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ABSTRACT

Organizing educational services for people
over the age of 45 is essential for their
personal development, economic
participation, social inclusion, and mental
well-being. International  and  local
legislation supports these initiatives, aiming
to provide equitable and inclusive
educational opportunities for all ages and
to use the benefits of these people being
fruitfully involved in the economic and
social life of a country.

The article aims to examine the strategies
for providing educational services to adult
learners (citizens over the age of 45) in
different countries (European countries, the
USA, Australia, China, Ukraine, Brazil, and
Japan), with a focus on whether this process
is integrated into social services and formal
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OpraHizauia OcCBITHIX Mocayr Aa8 Jo4euv
cTaplue 45 pokiB MQ€e BAXK/IMBE 3HAYEHHS A5
IXHbOro  0COBUCTOro  PO3BUTKY, Y4ACTi B
€KOHOMILyi, coLiQ/IbHOI iIHTerpaLii Ta NcMxiyHoOro
6/1Qrorosy4ys.

CTatrd Ma€e HQ MeTi BUCBITINTKM cTpaTerii
HQOQHHS OCBITHIX MOC/Yr 3 BUBYEHHS IHO3EMHOI
MOBU JOPOC/INM (FPOMAASHAM KPQiHM BIKOM Bif
45 pokiB), 30cepeauBLUNCE HA TOMY, 4
IHTErPOBAHMI LIV MPOoLEC Yy COLLiQsIbHI MOCYrH,
cucTeMy popMasIbHOI Y1 HegopPMAIbHOI OCBITH
a60 € YaCTUMHOK CAMOOCBITU B MEBHIN KPAIHI.
KoHKpeTHUM CYy6'eKTOM  AOC/IAXKEHHS  Oynun
06pPaHI OCBITHI MOC/Yr 3 BUBHEHHS IHO3EMHMX
MOB Y Pi3HVX KpAiHax, 30Kpema B €sporii, CLLA,
ABcTpanii, Kutai, Ykpaini, bpa3sunii Ta 9roHii.

Haykosi Ta gocnigH1LbKi MeTO[M, TAKI 9K or/ig4
nirepatypun B 6azax gaHux Google Scholar,
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and informal education systems within the
framework of the concept of lifelong
learning.

The methods included literature review on
databases such as Google Scholar, JSTOR,
and ERIC, comparative analysis of
educational policy documents; case studies
and reports from different nations;, meta-
analysis; field observations;, and others
typical to the field of comparative
education and general education. They
were utilized to provide a comprehensive
and well-rounded analysis of how different
countries organize and implement foreign
language education services for adults over
the age of 45.

The findings reveal that the approaches to
providing foreign language education for
adults over 45 varies widely across different
countries, reflecting each nation's unique
historical traditions, cultural values, and
current societal needs. This diversity in
practice can be categorized into four main
groups: services provided by social services;
formal  education  systems; informal
education systems; and self-organized
services to present the prevailing approach
to providing foreign language education for
individuals over 45 in each country.

The study concludes that the provision of
foreign language learning services for
individuals over 45 varies significantly
across countries, reflecting diverse historical
traditions, cultural attitudes, and current
needs. Whether through social services,
formal  education systems, informal
educational channels, or self-organization,
each country’s approach highlights the
importance of adapting educational
services to meet the needs of an adult
population seeking continued personal and
professional growth.

Keywords: foreign language, people over 45
years old, adult learners, education services
for adults, lifelong learning strategy.

JSTOR, ERIC ToL4O, MOPIBHAMIBHUM QHA/I3

OOKYMEHTIB Ljoqo OCBITHBOI roITUKY,
TeMQAQTUYHI AOC/IMKEHHS TA 3BITU 3 PI3HMX KPAIH,
MeTa-aHasli3, eKCrnepuMeHTAsIbHI

CMOCTEPEXKEHHS TA IHLUI, TWMAOBI A4S rasy3i
MOPIBHSA/bHOI  MNedaroriky — 7a  3arasibHoi
rnegarorikuy, 6y BUKOPUCTAHI ans
306e3re4yeHHs KOMIM/IEKCHOro Ta BCebIYHOro
QHQAI3y TOro, K PI3HI KPAiHW OpraHi30BYyOTL TA
BPOBAMQKYIOTb OCBITHI MOC/Yr 3 BUBYEHHS
IHO3EeMHMX MOB /19 4OPOC/IMX MIC/1S 45 POKIB.

