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ABSTRACT

The concept of studying abroad as a means
of preparing future music teachers in China
has a rich and complex history, reflecting
the nation’s evolving educational
philosophies, political changes, and cultural
exchanges.

The purpose of this study is to present the
genesis of using studying abroad as part of
the professional training for future music
teachers, detailing the goals and social
mandates across various stages of Chinese
state development. The article also draws
attention to the organic "embeddedness” of
such a means of training future music
teachers in the Chinese system of
professional and higher music-pedagogical
education, especially of vocal practices that
are not traditional for Chinese culture.
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KoHuenrnuia HaB4YaHHS 30 KOPOOHOM K Croci6
MigroToBKW MAMGYTHIX BUKAQAQYIB MYy3UKU B
Kutai mae 6araty T1Q CkaaagHy ICTopito, Lo
BiJOOPAYKAE EBOJIIOLLIKO OCBITHLOI  inocoii
KPQiHY, — [AOMITUYHI  3MiHW  TQ  MPAKTUKY
Ky/IbTYPHUX OBMIHIB. Y Livi CTATTI AOC/IAXKYETHCSH
ICTOPUYHNV PO3BUTOK | CydACHE 3HQ4YeHHS igei
BUKOPUCTAHHS JOCBIAY MiAroTOBKM KUTAMCbKNX
MY3UYHMX Nearoris 3a KOpAOHOM.

MeToro Lboro JOCHiMKEHHS € MPeacTaBIeHHS
reHesmcy  BUKOPWUCTAHHS  HABYAHHSA 34
KOPLAOHOM SIK YHACTUHM MPOGECiMHOI MiAroTOBKU
MaUMBYTHIX BUKIQAOQYIB MY3UKM, OETAs3Yr4Yn
Ui Ta couiasibHI 3QrinTr HA PI3HWX eTarnax
PO3BUTKY KUTAMCbKOI AePXKABW. Y CTATTI TAKOX
3BEPTAETHLCS yBara Ha OPraHIYHy
«BOYIOBAHICTb» TAKOro Criocoby igroToBKu
MaUMBYTHIX BUKIQAQYIB MY3UKW B KUTAMCbKY
cucTeMy [POQECIMHOI TA BULLOI My3UYHO-
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Methodology. The study employs a
historical-analytical approach, examining
primary and secondary sources to trace the
evolution of studying abroad as a practice
for Chinese music educators. This includes
an analysis of normative documents and
policy papers available on  official
educational authority and institution
websites. Additionally, qualitative data from
interviews with contemporary music
educators who have studied abroad
provide insights into current practices and
perceptions.

The findings reveal that the practice of
studying abroad for music education,
primarily for personal music career
development and secondarily for teaching,
has been prevalent throughout Chinese
history, and has undergone significant
transformations over the past century. In
the modern period, China continues to send
a significant number of students abroad,
supported by initiatives such as the China
Scholarship Council and ‘One Belt — One
Road’ Initiative. These programs facilitate
grant support and promote cultural
exchange and international cooperation,
enriching the professional development of
future music teachers in China.

The study concludes that international
educational experiences have profoundly
impacted Chinese music education.
Educators trained abroad have introduced
diverse musical styles, innovative teaching
methodologies, and a global perspective
that enhance the learning experience of
Chinese students. The Integration of
international practices has elevated the
standards of music education in China, and
gained global recognition. However,
challenges remain in balancing traditional
Chinese music with Western influences, and

rneaarori4Hoi OCBiTH, 0CO6/IMBO A1 MY3UUYHNX
MPAKTUK (GK-TO EBPOMNENCHKIML ONepHUA CriB),
aKi € HexapakTepHuMun A7  KUTAWUCbKOI
MY3UYHOI Ky/IbTYPMU.

