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ABSTRACT

The article deals with the traditional format of teaching and learning from
the point of view of its quality, in particular the advantages and
disadvantages of face-to-face education in comparison with online training.

The purpose is to check whether the classroom training process is of better
quality than online teaching and learning on the basis of the real case of
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teaching English at Yaroslav Mudryi National Law University. The tasks are
to find out the pluses of offline training in comparison with the online
format; to reveal the minuses of the traditional educational form in
comparison with the online format on the basis of real teaching experience;
and to check whether the pluses or the minuses of offline training have a
greater influence on intermediate students’ learning results.

The investigation methods are empirical methods (surveys, observation)
and general theoretical methods (analysis, syntheses and comparison).

The results exposed the following: 1) benefits of face-to-face training: real-
time interaction, improvement of social skills, collaboration, organization,
motivation, accessibility, and better assessment; 2) cons of face-to-face
training: processing a smaller capacity of programme material;, problems
with discipline; impossibility of listening to the lesson material repeatedly if
necessary; problems with access to learning material from the internet; and
the tendency of some students to have a psychological barrier to speaking
a foreign language “live” in front of other students; and 3) the intermediate
students’ learning results demonstrated that offline students have worse
academic progress than the students studying online.

The conclusion is that the minuses of offline training have a greater
influence on students’ learning results than the pluses do. In order to
conclude which format of education is of better quality, it is necessary to
continue investigating the problem.

KEYWORDS: face-to-Face Education, Teaching and Learning Formats, Online
Training, Education, Quality of Education.

INTRODUCTION

The long-lasting, destructive, and bloody war unleashed against Ukraine in the twenty-
first century in the middle of Europe by the aggressive leadership of the neighbouring
state has changed educational processes in the country significantly and launched a
number of new pedagogical topics for research. These topics differ greatly
(Holubnycha et al., 2022b; Kostikova et al., 2023a; Sytnykova et al., 2023) but all of them
are connected to the search for the most optimal ways to provide quality educational
services by Ukrainian education institutions, in particular higher education, in these
exceptional conditions.

Today, the optimal ways to teach and learn in different parts of Ukraine vary greatly. In
particular, the organization of the educational process in higher education institutions
located in different regions of Ukraine differs depending on their distance from the war
zone. The country has a large territory (603,628 km?2, which makes Ukraine the second
largest country in Europe), and regions in the east and south of the country are
temporarily occupied (about 20 %), so in this territory there are military clashes.

Therefore, it is natural that higher education institutions located in the specified
territories have been evacuated to the safer western regions, where it is possible to
teach students in university classrooms or by using a mixed format. In order to ensure
the safety of the students and academic staff, those higher education institutions that
are located in the territories close to hostilities provide online educational services.
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In August 2022 the State Service for Quality of Education in Ukraine conducted an
anonymous online survey among educators, scientific-educational workers, and
students from higher education and vocational institutions. Its aim was to assess the
readiness of participants in the educational process for possible forms of organizing
teaching in the academic year 2022/23. The results were published on the official
government portal. In total, 24,000 individuals participated in the survey, making its
results representative and reliable.

Notably, among respondents representing the higher education system (69.4%), the
majority expressed readiness to reinstate a face-to-face educational process in the
stated academic year. Every tenth respondent reported that their educational
institution plans to start the new school year with in-person instruction. However, a
significant number of higher education institutions opted for a combined approach,
with a rotation of in-person and distance learning interactions.

It is interesting that 80% of all respondents (students and teachers) consider the
implementation of distance education effective during the state of war in the country
(What, 2022).

It is also important to note that, despite Russia's extensive war against Ukraine,
domestic higher education institutions continue to organize classes for international
students and invite applicants from other countries, applying special admission rules
for foreign students. This aspect confirms the importance of distance learning as a
compromise solution for both sides.

However, it is normal for both students and professors to want to work face-to-face. So,
in the 2023/24 academic year, several higher education institutions in Kharkiv (situated
nearly 200 kilometres from the military clashes), which have deep and spacious
basement premises and the possibility of converting them into bomb shelters with
classrooms suitable for teaching and learning, offered their students the opportunity to
study offline.

