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ABSTRACT

Purpose. The article examines the question of the levels of foreign language
communicative competence development of students for technical
specialties. The characteristics of the corresponding levels are given. The
tasks are to find out the essence of the concept «level of foreign language
communicative competence», to analyze classifications of foreign language
proficiency levels;, characterize the criteria for the levels of foreign language
communicative competence develooment of students for technical
specialties, based on the analysis.

Methodology. Research methods are the analysis and summarization of
relevant scientific materials for the purpose of collecting and presenting
results, as well as coming to the conclusions.

Results. The concept of the mastery level of a foreign language can be
defined as a student's ability to formulate his foreign language statements
in a grammatically correct and communicatively acceptable way to solve
certain functional communication tasks, that implies the possession of a
certain set of linguistic and sociocultural knowledge, skills. Many level
systems are oriented (for practical purposes)to three main levels: elementary;
medium (intermediate); advanced, they can be divided into sublevels
depending on the purpose of level determining. As a result, six levels
emerged, where each of the three main ones is divided into one more
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advanced and one less advanced, compared to the most basic level of
foreign language proficiency.

The system of levels of foreign language proficiency is closely related to the
system of control, assessment and self-assessment of the level foreign
language communicative competence development. Each type of foreign
language communicative competence corresponds to its own level of
learning, that differs in final target settings. The training level (planned result)
is a projection of the goal on the content of training, it involves taking into
account the training conditions.

Taking into account the characteristics of the component composition of
foreign language communicative competence, the experience of developing
new control models, it is possible to single out the parameters and criteria
necessary for assessing the level of foreign language communicative
competence development of students. Namely, the purpose of the final
control is to establish the correspondence between the level of foreign
language communicative competence and the requirements of the English
language curriculum for students of technical specialties.

Conclusion. Thus, when considering issues related to the control of foreign
language knowledge, skills (definition of goals, content, exam type,
evaluation criteria), one should take into account both international
standards of the level of foreign language proficiency and modern national
requirements, they are submitted in educational programs and foreign
language textbooks. In other words, all components of foreign language
communicative competence should be the object of control.

In particular, the pan-European system of language proficiency levels can be
adapted to the goals of professional education and can serve as a basis for
various diagnostic models that ensure the technologicalization of the
competence approach in the process of foreign language training under the
conditions of non-language higher education.

KEYWORDS: Multi-Level Model, Pan-European System, Language Proficiency Levels,
Foreign Language Communicative Competence, Competence Approach, Levels of
Foreign Language Proficiency.

INTRODUCTION

In today's conditions, the system of training students of higher education institutions, in
particular technical specialties, requires not only a rethinking and restructuring of the
content and structure of the learning process, but also the need to effectively solve the
problems of diagnosis and knowledge control of future specialists.

The use of competencies as the main structural element of building the state standard
of higher education requires a comprehensive study of the process of developing
learning outcomes, which must identified to develop a standard to measure the
achievements of the educational process in a competency framework. The competence
approach affects the formation of a new assessment culture, which involves the
transition from knowledge assessment to competence assessment.
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An analysis of higher education standards underscored the crucial need for graduates
to possess foreign language communicative competence. Within our work, we define
this competence as the individual's capacity and willingness to engage in both
interpersonal and intercultural commmunication using a foreign language.

This goes beyond simply having linguistic, sociocultural knowledge, abilities, and skills.
It encompasses the flexibility and appropriateness of adapting one's language behavior
to different contexts and situations, as deemed relevant and appropriate. This model of
foreign language communicative competence consists of linguistic, conversational and
sociocultural competences. The listed competencies appear as components of foreign
language communicative competence and create a system of a single whole.

The success of building foreign language communicative competence in technical
students hinges on how well these key components are developed. The level of
competence formation is a characteristic that changes over time. The assimilation of
components occurs gradually. The introduction of degrees of levels of competency
acquisition is necessary for ranking the depth of its formation.

The purpose is to investigate and describe the various proficiency levels of foreign
language communication skills among students in technical fields.

METHODOLOGY

Research methods are the analysis and summarization of relevant scientific materials for
the purpose of collecting and presenting results, as well as coming to the conclusions.

RESULTS

In the British methodical tradition, the level of English language proficiency is
determined by how close a student is to a native speaker in their language behavior.

According to S. Hamidova, the problem of selecting communicative skills can be solved
using the concept of «<speech action». He proposes that the ability to perform the speech
act of «finding out where something is» can be used as a gauge for foreign language
proficiency (Hamidova at al., 2020).