MeTtogosoria. [ocnimKeHHS
ICTOPUKO-QHATITUYHWM  1iAXid, AOCMKYHYM
nepBuHHI TA  BTOPUHHI  mKeperna, o6
MPOCTEXXUTI EBOSTFOLLIHKO HOBYAHHS 30 KOPLAOHOM
K Criocoby niaroToBKMY My3unYHMX Nedaroris B
Kutai. BoHO TaKO)K BK/IOHAE B cebe aHAsI3
HOPMQATUBHMX | MPOrPAMHMX  [JOKYMEHTIB,
AOCTYrHMX HA o@iliviHUX BE6-CQUTAX OPraHiB
YrAPAB/IIHHA OCBITOKO TA 3QK/AA4IB MY3UYHOI
oCBITH. KpiM TOro, AQHI 3 IHTEPB'IO 3 CYyYACHUMMN
BUKIQAQYAMM  MY3UKM, €Ki HABYaQsmMcs 3Q
KOPAOHOM, TA QHA/1I3 B/IACHOrO 4OCBidYy aBTOpPA
CTATTi AQKOTb 3MOrY 3P0O3YMITV HASBHY MPAKTUKY
B Livi rasy3i.

OTpuMaHI  pe3ynbTaTHu  [OKA3YKTh,  LLO
MPAKTUMKA  HABYAHHS 3Q KOPAOHOM  A71F
OTPUMQAHHSA  MY3WYHO-NEOAroriYyHoi  OCBITH,
repLu 34 BCe, 4715 PO3BUTKY OCOOMCTOI My3MYHOI
Kap'epu, a NOTIM A719 BUKIAAAHHS, 6y/10 3aBXKAM
moLmpeHoro B icTopii Kutaro TaQ 3a3Ha/IQ
3HQYHUX TPAHCPOoPMALiN MpPOTSrom
OCTAHHBLOIO CTO/IITTA. Y CydacHMY nepiod Kutav
MPOOOBXKYE BIAMPABAIATHA 3HAYHY  Ki/IbKICTb
CTydeHTIB 3Q KOPAOH, LWO MigTPUMYETHCS
TAOKUMU  [HILIQTMBAMY, 9K Paga cruneHgiv
Kutatro Ta ctpaterisa «OauH MosiC — OO4MH LLISIX».
Lli  mporpamu  AoneriyrTb  OTPUMAHHS
rPAHTOBOI MIATPUMKM | CIIPUSIOTE Ky/IbTYPHOMY
OOMIHY TQ MiXKHQPOAHIV CriiBrpaAL, 36ara4yro4m
MpPOGECIViIHNY PO3BUTOK MAMBYTHIX BUKIQAQYIB
My3UKM B KUTQi.

docrnipkeHHsT  AoXxoAuTb  BUCHOBKY,  LLO
MPAKTUKQ HABYAHHS MAMBYTHIX BUKIQAQYIB
MY3UKW 30 KOPLOOHOM [/INBOKO Br/IMHYIA HA
KUTQVICbKY MY3W4HY OCBITY. [legarory, €Ki
MPOVILLISIN HABYQHHS 3a KOPOOHOM,
3QM1poBAAMIN  PIBHOMQHITHI  MY3UYHI  CTW/T,
IHHOBAUIVIHI MEeTOAMKKM HABYAHHS TA CBITOBY

BUKOPUCTOBYE

ensuring equitable access to international nepcnexkTvBy,  AKI MOKPALLUYOTL — MPAKTUKY
education  opportunities. The  study |HOBYGHHS — KUTAUCbKWX  CTydeHTiB.  OAHaK
highlights the need for continuous | MPOGNEMM 3a1MLICIOTLCS B 6QIAHCT MK
adaptation and the development of | TPGAVMUIMHOK — KUTAMCHKOK — MY3UKOKO U
strategies to address these challenges, |39XiAHWM — BIJIMBOM T4 30693”9"/9HH9’\:’
ensuring that the benefits of studying | CMPUBEAIMBOIO  [OCTYry HAO  MOXJIMBOCTEN
abroad are fully realised in the Chinese MDKHQpoOAHOI  ocBiTk  cepen  MAKBYTHIX
educational context. BUKIQAQYIB My3unKn B KuTai.

Keywords: Chinaq, music  education, Kmioyosi cnosa: Kumait, My 3M.quu OCBIT.O'
studying abroad, educational exchange, HGBqGH'."fq 30 KOPHOHOM, —OCBITHIV O6Mit,
professional education, PR Chinag, P Od)eC’M.H a | MiAroToBka, KHP,
internationalisation. IHTEPHALlIoHArmsaLia.
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INTRODUCTION

Studying abroad as a form of preparing future music teachers in China is an important
practice that has significant implications for both Chinese and international education.
It involves sending Chinese students to foreign institutions to acquire advanced musical
knowledge, pedagogical skills, and cultural experiences.