Thus, at Yaroslav Mudryi National Law University, where a certain number of
classrooms were equipped in bomb shelters, almost half of the first-year students (49%)
chose to study in a mixed format, with both remote (online) lectures and offline
practical and seminar classes. The remainder of the first-year students (51%) chose to
study online completely. So the teachers got an opportunity to compare different
aspects of online and offline education while working in parallel: face-to-face and
distantly.

Today there is a widely held opinion that online education is of a lower quality than
classroom learning. Academic staff members’ experiences of teaching may either
support or refute this idea. So the problem under study here is rather topical.

Analysis of resent research demonstrates that due to the coronavirus pandemic
interest in studying online teaching and learning is very widespread among scholars.
Various instruments for providing online teaching and learning, as well as different
methods related to the technology of teaching, were investigated by Holubnycha &
Baibekova (2020), Chetveryk (2023), Hontarenko (2021), Akinwumi & Itobor (2020),
Kolbina & Oleksenko (2020), and Nahaev & Hrynova (2020).
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Another group of researchers considered the advantages and disadvantages of online
education (Holubnycha et al, 2022a; Jackson, 2021, Manea & Gari-Negut, 2021;
Shevchuk, 2021). Some scientists compared the experiences of different countries in
providing online education (Aksu, 2020; Nalyvaiko et al., 2021; Rebukha & Polishchulk,
2020). There are also works devoted to the attitude of subjects of the educational
process to distance learning, with an emphasis on their psychological state during
online teaching and learning (Holubnycha et al.,, 2021; Moralista & Oducado, 2020;
Nariyati et al., 2020).

Nowadays, during the war, researchers are studying similar aspects of teaching and
learning as those studied as a result of the pandemic. Changes in the educational
system caused by warfare have been described by Anishchenko et al. (2023); Banyoi et
al. (2023); Bohomaz et al. (2022); and Lavrysh et al. (2022). The psychological state of the
educational process on subjects has been studied by Chaikovska et al. (2023); Kostikova
et al. (2023b); and Tverdokhliebova & Yevtushenko (2023).

Investigation of these works has shown that they are dedicated to the specifics of
distance education and reveal both positive and negative characteristics (Rajab, 2018).
The advantages and disadvantages of both face-to-face and distance teaching and
learning during the war were studied by Horbatiuk & Polishchuk (2022).

However, traditional forms of training usually were not considered in comparison with
the online format in order to identify both desirable and undesirable factors.

Thus, the purpose of this article is to assess whether the classroom training process is
of a higher quality than online teaching and learning on the basis of the real case of
teaching English at Yaroslav Mudryi National Law University.

The tasks are: 1) to find out the pluses of offline training in comparison with the online
format; 2) to reveal the minuses of traditional educational forms in comparison with the
online format on the basis of real teaching experience; and 3) to check whether the
pluses or minuses of offline training have a greater influence on intermediate students’
learning results.

METHODOLOGY

The methods used for achieving this purpose and undertaking the tasks of the study
were at both the empirical and general theoretical level.

Empirical methods included surveys of the academic staff (20 respondents) of the
Foreign Languages Department of the stated university, who worked in parallel, both
online (with 51% of first-year students) and offline (with 49% of first-year students), in
order to get feedback about the received teaching experience, as well as observation of
offline and online classes. This helped uncover failures in the organisation of face-to-
face training in comparison with the online format.

General theoretical methods, such as analysis synthesis and comparison, were
necessary to compare the aforementioned formats of teaching and learning and
determine the reasons for the revealed advantages and disadvantages.

RESULTS

Face-to-face training has a very long history. It is the oldest format of education. It has
been developing for centuries of human civilization. There is little doubt about the
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effectiveness of such an approach, and it has had practically no opponents. But new
methods and forms of teaching are always appearing, as well as progressive
pedagogical technologies that lead to better-quality results.

When coronavirus broke out and online teaching and learning became widespread,
scholars who investigated this style of teaching indicated its weak points and noted a
great number of advantages of face-to-face classes.