But even if such language actions are mastered to the level of proficiency, it is impossible
to solve the problem of selecting communicative skills, the problem of determining the
content of the learning goal, since communication does not consist only of such
language actions. Communication primarily arises from communicative tasks
embedded within wider communicative activities, rather than isolated speech acts.
These tasks constitute the essence of direct commmunication (Zhernovnykova et al., 2019;
Zubkov, 2022; Shandruk & Arkushyna, 2021). Beyond acquiring knowledge, the real goal
of learning a foreign language should be achieving a level of mastery that allows
effective communication.

Within a specific methodological framework for classifying language proficiency levels,
foreign language communicative competence should be viewed as a distinct level
characterized by precise features of an individual's linguistic, conversational, and
sociocultural behavior. This distinctness allows for clear differentiation from other levels
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of language mastery, both as a tool for coommunication and cognition (Hosseini &
Ghonsooly, 2017).

Some researchers define the pinnacle of foreign language proficiency as achieving a
level where linguistic, extralinguistic, and sociolinguistic parameters closely resemble
those of native speakers. Individuals at this level can:

1. Articulate their understanding of the world and engage in informative discourse.

2. Initiate and manage communication effectively, ensuring both fluency and
accuracy.

3. Effortlessly process and retain language, possessing robust memory and
anticipation skills across all linguistic levels.

4. Adapt their language and communication style to match their interlocutors and
contexts.

5. Enact diverse social roles and build genuine social connections.

6. Engage in metacommunication, reflecting on and discussing the very nature of
communication itself.

7. Leverage both verbal and nonverbal cues for enhanced comprehension and
expression (Wiliam, 2017; Ishchuk & Mazurenok, 2022; Chykhantsova, 2019).

This interpretation of the highest level of foreign language proficiency differs from
D Himes's perspective, which acknowledges inherent uncertainty in language
acquisition and qualitative assessment. Himes argues that foreign language
communicative competence develops within any method, but its effectiveness hinges
on a nuanced understanding of its components and structure (Cheipesh, 2019; Palasiuk,
2014; Vasilieva, 2020).

A. Zubkov argued that effective communication task completion hinges on four key
factors: individual willingness and readiness to actively express oneself in the foreign
language; resourcefulness in utilizing the existing vocabulary and grammar structures;
understanding of paralinguistic cues (e.g., tone, intonation) and their role in language
use; awareness of kinesthetic aspects (e.g., body language, gestures) and their
contribution to communication (Zubkov, 2022).

In her research on standardized language tests for business communication,
S. Omelianchuk defines "level of communicative competence" as a measurable degree
of proficiency that enables individuals to: solve practical communication tasks in a
foreign language context; align their language skills and knowledge with the specific
demands and situations of real-world business commmunication (Omelyanchuk, 2019).

Hosseini, H. and Ghonsooly, B. differentiate between «level» and «objective» within
foreign language learning. They further identify two key characteristics associated with
both «levels» and «tasks»:

— Capability: This refers to the abilities possessed by a student or language user,
encompassing what they can potentially do;

— Performance: This focuses on the quality of execution, or how well they can perform
a particular task (Hosseini & Ghonsooly, 2017).
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Foreign language mastery revolves around a student's ability to construct grammatically
accurate and communicatively appropriate statements. This ability enables them to
solve specific functional tasks within communication, reflecting their grasp of diverse
linguistic and sociocultural knowledge, skills, and abilities (Shandruk & Arkushyna, 2021;
Chornobai, 2021) .

Thus, there are also discrepancies in the selection and description of levels of foreign
language communicative competence. As is obvious from the above definitions, the very
concept of «level» in the studies of different authors carries a different semantic load,
there is no generally accepted classification of levels of foreign language proficiency.

There has now been a transition from a 2-tiered model, which includes basic and
advanced levels, to a multi-tiered model.

Within the advanced level of foreign language proficiency, two subcategories were
established: advanced-superbasic (threshold), aligning with the requirements of the
secondary comprehensive school program; actual-advanced (Vantage), the level
students should achieve by the end of their studies with an in-depth focus on the foreign
language.

In the scientific literature, six levels of foreign language communicative competence are
distinguished:

—  primary;

— average;

— advanced;

— high (above basic);

— professionally sufficient;

— higher (as native speakers).

Seeking to categorize foreign language proficiency, scholars from outside Europe
developed a framework known as the Common European Framework (CEFR) under the
auspices of the Council of Europe.