The Chinese government sees it as the important practice for several reasons, among
which are cultural exchange (that allows Chinese students to experience different
cultures, educational, and musical traditions to broaden their perspectives, and fosters a
more inclusive approach to music education); raising educational standards
(international educational practices help elevate the standards of music education in
China; and levelling it up with world standards to make China more attractive for abroad
students as well).

In addition, global recognition and collaboration (allows Chinese music educators to
collaborate with their counterparts worldwide, gaining recognition and contributing to
the global music education community as well as promoting Chinese achievements),
gaining quality educators in the musical fields and specialisations which are not typical
for Chinese culture (ltalian opera, modern ballet dance, electronic music, etc.), and
others.

This study aims to trace the origins and development of studying abroad as an integral
component of professional training for future music teachers in China. The article also
highlights how this method of training has become organically embedded within the
Chinese system of professional and higher music-pedagogical education, particularly for
vocal practices not traditionally part of Chinese culture, such as European opera singing.
Additionally, the study provides a general analysis of the impact of this educational
method on the future development of Chinese musical pedagogy.

Methodology. To research the problematic chosen, methods typical for scientific works
in the field of general and comparative pedagogy were used, in particular:

— The Historical-Analytical Approach was used to trace the origins and development
of the practice of studying abroad for music education in China. It involved
examining historical documents, biographies of key figures, and educational policies
from different periods of Chinese education history;

— The Document Analysis Method (analysis of normative documents and policy papers
related to international education and music pedagogy) was conducted to describe
the current status of the issues under consideration, and to predict their
development in the nearest future. This included reviewing official publications from
the Chinese Ministry of Education, the China Scholarship Council, and educational
cooperation agreements under the Belt and Road Initiative (official documents from
the Chinese government, including the National Medium- and Long-Term
Educational Reform and Development Plans (published 2010-2022), and guidelines
from the Ministry of Education etc,

— The Literature Review Method was utilised to review the existing literature on the
subject. This included academic articles, books, and research papers that provided
insights into the evolution of music education in China, and the role of international
education in shaping it;
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— The Comparative Analysis Method was used to examine the differences and
similarities between Chinese music education practices at different times in history.
This method helped identify goals and dominant ideas of using internationalisation
in the form of studying abroad as one of the methods of professional education for
future music teachers in China. The websites of the China Scholarship Council,
Chinese educational institutions, and international partner universities were
consulted for up-to-date information on scholarship programs, international
cooperation agreements, and current internationalisation initiatives;

— The Author’s Personal Experience helped to understand the practice of studying
abroad for Chinese students nowadays as a part of their professional education and
development, and to underline the issues which young Chinese professionals
consider important during such educational activities.

By combining these research methods and materials, the study provides a
comprehensive analysis of the practice of studying abroad for music education in China
as a part of the professional education and development process.

RESULTS

The internationalisation of music-pedagogical education in China, involving training and
professional development abroad as part of a future music teacher's education, is not a
product of the globalisation era, but is a deeply rooted and historically widespread
practice. Even in antiquity, there are written records indicating that the state sponsored
musicians to study in other Asian countries.

This was done to learn musical practices and local traditions, particularly in vassal states
of China and in India, which was a significant cultural exchange partner due to its
influence on Buddhist culture in China. The purpose of these musical explorations was
primarily to enhance the musicians' own skKills in order to increase their performance
competitiveness at the Chinese emperor's court. Gaining popularity as a performer also
ensured that a musician could attract private students, thereby expanding the
educational component of their activities.

Among the most notable Chinese musicians from ancient and medieval periods who
obtained or developed their musical education abroad were Zhang Qian (second
century BC) who was an envoy of the Han Dynasty sent to Central Asia. His primary
mission was diplomatic, but he also gathered knowledge about regional culture,
including its music. Zhang Qian introduced new musical instruments and styles to
China, contributing to the development of Chinese music by incorporating Central Asian
influences (Chen, 2017). During the Tang Dynasty, Wang Xuance (about the seventh
century) was sent to India as a diplomatic envoy.

