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ABSTRACT

The fully online and electronic environments of today as the only way of
teaching/learning require some reviews and appraisals of the paradigms of
digital transformation, including the paradigm of smart education.
Therefore, the current study investigated the paradigm change of the smart
education to the smarter education, leading to the review of Teaching
English as a Foreign Language (TEFL).

Purpose. The current study intends to update both the traditional theories
and practice of TEFL in the new age of digital transformation, which will have
effective theoretical and empirical implications in the practice of TEFL in
smarter learning environments.

Methodology. The present study was designed in two phases and employed
a qualitative methodology with a descriptive design. It tried to answer how
this paradigm change affects the theories of TEFL.

Results. In the first phase of the study, the Preliminary Framework for Smart
Learning Environments by Spector was adapted and expanded into the
Model of Smarter Learning Environments based on the challenges and
opportunities brought about by the new age of digital transformation. The
second phase involved reviewing Krashen'’s Acquisition/Learning Hypothesis,
exploring its relevance and applicability to TEFL in the context of the Model
of Smarter Learning Environments. The aim of this phase was to identify the
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potential challenges and opportunities associated with managing TEFL
classroom resources within this new framework.

The investigation concluded that the mandatory application of fully online
teaching, in the case of TEFL, which resulted from the New-Age Digital
Transformation, requires reviewing the traditional theories of Second
Language Learning and Teaching. It has created challenges and
opportunities in the class resource management. Finally, providing digital
facilities and training was proposed as a solution to the challenges.

KEYWORDS: Acquisition-Learning Hypothesis, Class Resource Management, Model of
Smarter Learning Environments, New-Age Digital Transformation, Preliminary
Framework for Smart Learning Environments.

INTRODUCTION

The exploitation of technology in educational contexts has been growing worldwide and
has facilitated the process of teaching and learning and enhanced the outcome of
education and the attainment of more desired objectives. The integration of cutting-
edge technology, such as audiovisual tools and multimedia devices, into educational
settings has had a profound impact on teaching and learning practices since the 1960s
(Marty, 1981).

Early computer assisted language learning (CALL) programs primarily displayed text on
screens, and learners could only interact with the material by typing in their responses.
However, with the continued advancement of technology, more interactive and
immersive learning experiences have become possible, offering a wealth of new
opportunities for language learners and educators alike. Then it advanced to
computational linguistics and human language technologies (HLT).

Then it came up to the use of artificial intelligence (Al), referred to as “intelligent CALL"
(ICALL) (Matthews, 1994). The evolution of CALL has led to the widespread adoption of
exploratory approaches in contemporary language education. These approaches
include the use of web concordances, web-based CALL practices (Tribble & Jones, 1990),
and data-driven learning (DLL) (Johns & King, 1991).

In parallel, interactive multimedia materials were also being developed and utilized.
With the advent of the World Wide Web in 1993, web-based and hybrid approaches to
CALL emerged, incorporating the web and CD-ROM multimedia (Felix, 2001). This was
followed by the introduction of web-authoring programs that made it easier for
educators to create and customize learning materials, reducing the need for advanced
computer science knowledge (Bickerton, 1999; Bickerton, Stenton & Temmermann,
2001).

This do-it-yourself) approach has democratized the creation of language learning
resources, enabling educators to tailor materials to the specific needs and interests of
their learners. Today, there are many different professional associations in the world
grouped under the associations of World CALL (https://worldcall.org/) such as the
Australian Association for Technology Enhanced Language Learning (ATELL), the
International Association for Language Learning Technology (IALLT), and the European
professional association for CALL (EUROCALL).
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As it can be noticed, although these technological innovations were enhancing and
reinforcing the processes and products of teaching and learning, they were perceived as
a should, not a must. They were just tools, not a requirement. In other words, they were
a choice, not a force; a feed, not a need.

But now, with the unexpected outbreak of pandemics and similar episodes, electronic
and web technologies in the teaching and learning practice have been transformed
from an assistance (CALL: computer assisted language learning) to an essence without
which this practice is not feasible. So, the world has gone through a New-Age Digital
Transformation, evolving such that, in many cases, online and digital communication is
the only way of development.

This digital transformation has recreated some recent impacts on the definitions and
perceptions of the traditional paradigms, theories, thoughts, and concepts. As the
contemporary age of digital practice transformed the traditional definitions, theories,
and practices, so too have been created new effects on the contemporary theories,
statements, paradigms, and methods in different fields of study. Therefore, the present
study tries to explore two primary questions:

1. How has the digital transformation impacted Spector's (2014) Preliminary
Framework for Smart Learning Environments, and what modifications are necessary
to develop a more advanced educational model, known as the Model of Smarter
Learning Environments?

2. How has Krashen's (1982) Acquisition-Learning Hypothesis been affected by
theoretical revisions, and what are the practical challenges and opportunities
associated with its application within the context of the Model of Smarter Learning
Environments?

By addressing these questions, the study aims to contribute to a deeper understanding
of how technology can be leveraged to enhance learning environments, especially TEFL
environments, requiring revising language learning theories to adapt to the rapidly
evolving and fully online digital contexts.

Regarding the related literature to establish the niche for the current study, the theories
and practices of the TEFL and smart education must be reviewed. The most impressive
theory in the field of second language acquisition is Krashen'’s (1982) Monitor Theory, a
renowned framework comprising five key hypotheses that shed light on the language
learning process.