Scientists insist that the benefits of in-person classroom teaching encompass not only
the learning process itself but also professional-practical, social, psychological,
motivational, and scientific aspects. Classroom teaching contributes to the
development of key skills that are crucial for a student to make a valuable and active
contribution in various areas of social life (Horbatiuk & Polishchuk, 2022).

Analysis of resent research has shown that scholars single out a number of pluses of
classroom education:

— One of the advantages mentioned by the scientists is real-time interaction.
Classroom teaching provides the opportunity for an immediate exchange of ideas
and information between the student and the teacher, as well as among the
students themselves. This is particularly important for those who learn better
through collaboration and group work. Asking questions, receiving real-time
answers, and completing tasks on the spot create a conducive environment for
guality interaction among participants in the educational process (Nikolopoulou,
2022).

However, it is necessary to note that all the specified opportunities have students not
only in face-to-face classes but also in online classes, using, for example, Zoom, Google-
Meet, etc.

— Another significant highlighted benefit is the improvement of social skills through
participation in classroom lessons. During classroom teaching, self-confidence and
collaboration are developed. It is very important to state that they are essential for
successful functioning in society. These skills include the ability to speak in front of
a group, resolve conflicts, and develop oratorical and organizational skills
(Yaremena et al,, 2021).

— Regarding collaboration, group work is an integral part of the traditional learning
process, and a lack of collaboration skills can impact students’ professional
competitiveness (Nogai, 2021).

To tell the truth, there is also remote collaboration and certainly it is possible online.
Moreover, in the global world, online collaboration is widespread.

— Organization. The importance of this advantage lies in the availability of a clear
schedule and set deadlines, requiring students to have time management skills
and respect for the time and attention of others. Effective time management is a
crucial factor in an individual's success, involving the harmonious combination of
learning/work skills with personal time/family/leisure.

Beyond the regular lecture schedule, students sometimes find it challenging to self-
organize, and online distance interaction and asynchrony add additional negative
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elements that can impact the quality of understanding the educational material
(Shelestova, 2021).

Moreover, we suppose that long periods of distance learning have significantly
influenced students’ skills in self-organizing.

— Motivation. The traditional atmosphere of educational interaction in the classroom
serves as a strong source of motivation for students, contrary to virtual classrooms
where procrastination until tomorrow can become a frequently occurring
phenomenon. This applies not only to students but also to teachers, whose
motivation in the context of online learning often escapes the attention of
researchers. The traditional form of teaching creates an immediate orientation of
“here and now" for the entire educational process (Shelestova, 2021).

— Accessibility. Face-to-face learning can be the most suitable method for those who
avoid interaction with information and communication technologies or who do not
have access to technical devices (Finlay et al., 2022).

However, this advantage loses significance in the conditions of armed conflict and
global digitization, as discussed earlier. During periods of wartime, the maximum
coverage for participants in the educational process is usually achieved through a
hybrid format, where each student can choose a learning format that best suits their
needs. But hybrid educational interactions raise numerous questions regarding the
equality of knowledge, the development of competencies, the role of the teacher, and
the tariffication of their work (how to ensure, simultaneously, two learning formats for
different students), etc.

— Better assessment. Auditorium classes give academic staff the opportunity to
watch their students all the time during lessons. First, they reduce academic
dishonesty. Second, a teacher can better assess not only the student’s activity and
level of knowledge and skills but also how hardworking, diligent, or motivated the
student is (Nikolopoulou, 2022).

Moreover, if the teacher notices that certain students need some help, the teacher can
direct them or just support them.

All of these advantages are really essential and testify in favour of face-to-face teaching
and learning.

However, the experience of teaching a foreign language in parallel online and offline
formats during the first semester of the 2023/24 academic year allowed the authors to
discover that both formats have positive and negative aspects, as well as to compare
intermediate learning outcomes in order to determine which format provides better-
quality education.

An oral survey of the academic staff of the University Foreign Languages Department
allowed us to find out the respondents’ general impressions about the peculiarities of
offline teaching and learning organisation (influencing the quality of education) in
comparison with the online format, and its influence on intermediate results. On the
next step we revealed the weak points of face-to-face training.
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Most of the teachers who went through the aforementioned experience pointed to the
following negative aspects of the organization of the educational process in the offline
classroom in comparison with the online format:

— In one double period (80 minutes) in the classroom, an academic group under the
guidance of a teacher manages to process a smaller volume of programme
material than in the same period of time when working online.