While Wang Xuance's mission was primarily political, he also brought back knowledge
of Indian music and musical instruments. This helped to integrate Indian musical
elements into Chinese music, enriching its diversity and techniques. Ennin (ninth
century) was a Japanese monk who traveled to China, his studies in Chinese music
exemplify the bilateral nature of cultural exchanges during this period.

Ennin’'s experiencesin China influenced Japanese music education and underscored the
flow of musical knowledge between the two countries. These early instances illustrate
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that the practice of sending musicians abroad for educational purposes has long been a
part of China's strategy to enhance its musical traditions (Xu, 2012). The knowledge and
skills acquired from other cultures not only improved individual musicians' capabilities,
but also contributed to the broader development of Chinese music education.

The period from 1300 to 1800 in Chinese history was marked by significant cultural and
intellectual exchanges with neighbouring countries. During this time, the practice of
sending future music teachers abroad for education. The primary purpose of sending
future music teachers abroad was to acquire advanced musical techniques, understand
different pedagogical methods, and bring back innovative ideas that could be
integrated into the Chinese music education system.

By learning from the rich musical traditions of neighbouring countries, Chinese
musicians could improve their own performance skills and teaching methodologies. This
cross-cultural exchange aimed to foster a more comprehensive and sophisticated
approach to music education in China (Xu, 2012). Chen Cheng (14th century) was a
diplomat and explorer during the Ming Dynasty who traveled extensively throughout
Central Asia and Persia. While his primary mission was diplomatic, he also took the
opportunity to study the musical traditions of these regions.

He brought back knowledge of Persian musical instruments and techniques, which
influenced Chinese music, especially in court performances. Xu Xiake (17th century) was
a famous Chinese geographer and explorer during the late Ming Dynasty. His travels
through Southeast Asia allowed him to study local musical traditions. Although his
primary focus was geography, his detailed travel diaries include descriptions of musical
practices and instruments.

This information provided valuable insights into Southeast Asian music which inspired
Chinese musicians and educators (Zhang, 2022). Zheng He (15th century) was a
renowned Chinese admiral and explorer during the Ming Dynasty. His voyages to India,
Persia, and Africa were primarily for trade and diplomacy. However, his fleet also
included musicians who studied the local music of these regions.

The knowledge gained from these interactions enriched Chinese music, particularly in
the areas of rhythm and instrumentation. The experiences of these Chinese musicians
and explorers had a profound impact on music education in China. By integrating
foreign musical elements, they contributed to a more diverse musical culture, thus
enriching it. The introduction of new instruments, scales, and performance techniques
helped to broaden the scope of Chinese music education (Chen, 2017). This period also
saw the beginning of a more systematic approach to music pedagogy, influenced by the
educational practices observed abroad.

The period from the 1800s to 1911 in Chinese history was characterised by significant
political, social, and cultural transformations. The Qing Dynasty faced internal and
external pressures that prompted a series of reforms, including in the field of education.
During this time, the practice of sending future music teachers abroad became more
systematic and intentional.

The main goal of this process was to modernise Chinese music education by
incorporating advanced Western musical techniques and pedagogical methods. The
purpose was to elevate the standards of music education in China, and to equip Chinese
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musicians with the skills traditional for the abroad, and to fulfil the demand of Europeans
for the exotic.

By studying in Europe and the United States, Chinese musicians could acquire new
techniques, understand Western music theory, and bring back innovative teaching
methods (Zhu, 2023). This international education aimed to bridge the gap between
Chinese and Western music education systems, fostering a more global perspective in
Chinese music pedagogy. It should also be noted that most of these study trips
(especially to Japan and France) were initiated by foreigners (mainly British and French)
who, after 1856 (the Opium Wars), set out to “civilise China on the model of Japan,
Indochina (modern Vietnam) and India”. (Ching-chih, & Mason, 2010).