These hypotheses include the Acquisition-Learning Hypothesis, the Natural Order
Hypothesis, the Monitor Hypothesis, the Input Hypothesis, and the Affective Filter
Hypothesis. These proposals have had a lasting impact on language teaching practices,
providing valuable insights into how best to promote second-language proficiency. The
scholarly literature has extensively documented the profound influence of Krashen's
Monitor Theory on various aspects of second language acquisition research and
pedagogy since the 1980s. However, it is important to note that the theory has also been
met with substantial critical feedback and debate (Abukhattala, 2013).

According to Ellis (1985), Littlewood (1984), and Krashen and Terrell (1983), students
develop their second language skills in two different ways, namely acquisition and
learning. To distinguish acquisition and learning, Krashen (1982) proposed that while
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learning is an instructional, planned, and conscious mental process, acquisition is a
natural, untutored, and unconscious conceptual process.

The focus of the former is on the form, whereas the focus of the latter is on meaning.
Likewise, Michael Long's (1991) Focus on Form (FonF) model of language acquisition and
teaching proposed an approach that differed significantly from the more traditional
FonF model. While the former focuses on the message with occasional shift of attention
from meaning to linguistic forms and structures, the latter focuses on the linear, discrete
linguistic forms and items. The FonF practice model also boosts the learners’ dynamic
motivational levels. Figure 1 also demonstrates the FonF Practice Model by Bahari (2020)
which is a digital and adaptive learning model for the learning and practice of form.

Figure 1
FonF Practice Model adopted from Bahari (2020)

Another model relevant to the acquisition/learning distinction is the usage-based model
of language proposed by Langacker (1987) and developed by linguists like Tomasello
(2000). It assumes language acquisition as the context-based mental processing and
that there is a profound relation between linguistic structure and usage and actual
language use. Tomasello viewed language acquisition as the building and actualizing of
concepts through use. He states: “In usage-based models of language ... all things flow
from the actual usage events in which people communicate linguistically with one
another.” (Tomasello, 2000, p. 61-62).

Similarly, there is quite a number of other approaches, methods, and models proposed
based on the tenets of the distinction between acquisition and learning such as the
Communicative Approach and Communicative Language Teaching (CLT), which
focuses on the interaction, communication, and language use as the both means and
end of language education and acquisition (Savignon, 1997, Savignon, 2000). The
incorporation and utilization of the capabilities of technology and CALL in programs
such as distance learning and blended learning accelerate, facilitate, and reinforce the
interactive process of foreign language learning.
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Given that no single learning or teaching theory can be considered the ultimate solution
for all educational settings, including online, on-campus, and blended environments,
various theories have emerged, drawing upon major learning theories to address the
unique challenges and opportunities presented by different contexts. One such theory
is the Integrated Multimodal Model for Online Education proposed by Picciano (2017).

The model includes elements that might be required for a unified and integrated model
for online education. Picciano’'s model draws inspiration from Anderson’s (2011) Online
Learning Model, which posits that none of the instruction is delivered through traditional
face-to-face methods. Consequently, blended learning models, which incorporate some
degree of face-to-face interaction, fall outside the scope of Anderson’'s model (Picciano,
2017, p. 178).

In his own work, Picciano (2017, p.186) articulated this distinction by stating: “The
proposed Multimodal Model for Online Education includes many of the major attributes
of other learning and online education theories and models. For example, behaviorists
will find elements of self-study and independent learning in adaptive software.”

Multimodal Model for Online Education consists of six basic pedagogical modules and
expands on the Blending with Pedagogical Purpose Model (Picciano, 2009) which are
indicated in figure 2 and adds several new components from Anderson and others,
namely, community, interaction, and self-paced, independent instruction (ibid).

Figure 2
Blending with Pedagogical Purpose Model adopted from Picciano (2009)

Blending with Purpose The Multimodal Model

Pedagogical Objectives/Activities -> Approach/Technology

Reflection

Blending with

Purpose

Dialectic/Questioning

Collaboration/Student
Generated Content

Synthesis/ Evaluation
(Assignments/Assessment)

As it is demonstrated in figure 2, the Blending with Pedagogical Purpose Model
incorporates several key modules to facilitate effective learning and development:
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1. Content: This module utilizes a variety of tools, such as visual aids, learning
management systems (LMS), content management systems (CMS), media, and
games, to deliver course materials and facilitate student engagement.

2. Social/lemotional development: Fully online courses and programs offer
opportunities for faculty members to provide social and emotional support as
needed, while blended courses and programs may incorporate face-to-face
interactions to address these aspects of learning.

3. Dialectic and questioning activities: Electronic discussion boards, such as Voice
Thread, enable students to engage in critical thinking and reflective discussions.

4. Reflection: Pedagogical activities encourage students to reflect on their learning and
share their insights via digital platforms, such as blogs and journaling, in both
individual and group contexts.

5. Collaborative learning: Wikis and other digital tools facilitate group projects and
collaborative writing assignments, promoting teamwork and communication skKills.

6. Evaluation: CMSs/LMSs and other online platforms provide a variety of assessment
methods to measure student progress and learning outcomes.

By incorporating these modules into the learning experience, the Blending with
Pedagogical Purpose Model aims to create a well-rounded and engaging educational
environment that supports student growth and development.

The Blending with Pedagogical Purpose Model includes the modules of content (visual
aids LMS, CMS, media, games), social/emotional development (the development of the
fully online courses and programs allows faculty members to provide some social and
emotional support where possible and appropriate, and a face-to-face mode in blended
courses and programs), dialectic and questioning activities (the electronic discussion
board such as Voice Thread).

As well as reflection (pedagogical activities that ask students to reflect on what they
learned and share their reflections with their peers, teachers, and fellow students via
digital sites such as blogs and blogging whether as a group exercise or individual
journaling), collaborative learning (wikis create a space for students to generate content
to be shared with others in group projects and writing assignments, email, mobile
technology, and other forms of electronic communication), evaluation (CMSs/LMSs and
other online tools and platforms and technology providing different evaluation
methods).