OTpuMQaHI pe3yNIbTATU rOKA3YKOTb, LLO Migxoam
OO HOBYQHHS [HO3EMHUX MOB A5 AOPOC/INX
ricaa 45 pokKiB 3HAYHO BiAPI3HAOTHCH B PI3HMX
KpaiHax, Bigo6PAXKAKYM YHIKA/IbHI ICTOPUYHI
Tpaauuii, Ky/bTYPHI  LIHHOCTI TQ  MOTOYHI
cycninbHi MoTpebun KoxxHOI Hauii. Lle po3maiTra
HQ MPAKTULl MOXXHQ pPO34IINTI HA YOTUPU

OCHOBHI  rpyrnuv: rocayry, o HAOAArThCH
couianibHUMM cy»xk6amu, ¢dopmasibHo
CUCTEMOIO  OCBITW  KPQIHW, MOMXINBOCTAMM

HepopMasibHOI OCBITM TAQ CAMOOPIrAHI30BAHI
mocnyrv. BaykimBo 3Q3HAQYMTY, WO HABedeHd
KAAcu@ikalig € AelO YMOBHOK TA MPE3EHTYE
AOOMIHytoYMA  nigxid A0 HAAQHHS Mocayr 3
BUBYEHHS IHO3eMHOI MOBM ocobam, cTaplue 45
POKIB, Y KOXXHIV KPQIHI.

Y  g9KoCTi BMCHOBKY 3Q3HQYQETHCS,  LLO
opraHi3auiviHi cTpaTerii LWoao HaQAHHS rnocyr
3 BUBYEHHSI IHO3EeMHOI MOBWM 4715 OCi6 cTapLue 45
POKIB 3HQYHO BIAPI3HATLCH B PI3HMX KPAIHAX,
LJO [OB’A3QHO 3 BIAMIHHOCTSAMM Y ICTOPUKO-
rnegarorivyHivt TPaAnL, Ky/IbTYPHMX NOrg4axX T
MTOTOYHMX MOX/TNBOCTEX TQ noTpebax
KOHKPETHOI KpQaiHW. Yepes3 couiasibHi nocnyru,
cucteMy @opMasibHOI  OCBITY, HepOPMAsIbHI
OCBITHI KQHQUIM Y CAMOOPIAHI3ALLII0 KOXHA
KpQiHa  MigKPEeC/ItoE  BAXK/IMBICTE  HASBHOCTI
KOMIM/IEKCY OCBITHIX MOC/Yr A/I9 3040BO/IEHHS
noTpe6 AopOoC/Ioro HACE/NEHHS, 30Kpema |y
OMAHYBAHHI IHO3EMHUMK MOBAMM, SKE MPArHe
rnoaasnbLLIOro 0cobucToro TA rpPOopeCiviHOro
3POCTAHHSA.

Kmo4oBi cnoBa: iHo3emMHQ MOBQ, /110aM CTapLue
45 poKiB, AOPOC/i, OCBITHI MOCAYIr A7 JOPOC/INX,
CT,OOTGI’iFI HABYQHHSA MPOTATOM MXUTTHA.

INTRODUCTION

Organizing educational services for people over 45 is important for several reasons.
Lifelong learning helps maintain mental sharpness, encourages social interaction, and
provides a sense of accomplishment. For those over 45, education can enhance their
quality of life by allowing them to acquire new skills and knowledge. Learning new
languages, for instance, can open up cultural experiences and improve cognitive
function. Continuing education can have significant economic benefits. Older adults
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who keep learning can stay competitive in the workforce, and this can be particularly
important as job markets become more globalized (Eguz, 2019).

This not only benefits individuals but also helps reduce economic pressures associated
with aging populations. Offering educational services to adults promotes social
inclusion. It helps combat isolation, fosters community engagement, and bridges
generational gaps. This can be especially important in multicultural societies where
learning new languages can aid in integration and communication. Engaging in
educational activities has been shown to have positive effects on mental health. This can
help reduce the risk of cognitive decline and diseases such as dementia, thereby
improving overall well-being (Thomson, 2024).

Internationally, the importance of education for all ages is supported by several
frameworks. UNESCO's Recommendations on Adult Learning and Education emphasize
the right to education throughout life and encourage policies that provide educational
opportunities for all ages. The Sustainable Development Goals (SDGs), particularly SDG
4, aim to ensure inclusive and equitable quality education and promote lifelong learning
opportunities for all.