Among the Chinese music educators of that period who obtained their professional
education abroad, and can be seen as typical representatives of the movement
mentioned there are Xiao Youmei (1884-1940) and Li Shutong (1880-1942). Xiao Youmei
was one of the most prominent figures in the modernisation of Chinese music
education. He studied in Japan, and later in Germany at the Leipzig Conservatory where
he was exposed to Western classical music and advanced pedagogical methods. Upon
his return to China, Xiao Youmei established the Shanghai Conservatory of Music in 1927,
integrating Western music education principles with traditional Chinese music.

Li Shutong, a versatile artist and educator, studied in Japan, where he was influenced by
Western music and art. He introduced Western music education practices to China, and
became a key figure in promoting music education reform. Li Shutong's experience
abroad helped him advocate for a more comprehensive music curriculum that included
both Chinese and Western music traditions (Chen, 2017).

The period from the 1800s to 1911 was a transformative era for Chinese music education.
During this time, the practice of sending future music teachers abroad allowed China to
assimilate advanced Western musical traditions, and improve its own educational
standards. This approach also established the purposeful use of foreign educational
systems to address gaps in China's own system, particularly in higher and postgraduate
education.

This model has been repeatedly employed by China throughout the 20th century, and
continues to be regarded as a valuable strategy for developing highly qualified
specialists, especially in the fields of social sciences and education (Zhang, 2022).

The period from 1911 to 1949 was one of significant turmoil and transformation for China.
Following the fall of the Qing Dynasty, and the establishment of the Republic of China,
the country experienced a turbulent era characterised by the Civil War, the Second
World War, and the humiliation inflicted by Japanese occupation.

Despite these challenges, this period also saw the beginning of a strategic friendship
with the Soviet Union. Amidst these complexities, was the practice of obtaining higher
and professional educationabroad (for the future music teachers as well). Mainly this
practice was seen as the only way to get an education by young Chinese people who
took advantage of different opportunities (foreign educational programs, grants, shelter
programs for the Chinese, etc.) to go abroad.

The primary aim of sending future music teachers abroad during this period was to
acquire new musical techniques, understand Western music theory, and bring back
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innovative teaching methods (Chen, 2017). This initiative sought to form the system of
professional training for music educators in the specific field of teaching, shape the
standards of Chinese music pedagogies, and form a corps of high-level specialists
particularly in the field of teaching music.

Wang Luobin (1913-1996), also known as the “Father of Chinese Folk Music”, studied in
the Soviet Union during the early 20th century. His exposure to Soviet music and
educational methods influenced his work in preserving and promoting Chinese folk
music. Wang Luobin's studies abroad helped him develop techniques for documenting
and teaching folk music, which he applied upon returning to China. Qian Renkang (1903-
1985) was a composer and music educator who studied in France, where he absorbed
Western music theory and composition techniques.

His studies in France influenced his later work in China, where he played a significant
role in modernising Chinese music education by introducing Western pedagogical
methods, and fostering international collaborations. Xian Xinghai (1905-1945) studied at
the Paris Conservatory in France. He later spent time in the Soviet Union, where he was
influenced by Soviet music and pedagogy. His compositions, such as the "Yellow River
Cantata," reflected both Western and Soviet influences and played a significant role in
inspiring Chinese patriotism during the Japanese occupation, and the Civil War (Su,
2021).

The late 1940s saw the beginning of a strategic friendship between China and the Soviet
Union, which influenced various aspects of Chinese society, including education. Soviet
musical education and pedagogy began to have a notable impact on Chinese music
teachers and students. During 1949 and into the 1970s, China sought to modernise its
education system, including music education, by adopting Soviet models.

The main reason for sending future Chinese music teachers to study in the Soviet Union
was to acquire advanced musical techniques, pedagogical methods, and educational
frameworks that were prevalent in Soviet conservatories (Xiang, 2018).

Among the music educators with a Soviet university background who were most
famous in China were LU Ji (1923-1983: Chinese composer and conductor), Li Delun (1917-
2001: notable conductor, who is considered to have established symphony orchestra
practice in China), Zhao Feng (1928-2012: composer, the only professor at the Central
Conservatory of Music in Beijing in 1950-1970, Leningrad Conservatory), and others
(Wang, 2020).

The Sino-Soviet educational exchange was not one-sided. The Soviet Union sent
numerous Mmusic specialists to China to work as visiting professors. Aram Khachaturian
(1903-1978), famous composer and conductor, visited China several times, conducting
workshops and masterclasses for Chinese musicians. His influence extended to the
composition techniques and orchestration methods adopted by Chinese composers.