The teachers see the following as possible reasons for this deficiency:

1) the need to move to the bomb shelter when an air raid is announced (up to five
minutes are lost for the entire group of 23-25 students to move). In addition, after
the interruption of the class, the group has to readjust to continue working. Please
note that in the online classes we no longer interrupt work during an air raid alert;

2) raising the general emotional background when performing game exercises,
creative tasks, group work, etc., and the need to calm emotions after them, then
gather and focus on more serious programme material. When conducting an
online class using the same activities, students’ emotions do not interfere with
continuing work because all students are disconnected, their microphones are
turned off and the emotions of one student do not affect the other students;

3) loss of time because students must go to the blackboard and return to their seats
when performing certain tasks, while in online classes a screen is used instead of a
blackboard;

4) the need to observe discipline (after long-distance learning during the quarantine
and the year of war, students missed “live” communication with their peers),
especially if students are not highly motivated to learn a foreign language. It is clear
that there is no such problem in an online class.

Ultimately, it may be presupposed that consistently performing a lower volume of
training tasks results in insufficient mastering of certain programme material.

— The problem of discipline in individual groups. Over the years of online education,
students (younger student who had never studied in classrooms before) were not
even used to the fact that during class one cannot walk around the classroom,
leave it and enter it without permission, communicate with classmates, use the
phone, eat, etc. Only near the end of the semester did students get used to the
need to observe discipline in class.

It is natural that these behaviours take up time in class, distract the attention of both
the teacher and other students, and hinder other students from concentrating, not to
mention the fact that sometimes students do not understand the teacher’'s remarks
and feel negative emotions, which can affect the attitude to the subject as a whole.

We consider the aforementioned shortcomings crucial to the perception of
programme material by the student group. This in turn affects the mastery of the
academic subject.

— When working in the classroom, students cannot listen to the lesson material
again, whereas in online classes, students who missed classes or were distracted
during them have the opportunity to listen to the class again in a recording.
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Moreover, the possibility of listening to some difficult points of the lesson
repeatedly can improve the quality of learning.

— Sometimes there are problems with access to learning information (if the internet
is necessary). Notably, this happens more often in offline classes. Since in a face-to-
face lesson all the students are at the same place if the internet connection is bad,
this concerns everybody.

— In auditorium classes some students are embarrassed to speak English in front of
the whole group. They feel insecure and afraid of the reaction of their classmates if
they perceived themselves as being at a lower language level. There is no such
problem in online classes. Probably these students feel more comfortable sitting at
home. Maybe they do not notice facial expressions, gestures, and other nonverbal
cues of their peers and this gives them a certain self-confidence.

We proposed that teachers texpress their opinion on all of the listed shortcomings. The
results can be seenin table 1.

Table 1
General results of the teachers’ survey about the disadvantages of face-to-face
training in foreign languages

. Agree, Neutral Disagree
Question-Statements gree, ! gree,

% % %

Processing a smaller volume of programme material a5 10 5
in offline classes in comparison with online ones.
Problem of discipline in offline classes in comparison

. . P P 65 20 15
with online ones.
Impossibility of listening to the lesson material o5 5 0
repeatedly if necessary.
Problems with access to learning material from the 90 5 5
internet.
Some students have psychological barriers to
speaking a foreign language “live” in front of other 75 15 10

students

It is natural that the aforementioned positive and negative aspects of the organization
of offline training should affect the intermediate results of training (results of training
during the semester—semester credit). Specifically, we have discovered that not all
students in the groups that studied in the classrooms received a credit within the
specified time. So, 10-15% of offline students had to finalize the semester's material and
pass the assessment separately.

Note that in groups with an online form of study, although there were students (5-10%)
who were lagging behind the group and had certain academic deficits during the
semester, problems with obtaining credit on time affected only 0-5% of students.
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Even if we admit to the possibility of academic dishonesty in the groups with the online
format of studying, we have to agree that those students know what kind of
information should be looked for, what is important, and where it can be found.