Picciano (2017, p.181) considers the six components of the Blending with Pedagogical
Purpose Model, described above, and “adds several new components from Anderson
and others, namely, community, interaction, and self-paced/ independent instruction to
form an integrated community of learning in which rich interaction, whether online or
face-to-face, can be provided and blended across all modules.”

In this way he modifies and enlarges of the Blending with Pedagogical Purpose Model
to the Multimodal Model of Online Education to be considered a model for online
education in general. The leading feature of this model is that it supports the student
learning, not distance learning. In other words, it has been developed as a subset of
learning in general rather than a subsection of distance learning. For the learning
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community of the Multimodal Model of Online Education, interaction is a basic required
characteristic.

Moreover, the self-study/independent learning module “that Anderson emphasized as
incompatible with any of the community-based models” is integrated with other
modules. Furthermore, adaptive learning software plays a crucial role in self-study,
offering a flexible and personalized approach to education. This type of software can
function independently or be seamlessly integrated into other components of the
Blending with Pedagogical Purpose Model (Picciano, 2017, p. 182).

By adapting to each student’'s unique learning needs and preferences, adaptive learning
software enhances the overall learning experience and facilitates individualized
progress. Figure 3 demonstrates the Integrated Multimodal Model for Online Education
proposed by Picciano (2017).

Figure 3
Integrated Multimodal Model for Online Education proposed by Picciano (2017)

Content
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In relation to the effect of technology and digital transformation on foreign language
education, a study by Kucukler (2020, p. 643) found that “through technology, learning
can be made more interactive and interesting to increase their engagement, social
interactions and motivation.”

In addition to the possibility of faster and further interaction among students and
teachers-and-students, the idea of personalized learning rose in the age of digital
transformation as well; and sequentially and consequentially they have been intensified
and extended in the new age of digital transformation. So, the concept of smart
education as attracted much attention.

As such Zhu, Yu, and Riezebos (2016, p. 3) proposed a framework for smart education
based on which learners can access digital resources and network and to gain both
personalized and interactive learning. They stated that “the personal and smart
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technologies make learners engaging in their learning and increase their independence
in more open, connected and augmented ways by personally richer contexts”.

Zhu and He (2012, p. 6) stated that “the essence of smart education is to create intelligent
environments by using smart technologies, so that smart pedagogies can be facilitated
as to provide personalized learning services and empower learners”. Then Zhu, Yu, and
Riezebos (2016) introduced the three-tier conceptual framework of smart education
including smart environments, smart pedagogy, and smart learner. Figure 4 indicates
the research framework of smart education.

Figure 4
Research framework of smart education adopted from Zhu, Yu and Riezebos (2016)

Smarter
Education

(ideology)

Smart Learning
Environments

Smart Pedagogies

Their framework incorporates a four-level architecture of abilities necessary for students
to thrive in the context of smart education and prepare them for the demands of
modern society. These levels include:

1. Basic knowledge and core skills: This foundational level emphasizes the acquisition
of fundamental knowledge and skills essential for navigating various aspects of life
and work.

2. Comprehensive abilities: This intermediate level focuses on the development of
broad competencies that transcend specific domains, equipping students with
adaptability and versatility in diverse contexts.

3. Personalized expertise: This advanced level encourages students to cultivate
specialized skills and knowledge that align with their unique interests and career
aspirations, enabling them to excel in their chosen fields.

4. Collective intelligence: This highest level fosters the ability to collaborate effectively
with others, leveraging diverse perspectives and skills to achieve common goals and
drive innovation.

By encompassing these four levels of abilities, the framework provides a comprehensive
roadmap for empowering students to thrive in the evolving landscape of smart
education and society. Figure 5 demonstrates the elements of the learning structure of
the framework and four-tier architecture of smart pedagogies adopted from Zhu, Yu,
and Riezebos (2016).
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Figure 5
Four-tier architecture of smart pedagogies adopted from Zhu, Yu and Riezebos (2016)
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Therefore, in the digital transformation age, smart education necessitates the
implementation of innovative and flexible learning and teaching resources and
pedagogical approaches. These can be categorized into four distinct levels, each serving
a unique purpose in facilitating student learning and growth:

1. Differentiated learning: This level involves tailoring instruction to meet the diverse
needs and learning styles of individual students, ensuring that all learners have
equitable access to meaningful educational experiences.

2. Collaborative learning: This level emphasizes the importance of group work and peer
interaction, fostering critical thinking, commmunication, and teamwork skills through
collaborative projects and activities.

3. Personalized learning: This level focuses on customizing the learning experience to
align with students’ unique interests, strengths, and goals, enabling them to take
ownership of their education and pursue their passions.

4. Generative learning: This level encourages students to go beyond the acquisition of
knowledge and develop the ability to create new ideas, solutions, and innovations,
equipping them with the skills necessary to become active contributors to their
fields and communities.

By incorporating these four levels of learning, smart education empowers students to
develop a diverse range of abilities and skills, preparing them to thrive in an increasingly
complex and interconnected world.

But as the matter of fact, the requirements and qualities of smart education in the new
age of digital transformation are required to be reviewed and improved to be upgraded
and promoted to smarter education models and paradigms. So, the purpose of the
present study is to meet this requirement. It tries to update the smart learning
environments to smarter learning environments, and also the principal theory and
practice of second/foreign language teaching/learning in the smarter learning
environments.