Vissarion Shebalin (1902-1963), Soviet composer and music educator, was involved in the
establishment of Chinese music institutions and curriculum development. His expertise
helped shape the structure of Chinese music education (including the system of music
schools, music classes attached to different youth organisations, boarding schools for
musically gifted children, etc.) as a complex system that is still used in the country
nowadays.
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Several Chinese music universities and institutes were established during this period,
modelled on Soviet examples in terms of structure, curriculum, and pedagogy: the
Central Conservatory of Music (established in Beijing, 1950), the Shanghai Conservatory
of Music (1956), the Xi'an Conservatory of Music (1949), the Shenyang Conservatory of
Music (established in 1938; reorganised in the 1950s), and others. The educational
institutions listed above are considered to be the key ones today (Su, 2021; Yuexin, 2021).

It should be mentioned that tteachers of music from the Soviet Union appeared not only
in Chinese universities and conservatories, but in music and ordinary schools as well, and
made the Soviet influence more complex and qualitative. This could be explained by the
fact that Soviet specialists, sent by the government to work in Chinese plants and
factories (as well as officers and army technical specialists) had the right to take their
wives with them. Thus, there appeared in China a lot of women with an education in the
humanities (teachers, philologists, musicians) who started to work with Chinese children
at different levels (Li, 2010).

The Cultural Revolution (1966-1976) was a tumultuous period in Chinese history marked
by political upheaval, social chaos, and severe disruptions in education and cultural
activities. During this time, the emphasis was on ideological purity, and many traditional
and Western cultural practices were condemned. Educators who received education or
professional training abroad, and even in Chinese educational institutions, but under the
leadership of foreign (mostly Soviet) specialists, lost their positions, and the right to
teach. As a result, the opportunity for future Chinese music teachers to study abroad was
significantly curtailed, and mostly stopped (Su, 2021).

With the end of the Cultural Revolution (1976), and the beginning of Deng Xiaoping's
economic reforms, China began to actively pursue modernisation in various sectors,
including music education. The government recognised the importance of sending
students abroad to learn advanced techniques and methods to rebuild and modernise
the country's educational system. Institutions like the Central Conservatory of Music in
Beijing and the Shanghai Conservatory of Music were revitalised with new curricula that
included Western music and education achievements.

Educators who had studied abroad before the Cultural Revolution were invited to teach,
and played key roles in this revival (Haddon, 2019). China re-established connections with
international music institutions, enabling Chinese students to study abroad once again.
Countries like the Soviet Union, France, and the United States became important
destinations for Chinese music students again (Yuexin, 2021).

Both educators, who obtained their music pedagogical education before the Cultural
Revolution (like Wang Jianzhong (1933-2016) and Wu Zugiang (1927-2022), who received
musical and pedagogical education from the Soviet Union in the 1950s), and the
representatives of the “new music pedagogies pedagogics plead” (the ones who were
educated abroad from 1976-1980s) brought back contemporary Western music
techniques, and integrated them into the Chinese music education system.

This helped to modernise Chinese music education and pedagogy, making it more
diverse and comprehensive. Among the representatives of the “new music plead” is LU
Shaoxian (who graduated from the Hochschule fur Musik und Theater, Germany, and
after returning to China, became a professor at the Shanghai Conservatory of Music).
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Among those who studied in the United States and France are the famous musicians
and educators who graduated from Columbia University, USA: Chen Yi, Tan Dun, and
Zhou Long; outstanding pianists and educators who studied at the Eastman School of
Music, USA: Ye Xiaogang and Guo Wenjing (all of them worked at the Central
Conservatory of Music in Beijing); representatives of French music schools both of
whom, after returning to China, worked at the Shanghai Conservatory of Music: Xu Shuya
(Conservatoire National Supérieur de Musique et de Danse de Paris), and Qin Vi
(Conservatoire de Paris), and others (Yang, 2014).