Thus, the intermediate educational results demonstrate that online students have
better academic progress than offline students.

DISCUSSION

It is interesting to discuss the advantages and disadvantages of online and face-to-face
training analysed from the perspective of student results, which are presented in most
research. By contrast, we have studied the perception of these formats by the
academic staff.

However, a number of scientists have found that, based on students’ learning
experience, face-to-face education has a wide range of shortcomings. Liyen Lim, Hen
Toong Tai, and Yee Ping Liew (2023) found the following: students who are already
familiar with the convenience and flexibility of online learning, state that online
learning helps them more than face-to-face learning to manage their time and can
connect students from different places easily. Moreover, they claim they feel more
comfortable with online learning because they can interact with lecturers and friends
virtually.

Nikolopoulou (2022) revealed the following faults of classroom learning, as defined by
students: a more demanding timetable; minimal or no use of technology; less free
time; distractions and noise in class; the danger of viruses spreading; lessons being lost.
Two of these disadvantages (distractions and noise in class; lost lessons) were also
named by the academic staff in our research.

Riaz et al. (2023) exposed such additional weak points of offline learning difficulty in
waking up after the renewal of auditorium learning (51%); feeling tired (77%); feeling
unhappy after starting offline lessons again (63%); and difficulties in getting to the
college (45.8%). Considering different teaching and learning methods, students
identified the following disadvantages of in-person education: difficulty with time
management (52.5%); difficulty in concentrating (57.5%); feeling less comfortable
(70.8%); feeling less alert (59.2%); and feeling less satisfied and believing they get worse
exam scores (83.3%). Moreover, 85.5% of respondents would choose online learning and
71.7% prefer to follow the online format in future studies.

However, we are not sure that all of the listed points really contribute to improving the
guality of education. In our opinion, some of the ideas are caused by the students'
reluctance to overcome learning difficulties.

The results of an investigation conducted by AIMunifi and Alfawzan (2023) revealed a
positive assessment of face-to-face learning by students. Specifically, they singled out
better comprehension of learning material; the convenience of engaging in
discussions; greater opportunities for seeking assistance from fellow students; fostering
university life; easier interactions with academic staff and peers; the overall quality of
educational experience; the ability to utilize downtime between lectures for
collaborative work with classmates; and the development of social skills through
communication and interaction with both peers and teachers.
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Although, according to the authors, the students claim that they experience greater
satisfaction and comfort in acquiring knowledge and learning through the online
format and that this leads to improved exam scores.

We completely agree both with the advantages of face-to-face education and with
getting better academic progress.

CONCLUSIONS

Thus, in the course of this study of face-to-face teaching and learning, with regard to
guality, we have found out that:

First, there is no doubt that the classroom training process has a number of
advantages in comparison with online teaching and learning, including real-time
interaction, improvement of social skills, collaboration, organization, motivation,
accessibility, and better assessment. What is more, both teachers and students
highlight the pluses of offline training in comparison with the online format, assessing
this form of education rather positively.

Second, it is natural that offline education also has disadvantages, including processing
a smaller volume of programme material; the problem of discipline; the impossibility of
listening to the lesson material repeatedly if necessary; problems with access to
learning material from the internet; and the psychological barrier that some students
have in speaking a foreign language “live” in front of a group.

Third, the intermediate students' learning results demonstrated that students who
were engaged in offline training had worse academic progress than the students
studying online.

On balance, we believe that the minuses of offline training influence students’ learning
results more than the pluses do. But we must assume that in order to conclude which
format of education is of higher quality, it is necessary to continue investigating the
problem.
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AHOTALIA / ABSTRACT [in Ukrainian]:
OYHE BUKITAQAHHA TA HABYAHHSA: NPOBJIEMA 9KOCTI

Y cTaTTi po3rIgA4AETbCA TRPAANLIVIHNNA GOPMAT BUKIQAAQHHS TAQ HABYAHHS 3
rmornsay Moro SIKOCTI, 30KpemMa rnepeBary 1A Hegoslikil O4HOro HABYAHHS
MOPIBHAHO 3 OHAAMH HABYQHHSM.

