interactive techniques (with slight
variations) in the classroom, as well as those of Yee (2019).

For example, “Picture Prompt” (using mostly slides); “Think Break”, which involves a
minute of thinking and making notes (we gave our students the whole 50-minute lesson
to think about the assignment and prepare it); “Instructor’s Storytelling Course” where
the teacher starts discussing a scenario and the students have to continue it (we used
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this educational technique widely in the problem-solving tasks); however we did not

nou

apply “Total Physical Response”, “Choral Response”, or “Word Cloud Guessing” in class.

The experience of implementing interactive techniques is described in detail by Shatri
(20716). But firstly, these interactive techniques took place in secondary school, and
secondly, she did not work with large student groups. She does, however, underscore
the importance of problem-based tasks which was also one of the most effective tools,
in our experience.

We can therefore conclude that our experience of using interactive teaching and
learning technology, namely the contextual teaching and learning approach, mostly
coincides with the propositions and recommendations of the aforementioned scientists.
However, none of them focused in any detail on dealing with large student groups.

CONCLUSIONS

Thus, the experience of applying the contextual teaching and learning approach as one
of the main forms of interactive teaching and learning technology for educational
interaction with large student groups at a Chinese university providing pre-service
teacher training has proved that this educational model is ideally suited to keeping large
numbers of students motivated and engaged during lessons.

This applied to both lectures (where students acquire the necessary knowledge for their
future professional activity) and practical classes (where they demonstrate received
knowledge and attempt to apply it to real-world professional situations themselves).

It is evident from the described experience that interactive teaching and learning
technology, namely the contextual teaching and learning approach is highly
recommended for dealing with large student groups.
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