Since the 1990s, the practice of sending Chinese future music teachers to study abroad
has become increasingly prevalent and well-structured in China. This period marks a
significant shift towards internationalisation in Chinese music education (Meng & Goopy,
2023). The main trends and ideas driving this movement include:

— Global Mobility and Access to Excellence: With China's economic growth and
opening-up policies, there has been a substantial increase in the number of Chinese
students pursuing music education abroad. The primary goal is to expose these
students to the highest standards of musical training and pedagogy available
globally;

— Cross-Cultural Exchange: By studying abroad, Chinese music teachers not only gain
technical skills, but also learn to appreciate and integrate diverse musical traditions
and cultures, promote cross-cultural understanding, and collaboration;

— Modernisation of Music Education: Applying the knowledge and experiences gained
abroad is supposed to modernise and elevate the standards of music education in
China. This involves updating curricula, adopting innovative teaching methods, and
enhancing the overall quality of music education within China;

— Building a Global Network: Establishing and nurturing relationships with
international music institutions have become crucial for China both for adopting the
latest education trends in the sphere of music education and pedagogical science,
as well as promoting its own achievements globally. These networks facilitate
ongoing exchanges of ideas, research, and pedagogical advancements (Rauduvaite,
2018; Cheng, & Koh, 2022).

Among the countries that most attract future music teachers for study (mainly for MA
and PhD programs) are the United States (the Juilliard School, Berklee College of Music,
the Eastman School of Music, the Curtis Institute of Music, and others); the United
Kingdom (the Royal Academy of Music, the Royal College of Music, the Guildhall School
of Music and Drama and others): Germany (Hochschule fur Musik und Theater Leipzig,
Hochschule fur Musik Hanns Eisler Berlin, Hochschule fur Musik und Tanz Koéln, and
others); France (Conservatoire de Paris, Ecole Normale de Musique de Paris, and others):
and Ukraine (the National Music Academy of Ukraine, the Lviv National Music Academy,
the Kharkiv Academy of culture, the H.S. Skovoroda Kharkiv National Pedagogical
University, and others).

All -these countries offer Chinese students rich musical and pedagogical traditions, high
educational standards, rigorous training in performance and composition, as well as
contribute to their development in teaching music-related disciplines.
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DISCUSSION

While the Chinese education system has long incorporated the professional
development of future music teachers abroad as part of its own framework, (particularly
for disciplines not traditionally strong in China, or to address gaps within the domestic
educational system), the Chinese government recognises the challenges that such
practices entail. Future music teachers who have been educated abroad often face
several challenges upon their return to China.

These challenges can be both professional and personal, impacting their integration into
the local education system, and their overall career development (Kostikova, Haozhe,
2023). The challenges include adapting to cultural and educational differences, gaining
professional recognition, integrating into the local education system, dealing with
resource constraints, balancing traditional and modern approaches, and overcoming
personal and social reintegration issues (Cheng, 2021).

Despite these challenges, the Chinese government and society view the prospects of
using teaching abroad as a method of professional training and development for future
music teachers in China very positively (Jiang, 2022). They believe that this approach
offers numerous benefits, including global exposure, enhanced teaching skills,
professional growth, and the integration of global best practices (Kostikova, Liu, 2023).

By fostering innovation and supporting national educational goals, teaching abroad can
play a crucial role in the ongoing modernisation and internationalisation of Chinese
music education. As China continues to embrace global collaboration and cultural
exchange, the practice of teaching abroad will undoubtedly remain an integral part of
its strategy to develop highly qualified, globally competent music educators.

CONCLUSIONS

The experience of studying abroad has had a profound impact on Chinese music
education throughout history, and was intentionally used as a method for the
professional education and development of future music teachers. The integration of
international practices led to significant improvements in teaching standards,
curriculum design, and the performance quality of Chinese music education practice
and theory during the pedagogical history of the country.

Chinese music educators who have studied abroad brought, and continue to bring back
innovative ideas and techniques, fostering a more dynamic and diverse educational
environment. Looking forward, the trend of internationalisation and educating future
music teachers abroad is expected to continue, with even greater emphasis on cross-
cultural collaboration and the adoption of new technologies. China aims to become a
global leader in music education, so the experiences and knowledge gained by the
educators through studying abroad and practically involved in teaching in Chinese
music educational institutions will play a crucial role in achieving this goal.
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