In the European Union, the European Pillar of Social Rights supports the right to quality
and inclusive education and lifelong learning. Programs like Erasmus+ offer
opportunities for adult education and lifelong learning. These efforts are part of a
broader commitment to non-ageism and anti-discrimination, which recognizes the
rights and capabilities of adult individuals to continue learning and contributing to
society (Lifelong Learning Strategy, 2024), as well as to their own self-realization.

The article aims to examine the strategies for providing educational services to adult
learners over the age of 45 (citizens of the country), with a focus on foreign language
learning in various countries, including those in Europe, the USA, Australia, Ukraine,
Japan, and others. The goal is to determine whether this process is integrated into social
services and formal and informal education systems, or the validation of informal
education achievements within formal education frameworks, etc.

For the study a range of methods were used to ensure a comprehensive and evidence-
based analysis, in particular:

— Literature Review Method to understand existing research and theories related to
adult language education, especially for those over 45, and to identify gaps in the
literature by conducting a review of academic journals, books, and policy papers, and
previous studies on adult education, language acquisition, and educational
strategies on databases such as Google Scholar, JISTOR, and ERIC;

— Comparative Analysis Method to evaluate different international practices and
approaches in providing foreign language education to adults by reviewing
educational policy documents (international and local), case studies, and reports
from different nations (official documents from the internet were mainly used);

— Theoretical Framework Application Method to use theories related to adult learning
(e.g., Andragogy, Transformative Learning Theory) to frame the discussion and
results of the article;
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— Meta-Analysis Method to synthesize findings from muiltiple studies on similar topics
to draw broader conclusions on adult language learning strategies and outcomes to
identify overarching trends and insights;

—  Personal experience of the author/ Field Observations Method was used in the form
of observing foreign language classes and educational settings where adults over 45
are learning new languages, noting the teaching methods, class dynamics, and
learner engagement during the annual Cadiz University (Spain) international study
programs for foreign language teachers (2020-2023) and personal experience of the
author on teaching foreign language courses attached to the Department of
Foreign Languages at V.N. Karazin Kharkiv National University.

The combination of these methods provided a robust and multifaceted understanding
of effective strategies for delivering foreign language education to adults over 45, while
also considering international practices and approaches.

RESULTS

In an era characterized by rapid globalization and increasing life expectancy, the need
for continuous learning, particularly in the realm of foreign languages, has become ever
more pertinent. Individuals over the age of 45 represent a significant demographic that
can benefit immensely from language learning, not just for personal enrichment but
also for enhancing their professional and social capabilities (Kostikova & Miasoiedova,
2022). The approach to providing foreign language education for individuals over 45
varies across different countries, reflecting their historical contexts, legislative
frameworks, and the state (and non-state) services involved.

The primary aim of state social services in providing foreign language education for
adults over 45 in Brazil is to enhance social inclusion and personal development.
Although language education for this age group is less formalized compared to some
other countries, efforts are made to offer accessible learning opportunities that cater to
the diverse needs of older learners. The National Education Plan (PNE), established in
2014, emphasizes broad educational goals and inclusivity but does not specifically target
adults learning foreign languages (lvenicki, 2022).

State social services in Brazil for foreign language education are primarily delivered
through community programs and NGOs rather than a centralized national system.
Programs such as those offered by the Centro de Estudos de Linguas (CEL) provide
language learning opportunities for adults in various Brazilian cities. These programs
aim to foster communication skills and cultural understanding among working adults,
offering courses in languages such as English, Spanish, and Portugal Portuguese, as well
as additional language opportunities for those who want to come to Europe for job-
seeking (Marreiros et al., 2021).

Local government initiatives and partnerships with NGOs, such as the Projeto Cultural
in Sao Paulo, support language learning through workshops and community-based
activities designed to engage adults in continuous education (Jezine et al., 2020).

In Spain, state social services aim to provide comprehensive foreign language education
to adults over 45 to promote social inclusion, personal enrichment, and adaptability in
an increasingly globalized world. The focus is on making education accessible and
relevant to mature learners (Jezine et al, 2020). The Adult Education Law and
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subsequent policies underscore the importance of lifelong learning. The Ley Organica
de Educacion (Organic Law of Education) and the Plan Nacional de Alfabetizacion
(National Literacy Plan) support inclusive education practices, including foreign
language learning for older adults (Dudaite & Daciulyte, 2021).

State social services in Spain are responsible for delivering foreign language education
through public institutions, commmunity centers, and municipal programs. The Red de
Centros de Educaciéon de Adultos (Network of Adult Education Centers) operates across
Spain, offering structured foreign language courses to adults. These centers, supported
by regional governments, provide classes in various languages, including English,
French, and German.