A group of international experts, working as part of the Council of Europe, established
the Common European Framework (CEFR) as a system for classifying foreign language
proficiency levels.

With the goal of establishing a standardized classification of foreign language abilities,
the Council of Europe, in collaboration with international researchers, initiated the
development of the Common European Framework (CEFR).

First of all, the problem is to determine the number of level categories. If a small number
of level categories are used, the accuracy and validity of determining the level of foreign
language proficiency will be sacrificed to reliability. A more flexible approach to the
allocation of so-called conventional levels was needed.

Many level systems are focused (for practical purposes) on three main levels:
— elementary (elementary);

— medium (intermediate);
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— advanced,
which can be divided into sub-levels depending on the purpose of determining the level.

This process yielded six distinct levels, with each of the three major categories further
subdivided into one level that is more proficient and another that is less proficient
compared to the foundational level of foreign language proficiency.

The project ultimately resulted in a six-level framework, where each of the three primary
levels is further differentiated into one sub-level of higher proficiency and one sub-level
of lower proficiency relative to the entry-level of foreign language competency.

This initiative culminated in the establishment of a six-level system, where each of the
three central levels is further divided into one more advanced and one less advanced
variant compared to the baseline level of foreign language proficiency (Council of
Europe, 2011).

These include the following levels:

—_

Al - «Survival» (Breakthrough).

A2 - «\Waystagen».

B1 - «Threshold».

B2 - «<Advanced Threshold» (Vantage).

I NINEEN

C1-«High» (Effective Proficiency).
6. C2-«Perfect command of the language» (Mastery) (Council of Europe, 2011).

The established levels of foreign language proficiency closely align with the systems
used for monitoring, evaluating, and self-evaluating the development of foreign
language communicative competence. Notably, while language competence and even
reading and listening skills can be assessed based on the percentage match between
the task and the final grade, evaluating language and sociocultural competence often
relies on a «formal, sample-based approach» (Menke & Paesani, 2019). Qualitative criteria
are necessary. These can be scales consisting of a description of foreign language
knowledge, skills and abilities within one or another level.

Different categories of foreign language communicative competence map to distinct
learning levels, each culminating in specific target outcomes. The training level (desired
outcome) translates the overall goal into the curriculum content, incorporating the
specific training environment and conditions (Palasiuk, 2014).

Several key criteria can be used to evaluate the development of foreign language
communicative competence:

— correctness and correctness of lexical-grammatical, intonation-syntactic and
phonetic design of foreign language speech,;

— acceptability and expediency of the language behavior strategies used,;

— ability to communicative partnership;

— the communicative expediency of using linguistic means of broadcasting;

— acceptability of language means and language behavior in socio-cultural terms;

— presence of socio-cultural awareness of the country of the language.
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The implementation of the pan-European system of levels of foreign language
proficiency does not limit the possibilities of educational institutions to develop their
system of levels of education. It should be noted that the development of objective
criteria for assessing the level of foreign language proficiency will ensure the recognition
of grades obtained by students in exams (Fandieieva, 2020).

In the real practice of teaching foreign languages, attention can be focused on a certain
set of levels and categories depending on the specific goals and conditions of learning.

One of the ways to objectively assess the real level of foreign language proficiency is
international standardized tests (exams), which aim to either confirm the declared level
or have a diagnostic nature. Such exams of most of the largest British chambers: UCLES
(Cambridge), ARELS (Oxford), Pitman Qualifications City and Guides of London Institute
and others. All exams of this group are multi-level, that is, with a general format, they
have a different degree of difficulty, allowing the candidate to test his strength
depending on the level of language proficiency.

They involve testing abilities and skills in all four types of language activities: reading,
writing, speaking and listening.

The results of this testing are recognized in various spheres: the business community,
leading universities, government organizations, national educational structures. The
Cambridge ESOL exams certificate is considered a «mark of quality» for an employer.

Cambridge international exams determine the level of foreign language communicative
competence of candidates in everyday everyday and professional communication. In
line with the communicative approach to foreign language learning, Cambridge ESOL
primarily reflects the practical side of candidates' foreign language communicative
competence.

When assessing foreign language knowledge, skills, and abilities, it's vital to consider
both international standards for proficiency and current domestic requirements
outlined in curricula and textbooks. All aspects of foreign language communicative
competence should be evaluated.

DISCUSSION

The problem of foreign language communicative competence development was
discussed among national researchers (Kostikova et al, 2019; Kostikova et al, 2024;
Holubnycha et al. 2021; Gunerathne & Marikar, 2023). The problem of training students
for technical specialties was discussed among national researchers too (Lebedeva, Norik,
Lebedev, 2022).