The purpose of the current study is to update both the traditional theories and practice
of TEFL in the new age of digital transformation that will have effective theoretical and
empirical implications in the practice of TEFL in smarter learning environments.
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METHODOLOGY

The qualitative descriptive design is used in the present study to describe the what of
the Model of Smarter Learning Environments, where it has come from, and the why of
the proposition of the model regarding the phenomenon of the New-Age Digital
Transformation where the application of fully online education is obligatory. The current
study is also designed to review and study the case of one of the primary theories of TEFL
that is the Acquisition/Learning Hypothesis proposed by Krashen (1982).

Attempts have been made to describe in what ways the principles of the theory have
been influenced by the features of the Model of Smarter Learning Environments in the
context of new-age digital transformation. Moreover, it is designed to describe and
discuss the what of the opportunities and challenges of the practice of a TEFL class
resource management in the Smarter Learning Environments.

RESULTS

The results of the current study are collected from a systematic review and overview of
primary studies which contains statements and objectives related to the purpose of the
available research to describe and discuss the research questions. They come from the
logical and controversial explanations and classifications of the findings, figures, tables,
and graphs.

Smarter Learning Environment

Though Zhu, Yu and Riezebos (2016, p. 2) stipulate that “intelligent technologies, such as
cloud computing, learning analytics, big data, Internet of things (loT), wearable
technology and etc., promote the emergence of smart education,” smarter education
comes from the fact that the digital and online media have developed to prevail in all
living conditions, and teaching and learning peripheries.

Although there are various definitions for the concept of ‘'smart, it is defined by Zhu, Yu,
and Riezebos (2016, p. 6) as follows: “For software, ‘'smart’ refers to adaptive and flexible
[software]. It is efficient to carry out personalized learning for learner[s] according to their
personal difference, with adaptive learning technologies (e.g., cloud computing, big
data, learning analytics, adaptive engine, and etc.)"”.

Apart from the global trend of the smart education, the concept of smarter learning
environment requires to address not only the educational and technological topics of
smart pedagogy and environments, but also the psychological and philosophical
features of learning in a smarter environment.

As stated in Spector (2014, p. 2), features of smart learning environments might include
“(a) collaboration, (b) struggling learners, (c) motivation.” Moreover, he counts the main
attributes of being smart as being adaptive, effective, efficient, engaged, flexible, and
thoughtful.

Furthermore, he presents the preliminary characteristics of the Smart Learning
Environments in his framework as Effectiveness, Efficiency, Autonomous, Engaging,
Flexible, Adaptive, Personalized, Conversational, Reflective, Innovative, and Self-
organizing. Figure 6 shows the preliminary framework for smart learning environments
adopted from Spector (2014).

144 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

Figure 6
A preliminary framework for smart learning environments adopted from Spector (2014)
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So, to establish a smarter learning context, it is crucial to enhance the key attributes of
the smart learning environment, both in terms of quality and quantity. In the new age of
digital transformation, it is important to have strategic educational managements such
as students’ collaboration and interaction, their needs analysis, feedback analysis and so
on. The appropriate adjustments to what a learner knows, has mastered, and wants to
learn next are improved and reinforced in the production and application of the on-
going innovative software, especially in the time of global events such as disease
pandemics where there is no way round to communicate in the activities and processes
of teaching and learning.

In @ smarter learning environment both teachers and students must be involved. It is
beyond a blended context. It is an all-virtual context. Unlike the result of a study by
Abbasova and Mammadova (2019, p. 370), it is stated that “all the interviewed teachers
emphasized the huge advantages of modern technologies applied during the teaching
process for both teachers and students.” In the New-Age Digital Transformation, all
teachers and students need to be trained the presentation and practice of teaching and
learning.

So, there is no way round unless teachers acknowledge the global digital educational
platforms and practices effectively as the only essential and educational instrument,
utilize the available online and digital media tools, provide students with regular
updates, participate in the training sessions and panel meetings with other teachers and
technicians, and work together with students in helping them master new learning
opportunities.
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In addition to teachers, digital tools and soft wares, materials and institutions, for a new-
age digital transformation to be more effective, efficient, autonomous, engaging,
flexible, adaptive, personalized, conversational, reflective, innovative, and self-organizing,
it needs student”s cooperation, and adaptation, too. To support language learning, an
interactive environment is crucial. Students should be reactive and proactive, but not
overactive, when using technology, according to Panagiotidis et al. (2018).

As Abbasova and Mammadova (2019, p. 368) found “all the teachers seem to indicate at
least one drawback. Since the technology became a fundamental temptation of youth,
it might be misused during the classes.” A study by Suharti et al. (2020), along with
several other investigations like Alwehebi (2021), Luan et al. (2020), Mese and Sevilen
(2021), and Susanti (2020), highlights the positive impact of online language learning
platforms on student engagement and participation in the EFL learning process.

These studies demonstrate that utilizing digital tools and resources can enhance the
overall learning experience, fostering greater interaction and involvement among
learners. By leveraging the capabilities of technology, educators can create more
dynamic and effective EFL learning environments that support students’ growth and
development as language users.

What shifts the paradigm of the digital transformation to the New-Age Digital
Transformation is not just the use of technology, tools, and software but the conditions
in which the use of digital and online learning tools and settings is the only way. It has,
therefore, changed the smart education to the smarter education which proposes and
imposes some requirements in the areas of psychology and philosophy, too.

As discussed above, Spector’s (2014) framework for a smart learning environment is built
upon three key foundations: technology, psychology, and epistemology. This framework
also encompasses three categories of characteristics that contribute to the effectiveness
of such an environment:

1. Necessary characteristics: These are the fundamental elements that must be
present for a learning environment to be considered smart.

2. Highly desirable characteristics: While not absolutely essential, these characteristics
significantly enhance the overall quality and effectiveness of the learning experience.