MeTta — nepeBipuUTH, Y € QAYAUTOPHUI HABYQ/IbHUKI MpoLec KpALnM 3a
AKICTIO, HDK OHJ/IQVMH BUWK/AQAQHHS TA HABYAQHHS HQ OCHOBI peqasibHOro
AOCBIAYy BWKAAQOAAHHS QHIT1IIMCbKOI MOBW B HALOHQ/IbBHOMY HOPUANYHOMY
YHIiBepcUTETI iMeHi HpocnaBa Myaporo. 3aBAAHHS: BUSBUTK repeBaru
oiariH HABYAHHSA B MOPIBHSAHHI 3 OH/IQMH QOPMATOM, BUABUTI HEAOIKU
TPAANLIVIHOI OpMIM HABYAHHS MOPIBHAHO 3 OH/IAMH ¢GOPMATOM HQ OCHOBI
peasibHoro regaroriyHoro AocBidy; NepeBipuTy, Lo 6inblie BrIMBAE HA
pEe3ybTATHU HABYAHHS CTYAEHTIB: M/IKOCU Yt MiHYCH OP/IANH HAOBYAHHS.

MeToan [OC/igXKEHHS MAKOTb eMMIPUYHMI (OMNMTYBAHHS, COCTEPEXEHHS)
TQ 3AQrasibHOTEOPETUYHNM PIBEHb (QHQA/I3, CUHTE3 | MOPIBHAHHS).

Pesynbraru BugsBuuv: 1) nepeBarn OYHOro HABYAHHS: B3QEMOAIS B
peasibHOMY  4AcCi, MOKPALUEHHS  COUIQ/IbHUX  HABWYOK, CriBrApaLs,
OPraHi30BAHICTb, MOTMBALLISA, AOCTYMHICTb, KPALLE OLiHIOBAHHS, 2) HEAOIKN
ayaAMTOPHOro BUKAQAAHHS TAQ HABYQHHS MOPIBHIHO 3 OH/IANH POPMATOM:
OnpaALBAHHSA MEHLLIOro o6cary nporpaMHoOro mMarepiasy HaA ogiarH
3QHATTAX MOPIBHAHO 3 OH/IQWH ¢GopmMaTomM, npobaema AUMCUNMAIHKW HA
opaviH 3QHATTAX Y MOPIBHAHHI 3 OH/IAWH 3QHATTIMU, HEMOX/INBICTb Yy pPa3i
noTpebu NoBTOPHO MPOCAYXATM MATEPIasT 3QHATTS, MpPobsemMiu 3 4OCTYMOM
OO0 HaBYaQ/lbHMX MaTepianiB 3 IHTEepHETY, Adedki CTydeHTW MAroTh
MCUXOsIoriYHMY 6ap’ep roBOPUTM [HO3EMHOK MOBOK «HAXXMBO» repen
rpyriow  CTyAEeHTIB; 3) TMPOMDKHI  pe3ynbTaTh  HABYAHHS  CTYAEHTIB
MpPOAEMOHCTPYBAMM, O OGAANH-CTYAEHTW MQIOTb [ipLUnyY aKagemMiyHuM
MAPOrpec, HiX CTyAeHTH, SKI HOBUYQKTbCH OH/IAMH.

BUCHOBOK [10/19rQe B TOMY, O HeOosliku o¢gnanH HABYAQHHSA 6inblue
Br/IMBAKOTb HA PE3Y/IbTATU HABYQHHS CTYAEHTIB, HiX rnepeBarn. OTKe, o6
AT BUCHOBKY, GKM GOPMAT HABYAHHS € 6ifbll GKICHUM, HeOobXigHO
MPOAOBXKNTIN AOC/IAXKEHHS O3HAYEHOI npobremu.

KnouoBi cnoBa: oyHa ocBiTa, popmMaTH BUKIAQAAHHS TQ HOBYAHHS, OH/IQMH HOBYAQHHS,
OCBITQ, GKICTb OCBITH.
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