CONCLUSION

The pan-European language proficiency levels are a flexible framework, not a rigid one.
While educators can still design their own learning levels, using the standard categories
enhances understanding and ensures objective assessments. Additionally, these levels
can be adapted to specific professional needs and form the foundation for technology-
driven assessment models, aligning with the competence-based approach in foreign
language training for non-language majors. This system is expected to evolve with
experience, further supporting its effectiveness in achieving educational goals.
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AHOTALUIA / ABSTRACT [in Ukrainian]:

XAPAKTEPUCTUKA PIBHIB COOPMOBAHOCTI IHLLOMOBHOI KOMYHIKATUBHOI
KOMMETEHTHOCTI CTYAEHTIB TEXHIYHUX CNELUIANTbHOCTEN

B cTaT1Ti po3rnagqaeTecs nMATAHHS U040 PIBHIB COOPMOBAHOCTI iHLLIOMOBHOI
KOMYHIKQTMBHOI KOMMETEHTHOCTI CTYAEHTIB TEXHIYHUX CreLiasibHOCTEMN.
HaBoamTbCs XApAKTEPUCTMKA BiAMOBIAHMX PIBHIB.

MeTta — BU3HQYUTK TAQ OXAPAKTEPMIYBATM PIBHI COOPMOBAHOCTI IHLLIOMOBHOI
KOMYHIKQTMBHOI KOMMETEHTHOCTI CTYAEHTIB TEeXHIYHUX CcreLwiasibHOCTEMN.
3aBOAHHS: 3’'9CYyBATU CYTHICTb MOHATTH «PiBEHb IHLLOMOBHOI KOMYHIKQTMBHOI
KOMMETEHTHOCTI»,  MPOAHA/I3YyBATH  KAACUPIKALIi  pIBHIB  BOJIOQIHHS
[HO3EMHOK MOBOI, HQ OCHOBI AQHQ/II3y OXAPAKTEPU3YBATH KPUTEPII PIBHIB
CPOPMOBAHOCTI [HUIOMOBHOI KOMYHIKQTWUBHOI KOMMETEHTHOCTI CTYAEeHTIB
TeXHIYHUX crieyiasibHOCTe.

Merogonoria. Metogamu AOOC/IAXKEHHS € QHA7I3 TA  y3arasbHeHHS
BiAMoBIAHWX HAYKOBMX mMATepianiB 3 MeTor 360py TA MNpeacTaB/ieHHS
pPe3y/IbTATIB, A TAKOXX POPMY/1HOBAHHS BUCHOBKIB.

Pe3ynbratn. [TOHATTS pPIBHS BOJIOAIHHA [HO3€MHOK MOBOK MOXXHA
BM3HAQYUTU SK 34ATHICTb CTYAEHTA rPAMATUYHO MPABMIbHO | KOMYHIKQTUBHO
APUNHATHO OQOPMJIATM CBOI [HLLIOMOBHI BUC/IOB/IIOBAHHS A/19 BUPILLIEHHS
neBHUX QYHKLIOHAIbHWX 3QBAAHb CrI/IKYBAHHS, O nepegba4yae BOIOAIHHS
MEBHOK CYKYMHICTIO MOBHMX TA COLIOKY/IbTYPHUX 3HAHb, YMiHb TQ HABUYOK.
barato cuctem piBHIB OPIEHTOBAHI (y MPAKTUYHUX LINSX) HQ TPU OCHOBHI
pIiBHI: enemeHTapHU (elementary); cepenHivi (intermediate); npocyHyTuv
(advanced), aki MOXXyTb Mo4inAaTUCS HA MNiApIiBHI 3Q/eXXHO Bid MeTu
BU3HQYEHHS PIBHS. Y pe3ybTaTi BUHUKAE LUICTb PIBHIB, A€ KOXXEH i3 TPbOX
OCHOBHUX AINNTbCS HA OoAMH 6Gifbll MPOCYHYTUNA | OOMNH MEHLL MPOCYHYTUM,
MopIBHAHO 3 CAMUM 6A30BUM PIBHEM BO/IOAIHHS IHO3€MHOK MOBOHO.