3. Conversational characteristics: These features encourage interaction and dialogue
among learners and facilitators, promoting a more engaging and collaborative
learning environment.

By integrating these foundational and characteristic elements, Spector’s framework
provides a comprehensive approach to designing and implementing smart learning
environments that foster effective and meaningful education.

A smarter learning environment is composed of all the mentioned characteristics with
the addition of two other indicators that are prevailing and entailing. In fact, basically,
the smarter, digital and online environments of new-age learning paradigm, employing
educational technology are a pervasive and mandatory provision. In reality, these two
indications as mandatory requirements and requisites have changed the educational
and managerial paradigms of the digital transformation to the new age of digital
transformations.
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Acquisition/Learning Hypothesis in the Model of Smarter Learning Environment

According to the Acquisition/Learning Hypothesis of Krashen's (1982) Monitor Theory
there are two ways of in-taking and developing a-second-language skills; one of them is
acquisition which is automatic and subconscious; the other is learning which is
subconscious and instructional. Abukhattala (2013) summarizes the hypothesis in a
table. Table 1 demonstrates the distinction between Krashen's acquisition and learning
adopted from Abukhattala (2013).

Table 1

The distinctions between Krashen 's acquisition and learning adopted from
Abukhattala (2013)

Learning Acquisition
Conscious process Subconscious process
Knowing the rules Picking up the learning
Results in accuracy Results in accuracy and fluency
Formal, traditional teaching helps Formal, traditional teaching does not help
Available for correction Available for Automatic correction

As it is indicated in table 1 the underlying key implications are immersion (reception),
attention (process) and production.

The Model of Smarter Learning Environments builds upon Spector’s (2014) framework
for smart environments by incorporating not only the necessary, highly desirable, and
likely features, but also by providing a comprehensive approach to creating a pervasive
online/offline learning environment.

This model is particularly relevant in contexts where an Internet-based and computer-
mediated learning approach is essential, such as learning platforms, schools, and
situations like disease pandemics, and metaverse environments. By addressing the
diverse needs and challenges of contemporary education, the Model of Smarter
Learning Environments offers a robust and adaptable framework for fostering effective
learning and growth.

In other words, the smarter learning environments are fully effective (acceptable
outcome), efficient (cost effective), scalable (beyond a small number of practices),
autonomous (a reactive learning service to learners to help organize their goals,
processes, outcomes, etc.), engaging (active participation, motivation), flexible
(adjustable to changes and resources), and adaptive and personalized, (adjustable to
specific learners’ needs and competencies, their cognitive and non-cognitive learning
and life styles, etc.), as well as conversational (providing [group] dialogues), innovative
(emerging and new technology or innovative use of technology), self-organizing
(rearranging resources and mechanisms through interaction with learners), pervasive
(all-surrounding digital learning environment and extensive availability and use of smart
devices everywhere), and mandatory (indispensable and obligatory use of online and
offline e-learning devices and programs as the only way of instruction and learning).

educationalchallenges.org.ua 147


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

The pervasiveness and extensive need to digital learning environment in the promoted
version of smart learning environment of Spector (2014) henceforth named smarter
learning environment provides learners with more significant exposure and immersion
to learning a foreign language.

According to the Acquisition/Learning Hypothesis, when learners are undergoing
poverty of input and are exposed to a foreign language just in the formal and instruction-
based classrooms they need to learn not acquire a language. In other words, they need
to make a conscious effort, to memorize and know rules and vocabulary.

On the other hand, when the learner is exposed to a second language especially at lower
ages, the learner is not trying to memorize and learn the rules but just picks up the
learning (Shatz, 2007; Chomsky, 1980). Therefore, smarter learning environments create
a rich input environment of i+1 for language learners, as suggested by Krashen's (1982)
Input Hypothesis.

This approach promotes effective learning by providing learners with diverse and
challenging materials that slightly exceed their current language proficiency level. By
leveraging technology, educators can foster more meaningful language acquisition and
support learners' growth toward greater fluency and mastery. So, in this way, the smarter
learning environment changes the paradigm of the learning attempts of a foreign
language to the natural-like and subconscious acquisition and picking up of a
foreign/second language.

Moreover, regarding both the strong and weak versions of communicative language
teaching (CLT), this ubiquity feature of smarter learning environments creates an
extensive use of digital learning environments, especially in the online environments for
learners, which increases communication, interaction, engagement and immersion.

In short, CLT is an approach to second/foreign language teaching that aims at
developing communicative competence through interaction and problem-solving
tasks. Howatt (1984) introduced a “strong” and a “weak” version of CLT. The “strong”
version stresses that language is acquired through the using of language in
communication. The weak version stresses emphasize providing opportunities for
learners to use the language for communicative purposes. In other words, strong version
claims that “using the language to learn it.” while the weak version entails “learning to
use the language.”

The use-based approaches of language learning such as weak or strong CLT, implies the
Output Hypothesis and the production of language too. The Comprehensible Output
Hypothesis developed by Merrill Swain (1995) claims that comprehensible output
enhances the learners’ language input due to the mental and cognitive processes
connected with the production of language.

In other words, language acquisition involves production gaps between their knowledge
and output, and bridging them through learning and experimentation. The Noticing
Function leads to the Hypothesis-Testing Function, where learners modify their output,
seek feedback, and refine their language skills, moving closer to their communication
output.

Upon receiving and processing feedback on their language output, learners engage in
the Metalinguistic Function, a critical component of language acquisition. During this
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stage, learners actively reflect on the linguistic knowledge they have gained, integrating
it into their understanding of the target language. The all-present opportunity made in
the smarter learning environment for the extensive and indispensable reception of
input, production of output, and use of a foreign language has changed the paradigm
of the learning to acquisition principles and practice.