The Centro de Educacion de Adultos in Madrid offers tailored courses for mature
learners, focusing on practical language skills and cultural competencies. Spanish
universities, such as the University of Barcelona, offer extension programs and
continuing education courses specifically designed for adults, cater to different
proficiency levels, and are designed to integrate adults into local and international
communities (Tuparevska, 2022).

Ukraine has made significant strides in adult education since gaining independence in
1991. The Lifelong Learning Law (2017) represents a significant step in formalizing and
expanding adult education in Ukraine, emphasizes the importance of continuous
education throughout life, and supports various adult education programs, including
foreign language instruction. The primary aim of providing foreign language education
for adults over 45 in Ukraine is to support lifelong learning and improve social inclusion.

Language skills are seen as essential for personal development, cultural engagement,
and enhancing employability, particularly in a country increasingly integrated into the
global economy. State social services and public institutions are responsible for
providing foreign language education to adults over 45 (Lifelong Learning Strategy,
2024). Local community centers across Ukraine, such as those managed by regional
administrations, offer language courses tailored to adults.

For example, the Kyiv City Center for Adult Education provides a range of foreign
language classes, including English, German, and French, aimed at helping adult
learners improve their communication skills and engage with global cultures. Public
institutions, such as regional libraries and universities, also play a role in delivering
language education. For instance, the National University of Kyiv-Mohyla Academy offers
continuing education programs that include foreign language courses for adults. These
programs are designed to be flexible and responsive to the needs of mature learners,
often featuring evening classes and weekend workshops. Services like the Ukrainian
Distance Learning Center offer online language courses that allow adults to study at
their own pace (Sommer, 2024).

Australia has a strong tradition of promoting lifelong learning through formal
educational institutions. The National Strategy for International Education 2025
emphasizes inclusivity in education, including language learning. While specific
legislation targeting adults over 45 is not singularly defined, the approach is supported
through broader adult education policies (Thomson, 2024). The Adult Migrant English
Program (AMEP), established in 1948, initially aimed to help immigrants learn English
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but has evolved to support lifelong learning goals, including foreign language study for
adult citizens.

In Australia, formal education services for adults are mainly provided through
community colleges, universities, and Technical and Further Education (TAFE)
institutions. TAFE institutions offer a variety of language courses through their
continuing education programs. For example, TAFE NSW provides language classes in
English, Spanish, French, and other languages, specifically designed for mature learners.

The University of Sydney's Centre for Continuing Education provides courses in foreign
languages with options that cater to different proficiency levels and learning styles,
aiming to enhance both personal enrichment and professional skills. As to the language
learning in particular, the state Adult Migrant English Program (AMEP), established in
1948, initially aimed to help immigrants learn English but has evolved to support lifelong
learning goals, and now includes foreign language study for adult citizens (Lifelong
Learning, 2024).

Japan has a robust state framework for adult education, underscored by the Lifelong
Learning Promotion Law of 1990. This legislation supports the development of
educational programs that cater to various age groups, including adults. The law
emphasizes the importance of continuing education as a means of personal
development and social engagement (Zhao, 2024).

Japanese public universities, such as the University of Tokyo, offer lifelong learning
programs that include foreign language courses for adults over 45. The Open University
of Japan provides distance learning options, including language courses, allowing adults
to study at their own pace while benefiting from structured academic support. Many
community colleges, such as the Tokyo International Community Center, offer language
classes specifically tailored for mature learners. These courses are designed to improve
practical language skills and foster intercultural understanding, often featuring
interactive and communicative methods (Takahashi, 2017).

The Swedish Adult Education Act (1968) established a framework for adult education,
including foreign language instruction, and has been updated to support lifelong
learning goals (Lifelong Learning Strategy, 2024). Formal education services for adults
are provided here by municipal adult education centers (Komvux) and public
universities. Komvux offer a wide range of foreign language courses for adults. For
instance, the Stockholm Komvux provides courses in English, Spanish, and other
languages, focusing on both beginner and advanced levels.

These centers are supported by local governments and aim to provide accessible
education tailored to the needs of mature learners (Benasso et al, 2022). Swedish
universities, such as Lund University, offer continuing education programs that include
foreign language courses. Lund University's Centre for Languages and Literature
provides language courses designed for mature learners, emphasizing practical
language use and cultural context (Lifelong Learning Strategy, 2024).