Cuctema piBHIB BO/IOAIHHS IHO3EMHOK MOBOK TICHO MOB'93QHA 3 CUCTEMOKO
KOHTPO/IKO, OLIHKM TAQ CAMOOLIHKW pPIiBHS C@OPMOBAHOCTI [HLIOMOBHOI
KOMYHIKQTMBHOI KOMMETEHTHOCTI. Ko)xHoMy TIny IHLLOMOBHOI
KOMYHIKQTMBHOI KOMMAETEHTHOCTI BiAMOBIAAE CBiN1 PIBEHb HABYEHOCTI, GKUM
BiAPI3HAETbCH KIHLUEBUMMK LiIbOBUMUK YCTAHOBKAMUW. PiBEHb HQABYE€HOCTI
(MAQHOBAHMI PE3Y/IbTAT) € TrPOEKLIE MEeTU HA 3MICT HABYAQHHS |
nepenbayae BPAXyBAHHS YMOB HABYAQHHS.

BpaxoByro4dn  XQPAKTEPUCTUKM  KOMIMOHEHTHOrO  CKAQQY  IHLWOMOBHOI
KOMYHIKQTMBHOI KOMMETEHTHOCTI, [AOCBig [PO3PO6KM HOBMX MoAesien
KOHTPO/IHO, MOXXHQ BUAITATH NAPAMETPU TA KPUTEPIi, HEOBXiAHI A/I9 OLiHKM
pPIBHS  CPOPMOBAHOCTI  IHLUIOMOBHOI KOMYHIKQTMBHOI KOMMETEHTHOCTI
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CTYAeHTIB. MeToto MigCcyMKOBOIro KOHTPOJIKO € BCTAHOB/IEHHS BIAMOBIAHOCTI
MK PIBHEM [HLIOMOBHOI KOMYHIKQTUBHOI KOMMETEHTHOCTI TA BMMOramm
HQBYQ/IbHOI MporpamMu 3 QHI1IMCbKOI MOBW A719 CTYAEHTIB TEeXHIYHUX
crnewiasibHOCTeM.

BUCHOBOK. TAQKVM YHOM, MPuv PO3r7g4ai MUMTAHb, MNOB'93AQHMX 3 KOHTPO/IEM
IHLLOMOBHMWX 3HQAHb, YMiHb TQ HABMUYOK (BU3HAYEHHS LiZIEN, 3MICTY, popmaTy
ICANTIB, KPUTEPIIB OLIHKM), CNig BPAXOBYBATM K MDKHAPOAHI CTAHAOAPTU
PIBHS BO/IOAIHHSA [HO3EMHOK MOBOK, TAK | Cy4YACHI BITYU3HSAHI BUMOIrn, GKi
moaqroTbCH Yy HABYQ/IbHUX MPOrPAMAx TA nigpy4YHUKAX 3 IHO3eMHOI MOBM.
IHWnMM  crioBamMu, O6'€EKTOM KOHTPOJIKO MQAKTb CTATU BCi KOMMOHEHTU
[HLLIOMOBHOI KOMYHIKQTUBHOI KOMMNETEHTHOCTI.

30Kpema, 3arasibHOEBPOMENCbKA CUCTEMA PIBHIB BO/IOAIHHS MOBOK MOXXE
6yTV a4anTOBAHA 4O Lifier npodeciviHOi OCBITH i MOXKE MOC/TY>KMTM OCHOBOK
AO78 PI3HUX AIArHOCTUYHMX Mopaesiev, aki 3a6e3reyyroTb TeXHOJIOM3aLlito
KOMMETEHTHICHOro rigxody y Mpoueci iHLWOMOBHOI MigroToOBKM B YMOBAX
HeMOBHOIrO 3aK/1IQAY BMLLOI OCBITU.

KJTIIOHOBI CJIOBA: 6aratopiBHEBQ MOAE/b, 3Ara/IbHOEBPOMNENCbKA CUCTEMA, PIBHI
BOJIOAIHHA MOBO, [HLUIOMOBHQ KOMYHIKATUBHA KOMMETEHTHICTb, KOMMETEHTHICHUNA
nigxigd, piBHi BO/104IHHS IHO3EMHOK MOBOIO.

CITE THIS ARTICLE AS (APA style):

Ptushka, A. (2024). Level Characteristics of Foreign Language
Communicative Competence Development of Students for Technical
Specialties. Educational Challenges, 29(1), 124-134.
https://doi.org/10.34142/2709-7986.2024.29.1.09

134 educationalchallenges.org.ua


http://educationalchallenges.org.ua/
https://doi.org/10.34142/2709-7986.2024.29.1.09
https://doi.org/10.34142/2709-7986.2024.29.1.09