It also eradicates the problem of the Output Hypothesis proposed by Krashen, stating
that learners make rare and less input. In a smarter learning environment, where digital
media and online interaction serve as the only modes of communication, students are
compelled to actively produce language output in order to engage with the learning
materials and interact with their peers.

This situation aligns with Krashen's (2003) Need Hypothesis, which posits that language
acquisition is most effective when learners have a genuine need to communicate and
express themselves. In the Smarter Learning Environments which are only digital and/or
online, students need to communicate only through the digital tools. Moreover, in the
context of online learning, the virtual environment can help reduce affective filters,
allowing students to express their true selves more comfortably.

As a result, learners are more likely to actively produce language and engage with the
learning materials, fostering more meaningful and effective language acquisition.
Besides, the online and smarter learning environments make students produce more
simultaneous, less monitoring and more fluent production; in this way, the principles of
the learning paradigm change into the acquisition paradigm.

Regarding the high attention and speed of the processing of language in a collaborative
dialogue, Wells (2000, p. 73) points out that “one of the characteristics of utterances,
whether spoken or written, is that it can be looked at as simultaneously process and
product: as ‘saying’ and as ‘what is said’.”

According to the psychological and philosophical foundations of the smarter learning
environments, the interaction of socio-cultural, cognitive and behavioral thoughts,
theories and practices are realized and enhanced in the widespread and ceaseless virtual
learning media.

For instance, Vygotsky's Sociocultural Theory of Cognitive Development highlights the
role of social and cultural factors in shaping cognitive abilities, such as language
development, attention, memory, and problem-solving skills. According to this theory,
proposed by psychologist Lev Vygotsky (1896-1934), these cognitive abilities are not
innate, but rather are constructed and facilitated through social interactions and cultural
contexts (Langford, 2005).

Similarly, the theory of social constructivism in education states that learners actively,
socially and contextually construct knowledge and create mental representations in
different ways rather than just passively and individualistically take in the transmitted
information.

One way is engaging learners in the social meaning-making tasks to build up new
knowledge upon their pre-existing and personalized information and experiences. Social
constructivism comes from Lev Vygotsky (1974), and is closely connected to cognitive
constructivism with the added influence of societal, social, and peer elements. In other
words, he believes that cognitive functions are the products of social interactions. The
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process of development and learning is through social interaction and that social
learning actually leads to cognitive development.

So, in the model of smarter learning environments, where the prevalent existing e-
learning media is the only channel of teaching have created the utmost interactional
opportunity for teachers and learners, Krashen's learning might be changed into
acquisition in his principle of distinction between acquisition and learning. The New-Age
Digital Transformation has provided the cognitive development of learning to take place
across an utterly interactive environment. Therefore, the paradigm of learning as a rule-
teaching, corrective, formal, and traditional instruction has changed into the use-based
and practical, productive, less formal, and global teaching.

Moreover, observation, modeling, and imitation have founded a social theory of learning.
Bandura’'s (1977) research on social learning theory highlighted the importance of
observational learning, particularly through the imitation of symbolic models presented
in various media forms. These symbolic models, such as those found in movies, videos,
digital media, and podcasts, can serve as powerful learning tools, demonstrating
behaviors and skills that learners can emulate. Students watch and listen to them
attentively and envision the way actors and characters react and feel, and act like them.
He proposed the Social of Theory of Learning.

Bandura's (1977) Social Learning Theory interconnects three fundamental theories of
psychology and philosophy of learning; namely behaviorist, cognitivist and social
constructivist theories of learning. Figure 7 indicates Bandura's Theory of Social Learning
adopted from Kurt (2020).

Figure 7
Bandura’s Theory of Social Learning adopted from Kurt (2020)
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Social Learning Theory of Albert Bandura agrees with the behaviorist theory in the way
that behavior is learned from the environment through the process of observational
learning (McLeod, 2016). However, he argues that observation alone may not be sufficient
enough to learning. He asserts that while most human behavior is learned through

150 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

observation, imitation,and modeling; a learner can observe, imitate, or model something
but might not learn it in the behaviorist sense of learning, that is a permanent change in
behavior.

So, in addition to these three basic tenets of his theory which connects it to the social
theory of learning, he also cites four necessary elements for learning as attention,
retention, reproduction, and motivation. So, learners’ motivation and mental state also
influence the learning. The last factors of his theory connect Bandura's learning theory
to those of cognitive-developmental theories (Kurt, 2020).

However, Spector (2014) regards some emotions and habits as non-cognitive aspects of
thought and behavior. Therefore, in the Model of Smarter Learning Environments, where
there are boundless, extensive, and pervasive opportunities for the digital and internet
mediated interaction with peer learners and teachers worldwide, learners can exercise
the three tenets and four elements of Bandura’s learning theory effectively, functionally,
and competently.

In brief, the Model of Smarter Learning Environments is the updated and upgraded
Spector’s (2014) Preliminary Framework of Smart Learning Environment, required by the
New-Age Digital Transformation, which would be connected to the International
Association for Smart Learning Environments (IASLE) per se (http://iasle.net/).

In other words, the technological advancement has made a transition of digital
transformation to the New-Age Digital Transformation. It has made requirements, in
turn, on the revision of the models, paradigms and frameworks of the smart education.

So, building upon Spector's (2014) Preliminary Framework of Smart Learning
Environment, this study presents a Model of Smarter Learning Environments. In this
model, one of the key theories of language acquisition in the field of TEFL, Krashen'’s
(1982) Acquisition/Learning Hypothesis, was reevaluated within the context of smarter
learning environments. In the next section, the class administration, application, and
implication of the reviewed Acquisition/Learning Hypothesis in the Model of Smarter
Learning Environments will be investigated.