In the USA, informal education plays a significant role in providing lifelong learning
opportunities, including foreign language education. While there is no specific federal
legislation focusing solely on language education for adults, programs and initiatives are
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supported by various local, state, and non-profit organizations. Many public libraries
across the USA offer foreign language classes and conversation groups for adults.

For example, the New York Public Library provides language learning programs such as
foreign language conversation clubs and language exchange sessions (Shi, 2022). These
programs are designed to help adults practice language skills in a supportive and social
environment. Non-profit organizations such as the OASIS Institute offer language
courses and cultural enrichment programs specifically for mature students.

The OASIS Institute operates nationwide, providing classes in languages such as Spanish
and French, with a focus on both language skills and cultural immersion. Local
community centers, such as those operated by city or county parks and recreation
departments, often offer informal language classes. For instance, the Chicago Park
district runs language courses that cater to mature learners, aiming to promote social
engagement and cognitive stimulation (Doetinchem de Rande, 2021).

China’s approach to informal education for adults has been shaped by the country’'s
rapid modernization and economic growth. The government has supported lifelong
learning initiatives through policies that encourage informal education but does not
have specific national legislation dedicated solely to language education for adults (Tao,
2024). Many urban areas in China have community centers that offer foreign language
classes for mature students.

For example, the Beijing Adult and Senior Citizens' Activity Center provides language
courses in English and Japanese, tailored to the interests and needs of adults. These
classes are designed to enhance communication skills and cultural understanding. The
China Association of Adults and the Aged organizes language learning workshops and
cultural exchange programs for adults across the country. These workshops often
feature guest speakers, interactive activities, and language practice sessions. In cities like
Shanghai, local universities and educational institutions collaborate with community
organizations to offer informal language courses for adults (Shi, 2022). These programs
are often held in community spaces and provide flexible learning options.

In Portugal, foreign language education for adults is provided by community
organizations, cultural centers, and educational associations and is supported by the
National Plan for Adult Literacy (Lifelong learning strategy, 2024). Cultural centers such
as the Centro Cultural de Belém in Lisbon offer a range of language courses for adults.
These courses include options for learning English, French, and Spanish, and are
designed to be accessible and engaging for mature learners.

Organizations like the Universidade Adulto (Adult University) provide informal language
education through workshops and courses aimed at mature learners and offer language
classes that focus on practical language use and cultural activities. The Associagcao
Portuguesa de Educacao de Adultos (Portuguese Association for Adult Education)
collaborates with local community groups to offer language learning opportunities.
These programs often feature flexible schedules and interactive teaching methods (Silva
& Avila, 2021).

The provision of educational services for adults over the age of 45 in studying foreign
languages is a complex and multifaceted issue that intersects with the concept of
lifelong learning. Countries around the world address this challenge through various
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means, reflecting their unique cultural, historical, and institutional contexts. Whether
through formal educational institutions or informal community-based programs, the
goal is to provide mature students with opportunities to continue their education,
enhance their personal and professional lives, and contribute to a more inclusive and
interconnected global society.

DISCUSSION

Providing educational services for adults over 45 in foreign languages is both a
significant scientific and practical issue within lifelong learning. As global societies face
rapid globalization and demographic changes, effective language education for adults
has become increasingly vital. This challenge intersects with lifelong learning concepts
and varies widely across countries due to different cultural, historical, and institutional
contexts. Whether through formal institutions or informmal community programs, the
aim is to offer opportunities that enhance personal and professional growth, fostering a
more inclusive global society.

In today's evolving world, understanding and implementing diverse organizational
strategies and international practices in language education is crucial. By exploring and
adopting best practices from around the globe, we can better meet the needs of mature
learners, overcome educational barriers, and support ongoing personal development.
This not only enriches the lives of adults, widening their professional opportunities, but
also promotes a more connected and educated global community.

CONCLUSIONS

The provision of educational services for learning foreign languages to people over 45 is
a multifaceted endeavor that requires tailored approaches to meet the unique needs of
this demographic. Countries around the world offer diverse models, from community-
based programs in Europe to flexible online platforms in the USA and comprehensive
government-supported initiatives in Australia and China.

By examining these varied practices, we can identify effective strategies that not only
promote lifelong learning but also foster greater social inclusion and personal
development for older adults. As the global population continues to age, the importance
of such educational services will only grow, making it essential to continue refining and
expanding these programs to ensure they meet the evolving needs of adult learners.
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