TEFL Resource Management in the Model of Smarter Learning Environments

One of the key components that plays a leading role to the effective learning of students
is class management. Class management is an issue that is influenced by many factors,
such as resource management which is the focus of the present discussion.

Human and nonhuman class resources include students, material/gadget,
syllabus/curriculum, time and space which should be managed by the teachers. They
are all involved to create the most conducive and optimal student learning conditions.
Resource management, in the current study, involves making a strategic plan for
organizing and using the instructional resources. Instructional resources include all the
materials, tools and means that an instructor uses to implement instruction/syllabus and
achieve instructional objectives.

The central feature of an effective teaching is the selection of instructional materials that
fit the learning environment and meet the teaching needs. Five types of instructional
materials can be classified as print (e.g., textbooks and handouts), audio
(e.g., microphone, podcast, and CDs), visual (e.g., charts and photographs), audiovisual
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(e.g., multimedia, videos, and screencasts), electronic interactive instructional materials
(e.g., computers and tablets, Internet and social media).

In the Model of Smarter Learning Environments, where the line between acquisition and
learning has also faded away, the common instructional materials are audio, visual,
audiovisual, and electronic interactive materials. The use of these nonprint instructional
materials in the Model of Smarter Learning Environments and fully online teaching
might bring challenges and opportunities.

There are many active and potential opportunities and challenges, at the same time, in
using online education especially TEFL regarding the collaboration and connectivity
among users, and access to a number of different sources. Regarding the opportunities,
teachers become more effective since they can use a variety of different online teaching
and learning tools, such as videos and podcasts, as part of their instructional plans, and
expand their lesson plans beyond the materials in print to the online and digital
resources.

Moreover, as the Smarter Learning Environments are more scalable, they can manage
to carry out the flexible, personalized, customized, and adaptive syllabus for students
with different learning style, speed, and backgrounds. Furthermore, Teachers become
more efficient because there are plenty of various digital and online instructional
materials which are affordable or provided by the institute or even free for both teachers
and students, and accordingly they are more innovative, available, reasonable, and easier
to share.

Hence teachers will have a good deal of material options in their lesson plans and class
managements. In addition, where there is no geographical lines and limits but more
connectivity, teachers, especially TEFL teachers, can enjoy the worldwide connections,
increased interactions and collaborations with their students and native colleagues. It
also generates a more conversational, reflective, and engaging atmosphere for students
to take advantage of native speakers and peer learning.

Besides, the flexibility of time and location leads to higher rate of students’ attendance
because online classes can be attended from any location. Therefore, by and large, the
Smarter Learning Environments provide the, TEFL teachers with opportunity to manage
their class resources the way in which the learning process and activity change into that
of acquisition.

On the other hand, the Smarter Learning Environments cause teachers to face with
challenges in their class resource management. One of the frequent and common
challenges is about the accuracy, reliability and validity of students’ language proficiency
assessment.

Although fully online and digital education can exploit a variety of soft wares for testing,
it makes the TEFL teachers less assured with the written (especially multiple-choice
tests) and spoken modes of tests partly because of the standardization of online and
digital assessment tools, poor internet connection, or any technical glitch, lack of
facilities and infrastructure in some remote and less urban areas, and poor digital
literacy, and partly because of the ethical issues on the side of the test takers. The validity
of a test is to measure the trait it is designed to measure (Guion, 1980).
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If the students make use of some aids during the test, it impairs the validity and
generalizability of the scores. It will also damage the reliability of test scores. The
reliability of test scores is the extent to which they are consistent across different
administrations (Franzen, 2011). So, implementing valid and reliable assessment,
especially in achievement tests, is one of the challenges of the fully online TEFL
education. In addition to the assessment, poor knowledge of digital media use on the
side of both teachers and students can create considerable challenges in the practice of
teaching.

Another challenge of the Smarter Learning Environments is about students’ attention.
While the online education increases students’ attendance, it decreases their attention.
Lack of in person interaction leads to the lack of physical connection and less emotional
communication which can detach students from classes and class settings. Moreover,
students might be struggling with the digital tools during the class and miss the track
of instruction. Furthermore, if students attend the online classes from a crowded place
or a workplace, the environment will distract them and disrupt their learning.

DISCUSSION

As it has been discussed earlier, the principles of Krashen's Acquisition/Learning
Hypothesis to distinguish learning from acquisition can be correct and applicable in the
age of non-or-less technology. Today, in the age when digital technology is not only a
device but only an environment of learning and teaching, the theory and practice of
Krashen's hypothesis needs to be updated for the new-age smarter learning
environments.

So firstly, a smart learning environment, the model of Spector (2014) has been selected
and discussed to be promoted and updated. Then a theory of language learning and
teaching, the Acquisition/Learning Hypothesis of Krashen (1982) has been discussed and
reviewed for the practice in the new-age digital classes, and class resource
managements. The opportunity for teaching in the fully online learning environment
creates challenges for both teachers and students. Therefore, it requires training, tools,
and resources to be implemented and applied.

CONCLUSIONS

Many practical designers are operating under the constraints of theoretical
backgrounds. The way learning and learning process is theoretically defined has
important implications in the way it can be practiced. Different learning theories provide
instructional designers and practitioners with related instructional strategies and
techniques for the facilitating and enhancing of learning. Moreover, with the
advancement of technology and development of human life style, and biolinguistic and
biological evolution across generations, both primary and contemporary theories need
appraising.

So, one of the primary objectives of the present study was to examine Krashen's (1982)
Acquisition/Learning Hypothesis in the context of fully online education in TEFL. It
resulted in the proposition that in the New-Age Digital Transformation in which fully
online education is a pervasive must, the distinction between acquisition and learning
has been dissolving.
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In addition to the theory, the practice of different fields of education needs to be
appraised and upgraded in the New-Age Digital Transformation especially in particular
episodes such as disease pandemics. Thus, the preliminary framework for Smart
Learning Environments introduced by Spector (2014) was reviewed and promoted to the
Model of Smarter Learning Environments.

Finally, tying a theory to its practice, the opportunities and challenges of the class
resource managements of the new-age digital practice of TEFL in the Smarter Learning
Environments were described and discussed. It is concluded that apart from numerous
advantages of the new-age practice of TEFL in the Smart Learning Environments,
providing required facilities and training for both teachers and students is still a
challenge which should be dealt with by the policy makers and administrators.
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AHOTALIA / ABSTRACT [in Ukrainian]:

BUK/TIAOAHHS AHIMMIUCbKOI MOBU 1K IHO3EMHOI TA PO3YMHILLE
HABYAJbHE CEPEOBMLLE B HOBY ENMOXY LLUGPOBOI TPAHCOOPMALLII

Cy4QcCHi MOBHICTHO OH/IQMHOBI TQ €/TIEKTPOHHI CepenoBumLLQA K EAMHNK Croci6
BUKIQAQHHSA/HABYAHHS BUMArailoTh AESKUX Or/ISAIB TA OLIHOK MapaaurM
LmppoBOi TpPAHCHOPMALLii, BKTKOYAKYM MAPAAMNIMY PO3YMHOI OCBITU. TAKUM
YMHOM, AOCAIAXKEHHS BMBYQ/IO 3MIHY MapaaurmMim po3yMHOI OCBITU HA GifibLL
PO3YMHY OCBITY YV BWUNQAKY BWKAQAQHHS QHIT1IMCbKOI MOBU SIK [HO3EMHOI
(TEFL).

MeToro focrig>KeHHS € OHOBMIEHHS SK TRAQANLIVMIHUX TEOPIN, TAK | MPAKTUKM
BUKAQAAHHS QHI/TIMCbKOI MOBU SK IHO3eMHOI (TEFL) y HOBY ernoxy LmndpoBoi
TPAHCHoPMALli, L0 MATUME ePEKTUBHI TEOPETUYHI TA eMIipUYHI HACIAKN
O79 MPAKTUKW BUKAQAQHHS QHITIIACbKOI MOBW 9K [Ho3eMHoi (TEFL) y
PO3YMHILLMX HOBYQ/IbHMX CepenoBMLLAX.
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Merogonoria. Lle pocnigkeHHa 6yno po3pobreHo y ABa eranu Ta
BMKOPUCTOBYBA/IO SKICHY MeToAosIorito 3 OfMMCcoBUM AM3ANHOM. BoOHO
HaMQrasiocs BiAMoBICTH, SK 3MIHA MNaApaaurMu  BrAJIMBAE HA Teopii
BWKIQAAHHS QHI1IMCbKOI MOBUM K iHO3eMHOI (TEFL).

Pe3ynbrartn. [leplmnyi eTan UbOro AOCAIAXKEHHS MosAaraB Yy MpoOCyBAHHI
rornepeaHboi OCHOBM 4719 PO3YMHNX HABYA/IbHUX CEPEAOBMLL, MPOMNOHOBAHY
Criektop, A0 M™Modesnl PO3YMHILLINX HABYA/IbHUX CcepenoBull HA OCHOBI
pe3y/IbTATIB HOBOI eroxu LmdpoBoi TpaHcopmMauii. Apyriv eTan rnossarasy
rnepernsaai rinotesm po3yMiHHS/HABYAQHHS, MPONOHOBAHY KpallueH, y HOBY
ernoxy UngpoBoi TpaHCPopMaLlii TQ 06roBOPEHHI MOXX/TMBOCTEM | BUK/TUKIB
3QCTOCYBAHHS YrMPAB/IHHA PECYPCAMU K/AACY BUKAAQOAAHHS QHI/1iIMCbKOI
MOBU 9K IHO3eMHOI (TEFL)y moaeni po3yMHILLIMX HABYQA/IbHWX CePEAOBMLL.

LdocnigpxeHHs Aivilu1o BUCHOBKY, LLJO 060B’I3KOBE 3QCTOCYBAHHS MOBHOIMO
OHQUH-BUKAQAAHHSA Y BWNOQAKY BUMKAQAAHHS AHIMJIIMCbKOI MOBU (K
iHo3eMHOI (TEFL), ake cTasio pe3y/1bTATOM LnGpoBOi TpAHCcpopmaLlii HoBoro
yacy, BuMarae nepernsay TeaauuUiviHuX Teopinl BUBYEHHS TA BUKIQOAHHS
IHO3eMHOI MOoBUW. Lle CTBOPWIO BUKIMKK TA MOXX/IMBOCTI B YMPAB/IIHHI
pecypcamu Kaacy. HapeLwTi, 9k BupilueHHs rnpobsem 6ys10 3arnpornoHOBAHO
HAOQHHSA LUNPPOBIMX 3QCO6IB | TPEHIHTIB.

KNMIOYOBI CINMOBA: rifore3a po3yMIiHHA-HABYAHHS, YPAB/IHHA PECYPCAMU K/ACY,
Mogaesib PO3YMHILLINX HAOBYA/IbHMX CepenoBuLL, LiNMGPOBA TPAHCHOPMALIS HOBOIrO 4acy,
ronepenHs oCHOBA /15 PO3YMHUX HOBYA/IbHUX CepeaoBULL.
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